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Introduction

About V Levels

V Levels are Level 3 vocational qualifications developed for post-16 students who
want to explore a sector, or multiple sectors, without specialising too early. Available
in asingle size of 360 guided learning hours (GLH), they give students the flexibility to
build a broader programme of study that reflects theirinterests and future ambitions.

Students cancombine aV Level with otherV Levels, othervocational qualifications, A
Levels or, where appropriate, English and maths qualifications. This flexibility helps
them to keep their options open while developing valuable knowledge and skills.

Based onthe Department for Education (DfE) subject content, V Levels combine
theory, practical learning and transferable skills. Through applied work-related
learning, students develop understanding of a sector and build the confidence to
take their next step into higher education, apprenticeships or further technical study.

Unlike T Levels, V Levels provide a broad vocational pathway rather than preparing
students fora specific occupationalrole. They help students explore opportunities,
understand progressionroutes and make informed decisions about their future.

Why choose V Levels from Pearson?

Drawing on decades of vocational expertise and our strong partnerships with
educators, employers and higher educationinstitutions, Pearson has developed V
Levels that support meaningful progression while giving educators the tools and
support they need to deliver with confidence.

Authentic vocational learning. Our qualifications are built around practical learning
andreal-world application. Students can connect what they learnin the classroom
with how the sector operatesin practice, helping them to stay engaged, deepen their
understanding and apply theirlearning in different contexts.

Assessments you can trust. Our assessments are vocationally relevant,
straightforward to deliver and designed so that the full range of students can
demonstrate what they know and can do. This gives you confidence in student
outcomes.

Pathways and progression routes. Our broad range of academic and vocational
qualifications helps you to build coherent study programmes that reflect students’
aspirations and support progression to positive destinations.

Confident delivery. You can deliver ourV Levels with confidence through our
comprehensive teaching and learning support resources, professional development
offerand dedicated support from our Subject Advisors.

This specification document should be usedin conjunction with the Pearson V Levels
Supplementary Specification, available on our website.
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1 PearsonlLevel 3V Levelin Education - Purpose

Who is the qualification for?

The Pearson Level 3V Levelin Educationis for post-16 students who want to explore
their options through applied learning. It is suitable for students who are interestedin
careersineducationandlearning and want to develop sector-relevant knowledge,
understanding and skills alongside other Level 3 qualifications in their study
programme, to progress to related higher education courses or apprenticeships.

The qualification develops students’ understanding of the principles, evidence and
practices that support effective, inclusive and safe learning from birth to adulthood.
Students willunderstand how learning and development are influenced by
pedagogy, assessment, relationships, inclusion, educational environments and wider
statutory responsibilities. The qualification focuses on applying education concepts
and evidence in defined contexts, enabling students to develop the knowledge,
understanding and judgement needed to planlearning, support participation and
progress, communicate purposefully, and promote safety and wellbeing.

How will students apply their learning?
Students will apply their knowledge, understanding and skills to:

e planwell-structured learning sessions which promote learning and include
opportunities to measure that learning has taken place

e propose howto communicate purposefully with parents, families, carers and
other professionals to improve outcomes for students

e recommend adaptations tolearning sessions to promoteinclusion, access,
participation and progress

e planforand carry outrisk assessments forlearning activities in two contrasting
learning environments to ensure safe delivery of learning

e evaluate assessmentinformation, records and data to set specific individual
learning goals to feed back to students as part of the assess-teach feedback
cycle.

What knowledge and understanding will students develop?
Students will develop knowledge and understanding of:

e Learning, development and evidence-informed pedagogy: human
development from birth to adulthood; cognitive science; and social,
emotional and environmental influences onlearning and pedagogical
approaches.

¢ Planninglearning, objectives and educational environments: how learning
sessions are structured; the selection of objectives, success criteria, activities,
resources and environments; and how planning decisions support learning and
measurable progress.

PearsonLevel 3V Levelin Education
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Assessment, feedback and student progress: the purposes, strengths and
limitations of different types of assessment and interpretation of assessment
information; setting learning goals and giving feedback.

Communication, relationships and multi-professional working: principles
and methods of effective communication; building positive relationships;
confidentiality and information sharing; and working with learners, families,
carers, colleagues and other professionals.

Inclusion, accessibility and participation: the principles and approaches that
supportaccess, participation and progress for diverse learners.

Health, safety, safeguarding and wellbeing: the principles, responsibilities,
legislation and guidance that support health, safety, safeguarding and
wellbeingin educational settings, including risk assessments and safe
practice.

Reflective practice and professionalimprovement: the purpose, models and
structured application of reflection.

Technology-enhanced learning and digital responsibility: how digital tools
and media can enhance learning, accessibility, research, communication and
collaboration, alongside online safety and responsible handling of information.

Sector-specific skills
Students will develop and have opportunity to practise the following sector-specific

skills:

planning forlearning

inclusive practice

risk assessment

assessment forlearning.

Transferable skills
Students are expected to develop the following transferable skills:

communicating

decision making

planning

analysing and critical thinking
evaluating

observing

recording

PearsonLevel 3V Levelin Education
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The Department for Education’s Framework for transferable skills and work-related
behaviours sets out the commonlanguage used for transferable skills and work-
related behaviours.

Which other qualifications can be taken alongside this V Level?

This V Level can be taken alongside other complementary Level 3 qualifications such
asVLevels, ALevels and where appropriate, English and maths qualifications.

What can the qualificationlead to?

This qualification, when taken as part of a coherent study programme, canlead to
progression to the following:

PGCE (Postgraduate Certificate in Education) - potential career outcomes
include Teacherin Primary or Secondary settings, Qualification Teacher Status
(QTS)

Teach - Undergraduate Apprenticeship - potential career outcomesinclude
TeacherinPrimary or Secondary settings, QTS

Teaching Assistant Apprenticeship - potential career outcomesinclude Teaching
Assistantin Primary or Secondary Education

Specialist Teaching Assistant Apprenticeship - potential career outcomesinclude
Specialist Teaching Assistants support provisionrelated to special educational
needs and disability (SEND) in primary or secondary settings

Learning and Skills Teacher Apprenticeship (post 16 learning) - potential career
outcomesinclude Further Education Training.

Pearson Level 3V Levelin Education
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2 Qualification overview and key information

Qualification at aglance

Qualification title PearsonLevel 3V Levelin Education

Qualification Number (QN) | XXX/XXX/X
Reqgulation start date DD/MM/YYYY
Operational start date 01/08/2027
First certification date Summer 2029
Approved ageranges 16-18

18+

19+
Total qualificationtime (TQT) | 474 hours.
Guided learning hours (GLH) | 360 hours.

Duration

Intended to be taken over a 2-year programme of
study.

Entry requirements

Students do not need any prior knowledge, skills or
qualifications to take this qualification.

Qualificationrequirements

Students must complete 3 mandatory units.

Assessment model

e UnitsTand 2 are assessed by Non-exam
Assessment (NEA). These are marked by
centres but setand moderated by Pearson.

e Unit 3 isassessed by examined assessment,
whichis setand marked by Pearson. This
assessmentis terminal, meaning it must be
takeninthe students’ final assessment series
forthe qualification.

Furtherinformation on assessment requirementsis
providedineachunit.

Examined assessment
availability

Assessments are available in May/June each
academic year.

First assessment: May/June 2029

Pearson Level 3V Levelin Education
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Qualification title PearsonLevel 3V Levelin Education

NEA submission There is one submission window in May each
academic year.

Students must be registered for the qualification and
entered forthe unit before you can submit NEA
outcomes formoderation.

Resubmission of NEA Students have one resubmission opportunity for
each NEA.

Under certain circumstances, a centre can authorise
aresubmission of improved evidence foran NEA
before marks and evidence are submitted to
Pearsonformoderation.

Information on the conditions for authorising NEA
resubmissionsisinthe PearsonVLevels
Supplementary Specification.

Retakes e NEA - following moderation, students can
retake an NEAin the next available assessment
window. Unless specified, students must
respond to the seriesin which they are taking
the retake.

e Examinedassessment - students may retake
the assessmentin any available series, subject
to the terminal assessmentrule.

Grade aggregation Grade aggregationis compensatory. This means
that there are no must-pass units. Students
accumulate marks across individual tasks and units,
so stronger performance in one area orunit can
balance less secure performance elsewhere when
the overall qualificationresultis calculated.

Grading The qualification and units are graded as A* to E plus
P (Pass) and U (Unclassified).

UCAS points This qualificationis recognisedin the UCAS tariff
tables.

You will find more information on the UCAS website.

PearsonLevel 3V Levelin Education
Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026 5



Total qualification time

Forallregulated qualifications, Pearson specifies a Total Qualification Time (TQT). This
is the total number of hours thatitis estimated students willneed to complete and
show achievement for the qualification. Withinthe TQT, Pearson specifies the number
of Guided Learning Hours (GLH). These are the hours that we estimate a centre
delivering the qualification will provide.

Guided learning means activities such as lessons, tutorials, online instruction,
supervised study, and feedback on performance where teachers or assessors are
directly involvedin teaching, supervising orinvigilating students. It also includes the
time students spend taking examined assessments under supervised conditions.

In addition to guided learning, students will spend time on other activities directed by
teachers or assessors. These may include private study, assessment preparation and
unsupervised assessment activities, such as preparatory reading, revision and
independent research.

The PearsonLevel 3V Levelin Education has:

e Total Qualification Time: 474 hours

e Guided LearningHours: 360 hours

Centres should take these hours into account when planning their programme.
However, they should also use their professional judgement to determine the amount
of guided learning and study time across the units.

PearsonLevel 3V Levelin Education
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Qualification structure
This table shows all units and the weighting they contribute to the qualification. Students must complete 3 mandatory units.

Unit number | Unit title GLH Weighting | How assessed Mandatory or
optional

1 Inclusive Planning and Safe Practice 108 GLH 30% Centre marked, Mandatory
Pearson moderated
NEA

2 Communication and Assessment for Progress | 108 GLH 30% Centre marked, Mandatory
Pearson moderated
NEA

3 Educationin Practice: Core Principles 144 GLH 40% Examination, Mandatory
Pearson marked

Pearson Level 3V Levelin Education
Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026 /



Assessment

Assessment is designed to meet the purposes of the V Level qualification. Itincludes
acombination of assessment types and different forms or styles that reflect the
qualification content. The two types of assessment are: examined assessment and
non-exam assessment (NEA). Students will also respond to synoptic assessments
within each type.

Assessment objectives

Assessment objectives are the hierarchy of the specific skills and abilities students
are expected to demonstratein allassessments. The assessment objectives,
and their weightings, for this qualification are shown below.

Assessment objectives (what students must do) % in

qualification

AOI1 Demonstrate knowledge and understanding of 27%
concepts, principles, requirements and contextual
factorsrelevant to the subject area

AO2 | Apply knowledge and understanding to plan, carry out 44%
tasks, produce outputs, and use information
appropriately

AO3 | Analyse and evaluate information, situations and 29%

evidence to make judgements, draw conclusions
and make recommendations

Breakdown of assessment objectives (AOs)

Total % for

assessment
objectives
Unit T: Inclusive Planning and 3% 18% 9% 30%
Safe Practice
Unit 2: Communication and 7% 10% 13% 30%
Assessment for Progress
Unit 3: Educationin Practice: 17% 16% 7% 40%
CorePrinciples

PearsonLevel 3V Levelin Education
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Non-exam assessment (NEA)

Units Tand 2 are assessed through non-exam assessment (NEA) set by Pearson,
marked by centres and moderated by Pearson. NEAs give students the opportunity
to apply theirknowledge and understanding through realistic work-related tasks and
activities. This helps students connect what they know with how it is appliedin
practice.

Foreachunit, new NEAs are released once ayear through the secure area of our
website. Each assessment will be clearly marked with the assessment series and
academic yearinwhichit wasreleased. Centres must ensure that they are using the
correct assessment for the series in which students have been entered.

Centres will mark the completed assessments using the descriptors in the marking
grids providedin each unit.

Unit NEA description Window for
assessment

Unit 1: Inclusive | 4 tasks, marked out of atotal of 90 marks | Releasedin

Planning and and completed over 1l hours. Septemberfor
Safe Practice May submission.
First submission
May 2028
Unit 2: 3tasks, marked out of atotal of 90 marks | Releasedin
Communication | and completed over 1l hours. Septemberfor
and May submission.
Assessment for First assessment
Progress May 2028

Furtherinformation about the design and delivery of NEAs, including levels of control,
marking, resubmissions and retakesis provided in the V Levels Supplementary
Specification, available on our website.

Pearson Level 3V Levelin Education
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Assessment by examination

Unit 3: Educationin Practice: Core Principles is assessed through an examined
assessment thatis timetabled, set and marked by Pearson.

The examined assessment takes the form of a written examination taken under
supervised conditions, whichis then marked and a grade awarded by Pearson.

The examined assessment comprises 40% of the total GLH of the qualification and
isweighted accordingly in the calculation of the overall qualification grade.

Unit 3: A written examination, set and marked by May/June
Educationin Pearson, completed under supervised First

Practice: Core | conditions. assessment
Principles It must be takenin the students’ final May/June 2029

assessment series for the qualificationto meet
the terminal assessmentrule.

The written examinationis worth 110 marks and
lasts for 2 hours and 15 minutes.

Furtherinformation about examined assessmentsis providedinthe Pearson V Levels
Supplementary Specification, available on our website.

Synoptic assessment

Synoptic assessment requires students to demonstrate that they can apply their
overallknowledge, understanding and skills from across the course of study.
Synoptic assessments provide opportunities for students to:

(a) demonstrate the ability to draw together different areas of knowledge,
understanding and/or skills from across the full course of study, and

(b) construct and develop an extended line of reasoning whichisrelevant,
coherent and effectively structured.

Synoptic links between teaching content are identified within each unit.

Language of assessment

Assessments for all units willbe available in English. All student work mustbein
English. A student taking the qualification may be assessed in British Sign Language
where thisis permitted forreasonable adjustment. Further information about
reasonable adjustmentsis providedinthe Pearson V Levels Supplementary
Specification, available on our website.

PearsonLevel 3V Levelin Education
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Grading of the qualification

The qualificationis graded using a scale of A*to E, P (Pass) and U (Unclassified).
The overall grade is a direct aggregation of performance across individual units.

Furtherinformation about grading is provided in Section 5: Final grading and
awarding.

UCAS tariff points

This V Level qualification attracts UCAS points. Please go to the UCAS website for full
details of the points allocated.

PearsonLevel 3V Levelin Education
Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026

1



3 Units

Understanding your units

The unitsin this specification set out details of all the knowledge and skills a student
must acquire, and the assessment requirements that will support youin preparing
your students. We have sequenced the unitsin the order we believe best supports
sustained learning, and we recommend that centres deliver them in this order. Where
synoptic assessment requires that a unit must be delivered towards the end of the
course, this will be stated in the unit guidance.

Eachunitin the specificationis set outin a similar way. There are two types of
unit format:

e Non-exam assessment (NEA)
e Examinedassessment.
This section explains how the units work. It isimportant that all teachers, assessors,

and other staff responsible for the programme review this section.
Non-exam assessment (NEA)

Section ’ Explanation

Assessment type This confirms how the unit is assessed (non-exam
assessment (NEA) orexamined assessment).

Unit type This confirms whether the unitis mandatory or optional.

Guidedlearning hours | Thisindicates the number of hours of teaching, directed
activity and supervised assessment expected.

Unitintroduction Thisis designed with studentsin mind. It indicates
why the unitisimportant and how learning is structured.

Teaching content This details the knowledge and skills that must be taught.
It alsoincludes additionalinformation, such as synoptic
links, where needed.

The content has been purposefully structured to
support teaching, learning and assessment, and is
presentedin asequence thatreflects alogical teaching
order while helping students build the knowledge and
skills needed for successful assessment.

Content outcome statements provide the overarching
focus foreach area of content, enabling teachers to
understand the key themes and intended learning at a
glance. The content detail then provides further detail on
the breadth and depth of content to be taught, ensuring

Pearson Level 3V Levelin Education
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Section Explanation

clarity and consistency in the interpretation and delivery
of the specification.

All contentis mandatory. The content sets out the full
requirement forteaching and assessment, except
where:

b) The content statementisfollowedby'e.g.'-in
theseinstances, the contentisindicative within
the topic andis not an exhaustive list of what
should or could be covered. This content is
includedto provide
clarity around the interpretation of the topic area
by providing indicative areas that might be
covered.

b) content statementsinclude non-exhaustive lists,
denoted as ‘including’. Content following
‘including’ statements shows content that must
be taught, but centres may wish to include further
examples.

Centres should ensure that delivery of contentis kept
up to date.

Transferable skills
Thisidentifies the transferable skills students are

expected to developin the unit and how they will apply
theminwork-related contexts relevant to the sector.

Assessment summary | This gives a description of the NEA for the unit, including
the nature of the tasks, duration and availability.

Marking the NEA This gives an overview of the approach for marking the
NEA.
Marking grid The marking grid details the descriptors across the

mark bands that the teachers/assessors will use to
determine the marks to be awarded to students’
assessment evidence.

Resource requirements | This sectionlists any specific resources thatyouneedto
be able to teach and for students to take the
assessment.

Forinformation on supportresources see Section 6:
Resources and support.

PearsonLevel 3V Levelin Education
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Examined assessment units

Section Explanation

Assessment type This confirms how the unit is assessed, (non-exam
assessment (NEA) orexamined assessment).

Unit type This confirms whether the unitis mandatory or
optional.
Guided learning hours Thisindicates the number of hours of teaching,

directed activity and supervised assessment
expected. It also shows the weighting of the unit
in the final qualification grade.

Unitintroduction Thisis designed with studentsinmind. It indicates
why the unitisimportant and how learningis
structured. It might be applied when progressing
to further study.

Teaching content This gives the content that must be taught forthe
examined assessment. It also includes additional
information, such as synoptic links, where needed.

The content has been purposefully structured to
support teaching, learning and assessment, and is
presentedinasequence thatreflects alogical
teaching order while helping students build the
knowledge and skills needed for successful
assessment.

Content outcome statements provide the
overarching focus foreach area of content, enabling
teachers tounderstand the key themes and intended
learning at a glance. The content detail then provides
further detail on the breadth and depth of content to
be taught, ensuring clarity and consistencyin the
interpretation and delivery of the specification.

All contentis mandatory.

Content will be sampled through the examined
assessmentovertime.

Transferable skills Thisidentifies the transferable skills students are
expectedto develop in the unitand how they will
apply theminwork-related contextsrelevant to the
sector.

Pearson Level 3V Levelin Education
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Section Explanation

Assessment summary This sets out the form of examined assessment and
the way inwhichitis used to assess achievement.

Resource requirements This section lists any specific resources that you need
to be able to teach and forlearners to take the
assessment.

Forinformation on supportresources see Section 6:
Resources and support.

Pearson Level 3V Levelin Education
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Unit T: Inclusive Planning and Safe Practice

Unit 1: Inclusive Planning and Safe Practice

Assessment type: Non-exam assessment (NEA)
Unit type: Mandatory
Guided learning hours: 108

Introduction

Education professionals need to planlearning carefully so that activities are
purposeful, safe and appropriate for different learners. This unit develops learners’
understanding of how knowledge of learning, development, assessment and
professional responsibilitiesinforms the planning of effective learning experiences.

A strong focusis placed oninclusive delivery, including how barriers to learning can be
identified and reduced through appropriate teaching approaches, resources,
scaffolding, technology, assessment and feedback. Learners consider how
education professionals adapt their practice to promote accessibility, participation
and progress while maintaining positive relationships and safe learning environments.

Learners will apply these principles to education contexts, developing their ability to
plan, justify and evaluate inclusive approaches and make reasoned decisions about

practice. These knowledge and skills provide afoundation for progression to further
or higher education, apprenticeships and employment within education and related
sectors.

Students should be given opportunities to develop theirknowledge and skillsin a
range of contextsincluding different learners, learning environments, inclusive
practices andrisk assessment scenarios.

PearsonLevel 3V Levelin Education
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Teaching content

Unit 1: Inclusive Planning and Safe Practice

Content area A: Planning well-structured learning sessions

Content outcome

Content detail

A1Be able to select andjustify pedagogical
approaches that support learning and
progress

Al.1 Pedagogical approaches

Al.1.1 Demonstration/modelling: showing skills, processes or behaviours before
learners practise or apply them

A1.1.2 Directinstruction: structured, teacher-led explanation andinstruction

A1.1.3 Enquiry-based: investigating questions, scenarios or problems to develop
understanding

Al.1.4 Collaborative: paired or group learning towards shared outcomes

A1.1.5 Problem-based: applying knowledge and skills to realistic problems

A1.1.6 Experiential: learning through practical experience, application and reflection
Al.2 Theories informing planning and delivery

A1.2.1 Albert Bandura, Social Learning Theory: learning through observation,
imitation and modelling, including demonstrations, role models and peers

A1.2.2 Jerome Bruner: discovery learning and scaffolding through exploration,
problem solving and gradually reduced support

A1.2.3 LevVygotsky: learning through social interaction, the Zones of Actual and
Proximal Development, collaboration and scaffolding

A1.2.4 B.F. Skinner: reinforcement of behaviours through feedback, consequences
andrewards

Al.3 Applying pedagogical theories and approaches
A1.3.1 How theories and approaches inform learning-session planning and delivery
A1.3.2 Strengths and limitations of different approaches
A1.3.3 How approaches support different knowledge, skills and behaviours
A1.3.4 Suitability for different learners, intended learning and contexts

Pearson Level 3V Levelin Education
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Unit T: Inclusive Planning and Safe Practice

Content outcome

Content detail

Al.4 Selecting pedagogical approaches
Consideration of factors including

Al1.4.1 Learnerage, development, ability, independence, needs and starting points

Al1.4.2 Intended knowledge, skills and behaviours, and subject content and
complexity

A1.4.3 Resources, staffing, environment, accessibility and safety

Al.4.4 Time, pace, practice and assessment opportunities

Al.5 Evaluating pedagogical approaches

A1.5.1 Judging suitability and effectiveness in supporting learning, participation and
progress

A1.5.2 using evidence of learnerresponse and progress to inform future choices

A2 Be able to selectand adapt learning
activities to supportintended outcomes and
learner success.

