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Key features of the Edexcel Level 5 Diploma for the
Learning Development and Support Services
Workforce (QCF)

This qualification:
e is nationally recognised

e is based on the Health and Social Care National Occupational Standards
(NOS). The NOS, assessment principles and qualification structure(s) are
owned by Skills for Care and Development.

What is the purpose of this qualification?

This qualification is to guide and assess development of knowledge and
skills relating to Learning Development and Support Services workforces.
This qualification confirms competence in this area. Some Local Authorities
require that practitioners hold this qualification in order to practise as a
Connexions PA or Educational Welfare Officer.

Who is this qualification for?

This qualification is for all learners aged 19 and above who are capable of
reaching the required standards.

Edexcel’s policy is that the qualification should:
e be free from any barriers that restrict access and progression

e ensure equality of opportunity for all wishing to access the
qualification(s).

What are the benefits of these qualifications to the learner and
employer?

This qualification confirms competence and some Local Authorities require
that practitioners hold it to practise as a Connexions PA or Education
Welfare Officer.

What are the potential job roles for those working towards this
qualification?
Learners selecting group B will be suitable for employment as Connexions
Personal Advisers

Learners selecting group C will be suitable for employment as Learning
Mentors

Learners selecting group D will be suitable for employment as Education
Welfare Officers or Attendance Officers.
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What progression opportunities are available to learners who achieve
this qualification?

There are a number of higher level units within the optional unit bank which

can be used to provide opportunities for higher level study for suitable
candidates.

The qualification may provide a pathway into Foundation Degrees in
Working with Children and Young People.

Further information is available in Annexe A.
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What is the qualification structure for the Edexcel
Level 5 Diploma for the Learning Development and
Support Services Workforce (QCF)?

Individual units can be found in the Units section.

Learners must gain a minimum of 65 credits to achieve the Level 5 Diploma
for the Learning, Development and Support Services (LDSS) Workforce. To
do this they must achieve 43 credits from mandatory Group A. Learners
must select one mandatory pathway from Groups B, C or D.

Learners selecting Group B (Connexions) must achieve 9 credits from Group
B1 and the remaining credits from Group B2

Learners selecting Group C (Learning mentor) must achieve 10 credits from
Group C1 and the remaining credits from Group C2.

Learners selecting Group D (Education Welfare) must achieve 8 credits from
Group D1 and the remaining credits from Group D2.
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Group A: Mandatory Units

SSC Unit Ofqual Unit Edexcel Unit | Unit Title Level Credit
Reference Reference Reference
Number Number Number
SHC 51 F/602/2335 1 Use and Develop 5 3
Systems that
Promote

Communication

SHC 52 L/602/2578 2 Promote Professional 4 4
Development

SHC 53 Y/602/3183 3 Champion Equality, 5 4
Diversity and
Inclusion

LDSS Core 5.4 T/602/5247 4 Building Relationships 5 6

with Children, Young
People and their
Families

LDSS Core 5.5 A/601/9370 5 Develop and 5 6
Implement Policies
and Procedures to
Support the
Safeguarding of
Children and Young
People

LDSS Core 5.6 T/602/5250 6 Support Children and 5 5
Young People as they
Develop and Learn

LDSS Core 5.7 A/602/3189 7 Work in Partnership 4 4
in Health and Social
Care and Children
and Young People’s
Settings

LDSS Core 5.8 A/602/5251 8 Advanced 5 5
Professional Practice
in Learning,
Development and
Support Services

LDSS Core 5.9 F/601/9449 9 Understand Children 5 6
and Young Person’s
Development

43 credits
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Group B: Connexions Pathway

Group B1: Connexions Pathway Mandatory Units

SSC Unit Ofqual Unit Edexcel Unit Title Level Credit
Reference Reference Number Unit
Number Reference
Number
LDSSCP1 R/602/5255 10 One-to-One Work 5 4

with Children and
Young People

LDSSCP2 Y/602/5256 11 Supporting Children 5 5
and Young People
to Decide on
Outcomes and
Course of Action

9 credits

Group B2: Connexions Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit

Reference Reference Number Reference

Number Number

LDSSO1 K/602/5262 16 Support 5 3
Children and

Young People
to Participate In
The Design and
Delivery of
Services

LDSS0O2 M/602/5263 17 Working with 5 4
Groups of

Children and
Young People
to Support

Learning and
Development

LDSSO3 A/602/5265 18 Employment of 4 2
Children and
Young People

LDSS04 F/602/5266 19 Acting as an 4 4
Advocate

LDSSO5 1/602/5267 20 Integrating and 5 3
Promoting
Careers
Education and
Guidance into
the Curriculum

LDSSO6 R/602/5269 21 Managing the 4 3
Exclusion and
Reintegration of
Children and
Young People
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Group B2: Connexions Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number
LDSSO7 D/602/5081 22 Supporting 5 3
Learning
Mentor
Provision
LDSSO8 H/602/5082 23 Developing and 5 3
Supporting
Learning
Mentor
Networks
LDSS09 M/602/5084 24 Supporting 5 3

Young People
into
Employment,
Education and
Training

LDSSO10 F/602/2853 25 Lead the 5 4
Management of
Transitions

LDSSO11 F/602/5087 26 Working in 4 2
Courts and
Formal
Meetings

LDSSO13 1/602/5088 27 Understand 5 3
Motivational
Theory and
Practice in
Learning and
Development
Settings

LDSS014 L/602/5089 28 Supporting the 5 4
Social and
Emotional
Aspects of
Learning

LDSSO15 F/602/5090 29 Supporting 5 4
Young People
to Maintain
Health and
Wellbeing

LDSSO16 D/602/3170 30 Understand 4 3
How to Manage
a Team

LDSS0O17 H/602/3171 31 Lead and 6 7
Manage a Team
within a Health
and Social Care
or Children and
Young People’s
Setting

8 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
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Group B2: Connexions Pathway Optional Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel Unit
Reference
Number

Unit Title

Level

Credit

LDSSO18

R/600/9654

32

Plan Change in
Own Area of
Responsibility

LDSSO19

1/602/5091

33

Supporting
Policies and
Procedures that
are in the
Interests of
Children and
Young People

LDSS020

L/602/5092

34

Communicating
and Engaging
with Vulnerable
Young People
Requiring Legal
Advice

LDSS021

R/602/5093

35

Providing Legal
Advice to Young
People

LDSS022

K/602/5097

36

Understand
Theories of
Careers
Guidance

LDSS023

K/602/5102

37

Understand the
Principles of
Teaching and
Learning

LDSS024

M/602/5103

38

Working with
Challenging and
Disengaged
Children and
Young People
to Support
Learning and
Development

LDSS025

F/602/5106

39

Engaging
Parents in
Supporting
Children and
Young People’s
Learning

LDSS026

1/602/2336

40

Develop
Procedures and
Practice to Deal
with Concerns
and Complaints

LDSS027 (E8)

K/600/9711

41

Manage
Physical
Resources
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Group B2: Connexions Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number

LDSS028 T/502/8431 42 Source, 6 3
Evaluate and
use Labour
Market
Intelligence
with clients

LDSS029 1/602/5107 43 Managing a 4 2
personal
Caseload as an
Adviser for
Children and
Young People

LDSS030 D/601/5618 44 Provide 4 2
Ongoing
Support to
Clients

LDSS031 D/502/9153 45 Develop 4 6
Support for
Young People
with Mental
Health
Problems

LDSS032 L/602/5108 46 Working with 5 4
Disengaged

Families with
Complex and

Challenging
Needs
Minimum 13 credits.
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Group C: Learning Mentor Pathway

Group C1: Learning Mentor Pathway Mandatory Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel
Unit
Reference
Number

Unit Title

Level

Credit

LDSSLM1

D/602/5257

12

Mentoring Children
and Young People
in a Learning
Environment

LDSSLM2

H/602/5258

13

Promoting Personal
and Social
Development
through Child- and
Young-Person-
Centred Learning
Opportunities

10 credits

Group C2: Learning Mentor Pathway Optional Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel Unit
Reference
Number

Unit Title

Level

Credit

LDSSO1

K/602/5262

16

Support
Children and
Young People
to Participate In
The Design and
Delivery of
Services

LDSS0O2

M/602/5263

17

Working with
Groups of

Children and
Young People
to Support

Learning and
Development

LDSSO3

A/602/5265

18

Employment of
Children and
Young People

LDSS0O4

F/602/5266

19

Acting as an
Advocate

LDSSO5

1/602/5267

20

Integrating and
Promoting
Careers
Education and
Guidance into
the Curriculum

LDSSO6

R/602/5269

21

Managing the
Exclusion and
Reintegration of
Children and
Young People
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Group C2: Learning Mentor Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number
LDSSO7 D/602/5081 22 Supporting 5 3
Learning
Mentor
Provision
LDSSO8 H/602/5082 23 Developing and 5 3
Supporting
Learning
Mentor
Networks
LDSS09 M/602/5084 24 Supporting 5 3

Young People
into
Employment,
Education and
Training

LDSSO10 F/602/2853 25 Lead the 5 4
Management of
Transitions

LDSSO11 F/602/5087 26 Working in 4 2
Courts and
Formal
Meetings

LDSSO13 1/602/5088 27 Understand 5 3
Motivational
Theory and
Practice in
Learning and
Development
Settings

LDSS014 L/602/5089 28 Supporting the 5 4
Social and
Emotional
Aspects of
Learning

LDSSO15 F/602/5090 29 Supporting 5 4
Young People
to Maintain
Health and
Wellbeing

LDSSO16 D/602/3170 30 Understand 4 3
How to Manage
a Team

LDSS017 H/602/3171 31 Lead and 6 7
Manage a Team
within a Health
and Social Care
or Children and
Young People’s
Setting
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Group C2: Learning Mentor Pathway Optional Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel Unit
Reference
Number

Unit Title

Level

Credit

LDSSO18

R/600/9654

32

Plan Change in
Own Area of
Responsibility

LDSSO19

1/602/5091

33

Supporting
Policies and
Procedures that
are in the
Interests of
Children and
Young People

LDSS020

L/602/5092

34

Communicating
and Engaging
with Vulnerable
Young People
Requiring Legal
Advice

LDSS021

R/602/5093

35

Providing Legal
Advice to Young
People

LDSS022

K/602/5097

36

Understand
Theories of
Careers
Guidance

LDSS023

K/602/5102

37

Understand the
Principles of
Teaching and
Learning

LDSS024

M/602/5103

38

Working with
Challenging and
Disengaged
Children and
Young People
to Support
Learning and
Development

