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EPQ - Teaching and Mentoring delivery guidance
The value of a taught-course basis
It is recommended that about 40 guided learning hours are allocated to teaching support for students on the Project Qualification at Level 3, and 20 guided learning hours at Levels 1 and 2. The way in which this time is used is up to the centre to determine, in the light of the needs and abilities of the students who are working on Projects. There is value in allocating a substantial chunk of this time to a ‘taught-course basis’ which precedes work on the projects themselves. 
A taught-course has value for 3 reasons:
1. It provides a time for teaching of skills in research, analysis, argumentation, academic writing, technical skills and skills in review and presentation which will be needed once project work is underway.
2. It offers a chance to explore case study stimulus material, which can help students to think more deeply and in a more creative way about the possible topics they might like to work on for their project.
3. It provides a context for breaking out of the curriculum boxes which inhibit the development of students’ capacities for independent learning. It is possible, within a taught-course, to explore ideas through discussion and debate in a creative way, uninhibited by the constraints of a formal curriculum. It is therefore possible for students to begin to think more deeply and analytically and for them to explore ideas in a cross-curricular fashion. This sort of learning environment is an excellent launch-pad for high-quality project work.

3 models for the taught course and supervised element of a Project programme

(1) Taught-Course followed by Supervised Project Work Programme

For the reasons outlined above, it is beneficial to do at least some of the taught-element before students get into their project work. A well-constructed taught course will ensure that they embark on their projects with the right skill-set, and also having had a chance to explore a range of stimulus material, so that their choice of project objective is an informed one. 

Activities which work well during the initial taught-course include:

· Discussion and debate. Project work requires good critical thinking skills, and classroom discussion and debate centred on controversial issues is an excellent way of developing these. It also provides a chance for the development of oral presentation skills.
· Small scale project work. Students can be set mini-projects, which may last for no more than one week, as a way of helping to develop research skills. So, for example, they might be asked to choose a research question relating to the topic ‘The Human Mind’, find 3 sources of information, produce a short summary of these sources, with references, source evaluations, and a bibliography. They could also be asked to do an oral presentation of their mini-project.
· Skills development exercises. Students could be taught about investigative skills such as questionnaire design, data collection and analysis, or relevant practical skills (use of software for image manipulation, or specific performance techniques). They can strengthen these skills during the taught-course phase of the programme before beginning their project.

For further suggestions about the taught-course basis, please see the Schemes of Work on the Edexcel Project website, and/or the resources listed at the end of this document.

Although some of the teaching precedes project work in this model, some of it can happen best once projects are underway. So, for example, it may be best to teach students techniques for referencing or constructing bibliographies when they are at the research stage of the project process.

(2) An Integrated Model

Project management skills and skills in research, development and review may be taught in connection with other subjects. So, for example, it may be that students are already doing project work in science classes, where they are learning about techniques for referencing and the construction of bibliographies. It may therefore be possible for elements of the skills acquisition teaching to happen within the context of other subjects. Subjects such as General Studies, RE, Critical Thinking, History, Science or English may provide settings within which elements of the taught course programme can be delivered. 

If an integrated model is used, it will be important that there is a clear identification of which aspects of the taught-course will be delivered in which subject contexts. This could happen through a curriculum-mapping exercise, for example. There will normally still need to be some initial teaching focussed specifically on the Project qualification, where students will have an opportunity to explore topics and ideas before making their choice of project title, and where the evidence requirements and structure of the Project are outlined to them.

(3) A Fast-Track Model

Some students, who have carried out project work previously, or who are highly able independent learners, may be capable of beginning work on their projects without having participated in the taught-course. Or, they may come to a few sessions covering essential features of the process, then be ready to get underway. For students such as these, most of the teaching will happen through small group tutorials, and it can happen in tandem with the process of project development, rather than before the project is started. 