A2.1

Learning strategies and activities

A2.1.1 Teacher-led: explanation, instruction, questioning and demonstration of
processes, techniques or skills

A2.1.2 Student-led: learnerresponsibility through exploration, collaboration and
decisionmaking

A2.1.3 Open questioning: reasoning, explanation orjustification beyond recall

A2.1.4 Role play and simulation: acting out real, realistic or hypothetical situations, or
recreating realistic contexts through structured activities

A2.1.5 Group discussion and small-group work: sharing, questioning and developing
ideas, and collaborating on tasks, problems or outcomes

A2.1.6 Case study: analysing real orrealistic situations
A2.1.7 Individual activity: independent practice or consolidation

A2.2 Strategies supporting learning outcomes
How strategies are used to

A2.2.1 introduce knowledge and model processes or outcomes

18
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Unit 1: Inclusive Planning and Safe Practice

Content outcome Content detail
A2.2.2 apply knowledge and skills and promote collaboration
A2.2.3 checkunderstanding and demonstrate learning and progress
A2.3 Supporting learner success

A2.3.1 How activities supporting access and consider appropriate challenge,
engagement, autonomy and independence

A2.4 Selecting and adapting activities
A2.4.1 aligning activities with intended learning

A2.4.2 consideration of learner needs, abilities, starting points and support
requirements

A2.4.3 consideration of resources, environment and time

A2.4.4 adaptinstructions, materials, support or methods of participation where
required

A2.5 Evaluating learning activities

A2.5.1judge how effectively activities supportintended learning, participation,
challenge and progress

A2.5.2 use learnerresponses and outcomes to inform future activity selection

Pearson Level 3V Levelin Education
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Unit T: Inclusive Planning and Safe Practice

Content outcome Content detail

A3 Be able to select and adapt inclusive A3.1Types of learning environment

learning environments that support A3.1.1Physical: classrooms, workshops, libraries, training rooms and other face-to-
participation and progress face environments, bothindoors and outdoors

A3.1.2Virtual: online platforms and digital learning environments
A3.1.3 Hybrid: combining face-to-face and online participation
A3.2 Selecting learning environments
Consideration of factors including
A3.2.1space, layout, capacity, technology, equipment and resources
A3.2.2learnerneeds, accessibility and inclusion
A3.2.3 health, safety and wellbeing
A3.2.4 intended learning and activities.
A3.3 Environments supporting learning
How environments support
A3.3.1access, participation, engagement andinteraction
A3.3.2 wellbeing and safety
A3.3.3independence, achievement and progress
A3.4 Adapting environments
Adaptations to environments including
A3.4.1layout, seating, physical access and movement
A3.4.2lighting, noise and visibility
A3.4.3resources and technology
A3.4.4 participation methods and additional or specialist support
A3.5 Evaluating environments

A3.5.1Judging whether environments and adaptations are accessible, safe and
appropriate and support participation, engagement and progress
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Content outcome Content detail

A4 Be able to select, adapt and evaluate A4.1Types of learning resource
resources that support accessible and
effective learning.

A4.1.1handouts, worksheets, texts and visual/audiovisual resources
A4.1.2 practical equipment, materials and specialist facilities
A4.1.3 digital technology, software and online learning platforms
A4.1.4 teaching, learning and specialist support
A4.2 Selectingresources
Considerations when selecting resources including
A4.2.1intended learning, planned activities and learning environment
A4.2.2 |learner age, stage, starting points and learning/support needs
A4.2.3|language, literacy, numeracy and digital skills
A4.3 Practical considerations
A4.3.1availability, cost, time and space
A4.3.2 staffing and specialist support
A4.3.3technology reliability, accessibility, learner confidence and competence
A4.3.4 sustainability
A4.3.5 safeguarding, health and safety
A4 .4 Selecting, adapting and evaluating resources
A4.4.1selectresources appropriate to learners, activities and intended learning

A4.4.2 adaptresources toimprove accessibility and participation while maintaining
challenge

A4.4.3 evaluate their effectivenessin supporting learning and progress

A5 Be able to set SMARTER learning A5.1Learning objectives and success criteria
::ée;'t;\;esz?:d;ucrzzzs CHRIAQL ~4QpPrt A5.1.1Learning objectives: intended knowledge, understanding or skills
Prog ' Ab5.1.2 Success criteria: indicators of whetherintended learning has been achieved

Pearson Level 3V Levelin Education
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Content outcome Content detail

A5.2 Setting effective learning objectives

Considerationsincluding
A5.2.1Learner-centred aims
A5.2.2 alignment withintended learning
A5.2.3 using appropriate actionverbs
Ab5.2.4 appropriately challenging
A5.2.5 limited to an achievable number

A5.3 SMARTER approach to learning objectives
A5.3.1Specific: clearly defined
A5.3.2 Measurable: observable ormeasurable
A5.3.3 Achievable:realistic while providing appropriate challenge
A5.3.4 Relevant:linked to intended learning and learner needs
Ab5.3.5 Time-bound: achievable within the timeframe
A5.3.6 Evaluated: achievement can be assessed
A5.3.7 Reviewed: outcomes inform future planning

A5.4 Understand how to use objectives and success criteria to support learning
A5.4.1intended knowledge, understanding and skills
A5.4.2|earner stage, ability and starting points
A5.4.3 appropriate challenge
A5.4.4 opportunities to demonstrate achievement

A5.5 Reviewing objectives
A5.5.1Compare achievement against objectives/success criteriaand use evidence
toinform future planning
A5.5.2 How and why specific learning objectives and success criteria support
measurement of progress against developmental and learning expectations

PearsonLevel 3V Levelin Education
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Content outcome Content detail

Aé Be able to structure and sequence A6.1Components of a well-structured learning session
learning sessions to support understanding,

application and progress

A6.1.1Recap: retrieving and reviewing prior learning
A6.1.2 Aims and objectives: communicating intended learning
A6.1.3 New concepts:introducing knowledge, skills orideas

A6.1.4 Modelling and scaffolding: demonstrating expected processes, skills or
outcomes with temporary support towards independence

A6.1.5 Application: practising and applying knowledge and skills

A6.1.6 Plenary: reviewing learning, checking understanding and identifying next steps
A6.2 Effective sequencing

A6.2.1Clear beginning, middle and end

A6.2.2 progressively introducing new learning, building on prior learning

A6.2.3 progressing from modelling and support to independent application, with
practice and review

Aé6.3 Factors affecting sequencing
A6.3.1Pace, time and transitions
A6.3.2 engagement, concentration, barriers and support requirements
A6.3.3 assessment opportunities and transfer of learning

Aé6.4 Evaluating session structure

A6.4.1Review whether sequencing, pace, transitions and support enabled learners
tounderstand, apply and progress
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Content outcome Content detail

A7 Be able to use learner and session A7.1Sources of planning information

information appropriately to inform planning A7.1.1Learner/class profiles, individual support plans and EHCPs
A7.1.2initial assessment, prior attainment and attendance/progress records
A7.1.3 learner discussions and feedback
A7.1.4relevant colleagues and support staff

A7.2 Using learner and class information to inform planning
A7.2.1 Attainment, starting points, attendance and progress
A7.2.2|earning/support needs, strengths and potential barriers
A7.2.3|earner/group characteristics, interests and experience

A7.3 Using information to plan learning.

ldentify, investigate and analyse appropriate sources of information required to plan
learning sessions toinform

A7.3.10bjectives, challenge and assessment methods

A7.3.2 activities, scaffolding and additional support

A7.3.3resources and environment
A7.4 Professional use of information

A7.4.1Userelevantinformation appropriately, avoiding assumptions
A7.4.2 store and share appropriately, maintaining confidentiality and privacy
A7.4. 3 follow safeguarding requirements and professional boundaries

A7.5 Reviewing planning information

A7.5.1Recognise changing learner needs, attainment and progress and update
planning, challenge and support accordingly
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Content outcome Content detail
A8 Be able to select and use assessment A8.1Purposes of assessment
methods to demonstrate measurable

A8.1.1Identify starting points and support needs
A8.1.2 checkunderstanding and measure learning and progress
A8.1.3 inform feedback, teaching and learning adaptations, and future planning

A8.2 Formative and summative assessment

A8.2.1Formative: used during learning to identify understanding, progress and next
steps

A8.2.2 Summative: used tojudge learning orachievement at the end of a defined
period of learning

A8.2.3 differences between formative and summative assessment

A8.2.4 how eachisusedto measure progress

A8.3 Assessment methods

A8.3.1Knowledge: questioning, quizzes, discussion and written work

A8.3.2 Skills: observation, demonstration, practical activities, role play and
simulation

A8.3.3 Understanding: reflection, presentations, case studies and professional
discussion

A8.4 Demonstrating measurable progress

A8.4.1Starter/plenary comparison

A8.4.2 observation and student-led reflection

A8.4.3 writtenresponses/reports, practical work and artefacts
A8.4.4 presentations and demonstrations

progress
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Content outcome

Content detail

A8.5 Limitations of assessment evidence

A8.5.1Incomplete evidence

A8.5.2variationin performance/participation

A8.5.3 confidence affecting demonstration

A8.5.4 differencesininterpretation/observerjudgement

A8.6 Selecting assessment methods

A8.6.1Select methods appropriate to intended knowledge, understanding and skills
A8.6.2 align assessment with objectives/success criteria
A8.6.3 provide suitable opportunities to demonstrate progress

A8.7 Using assessment evidence

A8.7.1Judge progress

A8.7.2 identify feedback/support needs

A8.7.3inform adaptations and future learning

A8.7.4 evaluate whether assessment provides suitable evidence of measurable
progress

A9 Apply knowledge and understanding of
how developmentinfluenceslearning and
inclusive planning

A9.1Areas of development

A9.1.1Physical: growth, health, mobility, coordination and sensory development
A9.1.2 Cognitive: thinking, memory, reasoning, understanding and problem solving
A9.1.3 Social: communication, interaction, teamwork and relationships

A9.1.4 Emotional: confidence, resilience, self-awareness and emotional regulation
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Content outcome

Content detail

A9.2 How developmentinfluences learning
Effectson
A9.2.1access, participation, communication andinteraction

A9.2.2 understanding, information processing, and development and application of

knowledge and skills
A9.2.3 confidence, engagement and independence
A9.3 Development-informed planning
Consider developmental stage and individual differences when determining
A9.3.1activities/challenge
A9.3.2 environments
A9.3.3resources
A9.3.4 scaffolding/support/feedback
A9.3.5 assessment opportunities
A9.3.6 approachestoreducing barriers
A9.4 Individual differences and inclusion

A9.4.1Recognise different developmental rates/patterns
A9.4.2 identify support requirements

A9.4.3 avoid assumptions based solely on age/stage
A9.4.4 provide appropriate access and challenge

A9.5 Evaluating development-informed planning

A9.5.1Judge how effectively planning reflects development and individual
differences and supports access, participation, engagement and progress
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Content outcome

Content detail

A10 Be able to apply written, numeracy and
digital skills to produce coherent learning
plans

A10.1Learning plan requirements

A10.1.1 Session title/topic

A10.1.2 objectives, success criteria and assessment opportunities
A10.1.3 activities, timings and sequencing

A10.1.4 resources, differentiation and support

A10.1.5relevant health and safety considerations

A10.2 Written communication

A10.2.1Clear, accurate and appropriate language
A10.2.2|ogical structure/presentation

A10.2.3 appropriate terminology

A10.2.4 accurate spelling, punctuation and grammar

A10.3 Applying numeracy skills in planning

A10.3.1Allocate activity time

A10.3.2 calculate learner groupings

A10.3.3 calculate/estimate resource quantities
A10.3.4 consider staffing requirements and ratios

A10.4 Applying digital skills within lesson plans

A10.4.1Create plans and associated information

A10.4.2 organise/update information

A10.4.3 securely store/retrieve information

A10.4.4 access/share planning information appropriately

A10.5 Producing and refining plans

A10.5.1Bring objectives, activities, resources, sequencing, assessment, support and
safety considerations togetherinto a coherent plan
A10.5.2 check/refine for clarity, accuracy, suitability and practicability
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Unit 1: Inclusive Planning and Safe Practice

Content area B: Inclusive practice and the adaptations

Content outcome

Content detail

B1Apply knowledge and understanding of
inclusive design principles to support access,
participation and progress

B1.1

B1.2

Principles of inclusive design

B1.1.1 Planninglearningtoreduce barriers from the outset and support the widest
possible range of learners, including differences in ability, language, age and culture
B1.1.2 Inclusive design supports accessibility, participation, appropriate challenge,
engagement and progress

Inclusive planning and delivery

B1.2.1 Applyinclusive principles to objectives, activities, environments, support, and
resources so learners have appropriate opportunities to access, participate inand
benefit fromlearning

B2 Be able to analyse learner and session
information toidentify needs and barriers to
inclusion

B2.1

Potential barriers to learning

B2.1.1Barriers may relate to learner needs, confidence, literacy, numeracy, language,
sensory/physical access; inappropriate activities or challenge; inaccessible
environments; communication; unsuitable/unavailable resources; assessment;
availability/capability of adult support; organisational constraints, lack of training and
attitudes

B2.2 Sources of learner and session information

B2.2.1Student information: prior attainment and achievement, learning support
needs, Education, Health and Care Plans (EHCPS), individual learning plans, teacher
observations, learner feedback, progress reviews

B2.2.2 Sessioninformation: lesson objectives, activities, resources, assessment
methods, environment, timing

B2.3 Analysing information

B2.3.1identify relevantinformation about learners and sessions
B2.3.2 distinguish evidence of need from assumptions
B2.3.3identify barriers affecting access, participation or progress
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Content outcome

Content detail

B2.3.4 identify where adaptation may be required

B3 Be able to evaluate evidence and
recommend adaptations that support
inclusive learning

B3.1 Types of adaptation

B3.1.1Choice, autonomy and varied responses: options forlearning and
demonstrating achievement

B3.1.2 Accessible information: alternative presentations, clarified/adapted
vocabulary and spoken, written, visual, practical or digital formats

B3.1.3 Teaching and scaffolding: adapt methods, learning steps, examples, activities
and support to learner needs, using temporary support towards independence
B3.1.4 Assistive technology: speech-to-text, text-to-speech and screenreaders
B3.1.5 Physical adaptations and resources: layout, access, seating, visibility,
materials, equipment and additional support

B3.2 Evidence informing adaptations
B3.2.1Sources of evidence: Initial assessments, Diagnostic assessments, Individual
learning plans, EHCPs, Progress reviews, Learner feedback, Observation of learning,
Attendance and achievement data, Discussions with support staff
B3.2.2 Evaluating evidence about learning sessions and individual learners to
determine appropriate adaptations

B3.3 Factors informing professional judgement and recommendations

B3.3.1Evaluating evidence about sessions and learners for relevance, reliability and
sufficiency

B3.3.2intended learning and challenge

B3.3.3 staffing, specialist support, equipment, assistive technology and materials;
B3.3.4 time, group size and facilities

B3.3.5 organisational requirements and health and safety
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Content outcome Content detail

B3.4 Benefits and limitations of adaptations
Considereffectson

B3.4.1access, participation and learning opportunities
B3.4.2independence, challenge, engagement and motivation
B3.4.3 dignity and confidence

B3.4.4 practicality, sustainability and safety

B3.5 Communicating recommendations

B3.5.1make clear, appropriate and evidence-based recommendations

B3.5.2 apply communication skills when presenting recommendations

B3.5.3 explain how recommendations address barriers and support access,
participation and progress

B3.5.4 apply digital skills to produce, organise, store andretrieve digital content
used to make recommendations

B4 Apply knowledge and understanding of B4.1 Relevant frameworks and their purposes
relevant frameworks and guidance to support B4.1.1Early Years Foundation Stage (EYFS): statutory requirements relating to
inclusive recommendations learning, development and enabling environments

B4.1.2 SEND Code of Practice: guidance supporting children and young people with
specialeducational needs and disabilities

B4.1.3 Equality Act 2010: equality, accessibility and reasonable adjustments.

B4.1.4 Education Endowment Foundation (EEF): evidence-informed approaches to
teaching andlearning

B4.1.5 Universal Design for Learning (UDL): designing learning toimprove
accessibility for diverse learners
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Content outcome Content detail

B4.2 Types of frameworks and guidance

B4.2.1Legal/statutory requirements
B4.2.2 education/sector guidance
B4.2.3 evidence-informed approaches
B4.2.4 accessible-design frameworks

B4.3 Applying frameworks and guidance
Use relevant frameworks to
B4.3.1identify needs/barriers
B4.3.2 informinclusive planning
B4.3.3 select adaptations
B4.3.4 support andjustify recommendations
B4.4 Factors affecting application
B4.4.1Learner age, developmental stage, needs and starting points
B4.4.2intendedlearning
B4.4.3 environment

B4.4.4 organisational policies/requirements
B4.4.5 available resources/support
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Content area C: Identifying hazards, planning, creating and communicating risk assessments

Content outcome

Content detail

C1Be able to planrisk assessments for
contrasting indoor and outdoorlearning
environments

C1.1 Purpose of risk assessment

C1.1.1 Identifying hazards, assessing risk, implementing appropriate controls and
reviewing effectiveness to support safe participationinlearning

C1.2 Contrasting learning environments

C1.2.1Indoor: classrooms, workshops, laboratories, sports halls and training rooms

C1.2.2 Outdoor: playgrounds, visits, outdoor learning, sport and community activities
C1.3 Planning arisk assessment
Consideration of

C1.3.1activity, environment, learners and theirneeds

C1.3.2 equipment, materials, resources, staffing and supervision

C1.3.3 organisational requirements

C1.3.4 assessment timing, time and resources required, and activity sequence
C1.4 Risk-assessment process

C1.4.1Identify hazards

C1.4.2 identify who may be affected

C1.4.3 assess likelihood and severity

Cl1.4.4 selectcontrols

C1.4.5recordfindings
C1.4.6 monitorand review
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Content outcome

Content detail

C1.5 Proportionate risk management

Balancing factors including
Cl.5.1safety/wellbeing
C1.5.2inclusion/accessibility
C1.5.3 appropriate challenge

Cl1.5.4independence
C1.5.5individuallearner needs

C1.5.6 meaningful and positive participation

C2Be abletocompleterisk assessment
documentation, including a risk matrix

C2.1 Risk-assessment documentation

C2.1.1Activity/environment, hazards and people who may be affected
C2.1.2 existing and further controls, and responsibilities

C2.1.3 likelihood/risk information and risk-assessment matrix
C2.1.4reviewinformation

C2.2 Risk-assessment matrix

C2.2.1Likelihood: chance of harm occurring

C2.2.2 Severity: seriousness of potential harm

C2.2.3 Riskrating: level of risk identified using the matrix
C2.3 Completing documentation

C2.3.1Recordinformation clearly and accurately

C2.3.2 complete required sections

C2.3.3 ensure hazards, controls and ratings are consistent
C2.3.4 followrelevant organisational requirements
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Content outcome Content detail

C3Be able to observe andreview learning C3.1Understanding hazards, risks and controls

activities to identify and manage hazards and C3.1.1Hazard - potential source of harm

risks C3.1.2Risk - likelihood and potential severity of harm

C3.1.3 Control: action used to remove, reduce or manage risk
C3.2ldentification of main hazards in contrasting environments

C3.2.1Indoor: movement around aroomincluding slip/trip/fall hazards; materials
and equipment; furniture and fixtures; electrical services

C3.2.2 Outdoor: uneven surfaces; wildlife; allergens; poisonous plants; weather;
equipment; materials; lack of supervision

C3.3 Application of controls used to minimise risk

C3.3.1removing the hazard

C3.3.2reducing exposure

C3.3.3 Personal Protective Equipment (PPE)
C3.3.4 training in use of equipment/materials
C3.3.5 equipment maintenance
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Content outcome

Content detail

C3.4 Observing and monitoring risk

C3.4.10bserve activities to identify hazards, risks and who may be affected
C3.4.2 considerlearner needs and experience, supervision and support
C3.4.3 consider activity design, organisation, movement and transitions
C3.4.4 consider equipment, resources and materials

C3.4.5monitor changes in activities, environments, learner needs and hazards,
reviewing controls when circumstances change

C3.5 Reviewing controls and safe learning

C3.5.1how and why relevant health and safety legal requirements and guidance are
applied, including adherence to the Management of Health and Safety at Work
Regulations (1999)