LDSS025

F/602/5106

39

Engaging
Parents in
Supporting
Children and
Young People’s
Learning

LDSS026

1/602/2336

40

Develop
Procedures and
Practice to Deal
with Concerns
and Complaints

LDSS027 (E8)

K/600/9711

41

Manage
Physical
Resources
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Group C2: Learning Mentor Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number

LDSS028 T/502/8431 42 Source, 6 3
Evaluate and
use Labour
Market
Intelligence
with Clients

LDSS029 1/602/5107 43 Managing a 4 2
personal
Caseload as an
Adviser for
Children and
Young People

LDSS030 D/601/5618 44 Provide 4 2
Ongoing
Support to
Clients

LDSS031 D/502/9153 45 Develop 4 6
Support for
Young People
with Mental
Health
Problems

LDSS032 L/602/5108 46 Working with 5 4
Disengaged

Families with
Complex and

Challenging
Needs
Minimum 12 credits
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Group D: Education Welfare Pathway

Group D1: Education Welfare Pathway Mandatory Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel
Unit
Reference
Number

Unit Title

Level

Credit

LDSSEW1

D/602/5260

14

Developing
Strategies for
Improving
Attendance at
School

LDSSEW2

H/602/5261

15

Implementing
Statutory Action in
Relation to
Attendance at
School

8 credits

Group D2: Education Welfare Pathway Optional Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel Unit
Reference
Number

Unit Title

Level

Credit

LDSSO1

K/602/5262

16

Support
Children and
Young People
to Participate In
The Design and
Delivery of
Services

LDSS0O2

M/602/5263

17

Working with
Groups of

Children and
Young People
to Support

Learning and
Development

LDSSO3

A/602/5265

18

Employment of
Children and
Young People

LDSS0O4

F/602/5266

19

Acting as an
Advocate

LDSSO5

1/602/5267

20

Integrating and
Promoting
Careers
Education and
Guidance into
the Curriculum

LDSSO6

R/602/5269

21

Managing the
Exclusion and
Reintegration of
Children and
Young People
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Group D2: Education Welfare Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number
LDSSO7 D/602/5081 22 Supporting 5 3
Learning
Mentor
Provision
LDSSO8 H/602/5082 23 Developing and 5 3
Supporting
Learning
Mentor
Networks
LDSS09 M/602/5084 24 Supporting 5 3

Young People
into
Employment,
Education and
Training

LDSSO10 F/602/2853 25 Lead the 5 4
Management of
Transitions

LDSSO11 F/602/5087 26 Working in 4 2
Courts and
Formal
Meetings

LDSSO13 1/602/5088 27 Understand 5 3
Motivational
Theory and
Practice in
Learning and
Development
Settings

LDSS014 L/602/5089 28 Supporting the 5 4
Social and
Emotional
Aspects of
Learning

LDSSO15 F/602/5090 29 Supporting 5 4
Young People
to Maintain
Health and
Wellbeing

LDSSO16 D/602/3170 30 Understand 4 3
How to Manage
a Team

LDSS0O17 H/602/3171 31 Lead and 6 7
Manage a Team
within a Health
and Social Care
or Children and
Young People’s
Setting
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Group D2: Education Welfare Pathway Optional Units

SSC Unit
Reference
Number

Ofqual Unit
Reference Number

Edexcel Unit
Reference
Number

Unit Title

Level

Credit

LDSSO18

R/600/9654

32

Plan Change in
Own Area of
Responsibility

LDSSO19

1/602/5091

33

Supporting
Policies and
Procedures that
are in the
Interests of
Children and
Young People

LDSS020

L/602/5092

34

Communicating
and Engaging
with Vulnerable
Young People
Requiring Legal
Advice

LDSS021

R/602/5093

35

Providing Legal
Advice to Young
People

LDSS022

K/602/5097

36

Understand
Theories of
Careers
Guidance

LDSS023

K/602/5102

37

Understand the
Principles of
Teaching and
Learning

LDSS024

M/602/5103

38

Working with
Challenging and
Disengaged
Children and
Young People
to Support
Learning and
Development

LDSS025

F/602/5106

39

Engaging
Parents in
Supporting
Children and
Young People’s
Learning

LDSS026

1/602/2336

40

Develop and
Practice
Procedures to
Deal with
Concerns and
Complaints
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Group D2: Education Welfare Pathway Optional Units

SSC Unit Ofqual Unit Edexcel Unit Unit Title Level Credit
Reference Reference Number Reference
Number Number

LDSS027 (E8) K/600/9711 41 Manage 4 3
Physical
Resources

LDSS028 T/502/8431 42 Source, 6 3
Evaluate and
use Labour
Market
Intelligence
with Clients

LDSS029 J/602/5107 43 Managing a 4 2
personal
Caseload as an
Adviser for
Children and
Young People

LDSS030 D/601/5618 44 Provide 4 2
Ongoing
Support to
Clients

LDSSO031 D/502/9153 45 Develop 4 6
Support for
Young People
with Mental
Health
Problems

LDSS032 L/602/5108 46 Working with 5 4
Disengaged

Families with
Complex and

Challenging
Needs
Minimum 14 credits
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How is the qualification graded and assessed?

The overall grade for the qualification is a ‘pass’. The learner must achieve
all the required units within the specified qualification structure.

To pass a unit the learner must:
e achieve all the specified learning outcomes

o satisfy all the assessment criteria by providing sufficient and valid
evidence for each criterion

o show that the evidence is their own.
The qualifications are designed to be assessed:
e in the workplace or

e in conditions resembling the workplace, as specified in the assessment
requirements/strategy for the sector, or

e as part of a training programme.

Assessment principles

The assessment principles for this qualification have been included in
Annexe D. They have been developed by Skills for Care and Development in
partnership with employers, training providers, awarding organisations and
the regulatory authorities. The assessment strategy includes details on:

e assessment requirements for competence and knowledge based units

e roles and occupational competence of assessors, expert witnesses,
internal verifiers and standards verifiers

e quality control of assessment

e evidence requirements.

Evidence of competence may come from:

o current practice where evidence is generated from a current job role

e a programme of development where evidence comes from
assessment opportunities built into a learning/training programme
whether at or away from the workplace

o the Recognition of Prior Learning (RPL) where a learner can
demonstrate that they can meet the assessment criteria within a unit
through knowledge, understanding or skills they already possess without
undertaking a course of learning. They must submit sufficient, reliable
and valid evidence for internal and standards verification purposes. RPL
is acceptable for accrediting a unit, several units or a whole qualification

e a combination of these.

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support 19
Services Workforce (QCF) — Issue 1 — April 2011 © Edexcel Limited 2011



It is important that the evidence is:
Valid relevant to the standards for which competence is claimed

Authentic produced by the learner

Current sufficiently recent to create confidence that the same skill,
understanding or knowledge persist at the time of the claim

Reliable indicates that the learner can consistently perform at this
level

Sufficient fully meets the requirements of the standards.

Types of evidence (to be read in conjunction with the assessment
strategy in Annexe D)

To successfully achieve a unit the learner must gather evidence which
shows that they have met the required standard in the assessment criteria.
Evidence can take a variety of different forms including the examples below.
Centres should refer to the assessment strategy for information about which
of the following are permissible.

e direct observation of the learner’s performance by their assessor (O)
e outcomes from oral or written questioning (Q&A)

e products of the learner’s work (P)

e personal statements and/or reflective accounts (RA)

e outcomes from simulation, where permitted by the assessment
strategy (S)

e professional discussion (PD)

e assignment, project/case studies (A)

e authentic statements/witness testimony (WT)

e expert witness testimony (EPW)

e evidence of Recognition of Prior Learning (RPL).

The abbreviations may be used for cross-referencing purposes.

Learners can use one piece of evidence to prove their knowledge, skills and
understanding across different assessment criteria and/or across different
units. It is, therefore, not necessary for learners to have each assessment
criterion assessed separately. Learners should be encouraged to reference
the assessment criteria to which the evidence relates.

Evidence must be made available to the assessor, internal verifier and
Edexcel standards verifier. A range of recording documents is available on
the Edexcel website www.edexcel.com. Alternatively, centres may develop
their own.
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Centre recognition and approval

Centre recognition

Centres that have not previously offered Edexcel qualifications need to
apply for and be granted centre recognition as part of the process for
approval to offer individual qualifications. New centres must complete both
a centre recognition approval application and a qualification approval
application.

Existing centres will be given ‘automatic approval’ for a new qualification if
they are already approved for a qualification that is being replaced by the
new qualification and the conditions for automatic approval are met.
Centres already holding Edexcel approval are able to gain qualification
approval for a different level or different sector via Edexcel online.

Approvals agreement

All centres are required to enter into an approvals agreement which is a
formal commitment by the head or principal of a centre to meet all the
requirements of the specification and any linked codes or regulations.
Edexcel will act to protect the integrity of the awarding of qualifications, if
centres do not comply with the agreement. This could result in the
suspension of certification or withdrawal of approval.

Quality assurance

Detailed information on Edexcel’s quality assurance processes is given in
Annexe B.

What resources are required?

Each qualification is designed to support learners working in the Health and
Social Care sector. Physical resources need to support the delivery of the
qualifications and the assessment of the learning outcomes and must be of
industry standard. Centres must meet any specific resource requirements
outlined in Annexe D: Assessment principles. Staff assessing the learner
must meet the requirements within the overarching assessment strategy for
the sector.
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Unit format

Each unit in this specification contains the following sections.

The unit title is accredited on the QCF and this
form of words will appear on the learner’s

<| Notification of Performance (NOP).

I
___1 This is the unit owner’s reference number for the specified unit.
L

Unit title:

Unit code:

| This code is a unique reference number for the unit.
Unit reference number: ' I

All units and qualifications within the QCF have a level assigned to them, which
represents the level of achievement. There are nine levels of achievement, from
Entry level to level 8. The level of the unit has been informed by the QCF level
descriptors and, where appropriate, the NOS and/or other sector/professional.
I
t‘ All units have a credit value. The minimum credit value is one, and credits can

only be awarded in whole numbers. Learners will be awarded credits when they
achieve the unit.