Mentoring Project students

During the project development phase, students will need to be supervised to ensure that the work they are doing is appropriately directed towards the aims of the qualification. The supervised element of the guided learning can happen during supervised study sessions, in a library or IT room, for example. During these sessions, it is possible to carry out small-group or individual tutorials, in order to review progress with students, whilst at the same time keeping an eye on an entire group. A benefit of working in this way is that key messages about the project process (e.g. the importance of regularly updating logs, building a bibliography, evaluating sources, avoiding plagiarism, developing lines of argument etc) can be emphasized to an entire group. 

Alternatively, once students are working on their projects, a programme of tutorials can be set up in which students are seen on a regular basis in small groups. It is worthwhile holding these tutorials on a regular basis (e.g. once a week, if possible), even if they are only brief, since this provides a good opportunity for the supervisor to check what progress is being achieved and therefore to address problems at the point at which they arise. At certain key points in the process (when for example a whole draft of the project has been submitted and students will need feedback), longer tutorial sessions may be necessary.

If at all possible, it is better for tutorials to happen during timetabled lesson time, as this means that there is an expectation that the student will attend, and there is time set aside for the project supervisor to give attention to their needs. Drop-in sessions tend to be less effective.

Tips for Supervisors

· Play to your strengths. Although you can supervise projects on areas which are not within your own field of expertise, it makes sense, at least initially, to supervise students working in areas you are familiar with. In developing the Project qualifications within a centre, using a range of supervisors with different subject specialisms is therefore advantageous.

· Use other sources of support – get students to do this too. If you are not an expert in the area a student is researching, put the onus on them to get further advice. They can be encouraged, for example, to talk to subject teachers who do know about their chosen topic, and use them as a research source.

· Give students exemplars and discuss the criteria with them. Use the exemplars and commentaries from the Project website, and the voiceover presentations, to explain the project process and suggested format for assessment evidence.

· If possible, it is helpful for some project work to happen during supervised conditions when you can do mini tutorials.

· Keep a supervisory log. It helps to have a brief record, week-on-week, of the stage a student is at, and a note of any agreed targets which should be met prior to their next tutorial. 

· Be on the lookout for articles which might help (some websites suggested below may be useful here).

· During the project process, re-visit the project proposal with students to see whether they are answering their question.

· Be directive about reading and research at the outset but aim to move to a back seat position as the project process progresses.

· Remind students of the importance of planning ahead, at least a few weeks – e.g. using the library, ordering books in, contacting experts...

· Do not take anything students submit for granted – run a plagiarism check on each project

· Occasionally, bring groups together for work in progress sessions, or to give them guidance on techniques such as writing a literature review, constructing argument and counter-argument, formatting bibliographies etc. 

· Keep reminding students of the requirements of each section of the project. Show them the assessment criteria and talk through the marking grids with them. These explain in some detail what is needed for each different section of the project.

· Give students a chance to practise talking about their work before the final presentation

· Peer interviews are a good way of helping students clarify their ideas and can also provide evidence for AO4 evaluations.

· If you have access to a virtual learning platform, set up hand-in points for students at both draft and completed project stages. 

Useful Resources (these are not required for the teaching of the Project qualifications, but may provide helpful guidance for teaching and supervising)

Guidance on the taught-course and supervisory roles

Student Guides and Teacher Resource Discs for the Project Qualifications

http://www.pearsonschoolsandfecolleges.co.uk/FEAndVocational/Construction/Diploma/Levels12and3ProjectandExtendedProjectGuides/Level12ProjectandExtendedProjectGuides.aspx
Think Again: A Philosophical Approach to Teaching

http://www.continuumbooks.com/books/detail.aspx?BookId=162190&SntUrl=153512
Nelson Thornes Extended Project Guide

http://www.nelsonthornes.com/shop/nt/extended-project-qualification
Stimulus Material for Discussion and Debate

http://www.aldaily.com/
http://www.closertotruth.com
. 

http://www.justiceharvard.org/
 http://www.philosophybites.com/ 
Research Sources and guidance on referencing

http://scholar.google.co.uk/
http://www.doaj.org/
http://www.wileyopenaccess.com/view/index.html
http://www.oxfordjournals.org/oxfordopen/
http://www.biomedcentral.com/journals/
http://www.library.dmu.ac.uk/Images/Selfstudy/Harvard.pdf
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