C3.5.2 evaluate whether controls reduce risk appropriately and remain effective
C3.5.3 balance safe working/compliance with delivery of motivating learning
activities

C3.5.4 considereffects oninclusion and accessibility

C3.5.5 maintain appropriate challenge and meaningful participation

C3.5.6 supportindependence without unnecessary restrictions
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Content outcome Content detail

C4 Be able torespond to anincident, C4.1Understanding how to respond to anincident
evaluate andrecommendimprovements C4.1.1Immediate actions to protect, support and supervise those affected
C4.1.2First aid, escalation, reporting, recording and communication requirements

C4.1.3 Reviewing the environment, activity and existing risk assessment following an
incident

C4.2 Evaluating incident responses

C4.2.1Evaluate strengths and limitations against legal and organisational
requirements

C4.2.2 Consider the physical, emotional and participationimpacts on those affected

C4.2.3 Useincident information to identify lessons and areas forimprovement

Pearson Level 3V Levelin Education
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Content outcome

Content detail

C5Be able to communicate risk assessment
outcomes appropriately in different learning
environments

C5.1Purpose of risk communication

C5.1.1Communicaterelevant hazards, risks, controls, procedures and
responsibilities so others can participate safely and understand relevant
responsibilities

C5.2 Audiences and information

C5.2.1Audiences may include learners; teachers, tutors and trainers; support staff;
parents/carers; employers/supervisors; relevant professionals

C5.2.2Information may include hazards/risks; controls; safe-working procedures;
responsibilities; emergency arrangements

C5.3 Communication methods

C5.3.1Verbalinstructions/briefings
C5.3.2 written documents
C5.3.3signs/visual information
C5.3.4 digital communication
C5.3.5 demonstrations

C5.4 Professional communication

C5.4.1Clearand accurate

C5.4.2relevant and proportionate

C5.4.3 audience-appropriate

C5.4.4 accessible andinclusive

C5.4.5 consistent withrelevant confidentiality, data-protection and safeguarding
requirements
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Content outcome Content detail

Cé6Be able to apply numeracy and digital skills | C6.1Calculating and interpreting risk ratings

to complete, record and communicate risk C6.1.1Apply likelihood and severity values

assessments Cé6.1.2 determine the resulting risk rating using the required matrix

Cé.1.3 interpret the level of risk identified
Cé6.2 Using numerical evidence

Cé6.2.1Compare levels of risk
Cé.2.2 comparerisk before/after controls where appropriate
Cé.2.3 useratings to identify priorities and inform decisions

Cé6.3 Applying professional judgement
Considernumerical ratings alongside

Cé.3.1learnerneeds

Cé6.3.2 environment and activity

Cé.3.3 accessibility/inclusionrequirements

Cé.3.4 existing controls

Cé6.3.5 effectiveness and practicality of further controls

Cé.4Maintaining digital records

Cé6.4.1 Maintain accurate, current and appropriately accessible records organised to
support monitoring, review and version control

Pearson Level 3V Levelin Education
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Transferable skills

Students are expected to develop the following transferable skills through the
learning and assessment activities for this unit:

e planning skills to develop well-structured and inclusive learning sessions which
promote learning forall

e decision making, clarifyinglogical choices onlearning environments and
learning resources when planning learning sessions.

e evaluating by considering evidence about learning sessions and individual
students to propose adaptations to promote inclusion.

e demonstrate critical thinking skills through the consideration of the context of
the communication

e observing asituation to identify risks and hazards
e recording decisions made as part of the risk assessment process.

The qualification Delivery Guide suggests ways for centres to help students develop
these transferable skills.

Assessment summary

The NEA for this unit consists of four tasks.

e InresponsetoTask]1, students willuse learner, group and contextual informationto
plan alearning session and justify their choice of learning strategies, pedagogical
theories and approaches.

e InresponsetoTask 2, students willadapt theirlearning session planinresponse to
individual learner needs and barriers, to promote inclusion, access, participation
and progress.

e InresponsetoTask 3, students willcomplete risk assessments fortwo contrasting
learning environments, identifying hazards and risks and selecting and justifying
appropriate control measures.

e InresponsetoTask 4, students will evaluate a centre’sresponse to a health and
safety incident and make justified recommendations forimprovement.

The assessment will take 11 supervised hours to complete.

The NEAis set by Pearson and will be marked by centres and moderated by Pearson. A

new NEA for this unit willbe released each Septemberthrough the secure area of our

website. Students must use the assessment to provide the required evidence to
achieve this unit.

A sample assessmentis provided onthe Pearson website.
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Marking the NEA

You willmake assessment decisions for the NEA using the marking grid provided
below. Before making assessment decisions, you should refer to the guidance on
using the marking grid provided in the Pearson V Levels Supplementary Specification,
available on ourwebsite. A glossary of terms used in the marking grid is providedin
Appendix].

Furtherinformation on managing NEAs is provided in the Pearson V Levels
Supplementary Specification, available on our website.
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Marking grid

Mark Band1

Mark Band 2

Mark Band 3

Task 1A: Produce a session plan (9 marks)

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks
Basic application of knowledge and Appropriate application of knowledge | Comprehensive application of
understanding of planning principles for | and understanding of planning knowledge and understanding of
an education setting. principles foran education setting. planning principles foran education
Evidenced through: Evidenced through: setting.
T « limited planning that is partially « sufficient planning thatis mostly | Evidenced through:
@ realistic within the time, space and realistic within the time, space « plansthatare thoroughly realistic
e resources available, with measurable andresources available, with within the time, space and
o objectives and success criteria measurable objectives and resources available, with
2 * activities, timings, resources and success criteria measurable objectives and
?% asse.ssment opportunities that e activities, timings, resources and success criteria
= partially work togetherto meet the 2ssessment o tunities that tivities. timi g
o objectives pportunities tha * activities, timings, resources an
) . _ competently work togetherto assessment opportunities that
< * partially completeland organlged meet the objectives fully work togetherto meet the
documentation using the session S
plan template. e mostly complete and organised objectives
documentation using the session o thorough and well-organised
plantemplate. documentation using the session
plantemplate.
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Mark Band 1

Mark Band 2

Unit 1: Inclusive Planning and Safe Practice

Mark Band 3

Task 1B(i): Justification of plan: How plans were informed by learning strategies (9 marks)

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks
Basic application of knowledge and Appropriate application of knowledge | Comprehensive application of
understanding of how learning and understanding of how learning knowledge and understanding of how
= strategies inform session planninginthe | strategiesinform session planninginthe | learning strategiesinform session
G education setting. education setting. planningin the education setting.
© Evidenced through: Evidenced through: Evidenced through:
GE) o simplistic links between the o clearlyrelevantlinks between the o thoroughly relevant links between
e information about the learners, information about the learners, the information about the learners,
3 group, centre's priorities, resources group, centre's priorities, resources group, centre's priorities, resources
T and constraints and the learning and constraints and the learning and constraints and the learning
q;_) strategies chosen strategies chosen strategies chosen
§ o simplistic reasoning of how the o« competentreasoning of howthe o well-developed reasoning of how

learning strategies support learners'
participation and progress.

learning strategies support learners'
participation and progress.

the learning strategies support
learners' participation and progress.
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Mark
Band O

Mark Band1

Mark Band 2

Mark Band 3

Mark Band 4

Task 1B(ii) Justification of plan: How pedagogical theories and approaches were used to inform the plan, including modelling,
scaffolding, sequencing and assessment (12 marks)

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic justification of how Adequate justification of how | Effective justification of how | Comprehensive justification
pedagogical theories and pedagogical theories and pedagogical theories and of how pedagogical theories
approaches have informed approaches have informed approaches have informed and approaches have
the session plan. the session plan. the session plan. informed the session plan.
Evidenced through: Evidenced through: Evidenced through: Evidencedthrough:
3 o superficial applicationof | e partially developed e« mostly developed o well-developed
o) pedagogical theories and application of application of application of
g approachestothe pedagogical theories and pedagogical theories and pedagogical theories and
o modelling, scaffolding, approachestothe approachestothe approachestothe
8 sequencing and modelling, scaffolding, modelling, scaffolding, modelling, scaffolding,
2 assessmentin the session sequencingand sequencing and sequencing and
2 plan assessmentin the session assessmentin the session assessmentin the session
g « simplistic reasoning with plan plan plan
Z little support from o adequatereasoning that e consideredreasoning e sophisticatedreasoning
pedagogical theories and is partially supported by that is mostly supported with thorough support
approaches forhow pedagogical theories and by pedagogical theories from pedagogical
planning decisions help approaches forhow and approaches forhow theories and approaches
learners participate and planning decisions help planning decisions help forhow planning
make progress. learners participate and learners participate and decisions help learners
make progress. make progress. participate and make
progress.
PearsonlLevel 3V Levelin Education
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Mark Band 1

Mark Band 2

Unit 1: Inclusive Planning and Safe Practice

Mark Band 3

Task 2: Adapting to promote inclusion (12 marks)

Mark Band 4

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic application of inclusive | Adequate application of Effective application of Comprehensive application
practice to adapt the session | inclusive practice to adapt inclusive practice to adapt of inclusive practice to adapt
planforindividual learners. the session planforindividual | the sessionplanforindividual | the session planforindividual
Evidenced through: learners. learners. learners.
Evidenced through: Evidencedthrough: Evidencedthrough:
'g o adaptationsthatare
5 simplistic within the o adaptationsthatare e adaptationsthatare « adaptations that are fully
S planned session and partially realistic within mostly realistic within the realistic within the planned
% superficially matched to the planned sessionand planned sessionand session and thoroughly
8 learners' strengths, needs suitably matchedto proficiently matchedto matchedto learners'
P and barriers learners' strengths, needs learners' strengths, needs strengths, needs and
% « simplistic reasoning of and barriers and barriers barriers
o how the adaptations o partially developed e mostly developed o well-developed
zZ

supportaccess,
participation, progress,
independence and
challenge.

reasoning of how the
adaptations support
access, participation,
progress, independence
and challenge.

reasoning of how the
adaptations support
access, participation,
progress, independence
and challenge.

reasoning of how the
adaptations support
access, participation,
progress, independence
and challenge.
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Mark Band 1

Mark Band 2

Task 3: Risk assessment for the indoor session and justification (12 marks)

Mark Band 3 Mark Band 4

O marks 1-3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic understanding ofrisks | Adequate understanding of | Effective understanding of Comprehensive
and control measures for risks and control measures risks and control measures understanding of risks and
indoor sessions. forindoor sessions. forindoor sessions. controlmeasures forindoor
Evidenced through: Evidenced through: Evidenced through: sessions.
Evidencedthrough:
I » superficial assessmentof | « suitable assessment of » considered assessment
9 limited hazardsin the some relevant hazardsin of mostrelevanthazards | e sophisticated and
g indoor settingand who the indoor settingand inthe indoor setting and thoroughly relevant
Q could be harmed, with who could be harmed, who could be harmed, assessment of hazardsin
8 simplistic judgements of with partially reasoned with mostly reasoned the indoor setting and
O likelihood, severity and judgements of likelihood, judgements of likelihood, who could be harmed,
‘;“ risk rating severity andrisk rating severity andrisk rating with well-reasoned
o o limited proportionate « some proportionate « mostly proportionate judgements of likelihood,
§ control measures with controlmeasures with controlmeasures with severity andrisk rating
simplistic justification of partially developed mostly developed o fully proportionate
theireffectiveness and justification of their justification of their control measures with
widerimpact. effectiveness and wider effectiveness and wider well-developed
impact. impact. justification of their
effectiveness and wider
impact.
PearsonLevel 3V Levelin Education
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Unit 1: Inclusive Planning and Safe Practice

Mark
Mark Band 1 Mark Band 2 Mark Band 3 Mark Band 4
Band O
Task 3: Risk assessment for the outdoor session and justification (12 marks)
O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic understanding ofrisks | Adequate understanding of | Effective understanding of Comprehensive
and control measures for risks and control measures risks and control measures understanding of risks and
outdoor sessions. foroutdoor sessions. for outdoor sessions. control measures foroutdoor
Evidenced through: Evidenced through: Evidencedthrough: sessions.
Evidencedthrough:
© o superficial assessment of | ¢ suitable assessment of o considered assessment
9 limited hazardsinthe some relevant hazardsin of mostrelevanthazards |« sophisticated
g outdoor setting and who the outdoor setting and inthe outdoor setting and assessment of a thorough
ko) could be harmed, with who could be harmed, who could be harmed, range of relevant hazards
Q simplistic judgements of with partially reasoned with mostly reasoned inthe outdoor setting and
O likelihood, severity and judgements of likelihood, judgements of likelihood, who could be harmed,
‘;“ risk rating severity andrisk rating severity andrisk rating with well-reasoned
o « limited proportionate « some proportionate « mostly proportionate judgements of likelihood,
3 control measures with control measures with control measures with severity andrisk rating

simplistic justification of
their effectiveness and
widerimpact.

partially developed
justification of their
effectiveness and wider
impact.

mostly developed
justification of their
effectiveness and wider
impact.

o fully proportionate
controlmeasures with
well-developed
justification of their
effectiveness and wider
impact.
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ML Mark Band 1 Mark Band 2 Mark Band 3 Mark Band 4
Band O
Task 4 (a): Incident response report (12 marks)
O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic application of Adequate application of Effective application of Comprehensive application
knowledge and knowledge and knowledge and of knowledge and
understanding of healthand | understanding of healthand | understanding of healthand | understanding of health and
safety legislation and safety legislation and safetylegislationand safetylegislationand
incident response incident response incident response incident response
procedures. procedures. procedures. procedures.
Evidenced through: Evidenced through: Evidencedthrough: Evidencedthrough:
©
% o superficial consideration | e partially developed o developedconsideration |« well-developed
S of the strengths and consideration of the of the strengths and consideration of the
% limitations of the centre's strengths and limitations limitations of the centre's strengths and limitations
s response of the centre'sresponse response of the centre'sresponse
T o limited applicationofthe |e suitable applicationofthe | ¢ consideredapplicationof | e thorough application of
% Management of Health Management of Health the Management of the Management of
o and Safety at Work and Safety at Work Health and Safety at Work Health and Safety at Work
Z Regulations 1999 to judge Regulations 1999 to judge Regulations 1999 to judge Regulations 1999 to judge
how well the response how well the response how well the response how well the response
met them met them met them met them
o superficial evaluation of e suitable evaluation of o consideredevaluationof | e thoroughevaluationofa
genericimpacts of the partially relevantimpacts mostly relevant impacts comprehensive range of
response onthe learner of theresponse onthe of theresponse onthe relevantimpacts of the
involved. learnerinvolved. learnerinvolved. response onthe learner
involved.
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Unit 1: Inclusive Planning and Safe Practice

Mark
Mark Band 1 Mark Band 2 Mark Band 3 Mark Band 4
Band O
Task 4 (b): Incident recommendations (12 marks)
O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic application of Adequate application of Effective application of Comprehensive application
knowledge and knowledge and knowledge and of knowledge and
understanding of incident understanding of incident understanding of incident understanding of incident
response and professional response and professional response and professional response and professional
communication. communication. communication. communication.
Evidenced through: Evidenced through: Evidenced through: Evidencedthrough:
'g o simplisticrecommended |« suitablerecommended e considered « sophisticated,
5 actions toimprove the actions toimprove the recommended actions to recommended actionsto
S centre'sresponse to this centre'sresponse to this improve the centre's improve the centre's
% type of incident type of incident response to this type of response to this type of
s « simplisticjustificationof | e partially developed incident incident
@ how the actions would justification of how the o consideredjustificationof | ¢ sophisticated justification
% improve the centre's actions would improve the how the actions would of how the actions would
o incident response centre'sincident improve the centre's improve the centre's
= o simplistic communication response incidentresponse incident response
in slides and speaker o suitable communicationin | ¢« proficientcommunication | ¢ sophisticated
notes foramanagement slides and speaker notes in slides and speaker communicationinslides
audience. foramanagement notes foramanagement and speakernotesfora
audience that applies audience that applies management audience
confidentiality and data confidentiality and data that applies
minimisation. minimisation confidentiality and data
minimisation.

Pleasereferto PearsonV Levels Supplementary Specification for further guidance on NEAs, including how to apply the marking
grids to student evidence.

Pearson Level 3V Levelin Education
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Unit T: Inclusive Planning and Safe Practice

Resource requirements

For this unit, students must have access to:

50

Teaching aids and learning resources

Physical equipment and resources used inlearning activities
Resources to supportinclusive learning

Digital devices and standard productivity software
Presentation and display equipment

Relevant education documentation.
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Unit 2: Communication and Assessment for Progress

Unit 2: Communication and Assessment for Progress

Assessment type: Non-exam assessment (NEA)
Unit type: Mandatory
Guided learning hours: 108

Introduction

The contentin this unit will allow the student to explore arange of communication
techniques that can be used to communicate purposefully. These include verbal,
visual, and written methods, as well as the use of technology. By using engaging
activities and vocational scenarios, students will learn the principles of effective
communication. The unit will focus on the importance of adhering to legal
requirements and sharing information securely.

Students will learn about the different types of assessment and how thisis used to
measure learning and acquire the skills needed to assess the strengths and limitations
of arange of assessments.

There willbe an emphasis on developing positive relationships in educationinterms
of establishing and maintaining professional and courteous relationships with arange
of people ineducation. The course will also cover the use of technology and its
importancein educationin depth.

Students should be given opportunities to develop theirknowledge and skillsin a
range of contextsincluding dufferent communication scenarios, assessment forms
and supporting different learner progress
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Unit 2: Communication and Assessment for Progress

Teaching content

Content area A: Communicating with parents, families, carers and other professional

Content outcome

Content detail

A1 Apply knowledge and understanding of
the roles of individuals and professionals, and
how co-ordinated working supports learner
progress and wellbeing

Al.1 Individuals supporting learners

A1.1.1 Parents: working with education professionals to support learning,
development, wellbeing and progress

Al1.1.2 Families and wider family: providing relevant information and contributing to
consistent learner support

A1.1.3 Carers: sharingresponsibility for learners’ care, education, wellbeing and
progress

Al.2 Professionals and services supporting learners

A1.2.1Special educational needs co-ordinators (SENCOs): co-ordinate SEND
support, provision and communication

Al.2.2 Health visitors: support health, development and wellbeing; share relevant
information with families and professionals

A1.2.3 Social workers: support safeguarding, welfare and access to services
A1.2.4 Speech andlanguage therapists: assess and support speech, language and
communication needs

Al.2.5 Educational psychologists: assess learning and development needs; advise
on appropriate support

A1.2.6 Children’s centre workers: provide family, early learning and community
support

Al1.2.7 Agencies and services including local authority advisers: provide specialist
advice, intervention or support

A1.2.8 Colleagues in the same setting, external professionals andindustry
professionals outside education: share relevant expertise and contribute to co-
ordinated support
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Unit 2: Communication and Assessment for Progress

Content outcome

Content detail

Al.3 Working with individuals and professionals
Al1.3.1Differencesinroles andresponsibilities
A1.3.2 When communication orreferral may be required
Al1.3.3 How co-ordinated working supports learner progress and wellbeing

A2 Apply knowledge and understanding of
communication methods and how they are
used purposefully with different audience

When assessing the use of technology-enabled communication, students must draw on
content from Unit 1section A4, which details the selection, adaptation and evaluation of
accessible digital resources and technology.