QCF level:

Credit value:

|
A notional measure of the substance of a qualification. It includes an estimate of the
time that might be allocated to direct teaching or instruction, together with other
structured learning time, such as directed assignments, assessments on the job or

supported individual study and practice. It excludes learner-initiated private study.
I

Guided learning hours:

Unit summary: This provides a summary of the purpose of the unit.

I
Assessment requirements/evidence requirements: < The assessment/evidence reqmr.emenFs are determined
by the SSC. Learners must provide evidence for each

of the requirements stated in this section.

Assessment methodology: '
ﬁ This provides a summary of the assessment methodology to be used for the unit.

Learning outcomes: | Assessment criteria: | Evidence type: Portfolio Date:
reference:
The learner The learner

should use this
box to indicate
where the
evidence can
be obtained eg
portfolio page
number.

should give the
date when the
evidence has

been provided.

N ~

[\

Learning outcomes state exactly

The assessment criteria of a unit Learners must reference the type of

what a learner should know,
understand or be able to do as a
result of completing a unit.

specify the standard a learner is
expected to meet to demonstrate
that a learning outcome, or a set of
learning outcomes, has been
achieved.

evidence they have and where it is
available for quality assurance
purposes. The learner can enter the
relevant key and a reference.
Alternatively, the learner and/or
centre can devise their own
referencing system.
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Unit 1: Use and Develop Systems that
Promote Communication

Unit code: SHC 51

Unit reference number: F/602/2335

QCF level: 5
Credit value: 3
Guided learning hours: 24

Unit summary

This unit is aimed at those who work as managers or senior practitioners in
health or social care settings or with children or young people in a wide
range of settings. It covers the importance of communication systems for
meeting individual outcomes and promoting professional practice and
partnership working The unit explores the challenges and barriers to
communication and the importance of effective management of information.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Learning outcomes 1, 2, 3 and 4 must be assessed in the work setting.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Content

1

26

Be able to address the range of communication requirements in
own role

Groups and individuals: clients; families; advocates; internal staff;
liaising with external agencies eg Care Quality Commission, health
professionals, social services

Methods of communication: verbal; non-verbal eg signs, pictorial,
written, electronic, assisted; personal; organisational; formal; informal;
promotional; informative

Support: empowerment; promotion of rights; maintaining
confidentiality; personalisation

Barriers and challenges: type of communication eg difficult, complex,
sensitive; language needs/preferences; disability; personality;
environment; time; self-esteem and self-image of others; anxiety;
depression; assumptions; cultural differences; value and belief systems;
stereotypes; use and abuse of power; attitude; assertiveness,
aggressiveness, submissiveness; responses to behaviour; effects on
identity

Be able to improve communication systems and practices that
support positive outcomes for individuals

Communication systems: internal eg records, handovers, client files,
staff meetings; external eg multi-agency working shared records, email,
electronic files, fax, face to face

Effectiveness of existing communication systems and practices:
maintaining confidentiality; complying with legal requirements eg
Essential Standards for Safety and Quality; meeting organisational
requirements

Propose improvements to communication systems and practices to
address any shortcomings: proposals in meetings through written or oral
communication; shortcomings eg in shared access with multi-agency
working; who can have access and when this is appropriate; maintaining
accurate records eg ensuring all information is documented in full and
accurately

Lead the implementation of revised communication systems and
practices: communicating with staff on change through team meetings;
involving and listening to ideas and problems; finding solutions; being
able to compromise; alleviating anxieties of others; designating new
roles, responsibilities and practices
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3 Be able to improve communication systems to support
partnership working

Use communication systems to promote partnership working: shared
records eg electronic, written, email, fax, face to face; working
effectively together with people eg professionals, agencies and
organisations to enhance the wellbeing of people and support positive
and improved outcomes

Compare the effectiveness of different communications systems for
partnership working: computerised systems; shared records and access;
power issue eg who has access and who is excluded, faster response and
retrieval of information; increased frequency with which information is
collected and shared; standardisation across partnership working

Propose improvements to communication systems for partnership
working: proposals in meetings through written or oral communication;
liaising with external partners through meetings, involving and listening
to ideas and problems; finding solutions; being able to compromise;
alleviating anxieties of others

4 Be able to use systems for effective information management

Explain legal and ethical tensions between maintaining confidentiality
and sharing information: Data Protection Act 1998; CQC Essential
Standards on Safety and Quality; ethical issues eg when to share
information; who to share with; when to maintain confidentiality

Analyse the essential features of information sharing agreements within
and between organisations: who can access records and who is
excluded; circumstances for sharing information; boundaries to
agreement

Demonstrate use of information management systems that meet legal
and ethical requirements: Data Protection Act 1998; CQC Essential
Standards on Safety and Quality; maintenance of records; positive
promotion of individual rights; advocacy; work practices; putting the
patient/service user at the heart of service provision
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Unit 2:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Promote Professional
Development

SHC 52
L/602/2578
4

4

33

The purpose of this unit is to assess the learner’s knowledge, understanding

and skills required to promote the professional duty to maintain the
currency of knowledge and skills and the need to continually reflect on and

improve practice.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and

Development's QCF Assessment Principles.

Learning outcomes 2, 3 and 4 must be assessed in the work setting.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Content

1

32

Understand principles of professional development

Improving professional development: understanding the meaning of
professional practice and the need to continually improve; barriers to
professional development - personal (intellectual, social, emotional),
time pressures (family or other commitments), financial barriers,
organisational barriers and work pressures; how these might be
managed and overcome

Sources and systems of support: information sources eg books, internet;
formal learning opportunities eg mentoring, appraisal and formal
supervision; informal learning opportunities eg support from work
colleagues; organisational support for personal development that links
with business plans/organisational goals; recognising the most relevant
sources of information and the most supportive approaches including
partnership organisations

Factors to consider: assessing the relevance of sources and systems of
support in relation to personal, professional and organisational goals eg
relevant journals; methods of evaluating information sources eg peer
review, research, (Social Care Institute for Excellence (SCIE), National
Institute for Health and Clinical Excellence (NICE), Cochrane Library,
NHS Information Centre)

Be able to prioritise goals and targets for professional
development

Evaluate own knowledge and practice: assessing own performance and
benchmarking own current practice using professional standards and
operational benchmarks including codes of practice, regulations,
minimum/essential standards and National Occupational Standards
(NOS) eg by undertaking a personal skills inventory; identifying personal
goals and targets for improvement; identifying and prioritising targets to
meet standards eg gaps in own knowledge, skills practice; personal
goals eg career progression and aspirations; personal development eg
critically reviewing own beliefs and values

Be able to prepare a personal development plan

Developing a professional development plan: selecting formal and
informal learning opportunities to meet identified goals, targets and
objectives for personal development eg being mentored or coached,
shadowing, secondment, accredited and non-accredited courses;
identifying and considering own preferred learning style and recognising
this within the plan; evaluating own plan eg developing a time frame,
monitoring and review of plan, collecting evidence of achievement and
performance, self-assessment against targets, validating plan with
chosen mentor, colleague or manager
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4 Be able to improve performance through reflective practice

Models of reflective practice: eg Schon D, Moon, J, Gibbs reflective cycle,
Johns model of reflection, Atkins and Murphy’s model of reflection;
feedback from others, importance of objectivity and how to achieve this;
identifying reflection in practice and reflection on practice and when to
use these, how reflective practice improves performance

Importance of reflective practice: links between theory and practice;
how reflective practice influences future performance; reflective writing
eg storyboards, diaries, tape recordings, documenting achievements and
mistakes; how you can influence others through learned theories applied
to practice

Evaluation: formal and informal evaluation - self-assessment using
personal documentation; assessment by others eg supervisors, peer
evaluation; ongoing evaluation using own criteria eg milestone
assessment, against personal development plan (PDP); feeding results of
evaluation into PDP to establish cycle of continuous improvement
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Unit 3: Champion Equality, Diversity and

Inclusion
Unit code: SHC 53

Unit reference number: Y/602/3183

QCF level: 5
Credit value: 4
Guided learning hours: 34

Unit summary

This unit is aimed at those who work in health or social care settings or with
children or young people in a wide range of settings. It aims to ensure that

the importance of a whole systems approach to equality, diversity and
inclusion is understood. The unit explores theoretical approaches and
requires demonstration of skills and understanding of systems and
processes

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Learning outcomes 2 and 4 must be assessed in the work setting.

Assessment methodology

Learners can enter the types of evidence they are presenting for

assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Content

1 Understand diversity, equality and inclusion in own area of
responsibility

Models of practice that underpin equality, diversity and inclusion in own
area of responsibility: eg partnerships respecting egalitarianism, equity,
equality of opportunity, rights, privacy, individuality, independence,
dignity, respect, diversity, empowerment, equality of care, individual
rights, individual choice, acceptance, confidentiality, redress, person-
centred practice, wishes and needs, supporting privacy and dignity;
procedures eg allocating resources, current codes of practice,
partnership working, quality assurance systems, protection from abuse
and harm, support and attention for individuals, family, friends, carers,
groups and communities; the European Union, local government, unions,
meeting national minimum standards, responding to national initiatives,
complaint procedures

Potential effects of barriers to equality and inclusion in own area of
Responsibility: the law and effects on organisation when barriers exist eg
breaking the law and outcomes, self-esteem, self-concept, mental
health, physical health, unsafe environment, harm and abuse; critical
reflection; the cycle of oppression; learned helplessness;
disempowerment; diminished life chance; social exclusion; being
marginalised; poor interpersonal interactions and communication; risk
assessment and case for action; new organisational structures and
systems; lack of group cohesiveness; differing personalities; the media;
prejudice; implications of non-compliance eg financial, legal, moral,
health

The impact of legislation and policy initiatives on the promotion of
equality, diversity and inclusion in own area of responsibility: as relevant
eg Every Child Matters, Rights to Action, The Equal Pay Act 1975, The
Disability Discrimination Act 1995, Race Relations Act 1976, The Children
Act 1989, The Children Act 2004, The NHS and Community Care Act
1990, The Data Protection Act 1984, The Mental Health Act 1983, Sex
Discrimination Acts 1975 and 1986, Care Standards Act 2000, Care
Homes Regulations 2001, European Convention on Human Rights and
Fundamental Freedoms 1950, The Convention on the Rights of the Child
1989, Human Rights Act 1998, The Disability Discrimination Act 2005,
codes of practice eg Code of Practice for Social Care Workers and Code
of Practice for Employers of Social Care Workers, Charters,
organisational policies, The Patient’s Charter, changes to practice,
development and improvement needs, inter-professional working, how
legislation impacts/shapes practice through own policies and codes of
practice
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2 Be able to champion diversity, equality and inclusion