A2.1 Communication methods

A2.1.1Verbal: spoken communication, including face-to-face discussions, meetings,
phone orvideo calls

A2.1.2Visual:images, symbols, diagrams, charts, signs and demonstrations
A2.1.3 Written: formal and informal letters, reports, notes and messages
A2.2 Technology-enabled communication

A2.2.1 Email, secure messaging and group-messaging apps, including WhatsApp
groups where organisational policy permits. Other mobile messaging apps, such as
Seesaw and Remind

A2.2.2Video conferencing, such as Zoom and Microsoft Teams

A2.2.3 Assistive technologies, including voice-recognition and screen-reading tools
A2.3 Selecting communication methods

A2.3.1Suitability for the purpose, audience and context

A2.3.2 Accessibility, confidentiality and security requirements

A2.3.3 Strengths and limitations of methods

Pearson Level 3V Levelin Education
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Unit 2: Communication and Assessment for Progress

Content outcome

Content detail

A3 Be able to communicate clearly,
accurately and accessibly by adapting style,
tone and content

A3.1 Principles of effective commnication

A3.1.1Clarity, conciseness and completeness: straightforward language, logical
structure and allrelevant information needed for the purpose, without unnecessary
detail

A3.1.2 Concreteness and correctness: specific facts, examples and evidence;
accurate information, spelling, punctuation and grammar

A3.1.3 Consideration and courtesy: respectful, professional communication
accounting forthe audience’s background, needs and understanding

A3.2 Adapting style and tone

A3.2.1Use audience-appropriate language; avoid unnecessary jargon or technical
terms

A3.2.2 Adjust formality, pace, volume and detail to suit the situation
A3.2.3 Check the communicationis understood
A3.3 Evaluating communication

A3.3.1Judge communication for clarity, accuracy, accessibility and fitness for
purpose
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Unit 2: Communication and Assessment for Progress

Content outcome

Content detail

A4 Be able to use active listening to confirm
understanding and support purposeful
communication

A4.1Active-listening approaches

A4.1.1Give full attention without interrupting; use appropriate non-verbal cues to
show attention and understanding

A4.1.2 Stay open-minded and avoid assumptions

A4.1.3 Paraphrase and summarise to confirm understanding; clarify using open and
closed questions

A4.1.4 Respond appropriately and professionally

A4.2 Applying active listening
A4.2.1Adapt active listening for communication with parents, families, carers and
professionals
A4.2.2 Listen actively to reduce misunderstanding and support purposeful
information sharing

A5 Be able to adapt non-verbal
communication to the individual, audience
and context

A5.1Non-verbal communication
A5.1.1 Professional appearance suited to the setting and situation
A5.1.2 Body language, gestures and posture
A5.1.3 Facial expressions and eye contact suited to the individual and context
A5.1.4 Personal space and positioning
A5.2 Adapting non-verbal communication
A5.2.1 Consider audience needs, culture, context and accessibility
A5.2.2 Align non-verbal communication with the spoken or written message

A5.2.3 Assess whethernon-verbal techniques support respectful, purposeful
communication
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Content outcome

Content detail

A6 Apply knowledge and understanding of
communication barriers and how these can
bereduced

A6.1Potential barriers to communication

Aé6.1.1Language and cultural differences, including English as an additional language
(EAL)

A6.1.2 Additional needs, including communication, sensory and cognitive needs

A6.1.3 Environmental and physical conditions, including noise, layout and
accessibility

Aé6.1.4 Information overload, jargon, technical language orunclear terminology
A6.2 Reducing barriers and misunderstandings

A6.2.1Use clear speech and accessible language; rephrase, clarify and check
understanding

A6.2.2 Use alternative information formats where required and appropriate
communication support, technology or specialist assistance

A6.2.3 Adapt the communication environment, timing or method
Aé6.3 Evaluating adjustments

A6.3.1Assess whether adjustments reduce barriers and enable purposeful
communication
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Unit 2: Communication and Assessment for Progress

Content area B: Application of legal and professional requirements when working with confidential learner information

Content outcome

Content detail

B1Apply knowledge and understanding of the
legal and professional requirements for
securely recording, storing and sharing
learnerinformation

B1.1 Confidentiality and data protection

B1.1.1 Importance of confidentiality when recording, storing and sharing learner
information

B1.1.2 Purpose of the Data Protection Act 2018 in protecting personal information

B1.1.3 Lawful grounds for processing and sharing information, including consent
where required

B1.2 Secureinformation handling

B1.2.1Securely record, store, retrieve and share information

B1.2.2 Maintain accurate and confidential records

B1.2.3 Follow organisational procedures and professional responsibilities
B1.3 Understanding protocols for Data breaches

B1.3.1Recognise actual or potential data breaches

B1.3.2 Assess potential breachrisks and consequences

B1.3.3 Record and report breaches to the appropriate person or authority, following
organisational procedures

B2 Apply knowledge and understanding of
how safeguarding affects confidentiality and
information sharing

B2.1 Safeguarding and confidentiality

B2.1.1Role of safeguarding requirements when information suggests alearner or
colleague may be atrisk

B2.1.2 Whenrelevant information may need sharing to protect anindividual
B2.1.3 Share with appropriate people on a need-to-know basis
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Content outcome

Content detail

B2.2 Communicating safeguarding information
B2.2.1ldentify appropriate recipients and communication methods
B2.2.2 Share only informationrelevant to the concern
B2.2.3 Consider prior communication andrelevant background information
B2.2.4 Recordinformation accurately and, where required, verbatim
B2.2.5 Remain objective; distinguish fact, observation and opinion
B2.2.6 Follow organisational safeguarding and recording procedures

B3 Apply knowledge and understanding of
how collaborative communication supports
learner-centred provision, progress and
wellbeing

B3.1 Collaborative working

B3.1.1Share relevant information with parents, families, carers, colleagues and
organisations

B3.1.2 Agreeroles, responsibilities and appropriate communication arrangements
B3.1.3 Contribute to consistent, co-ordinated learner support
B3.1.4 Communicate professionally to build trust and effective teamwork
B3.2 Collaborative relationship principles
B3.2.1Inclusionandrespect fordifferent needs and perspectives
B3.2.2 Confidentiality and appropriate information sharing
B3.2.3 Learner-centred support and professional boundaries
B3.3 Evaluating collaborative communication

B3.3.1Make informed judgements on communication approaches across
educational contexts

B3.3.2 Judge how collaborative working supports learning, wellbeing and progress
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Unit 2: Communication and Assessment for Progress

Content outcome

Content detail

B4 Be able to adapt communication to the
audience, purpose, setting and context

B4.1 Context of communication
B4.1.1Audience and theirinformation or accessibility needs
B4.1.2 Communicationlocation and timing
B4.1.3 Communication methods, including face-to-face, written and digital
B4.1.4 Relevant prior communication and background information
B4.1.5 Information, instructions or outcomes to communicate
B4.2 Adapting communication to context
B4.2.1Choose method, style and tone to suit audience and purpose

B4.2.2 Use digital technology where it supports secure, accessible and effective
communication

B4.2.3 Adapt timing, environment, format and detail where required
B4.3 Evaluating contextual suitability

B4.3.1Judge the approach’s contextual appropriateness, proportionality and
effectiveness
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Content area C: Evaluating assessment information, records and data to set specific individual learning goals and feed back
to students

Content outcome Content detail

C1Apply knowledge and understanding of Whenusing assessmentinformation to set learner goals, students must draw on content
how assessmentinformationisusedto from Unit 1section A5, which details the use of SMARTER learning objectives and success
identify needs, monitor progress and review criteria to support and measure progress.

individual learning goals C1.1 Types of assessment information, records and data

C1.1.1 Observation notes
C1.1.2 Writtenresults, marks and scores
C1.1.3 Audio andvideorecordings
Cl1.1.4 Digital records andreports

C1.2 The assess-teach-feedback cycle

C1.2.1Assess: useinformation, records, observations and learner profiles to identify
attainment, needs and progress

C1.2.2Teach: select and adapt methods to develop intended knowledge, skills or
behaviours

C1.2.3 Feedback: give prompt, constructive guidance on strengths, areas for
improvement and next steps

C1.3 Setting individual learning goals

C1.3.1Involve learnersin setting goals using Specific, Measurable, Achievable,
Relevant, Time-bound, Evaluated, Reviewed (SMARTER)

C1.3.2 Set amanageable number of goals to avoid overwhelming the learner
C1.3.3 Use assessment evidence to monitor, evaluate and review progress
C1.3.4 Ensure individual learning goals are appropriate to the learner’'s age and stage

PearsonLevel 3V Levelin Education
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Content outcome Content detail
C2Beabletointerpretand evaluate C2.1Roles of assessment information, records and data
assessmentinformation to identify strengths, C2.1.1Provide quantitative evidence, including marks, standardised assessment
needs, progress and next steps scores and numerical progress data
C2.1.2 Provide qualitative evidence, such as observations, reports and learner
profiles

C2.1.3 Provide stand-alone results or evidence collected overtime

C2.1.4 Enable comparison with peers, expected standards or the learner’s previous
work

C2.1.5 Establish baselines and identify progress
C2.2 Using assessment information to identify needs
C2.2.1Academic goals
C2.2.2Behavioural goals
C2.2.3 Personal goals
C2.2.4 Practical goals
C2.3 Evaluating assessment information
C2.3.1Considerevidence relevance, accuracy and sufficiency

C2.3.2Draw evidence-based conclusions about strengths, needs, progress and next
steps
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Content outcome

Content detail

C3 Apply knowledge and understanding of
the purposes, strengths, limitations and
suitability of different assessment types

When assessing different assessment types and methods, students must draw on content
from Unit 1section A8, which details the selection and use of assessment methods to
measure learning and progress.

C3.1Main types of assessment

C3.1.1Formative: identifies understanding, progress and next steps, providing
feedback during learning

C3.1.2 Summative: judges attainment or achievement after a defined learning period
C3.1.3 Diagnostic: identifies existing knowledge, skills, strengths and learning gaps

C3.1.4 Comparative: compares performance against peers, prior performance or
defined expectations

C3.2 Comparing assessment types
C3.2.1Differencesin purpose, timing and evidence produced
C3.2.2 Strengths and limitations of each type

C3.2.3 Suitability for different learners, intended outcomes and educational
contexts
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Content outcome

Content detail

C4 Apply knowledge and understanding of
how assessment methods are selected and
evaluatedto provide appropriate andreliable
evidence of progress.

C4.1 Assessment methods

C4.2 Selecting assessment methods

C4.3 Evaluating assessment methods

C4.1.1Observation and practical assessment: observing the development and
application of skills, behaviours and task performance

C4.1.2 Questioning: verbal or written checks of knowledge, understanding, recall and
reasoning

C4.1.3 Projects: assessing applied andintegrated knowledge and skills over time
C4.1.4 Examinations: assessing performance under specified conditions

C4.1.5 Peerand self-assessment. reviewing others’ work against agreed criteria and
reflecting on own knowledge, skills and progress

C4.1.6 Professional discussion: exploring knowledge, reasoning and application
through structured discussion

C4.2.1 Suitability for pre-school, primary, secondary, further education and higher
education settings

C4.2.2 Alignment with intended knowledge, skills, behaviours and learning goals

C4.2.3 Accessibility, reliability and opportunities for learners to demonstrate
progress

C4.3.1Strengths and limitations of different methods
C4.3.2 Quality and sufficiency of evidence produced
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Content outcome Content detail
C5Be able to apply effective feedback to C5.1Principles of effective feedback
recognise strengths, identify improvements C5.1.1Timely; linked to intended learning and assessment evidence

and agree achievable next steps C5.1.2 Clear, specific and constructive

C5.1.3 Identifies strengths, areas forimprovement and achievable next steps
C5.1.4 Suited to the learner’s needs, understanding and context
C5.1.5 Supports motivation, reflection and progress

C5.2Feedback and SMARTER goals

C5.2.1Use feedback to set, evaluate and review Specific, Measurable, Achievable,
Relevant and Time-bound goals

C5.2.2 Use progress evidence torevise support, teaching and future goals
C5.3 Evaluating feedback

C5.3.1Judge whetherfeedbackis understood, actionable and supports progress
effectively
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Transferable skills

Students are expected to develop the following transferable skills through the
learning and assessment activities for this unit:

e demonstrate critical thinking skills through the consideration of the context of
the communication

e apply decision making skills to propose how to communicate purposefully

e apply communication skills to propose how to communicate purposefully

e Organise, planand manage information,

e evaluateinformation, records and data,

e apply numeracy skills when evaluating quantitative data
The qualification Delivery Guide suggests ways for centres to help students develop
these transferable skills.

Assessment summary

The NEA for this unit consists of three tasks.

e InresponsetoTask]1, students willresearchtherole of different individuals and
professionals that the educatorinteracts with, in this case, the Special Educational
Needs Co-ordinator (SENCO). Students willunderstand the importance of
confidentiality, safeguarding, and data-handling requirements.

e InresponsetoTask 2, studentswillreview the evidence: Learner Profile,
Standardised assessment scores. Students will produce alesson plan and
individual education plan.

e InresponsetoTask 3, students will analyse a data breach and evaluate the
methods of assessmentin the assess-teach-feedback cycle.

The assessment will take 11 supervised hours to complete.

The NEAis set by Pearson and will be marked by centres and moderated by Pearson. A
new NEA for this unit will be released each September through the secure area of our
website. Students must use the assessment to provide the required evidence to
achieve this unit.

A sample assessmentis provided onthe Pearson website.
Marking the NEA

You willmake assessment decisions forthe NEA using the marking grid provided
below. Before making assessment decisions, you should referto the guidance on
using the marking grid provided in the Pearson V Levels Supplementary Specification,
available on ourwebsite. A glossary of terms used in the marking grid is provided in
Appendix].

Furtherinformation on managing NEAs is provided in the Pearson V Levels
Supplementary Specification, available on our website.
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Marking grid

Mark

Band O

Mark Band1

Mark Band 2

Mark Band 3

Mark Band 4

Task 1a: Researching communication and the role of professionals

Omarks | 1-3marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic knowledge and Adequate knowledge and Effective knowledge and Comprehensive knowledge
understanding of the role of understanding of the role of understanding of the role of and understanding of therole
individuals or professionalsin | individuals or professionalsin | individuals or professionalsin | of individuals or
the education setting. the education setting. the education setting. professionalsinthe
_ Evidenced through: Evidenced through: Evidenced through: education setting.
@®© .
= « superficial and generic  suitable and partially o considered and mostly | Evidenced through:
] research with limited informed research with informed research with e thoroughandwell-
S coverage of therole of partially developed mostly developed informed research
% the professional coverage of the role of coverage of therole of with fully developed
3 « superficial coverage of the professional the professional coverage of th.e role
S the communication o partially detailed and e mostly detailed and of the professional
q;_) methods. partially relevant mostly relevant o fully detailed and fully
o coverage of the coverage of the relevant coverage of
z communication communication the communication
methods. methods. methods.
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Mark Band O ‘

Mark Band1

Task 1b: Communication with others

Unit 2: Communication and Assessment for Progress

Mark Band 2

Mark Band 3

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks
Basic application knowledge and Appropriate application knowledge Comprehensive application
understanding of roles of and understanding of roles of knowledge and understanding of roles
professionals and the concepts of professionals and the concepts of of professionals and the concepts of
safeguarding and confidentiality in safeguarding and confidentiality in safeguarding and confidentiality in
communication. Evidenced through: communication. Evidenced through: communication.
e limited coverage of therole of e competent coverage of the Evidenced through:
the professional and simplistic role of the professional and « sophisticated coverage of the
_ communication of clear communication of role of the professional and
% safeguarding and safeguardingand authoritative communication
= confidentiality confidentiality of safeguarding and
£ e asimplistic outcome that e asoundoutcome that clearly confidentiality
% communicates Iimited and communicatgs sufficigntly « asophisticated outcome that
8 generic information. accurate and information. thoroughly communicates fully
T accurate and detailed
E} information.
o)
zZ
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Unit 2: Communication and Assessment for Progress

Mark Band 1 Mark Band 2 Mark Band 3 ‘ Mark Band 4

Task 2: (i) Improving learner performance.

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic application of Adequate application of Effective application of Comprehensive application
understanding of the use of | understanding of theuse of | understanding of theuse of | of understanding of the use
datatoimprove learner datatoimprove learner datatoimprove learner of datatoimprove learner
performance. performance. performance. performance.
Evidenced through: Evidenced through: Evidenced through: Evidenced through:

e asuperficial account e apartially developed e amostly developed e athoroughaccount
of the factors account of the factors account of the of the factors outlined
outlinedinthe learner outlinedinthe learner factors outlinedinthe inthe learner profile
profile profile learner profile « athoroughrange of

Ng bl ¢ limited teaching e some teaching e mostteaching teaching
rewa{ a Ie methods/activities methods/activities methods/activities methods/activities
materia given given given given

e asuperficial account e apartially developed e amostly developed e athoroughaccount
of the account of the account of the of the
methods/activities methods/activities methods/activities methods/activities

e simplistic reasoning e partially logical e mostlylogical e sophisticated
and little reasoning and some reasoning and reasoning and well-
development of the development of the developed points. developed points.
pointsraised. points raised.
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Mark Band 1

Mark Band 2

Unit 2: Communication and Assessment for Progress

Mark Band 3 Mark Band 4

Task 2: (ii) Concepts, principles, and approaches to plan, carry out tasks and use information appropriately

O marks 1-3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks

Basic understanding of the Adequate understanding of | Effective understanding of Comprehensive
use of datatoinform planning | the use of data toinform the use of datatoinform understanding of the use of
forassessment. planning for assessment. planning forassessment. datatoinform planningfor
Evidenced through: Evidenced through: Evidenced through: assessment.

_ e asuperficial account e apartially developed e amostlydeveloped | Evidencedthrough:

-% of the graphs and account of the graphs account of the graphs e awell-developed

= scores andscores and scores account of the graphs

g e asimplisticargument e apartially developed » amostly developed andscores

9 and little clarity in links argument with some alrgur?elst W'tngStLy e awell-developed

© made to the data links made to the data Elaetzr Inks made tothe argument with clear

2 « limitedjustification of e partially logical . links made to the data

) e e mostlylogical e

= the value and justification of the AP e sophisticated

0 . . justification of the o

Z importance of value and importance justification of the

information within
planning for
assessment.

of information within
planning for
assessment.

value andimportance
of information within
planning for
assessment.

value andimportance
of information within
planning for
assessment.
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Unit 2: Communication and Assessment for Progress

Mark Band 1

Mark Band 2

Mark Band 3

Task 2: (iii) Lesson Plan

O marks 1- 3 marks 4 - 6 marks 7 - 9 marks

Basic understanding of planning and Appropriate understanding of planning | Comprehensive understanding of

how to use datato support learner and how to use data to supportlearner planning and how to use datato support

performance. performance. learner performance.
= Evidenced through: Evidenced through: Evidenced through:
b ¢ limitedreview of the evidence o acompetentreview of the evidence |« athoroughreview of the evidence
© and limited links made to the and clear links made to the planning and well-developed links made to
g planning process process the planning process
Q o superficial understanding of how | ¢ @soundunderstanding of how to + thorough understanding of how to
g to differentiate within a mixed dgferentlatle Wlthlna mixed ability dgfereptlat? W|th|nam|xed ability
q;) ability educational setting educational setting | 3 educational setting
S « asimplistic outcome that has + acompetent outcome thatidentifies | e a fuIIy_deveIoped outcome that
> . progress andincludes most identifies progress, identifies

does notinclude strengths or ,
strengths and challenges faced by relevantresources andincludes
challenges of the learner.
thelearner. relevant strengths and challenges
faced by thelearner.
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Mark Band 1

Mark Band 2

Unit 2: Communication and Assessment for Progress

Task 2: (iv) Individual educational plan (IEP)

Mark Band 3 Mark Band 4

O marks 1-3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks

Basic understanding of Adequate understanding of | Effective understanding of Comprehensive

producing anindividual producing anindividual producing anindividual understanding of producing

educational planthatinclude | educationalplanthatinclude | educationalplanthatinclude | anindividual educationalplan

SMARTER targets. SMARTER targets. SMARTER targets. thatinclude SMARTER

targets.
< Evidenced through: Evidenced through: Evidencedthrough:
E Evidencedthrough:
g o asuperficial account of o apartially detailed o amostly detailed account
o the strategies required to account of the strategies of the strategiesrequired | « afully detailed account of
Q meet the targets. required to meet the to meet the targets. the strategies required to
_(% e simplistic strategies targets. « amostly developed plan meet the targets.
% « simplistic plan which has o apartially developed plan which has minimal « afullydevelopedplan
5 clear omissions which has some omissions omissions when which follows SMARTER
zZ « little evidence of forward when evidencing the evidencing the SMARTER targets
: : SMARTER targets targets i
planning or goal setting. + thorough evidence of
o some evidence of forward | « mostly detailed evidence forward planning or goal
planning or goal setting. of forward planning or setting.
goal setting.
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Unit 2: Communication and Assessment for Progress

Mark Band 1

Mark Band 2

Mark Band 3 Mark Band 4

Task 3a: The importance of safeguarding inrelation to data protection

O marks 1-3marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic understanding of the Adequate understanding of | Effective understanding of Comprehensive
impact of confidentialityand | theimpact of confidentiality | theimpact of confidentiality | understanding of theimpact
safeguardinginrelationto and safeguardinginrelation and safeguardinginrelation of confidentiality and
communication. to communication. to communication. safeguardinginrelationto
Evidenced through: Evidenced through: Evidenced through: communication.
© Evidenced through:
£ . asuperficialaccountof | partially detailedaccount |, mostly detailed account
£ the factorsrelating to the of the factors relating to of the factorsrelatingto |« afully detailed account of
L breach of data the breach of data. the breach of data. the factorsrelatingto the
K « simplistic reasoning of * partially developed « mostly developed breach of data
5 the consequences of a reasoning of the reasoning of the « well-developed
> databreach consequences of a data consequences of adata reasoning of the
o o limited knowledge and breach breach consequences of adata
z understandingofhowto |* Ssomeknowledge and « mostly accurate breach
proceed when a breach of understanding of how to knowledge and o thoroughknowledge and
datatakes place. proceed when a breach of understanding of how to understanding of how to
dataoccurs. proceed when a breach of proceed when a breach of
dataoccurs. dataoccurs.
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Unit 2: Communication and Assessment for Progress

Mark Band 1 Mark Band 2 Mark Band 3 Mark Band 4
Task 3b: The assess-teach-feedback cycle
O marks 1-3 marks 4 - 6 marks 7 - 9 marks 10 - 12 marks
Basic application of Adequate application of Effective application of Comprehensive application
understanding of the assess- | understanding of the assess- | understanding of the assess- | of understanding of the
. teach-feedbackcycleused | teach-feedbackcycleused | teach-feedbackcycleused | assess-teach-feedback
2 to support learnerprogress. | tosupportlearnerprogress. | tosupportlearnerprogress. | cycleusedto supportlearner
()
= Evidenced through: Evidenced through: Evidenced through: progress.
g « asuperficialaccountof |« apartially detailed « amostly detailed Evidenced through:
re) the types of assessment account of the types of account of the types of o afully detailed account of
o « simplistic evaluation of assessment assessment the types of assessments
g how assessments are e apartially developed e amostly developed o well-developed
o usedto supportlearner evaluation of how evaluation of how evaluation of how
2 progress and judgements assessments are used to assessments are used to assessments are usedto
are limited. supportlearner progress support learner progress support learner progress
andjudgementsare andjudgementsare where judgements are
suitable. mostly supported. fully supported.