Promote equality, diversity and inclusion in policy and practice:
articulating own values and beliefs regarding eg embracing diversity,
recognising equality, respect and tolerance, non-judgemental attitudes,
anti-discriminatory practice, the importance of challenging overt and
covert discrimination, use of legislation, codes of practice, charters, staff
training and CPD, keeping up to date with new developments,
supervision, roles and accountability, quality assurance systems, record
keeping, monitoring and evaluating processes, auditing, inspecting the
workplace, management structure, meetings, workshops, principles of
good practice, record keeping, enforcement and compliance, activities
and opportunities for promotion

Challenging discrimination and exclusion in policy and practice -
Providing others with information about the effects of discrimination: eg
positive and negative effects, short- and long-term effects, health
problems, unemployment, inequality, policy and practice reforms, roles
and responsibilities, reduced productivity, reduced client numbers,
redress

The impact of inclusion: eg self-esteem, self concept, health, equality,
respect, valued; improvements eg health, recovery rate, future progress,
increased productivity, effective team and partnership working,
increased client numbers, successful business

The value of diversity: eg increased knowledge of other cultures,
religions, age, gender, sexuality, increased opportunities, enterprise

Support others to challenge discrimination and exclusion: eg positive
culture, training and CPD opportunities, own and others contributions,
responsibilities for management of practice, a safe environment, monitor
and review; dilemmas eg risk—benefit analysis, risk to self and others,
resource implications, differing priorities between stakeholders/partners,
promote principles of good practice, review of practice, updating of
policies and procedures, SWOT analysis

3 Understand how to develop systems and processes that promote
diversity, equality and inclusion

How systems and processes can promote equality and inclusion or
reinforce discrimination and exclusion: using relevant legislation; anti-
discriminatory practice to combat eg racism, ageism, sexism; in-house
policies and codes of practice; audit of practice; staff appraisals;
client/family questionnaire; actions from questionnaire results; sharing
good practice and partnership working
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The effectiveness of systems and processes in promoting equality,
diversity and inclusion in own area of responsibility: specific
improvements to individual client/staff eg health, self-esteem, self-
concept, staff happiness and productivity, timescales; effective
communication of others’ evaluations and use of reforms in processes
and systems

Propose improvements to address gaps or shortfalls in systems and
processes: plans; team meeting; roles and responsibilities; timescales;
audit; policy reform; allocation of resources

Be able to manage the risks presented when balancing individual
rights and professional duty of care

Ethical dilemmas that may arise in own area of responsibility when
balancing individual rights and duty of care: confidentiality versus
disclosure; protection issues relating to individuals and to communities;
sharing data between professionals; conflicts between principles of good
practice and the values of others; rights and responsibilities of users of
the service versus care workers and others; challenging behaviour;
conflict; facilitator; advocate; advisor; counsellor; mentor; personal
values and beliefs; legal responsibilities of disclosure

The principle of informed choice: eg professional, family, individual,
child, the elderly; enabling environment; supporting others to make
informed choices about the services they receive; making an informed
choice; implementing an informed choice; decision making for both short
term and long term; culture; values; views; unbiased information;
evidence-based information; options

Issues of individual capacity may affect informed choice: eg physical
health, mental health, the law, social class, culture, religion, age, ability,
gender, location, family support, carer support, social mobility,
communication and interpersonal skills

Propose a strategy to manage risks when balancing individual rights and
duty of care in own area of responsibility: eg risk assessment and
appropriate procedures, action plans, team meetings, monitoring and
review, relevant legislation, roles and responsibilities, partnership
working to include family and friends

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TTOZ paywWIT [90xap3 @ TTOT IMdY — T anssT - (400) 9240pH0M SDDIAIBS
Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON

uoISN|IXa
pue uoneulwdsip abuajjeys o3 siayjo yoddns ¢

AJISIDAIp JO DnjeA 23 -
uolsnppul jo pedwi ayy -
UOIJRUIWIIDSIP JO S]O948 ayy -

:JN0ge UOIBWIOJUl YIIM SISUJ0 BpPINOId £

ao110eud
pue Adijod ul uoIsSn|DXa pue uoneulwIdSIp 3budjeyd ¢ uoIsnpUl
9o130e.4d pue pue Ajjenba ‘Ajisianip
Ad1j0d Ul uoisnpul pue AJSJaAIp ‘Ajljlenba ajowo.d 1°'C uoidweyd 03 9|ge ag 4

AJlj1gisuodsad JO eale UMO Ul UoISnDuUl pue
AJsJanlp ‘Ajjenba Jo uonnowodd ayj uo saAlenRIul
Adljod pue uone|siba| Jo pedwl ayl asAleuy €T

AJljiqisuodsal Jo eale UMO Ul UOISN|DUl pue

Ajilenba 03 suaiueq JO S1094)9 |elualod syl asAleuy 7T AjIqisuodsal 1o eaIe UMO

Ajl[1gisuodsad JOo eaJe UMO Ul uoIsnpul pue A}ISIDAIp ul uoisnpul pue Ajijenba
‘Ajijenba uidaapun jeyi ao1oeud Jo sjppow ule|dx3 11 'AJISIDAIP puelsIapun T
CRIIENETET] adAy
9je@ | O0l1]0j310d | @OUdpIA] eL19311D JUBWSSASSY sawod3no bujuiean

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TTOZ pa3WIT [90xap3 @ TTOC |MdY — T anssT - (400) 92400 SDDIAIBS
Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON

[4%

(pajdwes jr)

.9le

:24njeubis JallIaA |euldaul

191

:a4n3jeubis 10ssassy

:91e@

:o4njeubis Jsulea

:91e(

.oueu Jau.Jeo

AljIgisuodsau

JO BaJe UMO Ul 24ed Jo AInp pue siybu |enpiAlpul
bupuejeq uaym sysi1 abeuew 0] Abajedis e asodoldd v

9210YD pawliojul
103jje Aew Ajipeded |enplAlpul Jo sanssi moy uleldxg €'y
9210YD pawuojul jo ajdipuiid ayy uiejdx3 v

aJed Jo Anp pue sjybu
|enpiAlpul bupuejeq uaym Ajljigqisuodsad Jo eade

aJed
JO0 AInp |euoissajold pue
syybu jenpiaipul bupuejeq
uaym pajuasald ssu

UMO Ul 3S1e Aew jeyl seww|ip |ed1yla aquisaa T'd 9y3 sbeuew 03 3|ge ag ¥
S$9ssa00.4d pue swalsAs ul
S||ejydoys Jo sdeb ssadppe 03 sjuswaAoldw asodoldd  €°€
AjljIgisuodsad Jo eale umo ul uoisnpoul
pue AjisiaAIp ‘Ajijlenba buizowoad ul sassaosoud uoIsnpUl

pue SW?a)SAS JO SSSUBAILSYD 3yl 2jenjeA  Z°€

uoISn|DXa pue
UOI3RUIWIIDSIP 9240jUldJ 40 uoisnjpul pue Ayijenba
9jowoid ued sassadtold pue swalsAs moy asAleuy  T°€

pue Ajilenba ‘AjisiaAlp

9jowo.d jeyy sassadoud

pue swa)sAs dojanap
0} MOy puejstapun €

?1eq

CRITEYETEY
oljojiiod

adAy
CRITET V|

21193110 JUDWISSISSY

sawod3no bujuiea




Unit 4: Building Relationships with
Children, Young People and their
Families

Unit code: LDSS Core 5.4

Unit reference number: T/602/5247

QCF level: 5
Credit value: 6
Guided learning hours: 35

Unit summary

This unit provides the opportunity for learners to develop knowledge of
building professional relationships with children, young people, parents,
carers and others. In this unit learners have the opportunity to apply and
evaluate own skills.

Assessment requirements

Assessment must be undertaken in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

Assessment of learning outcomes 4 and 5 should be undertaken in relation
to real work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1

44

Understand theoretical approaches to building effective
professional relationships with children and young people and
their families

Key theoretical approaches: the range of professionals that may be
working with children, young people and their families; how this affects
the theoretical approach taken eg psychological, behaviourist, humanist
and psychodynamic theories; family therapy/systems approaches;
restorative theories of collective responsibility and repairing harm, as
developed from the principles of restorative justice

Effective relationships: effective relationships in different contexts eg
relationships that encourage autonomy and self-help; relationships
aimed at producing a given or agreed outcome; recognising the
similarities and differences in effective relationships between
professionals and children/young people and professionals and
parents/carers/families; why different approaches are necessary to
achieve desired outcomes; the key factors in achieving effective
relationships eg mutual respect, trust, honesty; developing these in
different contexts and circumstances; evaluating the effectiveness of
particular relationships

Understand the legislative and policy framework for building
relationships with children and young people

Legislation: eg Children’s Acts 1989 and 2004, Equality Act 2010, United
Nations Conventions on the Rights of the Child (UNCRC)

Effects of legislation: how relationships are time limited; how
relationships are affected by eg staffing ratios and workload, eligibility
criteria and organisational systems and processes; the impact of
compulsory intervention on relationship building with children, young
people and families; the strategies that can be used to minimise adverse
effects eg communication skills, relationship building skills; how
assessment, monitoring and evaluation can be carried out sensitively
and with minimum interference or damage to relationships

Organisational systems and processes: how these can contribute to
relationship building with children, young people and families eg policies
relating to referral and the operation of the referral system to ensure
transparency and fairness; how access to the system can be managed
eg minimising the need for crisis intervention through early intervention
programmes; early intervention programmes based on partnerships and
developed through relationship building and needs based assessment
processes; how professional responses to individuals accessing the
system can have long-term and unintended negative consequences for
relationship building; how systems and processes are structured; the
ways systems and processes can be changed to support inter-
organisational/multi-agency relationships through strategic management
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eg through changes to commissioning services, outcome-based
commissioning, monitoring and evaluation