Pleasereferto Pearson V Levels Supplementary Specification for further guidance on NEAs, including how to apply the marking
grids to student evidence.
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Unit 2: Communication and Assessment for Progress

Resource requirements

Forthis unit assessment, students must have access to:

74

Calculator

Teaching aids and learning resources

Physical equipment and resources used inlearning activities
Resources to supportinclusive learning

Digital devices and standard productivity software
Presentation and display equipment

Relevant education documentation
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Unit 3: Educationin Practice: Core Principles

Unit 3: Educationin Practice: Core Principles

Assessment type: Examined assessment
Unit type: Mandatory
Guided learning hours: 144

Introduction

You will develop knowledge and understanding of the legislation, theories, principles
and approaches that underpin effective education practice, including cognitive
science, human development, reflective practice, inclusion, assessment, feedback,
positive relationships and technology. You will apply this to educational settings from
early years to adult learning, developing the analytical and evaluative skills needed to
make reasoned judgements about supporting learning, participation and progress.

Teachers, early years practitioners and teaching assistants make decisions every day
that shape how students learn and progress. Whether you want to work with young
children, in schools or colleges, or with adults, understanding effective education
practice is the starting point.

In this unit, you will explore the knowledge that underpins education practice from
early years to adult learning. This includes legislation and guidance, professional
development and evidence-informed practice, cognitive science, human
development and reflective practice. You will also examine how inclusive practice,
assessment, feedback, positive relationships and technology support students'
access, participationand progress.

You will apply your knowledge to realistic scenarios in different educational settings,
analysinginformation, weighing up benefits and limitations, and making supported
judgements and recommendations. These are skills that education professionals use
every day.
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Unit 3: Educationin Practice: Core Principles

Teaching content

Content area A: Foundations of Education Practice

Content outcome

Content detail

A1Know and understand the purpose
of legislation and statutory and non-
statutory guidance inthe education
sector

Al.1Legislation in the education sector

A1.1.1 Definition of legislation: laws passed by Parliament that establish legal requirements,
responsibilities and duties that education settings and practitioners must follow

Al1.1.2 Health and Safety at Work Act 1974: purpose; requirements for education settings;
benefits and limitations for education settings; benefits and limitations for students

Al.1.3 Management of Health and Safety at Work Regulations 1999: purpose; requirements
foreducation settings; benefits and limitations for education settings; benefits and
limitations for students

Al1.1.4 Children Act 2004: purpose; requirements for education settings; benefits and
limitations for education settings; benefits and limitations for students

A1.1.5 Safeguarding Vulnerable Groups Act 2006: purpose; requirements for education
settings; benefits and limitations for education settings; benefits and limitations for
students

A1.1.6 Children and Families Act 2014: purpose; requirements for education settings;
benefits and limitations for education settings; benefits and limitations for students

A1.1.7 Data Protection Act 2018: purpose; requirements for education settings; benefits
and limitations for education settings; benefits and limitations for students

A1.1.8 UK General Data Protection Regulation (UK GDPR): purpose; requirements for
education settings; benefits andlimitations for education settings; benefits and limitations
forstudents

A1.1.9 Counter-Terrorism and Security Act 2015: purpose; requirements for education
settings; benefits and limitations for education settings; benefits and limitations for
students
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Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

A1.1.10 Equality Act 2010: purpose; requirements for education settings; benefits and
limitations for education settings; benefits and limitations for students

Al.2 Statutory guidance in the education sector

A1.2.1 Definition of statutory guidance: guidance issued by government or regulatory
bodies that education settings are expected to follow when carrying out their duties

A1.2.2 Keeping Children Safe in Education (KCSIE): purpose; requirements foreducation
settings; benefits and limitations for education settings; benefits and limitations for
students

Al.2.3 Early Years Foundation Stage (EYFS) Framework: purpose; requirements for
education settings; benefits and limitations for education settings; benefits and limitations
forstudents

Al.2.4 Special Educational Needs and Disabilities (SEND) Code of Practice: purpose;
requirements foreducation settings; benefits and limitations foreducation settings;
benefits and limitations for students

Al1.2.5Working Togetherto Safeguard Children: purpose; requirements foreducation
settings; benefits and limitations for education settings; benefits and limitations for
students

A1.2.6 Prevent Duty Guidance for England and Wales (2023): purpose; requirements for
education settings; benefits and limitations for education settings; benefits and limitations
forstudents

Al1.3 Non-statutory guidance in the education sector

A1.3.1Definition of non-statutory guidance: guidance thatis not alegal requirement but
supports good practice and helps organisations meet professional and operational
expectations

A1.3.2 Ofsted Education Inspection Framework: purpose; recommendations foreducation
settings; benefits and limitations for education settings; benefits and limitations for
students

Al.3.3 Health and Safety Responsibilities and Duties for Schools (2022): purpose;
recommendations for education settings; benefits and limitations for education settings;
benefits and limitations for students

Pearson Level 3V Levelin Education

Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026 77



Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

A2 Know and understand how
legislation and guidance inform
policies and procedures in education,
andthe importance of adhering to
them

When assessing legislation, policy and professional responsibilities, students must draw on
content from Unit 2 sections B1-B2, which detail confidentiality, data protection, safeguarding
and appropriate information sharing

A2.1 The purpose of policies and procedures in education and how requirements from
legislation and guidance are reflected in them

A2.1.1Health and safety policies and procedures

o

o

purpose: protect the health, safety and welfare of students, staff and visitors

requirements from legislation and guidance: responsibilities for maintaining health,
safety and welfare; risk assessment and risk management processes; procedures for
reporting and recording accidents, incidents and hazards; arrangements for monitoring
and reviewing health and safety; safe learning and working environments

staff responsibilities: following health and safety procedures; carrying out risk
assessments;implementing control measures; reporting and recording accidents,
incidents and hazards

actions staff can take to maintain a safe learning environment: identify and remove
hazards; check equipment before use; remove damaged orunsafe equipment from
use; keep accessroutes and work areas clear; follow reporting procedures for hazards
and damaged equipment.

benefits and limitations of health and safety policies and procedures; for education
settings; for students

A2.1.2 Safeguarding and child protection policies and procedures

o

o

purpose: protect children and young people from harm and promote their welfare

requirements from legislation and guidance: procedures for recognising, reporting and
responding to safeguarding concerns; defined staff roles, responsibilities and
reporting lines; saferrecruitment and vetting procedures; arrangements for multi-
agency working; appropriate information sharing and record keeping

benefits and limitations of safeguarding and child protection policies and procedures;
foreducation settings; for students

A2.1.3 Online safety policies and procedures

/8
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Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

o purpose: promote the safe and responsible use of digital technologies and protect
students from online harm

o requirementsfromlegislation and guidance: expectations for safe, responsible and
appropriate use of digital technologies; procedures foridentifying and responding to
online risks and concerns; measures to protect students from online harm, abuse and
exploitation; acceptable-use requirements for students and staff; monitoring,
reporting and escalation procedures

o benefitsandlimitations of online safety policies and procedures; foreducation
settings; for students

A2.1.4 Data protection policies and procedures
o purpose: ensure personalinformationis managed securely, lawfully and appropriately

o requirements fromlegislationand guidance: requirements for the collection, storage,
use and disposal of personal information; procedures for sharing information securely
and appropriately; responsibilities for maintaining confidentiality and privacy;
procedures formanaging and reporting data breaches; compliance with legal
requirements relating to personal data

o benefitsand limitations of data protection policies and procedures; for education
settings; for students

A2.1.5 Equality, diversity and inclusion policies and procedures

o purpose: promote equality, inclusion and fair treatment, and prevent discrimination

o requirements fromlegislation and guidance: prevention of discrimination; promotion of
equality of opportunity; procedures for addressing bullying, harassment and
discriminatory behaviour; inclusive practice and reasonable adjustments; fairand
consistent treatment of students and staff; promotion of respect and belonging

o benefits andlimitations of equality, diversity and inclusion policies and procedures; for
education settings; for students

A2.1.6 Student wellbeing policies and procedures
o purpose: support students' physical and mental wellbeing

o areas of physical wellbeing: physical health; bodily needs
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Content outcome

Content detail

o areasof mental wellbeing: managing emotions; expressing emotions; concentration;
coping with stress and demands

o requirements fromlegislation and guidance: support for students’ physical and mental
wellbeing; procedures foridentifying and responding to wellbeing concerns; referral
and additional support arrangements; attendance, behaviour and pastoral care
arrangements; safe, healthy and supportive learning environments

o benefits andlimitations of student wellbeing policies and procedures; for education
settings; for students

A2.2 The types and key characteristics of educational settings from birth to adult learning and
understand how legislation and guidance inform their policies, procedures and practice
A2.2.1Early years settings: nurseries; pre-schools; childminders; Reception classes

o keycharacteristics of learning in this setting: education and care from birth to the end
of Reception; play-basedlearning; support forlearning, development and welfare;
partnership with parents and carers

A2.2.2 Primary settings: infant schools (ages 4-7); junior schools (ages 7-11); primary schools
(ages 4-11)
o key characteristics of learning in this setting: broad curriculum; foundational knowledge
and skills; mainly class-based teaching; structured routines and pastoral support
A2.2.3 Secondary settings: secondary schools; secondary provisionin all-through schools

o keycharacteristics of learning in this setting: subject-specialist teaching; academic
and practical learning; qualifications; increasing independence and preparation for
progression

A2.2.4 Further education settings: school sixth forms; sixth form colleges; further education
colleges; training providers
o keycharacteristics of learning in this setting: academic, technical and vocational
provision foryoung people and adults; classroom and practical learning; preparation
foremployment or further study
A2.2.5 Higher education settings: universities; higher education institutions; colleges
offering higher education

o keycharacteristics of learning in this setting: undergraduate and postgraduate study;
specialist academic and professional learning; research and independent study
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Content outcome

Content detail

A2.2.6 Adult and community learning settings: adult education centres; colleges; libraries;
community and voluntary organisations

o keycharacteristics of learning in this setting: flexible opportunities to returnto learning,
develop skills, gain qualifications or pursue interests; recognition of prior knowledge
and experience

A2.2.7 Work-based learning settings: workplaces; training centres; apprenticeship training
settings
o keycharacteristics of learning in this setting: occupationallearning; practical
application; coaching, mentoring and workplace assessment

A2.2.8 Specialist and alternative education settings: special schools; specialist colleges;
pupil referral units; hospital education
o keycharacteristics of learningin this setting: adapted provision, resources and

environments; individualised support; collaboration with families and professionals
where appropriate

A2.2.9 Links to legislation and guidance: policies and procedures translate applicable
requirementsinto setting-specific practice, including safeguarding, health and safety,
online safety, data protection, access and support (see A2.1)

A2.3 The importance of adhering to legislation, guidance, policies and procedures in different
educational settings

A2.3.1Benefits of compliance: protectsindividuals from harm; safeguards and promotes
wellbeing; maintains safe, inclusive and supportive environments; ensures legal, regulatory
and professional compliance; supports effective and consistent practice; managesrisks
and concerns appropriately; supports positive outcomes forindividuals and organisations

A2.3.2 Consequences of non-compliance: increasedrisk of harm; safeguarding failures;
breaches of legal and professional responsibilities; inconsistent orineffective practice;
adverse outcomes forindividuals; reputational damage; complaints, sanctions orlegal
action

A2.3.3 Importance of balancing compliance and learning: maintaining health, safety and
wellbeing while delivering motivating and engaging learning activities; balancing risk
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Content outcome

Content detail

management with participation, exploration and independence; adapting activities to meet
legal and organisational requirements without creating unnecessary barriers to learning

A3 Know and understand the roles of
the ITTECF, the Education Endowment
Foundation (EEF) and National
Professional Qualifications (NPQs) in
professional development and
evidence-informed practice

A3.1 The purpose and features of the Initial Teacher Training and Early Career Framework
(ITTECF) and its contribution to professional development

A3.1.1Definition of ITTECF: a framework that supports the professional development of
teachers during initial teacher training and the early stages of their careers

A3.1.2 Purpose of ITTECF: identifies the knowledge, skills and behaviours expected of
teachers; supports high-quality teaching and improved student outcomes; promotes
evidence-informed approaches to teaching and learning

A3.1.3 Features of ITTECF: structured training and professional development; mentoring
from experienced teachers; observation of effective teaching practice; feedback and
guidance; development of professional knowledge, skills and behaviours

A3.1.4 Contribution to professional development: develops teaching knowledge, skills and
confidence; supports evidence-informed practice; supports transition into the teaching
profession: undergraduate and postgraduate initial teacher training routes leading to
Qualified Teacher Status (QTS); promotes consistency in professional standards
A3.2 The purpose and features of National Professional Qualifications (NPQs) and their
contribution to professional development
A3.2.1Definition of NPQs: nationally recognised professional development qualifications
A3.2.2Types of NPQs
o specialist NPQs: Leading Teaching; Leading Behaviour and Culture; Leading Literacy
o leadership NPQs: Senior Leadership; Headship; Early Years Leadership
o NPQ for Special Educational Needs Co-ordinators (SENCOs)
A3.2.3 Purposes of NPQs: develop professional, specialist and leadership knowledge and
skills; supportimprovements in teaching, learning and leadership; promote evidence-
informed professional practice; support career progression

A3.2.4 Features of NPQs: nationally recognised professional development; evidence-
informed content; structured professional learning; independent study; application of

82

PearsonlLevel 3V Levelin Education
Specification - Pre-accreditation draft - November 2026 © Pearson Education Limited 2026




Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

learning to professional practice; development for specialist orleadership responsibilities;
donotleadto QTS

A3.2.5 Contribution to professional development: develops professional and leadership
knowledge and skills; increases professional confidence and competence; supports
evidence-informed decision-making; supports career progression and continuous
professional development; contributes toimproved educational practice and student
outcomes

A3.3 The suitability of ITTECF-informed development and NPQs for different individual and
organisational professional-development needs

A3.3.1Factors when considering suitability: individual and organisational professional-
development needs;intended careerroute; existing role, knowledge, skills and experience;
knowledge and skills required; relevance of the development route; whether the route leads
to arecognised professional status; type of professional support required; readiness for
independent study; time and workload requirements; opportunities to apply learning;
organisational priorities and support available

A3.4 The nature and roles of the Education Endowment Foundation (EEF) and be able to
consider its significance to educational practice

A3.4.1Nature of EEF: anindependent organisation that produces and shares evidence,
research and guidance to support educationalimprovement

A3.4.2 Roles of EEF: promotes the use of evidence-informed practice in education;
evaluates the effectiveness of educational approaches, strategies and interventions;
supports education providers to make informed decisions about teaching, learning and
student outcomes; provides guidance and resources to support improvementsin
educational practice, including the Teaching and Learning Toolkit, the Early Years Toolkit,
guidance reports and evaluationreports

A3.4.3 Significance of the EEF: benefits of using EEF research and guidance; importance of
EEF evidence in educational decision-making; contribution of EEF resources to teaching,
learning and learner outcomes; factors affecting the application of EEF recommendations;
limitations of applying EEF evidence without considering educational setting; role of
professional judgement when using EEF evidence
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Content outcome

Content detail

A4 Know and understand central ideas
in cognitive science and their
implications forteaching and early
years practice

A4.1 Cognitive science concepts
A4.1.1Key concepts: human cognitive architecture; working memory and long-term
memory; Cognitive Load Theory (CLT); retrieval practice; dual coding

A4.2 Definition and components of human cognitive architecture
A4.2.1Definition: how the brain processes, stores andretrieves information
A4.2.2 Components: working memory; long-term memory

A4.3 Role in learning of working memory and long-term memory
A4.3.1Roleinlearning: working memory processes new information; long-term memory
stores and enables retrieval of knowledge, skills and experiences

A4.3.2 Transfer of information: movement of information from working memory to long-
term memory

A4.3.3 Applicationineducational situations: benefits and limitations of working memory and
long-term memory in differentlearning activities and educational situations

A4.4 Cognitive Load Theory (CLT) and its implications for teaching and early years practice

A4.4.1Definition of CLT: a theory which proposes that working memory has a limited
capacity andlearning can be affected when this capacity is exceeded

A4.4.2 Key principles of CLT: working memory has limited capacity; learning is supported
whenunnecessary demands on working memory are reduced; information is more likely to
be retained whenit can be transferred to long-term memory

A4.4.3 Types of cognitive load

o intrinsic cognitive load: the mental effort required by the complexity of the content
beinglearned

o extraneous cognitive load: unnecessary mental effort created by the way informationis
presented or by distractions

o germane cognitive load: the mental effort used to processinformation and build
understanding in long-term memory

A4.4.4 Purpose of CLT: supports learning by managing demands on working memory and
enabling effective processing of information
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Content outcome

Content detail

A4.4.5 Approaches used to manage cognitive load: chunking information; sequencing
learning; scaffolding; modelling; worked examples; reducing distractions; features; benefits
and limitations

A4.4.6 Benefits of CLT: supports understanding, retention, recall and progression of
learning

A4.4.7 Factors affecting effectiveness of CLT: prior knowledge, complexity of content,
presentation of information, pace of learning and learning environment

A4.4.8 Implications forteaching and early years practice: planning, sequencing and
presenting learning experiences in ways that support working memory and reduce
unnecessary cognitive load

A4.5 Retrieval practice and its implications for teaching and early years practice
A4.5.1Definition of retrieval practice: recalling previously learned information from memory
A4.5.2 Purpose of retrieval practice: strengthening retention and recall of learning over time

A4.5.3 Methods of retrieval practice: questioning; quizzes; flashcards; low-stakes testing;
discussion; gap-fill exercises; explaining concepts to others; recalling and summarising
previous learning; features; benefits and limitations

A4.5.4 Benefits of retrieval practice: supports knowledge retention; strengthens memory;
improves recall

A4.5.5 Factors affecting effectiveness: frequency; timing; suitability of retrieval activities

A4.5.6 Implications for teaching and early years practice: providing opportunities for
learners to recall and use previously learned knowledge and skills

A4.6 Dual coding and its implications for teaching and early years practice
A4.6.1Definition of dual coding: combining verbal and visual information to support learning

A4.6.2 Purpose of dual coding: supports understanding, retention and recall through
multiple representations of information

A4.6.3 Dual coding approaches: combining words with: objects; actions and
demonstrations; images; diagrams; charts; timelines; symbols; flow charts; mind maps;
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infographics; graphic organisers: Venn diagrams, tables, comparison grids; features;
benefits and limitations

A4.6.4 Benefits: supports understanding, memory andrecall

A4.6.5 Factors affecting effectiveness: suitability, clarity and accuracy of verbal and visual
information presented

A4.6.6 Implications for teaching and early years practice: presenting information using
complementary verbal and visual representations to support learning and understanding

A5 Know and understand the key
stages of human development and
how they impact on the design of
learning, and how social, emotional
and environmental factors canimpact
onlearning

When assessing how human developmentinfluences the design of learning, students must draw
on content from Unit 1section A9, which details how developmental stages and individual
differencesinformlearning activities, environments, resources and support.

A5.1 Theinfancy stage (birth to 2 years), its features and its impact on the design of learning

A5.1.1Definition of infancy stage: a stage of rapid physical, cognitive, social and emotional
development
A5.1.2 Features of the infancy stage:
o physical development:rapid growthin height and weight; development of gross and
fine motor skills; increasing mobility and coordination
o cognitive development: exploring through the senses; developing early memory and
recognition; early language development
o socialdevelopment: attachment to main carers; bonding through care and close
contact; interaction with familiar adults
o emotional development: development of trust in carers; expressing emotions through
crying, smiling and gestures; developing self-awareness

A5.1.3Impact onthe design of learning: sensory and exploratory activities; play-based
learning; opportunities formovement and communication; secure and responsive
environments; balancing exploration with appropriate guidance and support
A5.2 The early childhood stage (2 to 5 years), its features and its impact on the design of
learning
A5.2.1Definition of early childhood stage: a stage characterised by increasing
independence, communication and exploration

Ab5.2.2 Features of the early childhood stage:
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Content outcome Content detail

o physical development:increasing coordination and balance; developing gross and fine
motor control

o cognitive development: rapid language development and use of new vocabulary;
symbolic thinking through pretend play; early reasoning and problem-solving

o socialdevelopment: progression from parallel play to cooperative play with peers;
learning to share and take turns; forming early friendships

o emotional development: understanding and naming own feelings; developing
emotional regulation; growing confidence andindependence

A5.2.3Impact onthe design of learning: play-based activities; practical exploration;
opportunities forcommunication, interaction and choice; structured routines and support;
balancing exploration with appropriate guidance and structure

A5.3 The childhood stage (5 to 12 years), its features and itsimpact on the design of learning

A5.3.1Definition of childhood stage: a stage of increasing knowledge, skills,independence
and social awareness
A5.3.2 Features of the childhood stage:
o physical development: steady growth; increasing strength, coordination and stamina
o cognitive development: developing literacy and numeracy; improving memory; logical
reasoning and problem-solving
o socialdevelopment: developing peerrelationships; working as part of ateam;
understanding rules and social expectations
o emotional development: developing self-esteem; building resilience; managing own
emotions
A5.3.3 Impact onthe design of learning: collaborative activities; structured learning
experiences;increasing challenge and responsibility; opportunities for practice and
application; adapting learning activities to differing rates of development

A5.4 The adolescence stage (12 to 18 years), its features and its impact on the design of
learning

A5.4.1Definition of adolescence stage: a stage of physical maturation, identity formation
andincreasingindependence

A5.4.2 Features of the adolescence stage:
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o physicaldevelopment: puberty and hormonal changes; physical maturation; growth
spurts and development of secondary sexual characteristics
o cognitive development: development of abstract thinking; increasing critical thinking;
more complex decision-making and problem-solving
o socialdevelopment:increasing peerinfluence; forming a personal identity; growing
independence from family
o emotional development: developing self-concept; greateremotional awareness;
managing complex and changing emotions
A5.4.3Impact onthe design of learning: independent learning opportunities; discussion
and debate; problem-solving activities; opportunities forreflection and personal
responsibility; adapting levels of support, challenge andindependence to learners'
developmental needs
A5.5The adulthood stage (18+ years), its features and itsimpact on the design of learning
A5.5.1Definition of adulthood stage: a stage characterised by continued learning,
responsibility and personal development
A5.5.2 Features of the adulthood stage:
o physical development: full physical maturity; maintaining health and wellbeing; gradual
age-related changes overtime
o cognitive development: applying knowledge, skills and experience; continued learning
and adapting to new situations
o socialdevelopment: employment and career development; family, community and
wider social responsibilities
o emotional development: emotional maturity; resilience in managing life changes; self-
management and wellbeing
A5.5.3 Impactonthe design of learning: self-directed learning; application to real-life
contexts; flexible and relevant learning opportunities; recognition of prior knowledge and
experience
A5.6 Theimpact of human development on the design of learning and the suitability of
approaches used to support learning across different stages of human development: play-
basedlearning; practical and exploratory learning; collaborative learning; independent learning;
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self-directedlearning; adapting learning activities, resources and environments to
developmental needs; features; benefits and limitations

A5.7 Social, emotional and environmental factors and be able to consider theirimpact on
learning

A5.7.1Social factors:

o

o

A5.7.2 Emotional factors:

o

A5.7.3 Environmental factors:

o

o

Ab5.7.4 Effects and significance of factors: factors combining and affecting each other; the
varying impact of factors betweenindividuals and between stages of development (see
A5.1-A5.5)

definition: influences arising from a student's relationships, family, community and
circumstances

examples: family circumstances and support; peerrelationships; socio-economic
circumstances; culturaland community influences; language background

impact onlearning: supportive family and peerrelationships canincrease confidence,
motivation and participation; limited support, social isolation or financial hardship can
reduce attendance, engagement and access to learning opportunities

definition: a student's feelings, wellbeing and mental health that affect how they
approach and engage with learning

examples: wellbeing and mental health; confidence and self-esteem; motivation;
anxiety and stress; sense of belonging; experiences of adversity or trauma

impact onlearning: confidence and a sense of belonging can support participation,
resilience and willingness to attempt challenging tasks; anxiety, stress orlow self-
esteem canreduce concentration, the ability to process new information, participation
and achievement

definition: conditionsin a student's home and learning environment that affect their
access to, andreadiness for, learning

examples: home learning environment; access to resources and technology; safety and
security; routines and structure; physical learning environment (see Unit 1: A3)

impact onlearning: a safe, stable and well-resourced environment can support
concentration, independent study and completion of work; an unsafe, unstable or
poorly resourced environment canreduce concentration, attendance and progress
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A5.7.5Implications foreducation practice: identifying factors affecting individual students;
adapting learning activities, environments and support (see B2); working with families, carers
and other professionals; building positive relationships (see Bé); following wellbeing and
safeguarding procedures where concerns arise (see A2.1.2 and A2.1.6)

A6 Know and understand the purpose
of reflective practice and how models
of reflective practice are applied to
education practice

A6.1 The meaning and purpose of reflective practice in education

A6.1.1 Definition of reflective practice: the process of reviewing and evaluating professional
practice toidentify learning, inform future actions and support continuous improvement

A6.1.2 Purpose: evaluates practice; identifies strengths and areas for development;
supports continuous improvement; improves outcomes for learners; informs professional
development; supports evidence-informed decision-making

A6.1.3 Methods of reflection: reflective journals orlogs; peer observation; feedback from
mentors or colleagues; student feedback; video recording of practice; professional
discussion; features

A6.2 Kolb's experiential learning cycle and its application to education practice

A6.2.1 Definition of Kolb's experiential learning cycle: a reflective learning modelin which
learning is developed through experience, reflection, understanding and application

A6.2.2 Purpose: learning from experience to improve future practice

A6.2.3 Key features: cyclical model of reflection; learning through experience; continuous
development and improvement

A6.2.4 Stages:

o concrete experience: participating in an activity or experience

o reflective observation: reviewing and reflecting on the experience

o abstract conceptualisation: drawing conclusions and identifying learning
o active experimentation: applying learning to future situations

A6.2.5 Application to education practice: reviewing experiences; identifying learning from
practice; planning improvements; applying learning to future teaching, learning and
professional situations

A6.3 Gibbs' reflective cycle and its application to education practice
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A6.3.1Definition of Gibbs' reflective cycle: a structured model of reflection thatuses a
series of stages to evaluate experiences and support improvement

A6.3.2 Purpose: supporting structured reflection to improve future practice

A6.3.3 Key features: structured approach toreflection; consideration of thoughts, feelings
and actions; focus on evaluating and improving practice
A6.3.4 Stages:
o description: whathappened
feelings: thoughts and emotions experienced
evaluation: what went well and what did not go well
analysis: understanding and interpreting the experience
conclusion: identifying what could have been done differently
o actionplan: planning future actions and improvements

A6.3.5 Application to education practice: evaluating professional practice; identifying
strengths and areas fordevelopment; planning actions to improve future performance and
outcomes

A6.4 Schon's Model of Reflective Practice and its contribution to reflective practice

A6.4.1Definition of Schén's Model of Reflective Practice: amodel of reflection that
supports learning and improvement through reflection during and after practice

A6.4.2 Key features: reflection takes place both during and after practice; draws on
professional knowledge and experience; supports responding to unexpected or complex
situations; links reflection to professional judgement

A6.4.3 Key concepts

o Reflection-in-action: reflection during an activity or experience to adapt practice
o Reflection-on-action: reflection afteran activity or experience to evaluate practice and
inform future actions

O O O O

A6.4.4 Contribution: develops reflective practice as an approach to professional learning,
decision-making and continuous improvement

A6.4.5 Applicationto education practice: supports professional judgement; adapting
practice inresponse to situations; improving future performance and outcomes

Pearson Level 3V Levelin Education

Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026 91



Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

A6.5 The benefits, limitations, effectiveness and suitability of reflective practice and reflective
practice models in education

A6.5.1Benefits of reflective practice: supports professional development;increases self-
awareness; informs future actions and decision-making; develops professional knowledge
and skills; promotes continuous improvement; enhances teaching, learning and learner
outcomes

A6.5.2 Limitations of reflective practice: time-consuming; relies on honest and accurate
reflection; may be influenced by personal judgement or bias; may be difficult for
practitioners with limited professional experience; may have limited impact if identified
actions are notimplemented

A6.5.3 Factors affecting effectiveness: quality and depth of reflection; professional
experience; availability, quality and timeliness of feedback; time available for reflection;
opportunities toimplement and review actions; organisational support and culture
A6.5.4 Suitability of reflective practice models: suitability of Kolb’s experiential learning
cycle, Gibbs’ reflective cycle and Schén’s model of reflective practice for different
educational settings, professional situations and development needs
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Content area B: Supporting Learning, Inclusion and Progress

Content outcome

Content detail

B1Know and understand the key principles of
inclusive practice and how they support
accessibility, participation and progress

When assessing the principles of inclusive practice, students must draw on content from
Unit 1section B1, which details how inclusive practice supports accessibility, participation
and progress.

B1.1 The key principles of inclusive practice: inclusion; equality; diversity; equity

B1.2 The principle of inclusion and its contribution to accessibility, participation and
progress

B1.2.1 Definition of inclusion: ensuring all students can access, participate inand
benefit from learning regardless of their needs, characteristics or circumstances

B1.2.2 Purpose: removing barriers to learning and promoting positive outcomes for
all students

B1.2.3 Key features: access; participation; belonging; representation; positive
outcomes

B1.2.4 Contribution to accessibility, participation and progress: supporting access
to learning opportunities; promoting participation and engagement; supporting
achievement and positive outcomes
B1.3 The principle of equality and its contribution to accessibility, participation and
progress
B1.3.1Definition of equality: ensuring fair treatment and equal opportunities for all
students
B1.3.2 Purpose: promoting fair treatment and supporting fairaccess to learning
opportunities
B1.3.3 Key features: fairness; consistency; equal opportunities; non-discrimination
B1.3.4 Contributionto accessibility, participation and progress: promoting fair
accesstolearning; supporting engagement and participation; enabling students to
make progress from their starting points
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B1.4 The principle of diversity and its contribution to accessibility, participation and
progress

B1.4.1Definition of diversity: recognising, valuing and respecting differences
between individuals and groups

B1.4.2 Purpose: creating learning environments that recognise and reflect individual
differences

B1.4.3 Key features: recognition of individuality; respect for differences;
representation;inclusion of diverse perspectives and experiences

B1.4.4 Contribution to accessibility, participation and progress: supporting
belonging and engagement; promoting inclusive learning experiences; recognising
differing needs and strengths

B1.5 The principle of equity and its contribution to accessibility, participation and
progress

B1.5.1Definition of equity: providing appropriate support, resources and
opportunities according to individual needs

B1.5.2 Purpose: reducing barriers and supporting successful participation and
achievement

B1.5.3 Key features: responsive support; reasonable adjustments; targeted
provision; removal of barriers

B1.5.4 Contribution to accessibility, participation and progress: supporting access
to learning; enabling participation; promoting achievement and positive outcomes
for students with differing needs
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Content outcome
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B1.6 The importance of inclusive practice in supporting accessibility, participation and
progress in different educational settings

B1.6.1Accessibility: reducing barriers to learning, resources, environments and
opportunities

B1.6.2 Participation: supporting engagement and involvement in learning
experiences

B1.6.3 Progress: supporting achievement, development and positive outcomes from
individual starting points

B1.6.4 Factors affecting effectiveness: individual needs; learning environments;
available resources; practitioner knowledge and skills; organisational culture

B1.6.5 Educational settings: see A2.2

B1.7 The meaning of Special Educational Needs and Disabilities (SEND) and English as an
Additional Language (EAL), and the importance of identifying strengths and support

needs

B1.7.1Definition of SEND: a learning difficulty or disability that requires special
educational provision to be made

B1.7.2 Broad areas of need set out by the SEND Code of Practice

O

o
O
O

communication andinteraction
cognitionand learning

social, emotional and mental health
sensory and/or physical needs
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B1.7.3 Examples of SEND
o Communication andinteraction: autism; speech, language and communication
needs
o Cognitionandlearning: dyslexia; dyscalculia; dyspraxia
o Social,emotionaland mental health: attention deficit hyperactivity disorder
(ADHD); anxiety-related difficulties
o Sensoryand/or physical needs: visual impairment; hearing impairment; physical
disability
B1.7.4 Potential strengths of students with SEND: individual subject knowledge, skills
and interests; prior learning and experience; established strategies formanaging
learning; ability to communicate preferences and support needs; strengthsin
particular activities or forms of communication; independence where appropriate
supportis available

B1.7.5 Potential support needs of students with SEND: communication and
interaction support; support with reading, writing, numeracy or processing
information; support with organisation, attention or concentration; social, emotional
or mental health support; sensory support; physical access or mobility support;
adaptedresources or equipment; additional time, guidance or adult support

B1.7.6 Definition of EAL: the use of English alongside anotherlanguage orlanguages

B1.7.7 Potential strengths of students with EAL: established communication
strategies; knowledge of more than one language; prior knowledge and learning
gained through anotherlanguage; different educational experiences; different
cultural knowledge and perspectives

B1.7.8 Potential support needs of students with EAL: understanding unfamiliar
English vocabulary; understanding subject-specific terminology; developing spoken
English; developing reading and writing in English; additional processing time where
language is unfamiliar; visual or contextual support; opportunities to clarify and
rehearse language
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B1.7.9 Considerations whenidentifying support needs: individual strengths; prior
knowledge and learning; educational experience; English-language proficiency;
identified SEND; barriers to access, participation and progress; existing support;

avoiding assumptions based on SEND or EAL; recognising that strengths and support

needs vary between individuals
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Content outcome
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B2 Know the strategies usedto support
inclusive practice and understand how they
facilitate access, participation and progress

When assessing strategies forinclusive practice, students must draw on content from Unit
1section B3, which details the selection and evaluation of adaptations used to reduce or
remove barriers tolearning.

B2.1The strategies used to supportinclusive practice and how they facilitate
accessibility, participation and progress for all students: offering choice and autonomy;
presenting information in different ways; clarifying vocabulary; providing scaffolding;
varying teaching methods; varying ways in which students provide responses; making use
of different media; making use of tools and assistive technology; identifying and removing
physical and pedagogical barriers; providing appropriate resources and support

B2.2 The strategy of offering choice and autonomy and its contribution to accessibility,
participation and progress

B2.2.1Definition: providing opportunities for students to make decisions about
aspects of theirlearning

B2.2.2 Purpose: promoting engagement, independence and ownership of learning

B2.2.3 Key features: learner choice; flexibility; self-direction; personalised learning
opportunities

B2.2.4 Ways of offering choice and autonomy: choice of task, topic orresources;
choice of order or pace; choice of response format (see B2.7.3); choice of level of
challenge; features; benefits and limitations

B2.2.5 Contribution to accessibility, participation and progress: supporting
motivation and engagement; encouraging participation; enabling students to access
learning in ways that meet their needs and preferences

B2.3 The strategy of presenting information in different ways and its contribution to
accessibility, participation and progress

B2.3.1Definition: presenting information using a variety of formats and approaches
B2.3.2 Purpose: supporting understanding and access to learning
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B2.3.3 Ways of presenting information: verbal explanations; written information;
visual representations; demonstrations; practical activities; features; benefits and
limitations

B2.3.4 Contribution to accessibility, participation and progress: increasing access to
learning; supporting understanding; enabling students to engage with contentin
different ways
B2.4 The strategy of clarifying vocabulary and its contribution to accessibility,
participation and progress
B2.4.1Definition: explicitly teaching and explaining words, phrases and subject-
specific terminology
B2.4.2 Purpose: supporting understanding and communication
B2.4.3 Techniques for clarifying vocabulary: pre-teaching vocabulary; defining
unfamiliarterms; modelling language; glossaries and word banks; checking
understanding; reinforcing key vocabulary; features; benefits and limitations
B2.4.4 Contribution to accessibility, participation and progress: reducing barriers
created by language; supporting communication; improving understanding and
learning
B2.5 The strategy of providing scaffolding and its contribution to accessibility,
participation and progress
B2.5.1Definition: providing temporary support to help students complete tasks and
develop understanding
B2.5.2 Purpose: supporting access to learning and developing independence
B2.5.3 Scaffolding techniques: prompts; modelling; worked examples; templates;
sentence starters and writing frames; breaking tasksinto steps; guided practice;
features; benefits and limitations
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B2.5.4 Contribution to accessibility, participation and progress: reducing barriers to
learning; supporting confidence and success; enabling progression towards
independent learning

Content outcome

Content detail

B2.6 The strategy of varying teaching methods and its contribution to accessibility,
participation and progress

B2.6.1Definition: using different teaching approaches to meet diverse learning
needs
B2.6.2 Purpose: supporting engagement and access to learning

B2.6.3 Teaching methods: directinstruction; discussion; collaborative learning;
practical activities; independent learning; features; benefits and limitations

B2.6.4 Contributionto accessibility, participation and progress: providing multiple
routes tolearning; supporting engagement; enabling participation by a widerrange
of students

B2.7 The strategy of varying ways in which students provide responses and its
contribution to accessibility, participation and progress
B2.7.1Definition: providing multiple ways for students to demonstrate learning and
understanding
B2.7.2 Purpose: enabling students to communicate knowledge and skills effectively
B2.7.3 Ways students can provide responses: verbal responses; written responses;
practical demonstrations; visual presentations; digital responses; features; benefits
and limitations
B2.7.4 Contribution to accessibility, participation and progress: reducing
unnecessary barriers to assessment and participation; enabling students to
demonstrate achievementin different ways
B2.8 The use of different media and its contribution to accessibility, participation and
progress
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B2.8.1Definition: using different forms of media to communicate and support
learning

B2.8.2 Purpose: increasing engagement and accessibility

B2.8.3 Types of media: text; audio; video;images;interactive resources; features;
benefits and limitations

Content outcome

Content detail

B2.8.4 Contribution to accessibility, participation and progress: supporting different
learning needs and preferences; improving engagement; increasing access to
information

B2.9 The use of tools and assistive technology and their contribution to accessibility,
participation and progress

B2.9.1Definition: tools and technologies designed to support access, participation
and learning

B2.9.2 Purpose: reducing barriers and enabling participation

B2.9.3 Types of tools and assistive technology: speech-to-text software; text-to-
speechsoftware; screenreaders; communication aids; hearing loops orradio aids;
magnification aids; adapted equipment; features; benefits and limitations

B2.9.4 Contributionto accessibility, participation and progress: increasing
independence; supporting access to learning; enabling participation and
achievement

B2.10 The identification and removal of physical and pedagogical barriers and their
contribution to accessibility, participation and progress
B2.10.1Definition of physical barriers: environmental factors that restrict access,
movement or participation, such as steps, room layout, lighting and noise

B2.10.2 Definition of pedagogical barriers: teaching and learning approaches that
may limit access, engagement or achievement, such as complex language, reliance
on asingle teaching method andinaccessible resources
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B2.10.3 Purpose: reducing orremoving barriers that prevent participation and
progress

B2.10.4 Methods of identifying and removing barriers: observation; student and
parent or carerviews; assessment information; accessibility audits; reasonable
adjustments; adaptation of teaching approaches; review of learning environments
andresources; features; benefits and limitations

Content outcome

Content detail

B2.10.5 Contribution to accessibility, participation and progress: increasing access
to learning opportunities; promotinginclusion; supporting participation and
achievement
B2.11 The provision of appropriate resources and support and their contribution to
accessibility, participation and progress
B2.11.1 Definition: providing resources, interventions and support that respond to
identified needs
B2.11.2 Purpose: reducing barriers and supporting successful participation and
achievement
B2.11.3 Types of resources and support: adapted resources; additional adult

support; targetedinterventions; specialist services; features; benefits and
limitations; assistive tools and technology: see B2.9.3

B2.11.4 Contribution to accessibility, participation and progress: supporting learning;
promoting participation; enabling students to achieve positive outcomes

B2.12 The effectiveness of strategies used to support accessibility, participation and
progress in different educational settings
B2.12.1Benefits: supporting inclusion; reducing barriers; promoting engagement;
improving outcomes
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B2.12.2 Factors affecting effectiveness: individual needs; learning environments;
practitioner knowledge and skills; availability of resources and support

B2.12.3 Strengths and limitations of different strategies used to support
accessibility, participation and progress

B2.12.4 Educational settings: see A2.2

B2.12.5 Application to practice: selecting, adapting and combining strategies to
meet individual and group needs and support positive outcomes for all students

Content outcome Content detail

B3 Know and understand the types of When assessing the purposes, strengths, limitations and suitability of assessment,
assessment, their strengths and limitations, students must draw on content from Unit 1section A8 and Unit 2 sections C3-C4, which
and the importance of using appropriate detail the selection, use and evaluation of assessment types and methods to measure
assessment learning and progress.