Children and young people’s rights: rights enshrined in legislation eg the
Children Act 1989, the United Nations Convention on the Rights of the
Child (UNCRC); how these influence the development of effective
relationships eg the right to be involved in decisions made about matters
affecting them and the need for honesty when developing positive
relationships; respecting children and young people’s rights when
communicating with them and the implications for relationship building;
ways of using these rights to develop relationships with children who
have learned not to trust adults; using children and young people’s
rights to deal with possible conflicts of interest between children/young
people and their families

3 Understand professional relationships with children and young
people

Factors influencing relationships: those that can affect children’s ability
to build relationships eg age, developmental capacity, communication,
previous medical/social history, family dynamics, Reactive Attachment
Disorder, social networks/peer friendships, lack of self-esteem; other
factors eg implications for relationships of acting on a court ruling
(compulsory intervention), children’s, young people’s or families’
previous experiences of professional relationships whether negative or
positive, understanding and acceptance (or not) of the need for
intervention

Behaviour and communication: how children and young people express
themselves using a range of behaviours to communicate; how these
behaviours are related to age and development and influenced by
experiences eg sensitivity/rigidity when handled (in young child), or
inappropriate affection, withdrawn/lack of eye contact or nervous
behaviours (rocking, head banging), attention seeking behaviours
(noisy, disruptive), charming or over-friendly behaviour aimed at
control, self-harm, “acting out” through play, passive/aggressive
behaviour including physical or verbal aggression (bullying/abuse); the
links between types of behaviour demonstrated and the developmental
origins and the unconscious psychological purpose of such behaviour

Communication techniques: modifying communication methods and
techniques to ensure they remain compatible with the developmental
capabilities of the child or young person eg using appropriate language,
active listening and reflection to ensure understanding and
comprehension is mutual; ways of managing the range of
communication challenges caused by expressive behaviours
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Professional relationships: what is meant by the professional relationship
eg the techniques used to remain involved but objective, empathetic but
authoritative; modifying behaviour and communication methods to
ensure effective professional relationships can be developed with a wide
range of individuals eg other professionals, families, children and young
people, senior figures; how these professional relationships contribute to
meeting children’s needs eg by placing the needs of the child or young
person first when agreeing appropriate action for upholding children’s
rights for protection, for education, for food and shelter; recognising
when this is not happening; techniques that can be used to re-focus
interventions in the interests of the child or young person

Understand the ethics of professional relationships with children
and young people

Professional ethics: definition of an ethical approach to working with
children, young people and families eg balancing rights of autonomy or
confidentiality with protection; duty of care; applying ethical principles in
line with eg the Common Core of Skills and Knowledge, the principles
and values for working with children and young people embedded within
National Occupational Standards, the Special Educational Needs code of
practice; ensuring the needs and welfare of the child or young person
are paramount (child or young person-centred practice) in line with
legislation eg the Children Act 1989; balancing challenge and danger;
confidentiality versus protection; high risk decision making; information
relating to others; information relating to potential harm to others; child
Or young person versus parents

Breaches of professional ethics: recognising when professional ethics
have been compromised or professional boundaries transgressed
(whether these are in the form of written professional codes or not) eg
breaching confidentiality, acting outside due process; taking action
without being able to justify such action eg acting on third party
information without checking the evidence; the implications of breaches
of professional ethics for relationships with children and young
people/families and carers both immediately and in the longer term;
when and how to take action if others are acting unethically; the
implications of not taking action; maintaining relationship boundaries

Ethical dilemmas and children’s rights: ethical dilemmas (balancing
challenge and danger, confidentiality versus protection, high risk
decision making, information relating to others, information relating to
potential harm to others, child or young person versus parents, when
resource or funding issues conflict with a child or young person’s
assessed needs); what action to take when faced with an ethical
dilemmma; using professional judgement and autonomy to minimise the
likelihood of conflicts arising; what action to take when organisational
structures, policy and practice is implicated in ethical dilemmas;
protecting children and young people’s rights when they conflict with a
professional duty of care eg the right to be cared for as far as possible
by their parents (as in Articles 7, 9, 10, 18 of the UNCRC)
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5 Be able to develop and promote professional relationships that
value and respect children and young people

Personal behaviour: the impact of personal (adult) behaviour on
relationships with children and young people eg use of appropriate
language and avoidance of jargon, demonstrating professional
behaviour, managing conflict and negotiating, acting as a role model;
modelling trusting and trustworthy behaviour and the implications for
children’s relationships with adults if this is not done

Professional relationship outcomes: approaching a discussion about the
outcomes of the professional relationship with children and young
people, including their desired outcomes; negotiating and agreeing what
is desirable, what is possible and the limits and boundaries of the
relationship with a range of children and young people, where the
required outcomes may be different; helping children and young people
gain skills and confidence from the professional relationship

Evidence based strategies: the range of evidence based strategies that
value and respect children and young people eg the principles of social
pedagogy, ongoing observation and assessment to inform actions,
monitoring and evaluation; how these may be applied in practice

Concluding relationships and evaluating effectiveness: how to positively
conclude relationships with children and young people and the stages
involved eg preparation, discussion, negotiation, a review of the personal
journey of the child or young person, the benefits obtained, tailing off,
personal reflection and review; the importance of professional support
and supervision

6 Be able to build effective professional relationships with parents,
carers and others

Factors creating barriers: factors which can negatively impact on the
development of relationships eg previous negative experience with
authority representatives; family dynamics eg domestic violence (covert
or overt); social networks eg peer pressure and self-esteem; perception
of helping agencies and reasons for engagement eg compliance with
court ruling for truancy; professional motives

Evidence based strategies: using evidence-based strategies to overcome
barriers eg the importance of a non-judgemental attitude, empathy,
practical assistance, negotiated outcomes, good communication;
developing honest, trusting and trustworthy relationships eg through
mutual agreement, involvement and partnership working with parents
and carers; evaluating the benefits of such an approach with parents,
children and young people
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Using systems and processes: ways in which systems and processes can
support partnership working with parents, carers and others eg involving
parents in school activities and encouraging support for the child or
young person; involving parents and carers in discussions following
assessment; recognising and tactfully handling sensitive situations

Evaluating effectiveness: reviewing and evaluating the effectiveness of
engagement, using outcomes as benchmarks; how to successfully use
available organisational support mechanisms to add objectivity to self-
evaluation; using the findings to improve practice whilst recognising that
each situation is different
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Unit 5:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Develop and Implement Policies
and Procedures to Support the
Safeguarding of Children and
Young People

LDSS Core 5.5
A/601/9370

5

6

26

This unit is designed to prepare learners to develop and implement policies
and procedures for safeguarding children and young people.

Assessment requirements

This unit needs to be assessed in line with Skills for Care and
Development’s QCF Assessment Principles.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Content

1

54

Understand the impact of current legislation that underpins the
safeguarding of children and young people

Legislation underpinning safeguarding: key requirements of legislation
relevant to own setting eg Children Act 1989, relevant sections from
United Nations Convention on the Rights of the Child (UNCRC) 1989,
Education Act 2002, Children Act 2004, Childcare Act 2006, Children and
Young Person’s Act 2008, Borders, Citizenship and Immigration Act
2009, Local Safeguarding Children Boards (Amendment) Regulations
2010, and the implications of these for work practice and policy

Key legislation in the relevant home country: eg Children (Scotland) Act
1995, Protection of Vulnerable Groups (Scotland) Act 2007; National
Assembly for Wales (Legislative Competence) (Social Welfare and Other
Fields) Order 2008, Safeguarding Vulnerable Groups (Northern Ireland)
Order 2007, The Sexual Offences (Northern Ireland) Order 2008 and the
implications for differences in policy and practice between the countries
of the UK

Day-to-day work: eg child-care practice, child protection, risk
assessment, ensuring voice of child or young person is heard (advocacy
service), supporting children and young people and others who may be
expressing concerns, working practices that protect practitioners and
children/young people

National guidelines: statutory guidance eg Working Together to
Safeguard Children 2010 (revised), Guidance for Safe Working Practice
for the Protection of Children and Staff in Education Settings (DfES
2005), What to do if you think a child is being abused (2006),
Safeguarding children and young people who may be affected by gang
activity (2010), Vetting and Barring Scheme Guidance (HM Government
2009), Framework for the Assessment of Children in Need and their
Parents (2000), Common Assessment Framework (England), Parenting
and Family Support: Guidance for Local Authorities in England (2010);
non-statutory guidance eg Think Family Toolkit (DCSF 2009), Positively
Safe: a guide to developing safeguarding practices (National Council of
Voluntary Child Care Organisations 2005), Safeguarding children and
safer recruitment in education (2006); how statutory and non-statutory
guidance is used to inform policy and practice in different settings and
areas of responsibility, Every Child Matters: Change for Children (DCSF
2004)
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Local Guidelines: Local Authority Children’s Plan, Local Safeguarding
Children Board safeguarding and referral policy in own area; Data
protection and information handling (the Data Protection Act 2009,
Freedom of Information Act 2000); how local arrangements for
information sharing between agencies and individuals operate in own
setting; day-to-day work with children and young people (how the
policies, procedures and work practices in own setting comply with
safeguarding legislation); national and local statutory and non-statutory
guidelines in relation to risk assessment (including risk to staff);
advocacy and representation for children and young people; child
protection; support for staff and children involved in safeguarding
incidents or procedures

2 Be able to support the review of policies and procedures for
safeguarding children and young people

Inquiries and serious case reviews: the purpose of reviews of child
deaths eg DCSF Research Report: A biennial analysis of serious case
reviews 2003 - 2005 eg the Victoria Climbié Enquiry Report, report into
death of Baby P; how these can be used to inform policy development
and good practice in own area of responsibility

Policies and procedures for safeguarding children and young people:
general policies and procedures eg job/role descriptions indicating
safeguarding responsibilities, clear lines of accountability, reporting
mechanisms and procedures; safe recruitment policies (CRB/Barring and
vetting checks); record keeping and confidentiality policies indicating the
circumstances in which confidential information should be shared;
attendance registers and individual records of children’s health and
developmental progress, (next of kin, GP, multi-agency involvement,
family profile and named persons authorised to collect or drop off
children); first aid policy; the purpose of such policies and the
contribution they make to safeguarding; safeguarding policies and
procedures eg staff training policy (safeguarding procedures, timelines,
assessment), Common Assessment Framework, referral criteria and
procedures, inter-agency working; procedures for providing intimate
care and for dealing with allegations against staff; procedures for logging
referrals/cause for concern to other agencies and documenting follow
up; procedures for documenting and logging parental engagement; safe
working practices eg safe and appropriate behaviour when dealing with
children and young people’s personal care; professional responsibility eg
role modelling, whistle blowing, duty of care during off-site visits, safe
arrangements for photographic and video representation of children and
young people