B3.1Types of assessment used to measure learning: formative assessment; summative
assessment; diagnostic assessment; comparative assessment

B3.2 Formative assessment and its benefits and limitations

B3.2.1Definition: assessment used during learning to monitor progress and inform
teaching andlearning

B3.2.2 Purpose: identifying current understanding; informing next stepsinlearning;
providing feedback to support progress

B3.2.3 Formative assessment methods: observation during activities; exit tickets;
self-assessment; peer assessment used to identify next steps; features; benefits
and limitations; questioning and quizzes, including low-stakes and quick-fire quizzes:
seeA4.5.3

B3.2.4 Benefits of formative assessment; provides immediate information about
learning; supports responsive teaching; identifies misconceptions and learning
needs
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Content outcome

Content detail

B3.2.5 Limitations of formative assessment: may require regular monitoring and
interpretation; findings may be influenced by the assessment method used
B3.2.6 Contribution of formative assessment to understanding and identifying

learner needs: providesinformation about current understanding, progress and areas
requiring support

Content outcome

Content detail

B3.3 Summative assessment and its benefits and limitations

B3.3.1Definition: assessment used to evaluate learning at the end of a period of
study orlearning

B3.3.2 Purpose: measuring achievement against learning objectives or outcomes

B3.3.3 Summative assessment methods: end-of-topic tests; examinations; final
assignments or projects; practical demonstrations assessed at the end of learning;
features; benefits and limitations

B3.3.4 Benefits of summative assessment: measures attainment; provides evidence
of achievement; supports reporting and certification

B3.3.5 Limitations of summative assessment: provides a snapshot of performance at
a specific pointintime; may provide limited information about learning processes or
future support needs
B3.3.6 Contribution to understanding and identifying learner needs: provides
information about attainment, achievement and areas for future development

B3.4 Diagnostic assessment and its benefits and limitations

B3.4.1Definition: assessment used to identify existing knowledge, skills, strengths,
misconceptions and support needs
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Content outcome
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B3.4.2 Purpose: establishing a starting point for learning and informing planning and
support

B3.4.3 Diagnostic assessment methods: baseline assessments; initial assessment;
prior-knowledge quizzes; diagnostic questioning; skills checks; concept maps;
analysis of errors in written or practical tasks; features; benefits and limitations
B3.4.4 Benefits of diagnostic assessment: identifies learning needs and
misconceptions; supports targeted planning and intervention

B3.4.5 Limitations of diagnostic assessment: may require additional time and
resources; findings may need furtherinvestigation orreview

B3.4.6 Contribution to understanding and identifying learner needs: provides
detailed information about prior knowledge, abilities and support requirements

Content outcome

Content detail

B3.5 Comparative assessment and its benefits and limitations

B3.5.1Definition: assessment that compares performance against that of other
learners or groups

B3.5.2 Purpose: determining relative performance and supporting comparison of
outcomes

B3.5.3 Comparative assessment methods: standardised tests; common assessment
tasks; norm-referenced assessments; benchmarking; features; benefits and
limitations

B3.5.4 Benefits of comparative assessment: identifies relative strengths and
performance levels; supports benchmarking and comparison

B3.5.5 Limitations of comparative assessment: may provide limited information
aboutindividual progress or learning needs; performance is influenced by the
performance of others
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Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

B3.5.6 Contribution to understanding and identifying learner needs: provides
information about relative performance and areas where additional support or
challenge may be required

Content outcome

Content detail

B3.6 The importance of using appropriate assessment to provide information about
students' understanding and needs in different educational settings

B3.6.1Purpose: obtaining accurate andrelevantinformation about learning, progress
and support needs

B3.6.2 Benefits: informing planning, teaching, learning and support; identifying
strengths and areas for development; monitoring progress; supporting achievement

B3.6.3 Factors affecting suitability: purpose of assessment; age and stage of
learners; learning objectives; individual needs; learning context

B3.6.4 Strengths and limitations of assessment types: see B3.2-B3.5
B3.6.5 Educational settings: see A2.2

Content outcome

Content detail

B4 Know and understand the stages of the
assess-teach-feedback cycle and how they
support effective learning

When assessing the assess-teach-feedback cycle, students must draw on content from
Unit 1sections A5 and A8 and Unit 2 section C1, which detail learning objectives,
assessment evidence, individual learning goals and feedback used to support progress.

B4.1Stages of the assess-teach-feedback cycle: assess; teach; feedback

B4.2 Assessment within the assess-teach-feedback cycle and its contribution to
effective learning

B4.2.1Definition: gatheringinformation about students' knowledge, skills,
understanding and needs
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Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

B4.2.2 Purpose: identifying starting points; monitoring progress; informing teaching
and support

B4.2.3 Assessment methods: see B3.2.3-B3.5.3

B4.2.4 Contribution to effective learning: identifying strengths and areas for
development; informing planning; supporting appropriate challenge and support

B4.3 Teaching within the assess-teach-feedback cycle and its contribution to effective
learning

B4.3.1Definition: planned learning experiences designed to support the
development of knowledge, skills and understanding

B4.3.2 Purpose: promoting learning, development and progress
B4.3.3 Teaching methods and strategies: see B2.2-B2.11

B4.3.4 Contribution to effective learning: supporting engagement; developing
knowledge and skills; meeting individual learning needs

Content outcome

Content detail

B4.4 Feedback within the assess-teach-feedback cycle and its contribution to
effective learning

B4.4.1Definition: information provided to learners about theirlearning, performance
or progress

B4.4.2 Purpose: recognising strengths; identifying areas forimprovement; informing
next stepsinlearning

B4.4.3 Types of feedback: verbal feedback; written feedback; whole-class
feedback; recorded ordigital feedback; non-verbal feedback; self-assessment;
peerassessment; features; benefits and limitations

B4.4.4 Contribution to effective learning: supporting reflection; improving
performance; guiding future learning and development

B4.5 Importance of the assess-teach-feedback cycle in supporting effective learning in
different educational settings
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Content outcome

Content detail

B4.5.1Continuous cycle: assessment informing teaching; teaching informing
feedback; feedbackinforming future assessment and learning

B4.5.2 Benefits: identifying learning needs; supporting progress; promoting
engagement;improving outcomes

B4.5.3 Factors affecting effectiveness: quality of assessment; suitability of teaching
approaches; timeliness and quality of feedback; learnerengagement

B4.5.4 Applicationin educational settings: see A2.2

B4.5.5 Strengths and limitations: assessment methods, see B3.2.3-B3.5.3; teaching
methods and strategies, see B2.2-B2.11; types of feedback, see B4.4.3

Content outcome

Content detail

B5 Know and understand the key principles
for providing high-quality feedback to
support student progress

When assessing the principles and effectiveness of high-quality feedback, students must
draw on content from Unit 2 section C5, which details the application of feedback to
recognise strengths, identify improvements and agree achievable next steps.

B5.1Key principles for providing high-quality feedback to support student progress:
timely feedback; specific feedback; constructive feedback; actionable feedback;
feedback linked to learning objectives and outcomes; feedback that supports reflection
and improvement; feedback that promotes student independence and ownership

B5.2 The principle of timely feedback and its contribution to student progress

B5.2.1Definition: feedback provided at an appropriate point to influence and
support future learning

B5.2.2 Purpose: ensuring feedback can be acted upon to improve learning and
performance

B5.2.3 Features: prompt; relevant; linked to recent learning and performance

B5.2.4 Contribution to student progress: supports understanding; addresses
misconceptions;informs next stepsinlearning

B5.3 The principle of specific feedback and its contribution to student progress
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Unit 3: Educationin Practice: Core Principles

Content outcome Content detail
B5.3.1Definition: feedback focused on particular aspects of learning, performance
oroutcomes
B5.3.2 Purpose: helping students understand what has been done well and what
needs improvement
B5.3.3 Features: clear; focused; targeted; linked to success criteria
B5.3.4 Contribution to student progress: supports understanding of strengths and
areas for development; guides improvement

Content outcome Content detail

B5.4 The principle of constructive feedback and its contribution to student progress

B5.4.1Definition: feedback that recognises strengths and identifies opportunities
forimprovement

B5.4.2 Purpose: encouraging development while maintaining motivation and
confidence

B5.4.3 Features: balanced; supportive; improvement-focused; respectful

B5.4.4 Contribution to student progress: promotes confidence; supports
engagement; encourages continued learning and development

B5.5 The principle of actionable feedback and its contribution to student progress

B5.5.1Definition: feedback that provides clear guidance on how improvement can
be achieved

B5.5.2 Purpose: helping students identify and implement next stepsin learning
B5.5.3 Features: specific next steps; achievable targets; practical guidance

B5.5.4 Contribution to student progress: supports improvement; promotes learner
responsibility; informs future learning

B5.6 The principle of feedback linked to learning objectives and outcomes and its
contribution to student progress
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Content outcome

Content detail

B5.6.1Definition: feedback related to intended learning outcomes, success criteria
orgoals

B5.6.2 Purpose: helping students understand progress towards expected outcomes
B5.6.3 Features: objective-focused; criteria-referenced; consistent

B5.6.4 Contribution to student progress: clarifies expectations; supports
achievement of learning goals; informs future development

Content outcome

Content detail

B5.7 The principle of feedback that supports reflection and improvement and its
contribution to student progress
B5.7.1Definition: feedback that encourages students toreview, evaluate and
improve theirown learning
B5.7.2 Purpose: developing self-awareness and reflective learning practices
B5.7.3 Features: prompts students to review theirown work; encourages self-

assessment against success criteria; invites reflection on what went well and what
could be improved; provides opportunities to review performance

B5.7.4 Contribution to student progress: develops reflective practice; supports
improvement; encourages active engagementinlearning
B5.8 The principle of feedback that promotes student independence and ownership
and its contribution to student progress
B5.8.1Definition: feedback that encourages students to take responsibility for their
learning and progress
B5.8.2 Purpose: developing confidence, self-regulation and independent learning
B5.8.3 Features: involves studentsinidentifying next steps; supports students to set
their own goals; encourages students to monitor their own progress; gives students
responsibility foracting on feedback
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Unit 3: Educationin Practice: Core Principles

Content outcome Content detail
B5.8.4 Contribution to student progress: supportsindependence; promotes
motivation and engagement; encourages sustained improvement

Content outcome Content detail

B5.9 The importance and effectiveness of feedback in supporting student progress in
different educational settings

B5.9.1Benefits: improving understanding; supporting learning and development;
addressing misconceptions; promoting progress and achievement

B5.9.2 Factors affecting effectiveness: timing; quality; learner engagement; clarity
of feedback; opportunities to act on feedback

B5.9.3 Types of feedback: see B4.4.3
B5.9.4 Educational settings: see A2.2

B5.9.5 Application to practice: selecting and adapting feedback approaches to
support student needs, learning goals and positive outcomes
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Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

Bé6 Know and understand strategies for
establishing and maintaining positive
relationshipsin education and theirimpact on
students

When assessing strategies for establishing and maintaining positive relationships, students
must draw on content from Unit 2 section A4, which details the use of active listening to
support purposeful communication and understanding.

B6.1Strategies used to establish and maintain positive relationships in education:
greeting students; actively listening to students; showing interest in students' lives and
goals; focusing on praise for positive behaviour, effort and achievement; fostering
collaboration with peers; using restorative practices; providing a consistent and
supportive learning environment and atmosphere

B6.2 The strategy of greeting students and its contribution to positive relationships
B6.2.1Definition: acknowledging and welcoming students in a positive and
respectfulmanner
B6.2.2 Purpose: establishing positive interactions and promoting a sense of
belonging
B6.2.3 Ways of greeting students: greeting students at the door; using students'
names; eye contact and smiling; personalised greetings
B6.2.4 Ways greeting students contributes to positive relationships: builds trust and
rapport; promotesinclusion; supports engagement and participation; limitations of
this strategy

B6.3 The strategy of active listening and its contribution to positive relationships
B6.3.1Definition: listening attentively and responding appropriately to what students
communicate
B6.3.2 Purpose: understanding students' views, needs and concerns
B6.3.3 Ways of demonstrating active listening: attentiveness; questioning;
clarification; paraphrasing and summarising; non-verbal cues; giving thinking time;
responding respectfully
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Content outcome Content detail
B6.3.4 Ways active listening contributes to positive relationships: builds trust;
supports communication; encourages student voice and engagement; limitations of
this strategy

Content outcome Content detail

B6.4 The strategy of showinginterest in students' lives and goals and its contribution to
positive relationships

B6.4.1Definition: recognising and valuing students' experiences, interests,
aspirations and achievements

B6.4.2 Purpose: developing meaningful connections and understanding individual
needs

B6.4.3 Ways of showinginterest in students’ lives and goals: one-to-one check-ins;
tutor ormentoring time; goal-setting conversations; personalised interactions;
recognition of achievements; interest in aspirations and experiences

B6.4.4 Ways showinginterestin students’ lives and goals contributes to positive
relationships: promotes belonging; increases motivation and engagement; supports
positive wellbeing; limitations of this strategy

B6.5 The strategy of using praise and its contribution to positive relationships

B6.5.1Definition: recognising and reinforcing positive behaviour, effort and
achievement

B6.5.2 Purpose: encouraging desired behaviours and supporting motivation

B6.5.3 Ways of giving praise: specific praise; verbal and written praise; private and
public praise; recognition of positive behaviour; recognition of effort; recognition of
progress and achievement; rewards and contact home

B6.5.4 Ways praise contributes to positive relationships: builds confidence;

promotes positive behaviour; supports engagement and achievement; limitations of
this strategy

Pearson Level 3V Levelin Education

Specification - Pre-accreditation draft- November 2026 © Pearson Education Limited 2026 13



Unit 3: Educationin Practice: Core Principles

Content outcome

Content detail

B6.6 The strategy of fostering collaboration with peers and its contribution to positive
relationships

B6.6.1Definition: creating opportunities forlearners to work and learn together
B6.6.2 Purpose: supporting social interaction, communication and shared learning

B6.6.3 Ways of fostering collaboration with peers: paired work; group projects; peer
tutoring; assigned group roles; peer discussion

B6.6.4 Ways fostering collaboration with peers contributes to positive relationships:
promotes inclusion; develops social skills; supports belonging and participation;
limitations of this strategy

B6.7 The strategy of restorative practices and its contribution to positive relationships

B6.7.1Definition: approaches that focus onrepairing relationships, addressing harm
and restoring positive interactions

B6.7.2 Purpose: resolving conflict and strengthening relationships

B6.7.3 Restorative practice methods: restorative conversations; restorative
meetings; restorative circles; facilitated discussions; agreed actions to repairharm;
features; benefits and limitations

B6.7.4 Principles of restorative practices: using dialogue to discuss what happened;
encouraging individuals to take responsibility for their actions; supporting reflection
ontheimpact of actions; using collaborative problem-solving to agree how to move
forward; supporting actions to repair relationships

B6.7.5 Ways restorative practices contribute to positive relationships: builds trust;
improves communication; supports inclusive and respectful environments;
limitations of this strategy
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Content outcome

Content detail

B6.8 The strategy of providing a consistent and supportive learning environment and
atmosphere, and its contribution to positive relationships

B6.8.1Definition: creating predictable, respectful and supportive learning
environments

B6.8.2 Purpose: promoting safety, wellbeing and positive learning experiences

B6.8.3 Ways of providing a consistent and supportive learning environment:
consistent routines; clearrules and boundaries; consistent use of the behaviour
policy; clear expectations; calm, organised environment; positive interactions

B6.8.4 \Ways a consistent and supportive learning environment contributes to
positive relationships: promotes security and belonging; supports engagement;
encourages positive behaviour and participation; limitations of this strategy

B6.9 The impact of positive relationships on student outcomes

B6.9.1Social development: supporting communication, collaboration, relationships
and a sense of belonging

B6.9.2 Emotional wellbeing: supporting confidence, self-esteem, emotional
regulation andresilience

B6.9.3 Mental health: promoting feelings of safety, support and connectedness

B6.9.4 Engagementinlearning: increasing participation, motivation and
commitment to learning

B6.9.5 Progress and achievement: supporting attendance, learning, attainment and
positive educational outcomes

B6.9.6 Factors affecting effectiveness: consistency of relationships;
communication; individual needs; learning environment; wider support systems
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Content outcome

Content detail

B7 Know and understand how technology and
media can enhance learning and impact on
students' engagement, development and
progress

When assessing technology-enhanced learning, students must draw on content from Unit
1sections A3-A4 and Unit 2 section A2, which detail the use of learning environments,
educational technology and technology-enabled communication.

B7.1Ways in which technology can be used to enhance learning in education: provides
accesstoonlineresources; provides opportunities for students to research and evaluate
information and ideas; makes learning accessible for students with Special Educational
Needs and Disabilities (SEND) and English as an Additional Language (EAL); provides
opportunities to communicate and collaborate; uses a variety of media to describe and
explain areas of learning

B7.2 Use of online resources and their contribution to engagement, development and
progress

B7.2.1Definition: digital resources used to access, support and extend learning

B7.2.2 Purpose: providing access to information, learning materials and learning
opportunities

B7.2.3 Types of online resources: websites; virtual learning environments; online
learning platforms; digital reference materials; educational applications; age-
appropriate devices foraccessing resources, such as tablets; features; benefits and
limitations

B7.2.4 Contribution to engagement, development and progress: increasing access
toinformation and learning resources; supporting independent learning; extending
learning opportunities

B7.3 How technology can provide opportunities to research and evaluate information
and ideas and its contribution to engagement, development and progress

B7.3.1Definition: using technology to locate, review and assess information, sources
and viewpoints

B7.3.2 Purpose: developing knowledge, understanding and critical thinking skills
B7.3.3 Research and evaluation activities: information gathering; source evaluation;
comparison of ideas; investigation and enquiry, including using programmable floor
robotsin early years; features; benefits and limitations
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Content outcome

Content detail

B7.4 How technology can make learning accessible for students with SEND and EAL and
its contribution to engagement, development and progress

B7.5 Opportunities to communicate and collaborate using technology and their
contribution to engagement, development and progress

B7.3.4 Contribution to engagement, development and progress: supporting
independent learning; developing research skills; promoting informed decision-
making and critical thinking

B7.4.1Definition: the use of technology to reduce barriers to learning and
participation

B7.4.2 Purpose: supporting access to learning, communication and participation
B7.4.3 Types of accessibility technology: translation tools; captioning and subtitling
tools; accessibility features and adaptations; features; benefits and limitations; text-
to-speech software and speech-to-text software: see B2.9.3

B7.4.4 Contributionto engagement, development and progress: increasing
accessibility; supporting independence; enabling participation and achievement

B7.5.1Definition: using digital technologies to support interaction, communication
and sharedlearning

B7.5.2 Purpose: promoting communication, collaboration and participation

B7.5.3 Types of communication and collaboration tools: online discussions;
collaborative documents; video conferencing; shared digital workspaces; features;
benefits and limitations

B7.5.4 Contribution to engagement, development and progress: supporting
interaction and teamwork; promoting participation; developing communication and
collaboration skills
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Content outcome

Content detail

B7.6 Use of a variety of media to describe and explain areas of learning and its
contribution to engagement, development and progress

B7.6.1Definition: using different forms of media to communicate information,
conceptsandideas

B7.6.2 Purpose: supporting understanding and engagement

B7.6.3 Types of media: animations; video demonstrations; interactive whiteboards;
visualisers; features; benefits and limitations; text, images, audio, video and
interactive media: see B2.8.3

B7.6.4 Contribution to engagement, development and progress: supporting
understanding; increasing accessibility; improving engagement with learning

B7.7 The impact of technology on engagement, development and progress in different
educational settings

B7.7.1Engagement: increasing motivation, participation and involvementinlearning

B7.7.2 Development: supporting the development of knowledge, skills,
communication, collaboration and digital literacy

B7.7.3 Progress: supporting achievement, independence and positive learning
outcomes

B7.7.4 Factors affecting effectiveness: learner needs; access to technology; digital
skills; quality of resources; suitability of technology for the learning context

B7.7.5 Strengths and limitations of different technologies and media: see B7.2.3-
B7.6.3

B7.7.6 Educational settings: see A2.2
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Transferable skills

Students are expected to develop the following transferable skills through the
learning and assessment activities for this unit:
e Analysinginformation about legislation, guidance, educational settings and
stages of development to identify what is relevant to a given situation

e Critical thinking to synthesise and conclude the implications of cognitive
science, human development and reflective practice foreducation practice

e Evaluating by considering evidence to make supported judgements about the
suitability of professional development routes, reflective practice models and
approachestolearning

e Decision making and using evidence to identify actions that maintain health,
safety and wellbeingin education

e Analysinginformation aboutlearning sessions and individual students to
identify strengths, support needs and barriers to learning

e Evaluating by considering evidence to judge the effectiveness of inclusive
strategies, assessment, feedback, positive relationships and technology

e Decision making, clarifyinglogical choices and concluding which approaches
best support access, participation and progress

e Communicatingrecommendations and feedback clearly to different
audiences, including students, parents, carers and other professionals

The qualification Delivery Guide suggests ways for centres to help students develop
these transferable skills.

Summary of assessment

A written examination worth 110 marks. The duration of the examinationis 2 hours and
15 minutes and it must be taken under supervised conditions in the period timetabled
by Pearson.

The examinationis divided into four sections (A, B, C and D) and students must answer
all questions. Questions in each section may draw on content from any content area.
Students willbe assessed through arange of short- and long-answer questions,
including questions based on scenarios setin different educational settings, from
early years to adult learning. The questions will assess knowledge and understanding
of education practice and students' ability to apply this to education contexts,
analyse information and evaluate options to make supported judgements and
recommendations.

SectionDincludes a synoptic question that requires students to draw on knowledge
and understanding from across their course of study.

Sample assessment materials will be available to help centres prepare students for
assessment.

The assessment availability is May/June each year. First assessment is May/June 2027,
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Unit 3: Educationin Practice: Core Principles

Resource requirements

Students must have the following equipment for the assessment for this unit:

e pencil

e eraser

e non-programmable scientific calculator.

A command word taxonomy for externally-assessed unitsis provided in Appendix 1.
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4 Planning your programme

Is there a student entry requirement?

There are no formal entry requirements. Students are expected to study this
qualification alongside othervocational qualifications, A Levels or English and/or
maths qualifications. Centres are responsible for ensuring that students make
reasonable progress and achieve at this level. Achievement can be supported by
highlighting links between this qualification and other qualifications.

What level of sector knowledge is heeded to teachthis qualification?

We do not set any requirements for teachers but recommend that centres review the
skills and knowledge of the teaching team to ensure they remainrelevant and up to
date. This will help ensure that students benefit from teaching that reflects current
sector practice and from programmes that support progression.

What resources are required to deliver this qualification?

As part of your centre approval, you will need to show that the necessary resources
and workspaces are available to deliver the qualification. For some units, specific
resources are required; please refer to individual units.

What makes good vocational teaching?

Effective vocational teachingisrootedin the application of knowledge,
understanding and skills within the sector. Teaching and learning should be
contextualised throughrealistic vocational activities, scenarios and projects that help
students connect what they learn with how the sector operatesin practice. Through
opportunities to apply theirlearning, supported by practice, feedback and reflection,
students can develop theirunderstanding and skills over time and build confidence in
applying theirlearning in different contexts. To support this, we provide delivery
guidance for the qualification and CPD to support effective delivery.
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5 Final grading and awarding

Awarding and reporting for the qualification

V Level qualifications are graded on a seven-grade scale from A* to E, and P (Pass).
Students who do not meet the minimum requirements for a qualification grade will be
recorded as Unclassified (U) and will not be certificated.

Individual units willbe graded on the same grade scale. Individual unit results will be
reported.

Grade boundaries are set for each unitin the seriesinwhichitis offered through
aprocess known as awarding. Awarding is used to set grade boundaries and ensure
that standards are maintained over time. This ensures that students have the same
opportunity to achieve regardless of the assessment opportunity.

Students’ unit ‘raw’ marks will be converted to a Uniform Mark Scale (UMS). The UMS
isusedto convert students’ unit raw marks into uniform marks. This is done to
standardise marks across assessment series. Further details of the UMS are provided
below in the section ‘Calculation of a Qualification Grade’.

The awarding and certification of the qualification will comply with the requirements
of the Office of Qualifications and Examinations Regulation (Ofqual).

Eligibility for an award

In orderto be awarded a qualification, a student must achieve an outcome for all units
and achieve the minimum number of overall uniform marks at a qualification grade
threshold.

There are no ‘must-pass’ units within the qualification. A unit result of Unclassified
is considered an outcome for the purposes of aggregating a final award.

Subject to eligibility, Pearson will automatically calculate the qualification grade
foryour students when the qualification claimis made.

In orderto meet the terminal assessment requirement, a student must take the
examined assessment unit in their final series, thatis, the one in which the final award is
claimed. If a student retakes the examined assessment, only the result from the final
attempt will be used towards thequalification grade, evenif an earlier attempt
achieved a higherresult.
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Calculation of the qualification grade

The final qualification grade represents an aggregation of a student’s performance
across all units. Stronger performance in some units may be balanced by lower
performancein others.

The UMS converts students’ unit ‘raw’ marks into uniform marks. Thisis done to
standardise marks across different assessment series. Forexample, a student who
achieves an Einaunit one year will receive the same uniform mark as a student
achieving the same grade in alater series, regardless of their raw marks.

The minimum uniform marks required for each grade for each unit
Units1and 2

Unit Grade A* A B C D E P
Maximum 108 96 84 72 60 48 36
UMS =120

Students who do not achieve the standard required fora P will receive a uniform mark
intherange 0-35.

Unit 3
Unit Grade A* A B C D E P
Maximum 144 128 12 96 80 64 48
UMS =160

Students who do not achieve the standard required fora P will receive a uniform mark
intherange 0-47.

Qualification level results: the minimum uniform marks required for each grade

Qualification A* A B C D E P
Grade

Maximum 360 320 280 240 200 160 120
UMS =400

Students who do not achieve the standard required for a P grade willreceive a
uniform markin the range O-119.

Results issue

Results are issued in line with the published dates shown in the ‘Key dates’ section of
the Information Manual, available on our website

Pearson Level 3V Levelin Education
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6 Resources and support

We provide arange of resources and professional development opportunities to
support the delivery of V Levels. These are available on our website.

Support for setting up your course and preparing to teach

Delivery Guide

The Delivery Guide provides an overview of the qualification units and assessments. It
includes a broad scheme of work, with guidance on delivery, teaching approaches,
assessment preparation and additional resources.

Support for teaching and learning

Pearson provides arange of resources to support the teaching and learning of
vocational qualifications. Details of Pearson’s ownresources and all endorsed
support materials are available on our website.

Resources may also be available from other publishers.
Support for assessment

Sample assessment materials (SAMs) for examined assessment units

Sample assessment materials are available for the examined unit and canbe
downloaded from the Pearson Qualifications website. An additional set of materials
will also be available prior to the first live assessment, allowing your students further
opportunities for practice.

Sample NEAs

Sample NEAs are available for the non-exam units and can be downloaded from the
Pearson Qualifications website.

Centre standardisation materials for NEA units

Marked examples of student work will be provided to support the centre marking and
standardisation process.
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Training and support from Pearson

Training and professional development

We provide arange of training and professional development events to support
the introduction, delivery, assessment, quality assurance and administration of
V Levels. These sector-specific events are developed and delivered by subject
specialists.

People to talk to

There are many people who can support you and give you advice and guidance on
delivering yourV Levels. They include:

e Subject Advisors - they are available for all sectors. They have expertise across
Pearson qualifications within their sector and can answer queries on planning,
teaching, learning and assessment.

e CustomerServices - the ‘Support for You’ section of our website explains how to
contactus forgeneral queries. For specific queries, our service teams will direct
you to therelevant person or department.

e Pearson Quality Advisors - they can support centres with the quality assurance
aspects of programme delivery.
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Appendix 1

Glossary of terms used for NEA marking grids

Level-based descriptor ‘ Generic Level 3 NEA evidence definition

Accomplished

Evidence demonstrates highly developed and
well-controlled knowledge, understanding or skill,
producing a polished and effective outcome.

Accurate Evidenceis correct and precise, withfew orno
substantive errorsin the knowledge, reasoning,
processes or outcomes presented.

Adequate Evidence meets the essential requirements of the task
but may lack breadth, depth, precision or consistency.

Appropriate Evidenceisrelevant and suitably matched to the task,
context, purpose orintended outcome.

Arbitrary Evidence shows choices, statements oractions that are
not supported by a clearrationale orrelevant evidence.

Articulate Evidence communicates complexideas orreasoning
clearly, fluently and with well-chosen vocational
language.

Assured Evidence demonstrates secure control and confidence,

with decisions, reasoning or skills applied consistently
and effectively.

Authoritative

Evidence demonstrates confident and secure
command of relevant knowledge, understanding or
practice, supported by precise detail.

Balanced Evidence gives proportionate consideration to relevant
factors, viewpoints, strengths and limitations before
reaching ajudgement.

Basic Evidence addresses straightforward aspects of the task
but shows only elementary knowledge, reasoning,
control or development.

Clear Evidence isreadily understood, relevant points are
expressed directly, and the relationship betweenideas,
actions oroutcomesis apparent.

Coherent Evidenceislogically connected and forms a consistent
line of reasoning, process orresponse.
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Level-based descriptor | Generic Level 3 NEA evidence definition

Cohesive Evidenceisintegratedinto a unified whole, with
individual elements working together effectively to
support the purpose or outcome.

Competent Evidence demonstrates a sound and dependable
standard of knowledge, understanding or skill sufficient
to meet the task requirements.

Comprehensive Evidence covers therelevant aspects of the taskin
substantial breadth and depth, with few significant
omissions.

Concise Evidence communicates the required information
economically and precisely without unnecessary
material.

Confident Evidence shows secure and purposeful application,
with decisions or skills carried out with limited hesitation
oruncertainty.

Considered Evidence shows thatrelevantinformation, alternatives
orimplications have been deliberately examined before
choices orconclusions are made.

Consistent Evidence maintains an appropriate standard across the
response, process or outcome, with limited variationin
quality or control.

Convincing Evidence presents well-supported reasoning or
outcomes that provide a strong basis foraccepting
the conclusion, choice orjudgement.

Critical Evidence examines assumptions, evidence and
alternatives closely rather than accepting information
atfacevalue, leading to a well-supported judgement.

Detailed Evidence includes specific and relevant information
that develops the response beyond general or outline
statements.

Developed Evidence extendsideas, reasoning or work sufficiently,

showing progression and purposeful elaboration.

Disengaged Evidence shows little purposeful involvement with the
task, context, process orintended audience.
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Generic Level 3 NEA evidence definition

Level-based descriptor

Dynamic

Evidence demonstrates energetic, responsive and
effective control, adapting purposefully as the work
or performance develops.

Effective

Evidence achieves the intended purpose or outcome
andis supported by relevant, well-applied knowledge,
reasoning

or skill.

Elementary

Evidence demonstrates only introductory knowledge,
understanding or skilland addresses the task ata
simple level.

Emerging

Evidence shows early signs of the required knowledge,
reasoning or skill, but these are not yet secure or
consistently demonstrated.

Focused

Evidence remains closely directed towards the task,
purpose orintended outcome and avoids significant
irrelevant material.

Formulaic

Evidence follows a predictable or prescribed approach
withlimited adaptation, independence or
responsiveness to context.

Fluent

Evidence is produced smoothly, accurately and with
sustained control, withideas or skills integrated
naturally.

Fully

Evidence demonstrates the required quality, coverage
or application across allrelevant aspects of the task.

General

Evidence is broadly relevant but lacks the specific
detail, contextual application or precision needed
forastrongerresponse.

Imbalanced

Evidence gives disproportionate attention to some
factors orviewpoints and does not weighrelevant
considerations fairly.

Inconsistent

Evidence varies noticeably inrelevance, accuracy,
control or quality across the response or outcome.

In-depth Evidence exploresrelevant aspects with substantial
detail, explanation and sustained reasoning.
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Level-based descriptor | Generic Level 3 NEA evidence definition

Independent Evidence shows self-directed and purposeful decision-
making, withideas or actions adapted rather than simply
reproduced.

Indiscriminate Evidence does not distinguish sufficiently between
relevant andirrelevant information, sources, methods
oroptions.

Inaccurate Evidence contains errors or misconceptions that
weaken the response, process oroutcome.

Inappropriate Evidenceis poorly matched to the task, context,
purpose, audience orintended outcome.

Insightful Evidence demonstrates a strong and perceptive
understanding of significance, relationships or
implications that may not be immediately obvious.

Irrelevant Evidence does not address the task, purpose or context
ina meaningful way.

Isolated Evidence consists of separate points, examples or
actions that are not connectedinto a developed
response or process.

Limited Evidence demonstrates arestricted range, depth,
accuracy or control and addresses only some aspects
of the task.

Literal Evidence deals mainly with explicit or surface meaning
and shows little interpretation of wider significance,
relationships orimplications.

Logical Evidence follows a valid and orderly sequence in which
conclusions, decisions or outcomes arise fromthe
information presented.

Mature Evidence demonstrates well-developed judgement,
controland awareness appropriate to the vocational
context and purpose.

Mostly Evidence demonstrates the stated quality across the
greater part of the response or outcome, although
some noticeable weaknesses remain.

Nuanced Evidence recognises subtle distinctions, qualifications
orcompeting factors and reflects these in the reasoning
orjudgement.
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Generic Level 3 NEA evidence definition

Level-based descriptor

Obvious

Evidence identifies readily apparent features or choices
but does not explore lessimmediate relationships,
implications or alternatives.

Occasionally

Evidence demonstrates the stated quality at some
points, but not frequently or consistently enough to
characterise the response overall.

Partial

Evidence addresses only part of the task or
demonstrates the required quality incompletely,
withimportant gaps orundeveloped areas.

Perceptive

Evidence identifies and explains important meanings,
relationships orimplications with a high degree of
discernment.

Pertinent

Evidenceis directly relevant and makes a purposeful
contributionto the task, reasoning oroutcome.

Proficient

Evidence demonstrates well-developed, reliable and
controlled knowledge, understanding or skill in
completing the task.

Reasoned

Evidence uses connected reasons and relevant support
to explain decisions, conclusions or judgements.

Relevant

Evidencerelates appropriately to the task, context,
issue orintended outcome.

Reliable

Evidence demonstrates dependable reasoning,
processes or outcomes that are sufficiently accurate
and consistent for the intended purpose.

Secure

Evidence demonstrates firmly established knowledge,
understanding or skill, applied with consistent control
and few significant weaknesses.

Sensitive

Evidence responds carefully and appropriately to subtle
requirements, contextual factors, feedback orintended
audience needs.

Simplistic

Evidence reduces anissue ortask to basic points and
overlooks relevant complexity, relationships or
competing factors.

Skilful

Evidence demonstrates effective technical or practical
control, with techniques selected and applied
purposefully.
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Generic Level 3 NEA evidence definition

Level-based descriptor

Sophisticated

Evidence demonstrates highly developed, integrated
and discerning knowledge, reasoning or skill, handled
with precision and subtlety.

Sound

Evidence demonstrates a generally secure and credible
standard, supported by relevant knowledge, reasoning
or skill, despite some limitations.

Straightforward

Evidence presents anuncomplicated and generally
relevant response but shows limited complexity,
depth or development.

Sufficient

Evidence provides enoughrelevant coverage, support
or controlto meet the task requirements, though it may
not be extensive.

Suitable

Evidence is appropriate for a particular purpose.

Superficial

Evidence addresses surface features but lacks
explanation, analysis, development orengagement
with underlying significance.

Supported

Evidence isbacked by relevant examples, findings,
sources, observations orreasoning ratherthan assertion
alone.

Sustained

Evidence maintains the stated quality, line of reasoning
orlevel of control across the response, process or
outcome.

Tentative

Evidence shows uncertainty orlimited confidence,
with choices, reasoning or skills notyet applied securely.

Thoughtful

Evidence shows purposeful consideration of relevant
information, implications, alternatives or feedback.

Thorough

Evidence addresses therelevant aspects of the task
carefully and in substantial breadth and depth,
with strong supporting detail and few omissions.

Tenuous

Evidence shows weak oruncertain links between
information, reasoning, decisions or outcomes.

Unbalanced

Evidence does not give proportionate consideration to
relevant factors, viewpoints, strengths orlimitations.

Unclear

Evidence is difficult to follow because ideas, decisions,
processes orrelationships are insufficiently expressed
ororganised.
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Generic Level 3 NEA evidence definition

Level-based descriptor
Undefined

Evidence lacks a clear meaning, position, structure or
intended outcome.

Underdeveloped

Evidence containsrelevant beginnings butideas,
reasoning, skills oroutcomes are not extended
sufficiently.

Unfocused

Evidence lacks cleardirection and includes material or
activity that does not contribute purposefully to the
task.

Unrefined

Evidence remains rough orinsufficiently improved, with
weaknesses that could have been addressed through
testing, review or adjustment.

Unresolved

Evidence identifiesissues, gaps or alternatives but does
not address them sufficiently orreach aworkable
conclusion oroutcome.

Unsupported

Evidence makes claims, choices orjudgements without
relevant examples, findings, sources orreasoning.

Unsubstantiated

Evidence presents assertions or conclusions without
adequate supporting information orjustification.

Unstructured Evidence lacks an effective sequence or organisation,
making the reasoning, process or outcome difficult to
follow.

Uneven Evidence varies in quality or control, with stronger and
weaker aspects across the response oroutcome.
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Appendix 2

Command word taxonomy for examined assessment

Thisis a summary of the key terms that may be used in examined assessment. This s
a summary of the key terms that may be used in external assessment. Please note,
the list below will not necessarily be usedin every paper/session andis provided for
guidance only.

Commandword | Simplified definition

Discuss Considerdifferent aspects of anissue, situation, problem or
argumentin detail and explain how they relate to each other. A
conclusionis not required.

Evaluate Review relevantinformation and evidence, consider strengths,
weaknesses or alternatives, and reach a supported judgement.
Where required, make an appropriate recommendation.

Explain Give arelevant point and alinked reason that shows why or how
something occurs.

Identify Select the required relevantinformation, usually from a stimulus
orresource.

State Recall and provide the required piece or pieces of information.
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Appendix 3

Mapping between Department for Education (DfE) subject content and
Pearson content and PearsonLevel 3V Levelin Education

DfE Core knowledge and understanding

DfE Education V Level subject content statement Pearson
qualification

Health and safety and safeguarding

the purpose of legislationin the education sectorincludingthe | Unit 3: Al
Health and Safety at Work Act 1974, Management of Health and
Safety at Work Regulations (1999), Children Act 2004,
Safeguarding Vulnerable Groups Act 2006, Childrenand
Families Act 2014, Data Protction Act 2018, UK General Data
Protection Regulation (GDPR) 2018, Counter Terrorism and
Security Act 2015 and Equality Act 2010

the purpose of both statutory and non-statutory guidance in Unit 3: Al
the education sectorincluding Keeping Children Safe in
Education, Early Years Foundation Stage Framework (EYFS),
SEND code of practice, Ofsted framework, Health and safety
responsibilities and duties for schools 2022, Working Together
to Safeguard Children, Prevent Duty Guidance for England and
Wales 2023

how legislation and statutory and non-statutory guidance Unit 3: A2
informs policies and procedures in educationincluding health
and safety, safeguarding and child protection, online safety and
data protection

the importance of adhering to legislation, guidance, policies Unit 3: A2
and procedures to ensure the health, safety and wellbeing of all
ineducation

Pedagogical approaches and learning

the purpose of the Initial Teacher Training and Early Career Unit 3: A3
Framework used forinitial teacher training and early career
induction, and that thisis underpinned by tested evidence for
what works

the nature and role of the Education Endowment Foundationin | Unit 3: A3
supporting schools, colleges, and early years settings to use
evidence to make teaching most effective
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DfE Core knowledge and understanding

DfE Education V Level subject content statement

Pearson
qualification

the role of National Professional Qualifications in shaping
professional development forteachers and early years
practitioners

Unit 3: A3

centralideas in cognitive science and implications for teaching
and early years practice: human cognitive architecture, the
working memory and long-term memory, cognitive load theory,
retrieval practice and dual coding

Unit 3: A4

the key stages of human development from birth to adulthood,
including physical, cognitive, social and emotional
development and how these impact on the design of learning

Unit 3: A5

how social, emotional and environmental factors canimpact on
learning

Unit 3: A5

Inclusion

the key principlesrelated toinclusive practice and how they
support accessibility, participation and progress of all students

Unit 3: Bl

the effectiveness of different strategiesincluding offering
choice and autonomy, presenting information in different ways,
clarifying vocabulary, providing scaffolding, varying teaching
methods, varying ways in which students provide responses,
making use of different media, making use of tools and assistive
technology, identifying and removing physical and
pedagogical barriers, providing appropriate resources and
support to reduce orremove barriers to learning to support
access, participation and progress of all students

Unit 3: B2

Reflective practice

the purpose of reflective practice in education

Unit 3: A6

the key stages in models of reflective practice including Kolb’s
experiential learning cycle and Gibbs reflective cycle

Unit 3: A6

the contribution of Schén to the concept of reflective practice

Unit 3: A6

how models of reflective practice canbe applied and
structured to education practice

Unit 3: A6

Assessment
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DfE Core knowledge and understanding

DfE Education V Level subject content statement Pearson
qualification

the different types of assessment used to measure learning Unit 3: B3
along with their strengths and limitations: formative, summative,
diagnostic and comparative assessment

the importance of using appropriate assessment to provide Unit 3: B3
information about students’ understanding and needs

the stages of the assess-teach-feedback cycle and how they Unit 3: B4
are used to support effective learning

the key principles for providing high-quality feedback to Unit 3: B5
support student progress

Positive relationships in education

the key strategies for establishing and maintaining positive Unit 3: B6
relationshipsin educationincluding greeting students, actively
listening to students, showinginterestin students’lives and
goals, focusing on praise for positive behaviour and effort as
well as academic achievement, fostering collaboration with
peers, using restorative practices and providing a consistent
and supportive environment and atmosphere

the impact of positive relationships to promote students’ Unit 3: B6
social, emotional and mental health and sustain their
engagement and progressinlearning

Using technology

ways in which technology can be used to enhance learninginall | Unit 3: B7
key stages of the education sectorincluding using online
resources, providing opportunities for students toresearch and
evaluate information and ideas, making learning accessible for
students with SEND and EAL, and providing opportunities to
communicate and collaborate

how educators can use avariety of media to describe and Unit 3: B7
explain areas of learning in all the key stages of the education

sector

how the use of technology can positively impact students’ Unit 3: B7

engagement, development and progress
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Mapping between work-related purposes and Pearson assessments

DfE Education V Level subject work-related purpose (WRP) Unit in which
WRP is assessed

WRP1: Plan well-structured learning sessions which promote Unit 1
learning and include opportunities to measure that learning has
takenplace

WRP 2: Propose how to communicate purposefully with Unit 2
parents, families, carers and other professionals to improve
outcomes for students

WRP 3: Recommend adaptations to learning sessions to Unit1
promote inclusion, access, participation and progress

WRP 4: Planforand carry out risk assessments for learning Unit 1
activities intwo contrasting learning environments to ensure
safe delivery of learning

WRP 5: Evaluate assessment information, records and datato Unit 2
set specificindividual learning goals to feed back to students
as part of the ssess-teach-feedback cycle
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