Monitoring and review: timetable for monitoring policy eg in line with
national or local changes to legislation or guidance; mechanisms for
evaluating and reviewing policy; liaising with other statutory, voluntary
and community organisations supporting children and young people
within the local area to inform review of policies (Local Authority Social
Services, Foster Care organisations, NSPCC, health visiting and
school/specialist community nursing service, GP, teaching and support
services staff in school, psychology services, police and probation
services)
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Be able to implement policies and procedures for safeguarding
children and young people

Implementing safeguarding policies and procedures: ensuring copies of
safeguarding policies and procedures are available to staff; the
importance of leading by example; training and mentoring staff; raising
awareness of possible physical, emotional and social indicators
suggesting abuse or neglect; working with parents and other agencies
involved with individual children

Supporting other practitioners: arranging and delivering training;
observing, coaching and mentoring practitioners; raising awareness of
best practice and ensuring policies and procedures are understood and
followed; being aware of alternative approaches and the importance of
keeping self and others up to date with new and emerging practice

Be able to lead practice in supporting children and young
people’s wellbeing and resilience

Promoting wellbeing and resilience: understanding and showing others
how children and young people demonstrate wellbeing and resilience;
the actions that can be taken by childcare practitioners to encourage and
promote the development of resilience; the importance of taking
opportunities to demonstrate to others how resilience and emotional
wellbeing are supported through daily interactions with children and
young people and why this is important to safeguarding by helping
children and young people protect themselves
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Unit 6: Support Children and Young
People as they Develop and Learn

Unit code: LDSS Core 5.6

Unit reference number: T/602/5250

QCF level: 5
Credit value: 5
Guided learning hours: 39

Unit summary

This unit provides learners with the opportunity to develop knowledge and
understanding about developmental assessment and how children and
young people can make positive changes in their lives.

Assessment requirements

This unit should be assessed in relation to real work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1 Understand how developmental assessments are linked to
outcome planning

Stages of development of children and young people: physical
development; social development; emotional development; cognitive
development; stages of development theories eg Freud, Gesell, Erikson,
Kohlberg, Piaget, Levinson

Outcome planning: developmental milestones; ensuring outcomes
planned are realistic, appropriate, achievable, manageable, challenging
for individuals; enabling appropriate involvement of children and young
people in planning outcomes; supporting identification of indicators and
establishment of baselines in Outcomes Based Accountability
(Friedman); service improvement eg as a basis for monitoring and
evidencing improvements; Every Child Matters Outcomes Framework
(2008); The Children’s Plan (2007)

Models of assessment and planning: holistic assessment; observation eg
narrative, time sampling, event sampling, checklist, longitudinal study,
diagrammatic (graphs, charts, sociogram); assessment for learning;
assessment of learning; standard measurements eg centile charts,
growth charts; Leuven Involvement Scale, Common Assessment
Framework, Early Years Foundation Stage Profile; information from
parents, carers, children and young people; information from
professionals eg health, children’s social care, youth justice, public,
private and third sector services; planning eg, Individual Education Plans
(IEP), behaviour support plans, Youth Inclusion Programme (YIP), Early
Support Programme for children with disabilities and their family;
transition plans for children with special educational needs at year 9 and
year 11 to plan for education and independent living

Purposes of assessment: identifying strengths and needs; taking into
account preferences and family circumstances; deciding outcomes eg
planning to meet individual needs, identifying services to support;
developmental delay eg early recognition; diagnostic eg identification of
hearing difficulties; physical concerns eg health; behavioural issues eg
changes in behaviour; communication issues eg language delay; learning
progress eg Assessing Pupil Progress (APP); regular progress review eg
as a continuous cycle, monitoring and reviewing appropriateness of
targets and goals (feedback from children, young people and carers)
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Techniques used to encourage children and young people to participate
in assessment and planning: ensuring children and young people
understand importance of participation; selecting methods appropriate
for children or young people; establishing a rapport; building trust,
building and maintaining relationships; advocacy; breaking down
barriers eg physical access, communication, language; practical
considerations eg venue, timing; mind mapping eg with words or
pictures for younger children; techniques eg performance/role play
(needs careful preparation and feedback, children and young people
need to feel comfortable), card statements (may be used with individuals
and groups, enables decision making), pop style quiz, games;
drawing/painting, songs/rapping, use of technology (eg digital cameras,
mind mapping software)

2 Understand how children and young people make positive life
changes that contribute to the achievement of their potential

Influences on children and young people’s self esteem and confidence:
early relationships; attachment theories eg Bowlby, Ainscott; providing
comfort and security in infancy and early childhood; developing positive
relationships; parental attitudes eg level of involvement, parenting
styles; experiences of early learning eg positive providing sense of
achievement, negative contributing to sense of failure; health eg chronic
conditions contributing to low self-esteem, mental health; disability eg
effects on self-concept (Cooley’s ‘looking glass self); peer relationships
eg supportive relationships, importance of conformity in adolescence,
effects of not being accepted by peers; social networks; effects of
poverty and deprivation; abuse (sexual, physical, emotional, neglect,
bullying, cyber-bullying); common and personal transitions

Approaches to supporting children and young people to develop
confidence and belief in their abilities: providing a secure environment
eg routines, boundaries; encouraging interests and leisure pursuits;
supporting the development of friendships; encouraging participation in
activities which provide appropriate challenge; encouraging
independence; giving responsibilities; encouraging development of
individual talents; providing choices; giving praise and positive feedback
for effort and achievements; supporting reflection eg encouraging
children and young people to express feelings; consistent approach;
encouraging development of coping strategies

Why it is important for children and young people to try new interests
and activities: enables achievement and success; provides sense of
wellbeing; improves self-esteem and confidence; encourages
relationships; increases resilience; positive effects on learning; improves
outcomes
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Ways of supporting children and young people to make positive changes:
building trusting relationships; giving praise and encouragement;
providing a safe and secure environment; showing respect; having high
expectations; empowering and involving children and young people in
decisions about own life; setting realistic goals and targets with children
and young people eg action planning; reviewing action plans;
implementing programmes of support eg Individual Education Plans
(IEP), behaviour support plans, Youth Inclusion Programme (YIP), Early
Support Programme for children with disabilities and their family,
support to address mental health issues, restorative justice; working in
partnership with others eg other professionals, parents and carers;
reflecting on lifestyle; mentoring programmes; information, advice and
guidance

Be able to undertake developmental assessments and planning
with children and young people

Determine the appropriate form of assessment for individual children or
young people: consider purpose of assessment eg assessment of
learning needs for IEP, to assess behaviour for behaviour support plan ;
holistic assessment; ways to involve children/young people in
assessment; informed consent; consider barriers eg communication,
language; advocacy; forms of assessment eg narrative, time sampling,
event sampling, checklist, longitudinal study, diagrammatic (graphs,
charts, sociogram)

Use strategies that ensure children and young people are active
participants in the process of assessment and planning: children and
young people participating in setting rules and format; clear
explanations eg ensuring children and young people understand
importance of participation; establishing a rapport; building trust,
building and maintaining relationships; breaking down barriers eg
physical access, communication, language; practical considerations eg
venue, timing; techniques to obtain views eg mind mapping,
performance/role play, card statements, pop style quiz, games; drawing
/painting, songs/rapping, use of technology cameras; children’s, young
people’s, parents’, carers’ and others’ attendance at all discussions

Draw evidence-based conclusions from the process of assessment:
conclusions based on appropriate, valid and objective assessments;
including views of children and young people, parents/carers, other
professionals; applying theoretical principles to inform conclusions;
reflecting on current policies and procedures; professional knowledge
and expertise; developmental milestones

Share information and evidence-based conclusions with relevant people:
relevant people eg children and young people, parents, carers and
others significant to children and young people, professionals involved
with the children and young people; statutory agencies eg courts;
information sharing protocols; data protection; codes of practice, policy
and procedures of setting for information sharing
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Support children and young people to identify their hopes and
aspirations: supporting self-assessment of skills, attributes, abilities,
achievements; responding to children and young people’s needs,
interests and preferences; challenging bias and stereotyping

Support children and young people to plan to achieve outcomes that
challenge them to reach their full potential: using self-assessment of
skills and attributes; raising aspirations; goal setting; planning realistic,
manageable goals

4 Be able to support children and young people to manage change
and achieve positive outcomes

Support children and young people to recognise and value learning and
development opportunities: providing appropriate learning and
development opportunities eg based on individual learning needs,
reflecting interests; encouraging independent learning; recognising
learning styles; praising achievement; rewarding effort; relating to role
models; career planning (statutory requirement in secondary schools)

Support children and young people to make positive changes in order to
achieve planned outcomes: positive changes eg school attendance,
attitudes to learning, behaviour, relationships, new activities, eating
habits, lifestyle changes, peer group changes; planned outcomes eg,
health improvements, educational achievements, wellbeing, improved
relationships; encouraging children and young people to take ownership;
involving parents/carers, other professionals, peers; helping children and
young people to identify manageable, appropriate goals

Support children and young people to recognise and value their own
strengths and abilities: self-assessment; feedback from parents/carers,
other professionals, peers

Support children and young people to recognise the relevance of learning
across several areas of their lives: recognising contribution of learning to
eg sense of achievement, self-esteem, relationships, interests, hobbies,
future plans

Support children and young people to identify and plan how to overcome
potential barriers to achievement: identifying services to support eg
supporting children and young people with dyslexia with literacy, Special
Educational Needs Coordinator (SENCO), providing additional learning
aids; focusing on solution rather than problem; helping children and
young people to identify manageable, appropriate goals/targets

Support children and young people to express their views and feelings
about change and achieving outcomes: building trusting and open
relationships; giving praise and encouragement; providing opportunities
for discussion with children and young people; providing an inclusive,
anti-bias environment; showing respect; encouraging reflection; having
high expectations
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5 Be able to support children and young people to review and
evaluate plans and achievements

Support children and young people to review and adapt plans and
outcomes: self-assessment; using feedback from parents/carers, other
professionals, peers; regularly reviewing goals achieved; reflecting on
why goals have not been achieved; adapting goals as required; re-
assessing goals/targets

Support children and young people to evaluate the achievement of
planned outcomes: short- and long-term goals; assessing importance of
achievement/s; considering impact on outcomes

Encourage children and young people to value and celebrate their
achievements: encouraging children and young people to reflect on own
progress and achievements eg academic excellence, endeavour,
community activities, sport, recognising small steps in progress;
celebrating eg merit marks, commendations, certificates, prizes, letters
to parents/carers
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Unit 7:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Work in Partnership in Health and
Social Care and Children and
Young People’s Settings

LDSS Core 5.7
A/602/3189

4

4

26

This unit provides the knowledge, understanding and skills required to
implement and promote effective partnership working.

Assessment requirements

This unit needs to be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Content

1

70

Understand partnership working

Effective partnership working: placing individuals accessing care or
services at the centre; shared purpose and vision; common purpose to
improve individuals’ lives; other features eg trust, empathy, respect for
the skills and contribution of colleagues, communication, realistic
expectations, clear objectives, honesty; working to agreed practices;
maintenance of balance between task and relationship orientation;
effective listening skills; Team Role Theory (Belbin 1970s), avoidance of
groupthink (Janis, 1960), avoidance of social loafing; supportive
approach

Importance of partnership working: importance for improved outcomes
for individuals accessing services; maintenance of trust; promotion of
the communication cycle; achievement of objectives; maximum
utilisation of expertise; reduced duplication of tasks and services; shared
responsibilities; meeting common objectives; integrated workforce
agenda; shared skills and knowledge; colleagues eg social care support
workers, nurses, managers; other types of staff within the setting eg
kitchen workers, domestic staff; other professionals eg workers from
other agencies or organisations, advocates, independent visitors; others
eg individuals, children and young people, families, carers, friends of the
individual, advocates

Effects on outcomes: improved quality of support for users of services;
dissemination of good practice; a co-ordinated approach to service
delivery; reduced duplication of services; reduced professional isolation;
minimisation of barriers to communication; delivery of flexible services
centred on individual needs

Overcoming barriers: shared goals and objectives; recognition of shared
aims; continuing communication; involving individuals in key decisions;
early intervention; sharing of information; understanding of respective
roles, responsibilities and expertise; shared use of
language/terminology; clear rationale for joint working; commitment to
partnership; joint training; agreed joint protocols; informal meetings,
networking and team-building activities; recognition of the contribution
of others

Be able to establish and maintain working relationships with
colleagues

Own role when working with colleagues: maintenance of professional
approach; upholding sector principles and values; willingness to share
concerns; recognition of own limitations; sharing relevant information;
completion of own tasks; reporting concerns to colleagues, managers,
others; Tuckman’s stages

Common objectives: negotiation; compromise; clear communication;
setting goals and targets; users of services at the centre of planning;
open approach
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Evaluation of own working relationship: self-appraisal; acceptance of
feedback; measurement against set targets; review of objectives

Dealing with conflict: openness and honesty; identification of issues;
establishment of common ground; formulation of points of agreement;
equalisation of power; pursuance of common goals; use of third parties
to aid negotiation; non-judgemental approach; self-appraisal

3 Be able to establish and maintain working relationships with
other professionals

Own role and responsibilities: other professionals eg workers from other
agencies or organisations, advocates, independent visitors; upholding
sector principles and values; maintenance of a professional approach;
providing flexible services centred on individual; sharing of information;
respect for the skills, roles and responsibilities of other professionals;
recognition of limits of own role; adherence to protocols, procedures and
practices; effective recording and storing of information; avoidance of
jargon/acronyms; proactive initiation of necessary actions; confidence to
challenge where appropriate; stating own judgements assertively; know
requirements of own role and responsibilities; sharing relevant
information; timely communication

Procedures for effective working relationships: establishment of common
objectives, goals and targets; use of established tools, processes and
procedures

Agree common objectives: use of SMART, (Specific, Achievable
Measurable, Realistic, Time-managed) objectives; realistic approach;
maintain standards; clarify understanding; avoidance of
jargon/acronyms; recognition of boundaries of own role and
responsibilities; clear communication

Dealing with conflict: identification of issues; establishment of common
ground; equalisation of power where appropriate; use of third parties to
aid negotiation; appropriate challenge; listening skills, empathy; self-
appraisal

4 Be able to work in partnership with others

Importance of working in partnership with others: others, eg individuals,
children and young people, families, carers, friends of the individual,
advocates; user of services at the centre of the process; use of
information from the individual’s social circle; person-centred approach
to care and support; recognition of individual within their community;
promotion of the individual’s wellbeing; a holistic approach

Procedures for effective working relationships: establishing a shared
understanding; setting boundaries eg confidentiality, involvement in
delivery of support and care; promotion of problem solving; mechanisms
for managing potential areas of conflict; regular communication;
recording and storing of information; individual at the centre of the
process
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Agree common objectives: use of SMART objectives; individual at the
centre of the process; recognition of boundaries of own role and
responsibilities; reference to objectives and guidelines of the setting;
recording of information; agreed agendas

Evaluate procedures: monitor and review process; measured against set
outcomes; impact on individuals

Dealing with conflict: identification of issues; establishment of common
ground; non-judgemental approach; self-appraisal; equalisation of
power where appropriate; formulation of points of agreement; listening
skills; empathy; use of third parties for arbitration

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TT0Z paawIT [29Xap3 @ TT0Z I4dy — T ansST - (400) 9240HOM SIDIAIDS

€L Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON
sanbes||0d yim
asie Aew jeyj 14uod Aue yym A[PAIRDNJISUOD [eRd #°C
sanbes||0d ym diysuonejad bupdom umo ajenjeAg €°¢
9YM SsaAI03[gqo uo mwwwww__mw E,_M mmw:mi : sanbes||0d
Usaym SaANdaLqo uowil 1be pu [PA2Q  C'¢C ynm sdiysuonea.
sanbea||0d Yym Bupjiom urejuiew
Bupjdom ul sanljiqisuodsal pue 9|04 umMo uleldxy  1°C pue ysijgeiss 03 o|qe ag 4
Bupjiom
diysiauped 03 siadeq aWO0II9A0 03 Moy ule|dx3  $'T
S2W023N0
19139q sJaA1dp bupjdom diysiauyied moy asAleuy €T
silayjo -
s|euoissajoid Jayjo -
sonbes|joo -
yyum bupaom diysiauiied jo soueyodwi ayj uieldxy 72T
Bupjiom Bupjiom
diysiaunied aA1309440 JO saaniea) ayy AJauapl  T'T diysiauped puejsiapun T
CRIIENETET] adAy
9je@ | O0l1]0j310d | @OUdpIA] eL19311D JUBWSSASSY sawod3no bujuiean

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TT0Z AW [29xap3 @ TT0Z I4dy — T 9NSST - (400) 9240PHOM SIDIALDS

Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON 174
S1ayio yum
asile Aew jeyj DIJuod Aue yiim A|DAIDNIISUOD |Bd S
SI19430 yim bBupaom Joj saunpadsodd ajenjeAn b
sanljigisuodsal
pue 9|04 UMO JO Saliepunog ay3} Ulyiim siayio
yam bupaom uaym sannoalqo uowwod aalby €'y
S1ayjo yum sdiysuonejau
Bupdom aAI1D94)D 10) saanpadodd dojoaaq Z'v
SJ9y30 yum sJay3o yum diysiauped
diysaauaed ur bupaom jo souepodwl ayj asAleuy T'p ul YJom 03 3|qe a9 %
s|euolssajold JaYjo yyum
asue Aew jeyiy 121jJuod Aue Yyiim A|DAIRDNJISU0D |eag §°E
s|euolssajoud
13Y30 yyum bupjdom Joj saunpadodd ajenjeA3 '€
sanl|Iqisuodsad
pue 3|04 UMO JO Sallepunoq ay3l ulyiyim sjeuoissajoud
19430 yam Bupaom uaym saAipoafqo uowwod aalby  £°¢
sl s i sdysene
Ui SAIIIBYS 104 534NP3d IoASQ - ¢E J1ay3o yym sdiysuone|ad
S|euoissajold J9Yyio yim bupaom urejulew
Bupjdom ul sanljiqisuodsal pue 9jod UMo uleldx3  T°'€ pue ysijgelsa 03 a|qe ag €

?1eq

CRITEYETEY
oljojiiod

adAy
CRITET V|

21193110 JUDWISSISSY

sawod3no bujuiea




SZ

:93eQ
:91eQ
:93e(
:93e(

TTOZ paywWIT [90xap3 @ TTOT IMdY — T anssT - (400) 9240pH0M SDDIAIBS
Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON

(pajdwes jr)

:24njeubis JallIaA |euldaul

:a4nyeubis 10Ssassy

:o4njeubis Joulea

.ouwleu Jasulean



76

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



Unit 8: Advanced Professional Practice in
Learning, Development and
Support Services

Unit code: LDSS Core 5.8

Unit reference number: A/602/5251

QCF level: 5
Credit value: 5
Guided learning hours: 38

Unit summary

This unit provides opportunity for learners to develop knowledge and
understanding of the theoretical and legal frameworks that support
professional practice. It also gives learners the opportunity to apply skills in
promoting personal safety in the workplace.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s Assessment Strategy.

Learning outcome 3 should be assessed in relation to real work activities

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1

78

Understand the key approaches to the delivery of outcome based
services for children and young people

Theoretical approaches: results-based/outcomes-based accountability
model (Mark Friedman); using data to identify ends; developing
solution-focused strategies in partnership with others and incorporating
key performance measures; Logic model (Weiss 1972 & Wholey) using
theory-based evaluation of input-activity-output-outcome approach; the
role of research based models eg EPPE (Effective Provision of Pre-school
Education) in improving school-readiness, subsequent successful
learning and as an effective early intervention for SEN (Special
Educational Needs); the SEAL programme (Social and Emotional Aspects
of Learning)

The effect of outcome based approaches on children and young people’s
services: the development and use of early intervention programmes;
involving children and their families in decisions about their future
and/or career pathways; whole school improvement programmes;
reflective practice; inclusive practice; how these measures affect
individual learning and development; the link between this and
attainment targets and measures

Service delivery: the range of learning, development and support
services (LDSS), how they are delivered; how they affect educational
and other outcomes; methods that are commonly used to measure
outcomes; evaluating and comparing different approaches to delivering
LDSS services

Understand the legal and policy framework for the delivery of
outcome based children and young people’s services

Effects of legislation and policy changes: current legislation and policy
direction eg Children’s Act 2004 (sets out requirement for working
toward Every Child Matters and outcomes for working in partnership),
Education and Skills Act 2008 (requirement to give impartial advice and
guidance to young people from year 7-year 11); effects on working
practices eg the need to have child at centre, implementing
arrangements to promote child’s welfare, cooperation between agencies,
record keeping, changes in procedures, training needs; national and
local government targets or other agreed indicators of success at both
individual pupil and whole-school level eg Personalised Learning, Public
Service Agreements and Local Public Service Agreements; the regulation
and inspection arrangements eg Ofsted; how this influences practice and
contributes to achieving outcomes; understanding current policy drivers
eg change of government; knowing what constitutes good practice in
your area of specialism and how this is shared eg through professional
associations and local networks; being aware of current and emerging
thinking in your own work area and ways of keeping up to date
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How professional standards, values and principles influence practice: eg
National Minimum Standards for Children, Young People and Maternity
Services, the Common Core of Skills and Knowledge, the Principles and
Values for working with children and young people embedded within
National Occupational Standards, the Special Educational Needs code of
practice; effect on practice eg duty of care, listening to children’s views
and responding to needs, supporting other staff, respecting diversity;
following policies and procedures; reflecting on practice; professional
standards for your area of specialism and how these are expressed,
transmitted and updated eg through professional regulation or codes of
practice

Integrated working: importance eg meeting holistic needs of child or
young person, shared values, working more efficiently, one point of
contact; what this means in your area of practice; the key issues in
developing successful integrated working arrangements eg information
sharing, joint policy development, joint training and development
arrangements; the benefits of this to children and families eg the
increased likelihood of problems being identified and support measures
put into place; agreed referral arrangements and how these measures
contribute to successful outcomes for children and young people

3 Be able to promote personal safety in the workplace

Risk assessment: the principles underlying risk management policies;
how to develop them; how to carry out a comprehensive personal risk
assessment and how to support colleagues in assessing risks to personal
safety

Risk management strategies: eg rules on lone working (updating diary
schedules and informing others of planned whereabouts and expected
time of return); knowing how to use mobile technology to support risk
management and agree the development of trigger criteria for additional
safety measures; recognising and managing potentially threatening
situations eg the anger amplification spiral; managing such situations
through conflict recognition, negotiation and resolution; developing exit
strategies

4 Understand how professional practice promotes and protects
children and young people’s rights

Children and young people’s rights: how children’s rights are rights
enshrined in legislation eg the Children Act 2004 and the United Nations
Convention on the Rights of the Child (UNCROC) and how these
influence professional practice across children and young people’s
services, including education services; knowing how children and young
people’s rights have been protected and promoted through integrated
working and inter-agency co-operation eg the right to education by
implementing the Common Assessment Framework to develop action
plans to promote school attendance and prevent school exclusion,
decision making about career routes
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Risk of learning and development services compromising children’s
rights: risk of rights being intentionally compromised eg by excluding
from activities, not giving choices; risk of rights being unintentionally
compromised eg not understanding needs, bias, stereotyping;
compromising rights through statutory action; ways in which this can be
prevented eg through developing relationships with families and
children, agreeing early intervention strategies to prevent statutory
action being necessary

Promoting participation of children and young people in decision making:
on matters concerning them and any conflict of interests posed by the
legislative and/or policy framework of own role; strategies for promoting
participation; identifying appropriate evaluation methods for
demonstrating how practice can support children and young people’s
rights; the different roles and responsibilities of other professionals
working with children and young people eg social workers, Youth
Workers, members of the Youth Offending Team, health professionals
(Health Visitors, GPs, Community Nurses and doctors, the school nurse
and school health services), educational psychologists, early years
professionals; understanding the boundaries of each role, the scope of
practice available to each practitioner and the relationship to the LDSS
workforce

Scope of professional practice: how the legal framework for education
relates to other legislation relevant to children and young people eg
Children Act/s 1989 and 2004; opportunities for planning and review;
providing informed advice and guidance; seeking feedback; removing
barriers to participation
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Unit 9: Understand Children and Young
Person’s Development

Unit code: LDSS Core 5.9

Unit reference number: F/601/9449

QCF level: 5
Credit value: 6
Guided learning hours: 30

Unit summary

This unit provides knowledge and understanding of how children and young
people from birth to 19 years develop. The unit also explores actions which
should be taken when differences in development are identified and the

potential effects of transitions on children and young people’s development.

Assessment requirements

Units need to be assessed in line with Skills for Care and Development’s
QCF Assessment Principles.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Content

1

84

Understand the pattern of development that would normally be
expected for children and young people from birth-19 yrs

The sequence and rate of each aspect of development that would
normally be expected in children and young people from birth-19 years:
definition of development; physical development (gross motor skills, fine
motor skills, sensory development); speech and language (receptive,
expressive, articulation); intellectual/cognitive development eg concept,
understanding, reasoning, imagination, creativity, perception; social
development eg bonding and attachment, developing positive
relationships; emotional/behavioural eg feeling valued, self-identity;
emotional boundaries, feelings, sexual development; confidence; moral
development eg concept of right and wrong, values, respect

The difference between sequence of development and rate of
development and why the distinction is important: development follows
a sequence from simple to complex and from head to toe; inner to outer,
general to specific; interrelationship between aspects of development;
links between development of the brain and emotional wellbeing
(Goleman); variations in the way children pass through sequences of
development; normal ranges; strengths and weaknesses of a biological
approach to development (Gesell’s theory of maturation); optimum
periods for development; differences in rate/speed of development;
growth spurts; puberty; identifying developmental delay; the need for a
holistic approach

The reasons why children and young people’s development may not
follow the pattern normally expected: genetic and biological influences
eg disability, health, gender; needs eg physical, social, learning; socio-
economic factors eg family circumstances, community, education,
culture, employment/income, education, access to health and care
services; environmental eg pollution, housing, access to leisure facilities;
communication difficulties eg speech and language delay, English as an
additional language; emotional reasons

Understand the factors that impact on children and young
people’s development

How children and young people’s development is influenced by a range
of personal factors: health status eg chronic illness, mental illness;
disability (congenital, developmental, illness or accident); children with
complex needs; sensory impairment (sight and/or hearing); specific
learning difficulties eg literacy, numeracy; giftedness; emotional
difficulties; genetic factors; predisposition; effects of personal or
common transition; attachment; effects of using illegal substances

How children and young people’s development is influenced by a range
of external factors: the effects of poverty and deprivation; abuse
(sexual, physical, emotional, neglect); family environment and
background eg family structure, parenting styles; culture, housing,
community; pre conceptual care; antenatal care; social exclusion;
behaviour of mother during pregnancy eg smoking, nutrition, drugs or
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alcohol intake, diet; personal choices eg diet, exercise, rest and sleep,
leisure activities, media, safe sex; looked after/care status eg foster
care, residential care; children as carers; effects of crime; lack of
stimulation; educational opportunities; compensatory education

How theories of development and frameworks to support development
influence current practice: cognitive development theories; learning
dispositions; behaviourist approach (Pavlov, Skinner, Watson);
constructivist approach (Piaget, Vygotsky, Bruner); information
processing; psychoanalytic (Freud, Erikson); humanist theory (Maslow,
Rogers); social learning theory (Bandura); attachment theories
(Winnicott, Bowlby, Rutter); constructivist approach (Donaldson, Athey);
language development theories (Chomsky, Trevarthen); ecological
systems theory (Bronfenbremer); curriculum approaches (Te Whariki);
Kohlberg’s levels of moral development; social pedagogy; Early Years
Foundation Stage (EYFS)

Influence on practice: child-centred approach; behaviour strategies;
curriculum approaches eg Reggio Emilia, High Scope; teaching and
learning strategies; personalised learning programmes; inclusive
practice; use of observation; role of key workers

3 Understand the benefits of early intervention to support the
development of children and young people

Importance of early identification of development delay: identification eg
neo-natal tests, health checks, growth charts, screening programmes
(hearing, sight), observation; improving outcomes in all areas of
development; prevention of harm; timely coordination of services;
providing support for families or communities; removal of barriers;
provision of targeted and/or specialist services; improving quality of life;
reducing the likelihood of behaviour problems

The potential risks of late recognition of development delay: delay in
identifying services and putting interventions into place; children and
young people not meeting their full potential; outcomes not being met;
effecting/causing delay in other areas of development; affects on self-
esteem; reducing potential for independent living

How multi-agency teams work together to support all aspects of
development in children and young people: Every Child matters, 2005;
Child Care Act 2006; multi-agency working eg multi-agency panels,
multi-agency teams, integrated services; commissioning of services; role
of lead professionals; child-centred approaches; common assessment
framework, coordinated planning, delivery and review, Aiming High for
Disabled Children — National Service Framework; sharing information;
shared resources; parents as partners
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How play and leisure activities can be used to support all aspects of
development of children and young people: role of play (Bruce, Moyles)
value of play (Froebel, Steiner, Isaacs, Montessori); value of freely
chosen play; types of play and leisure activities eg physical, creative,
fantasy, role play, games with rules, sport (team and individual), music;
specialist play activities eg therapeutic play, multi-sensory play;
importance of challenge; mastery of skills; promotion of health and
fitness; cognitive development eg problem solving, creativity, language;
physical development (gross and fine motor skills); emotional and social
development eg confidence, self-awareness, interpersonal skills,
resilience

Understand the potential effects of transition on children and
young people’s development

How different types of transitions can affect children and young people’s
development: common transition eg transferring to primary or
secondary school; physiological eg stages of growth and development;
puberty; long-term or medical conditions; particular or personal
transition eg ill health, disability, family breakdown, reconstituted family,
change of carer, physical move to new home/locality, from one activity
to another, between carers; effects (positive and negative); effects on
social and emotional development eg ability to form relationships,
anxiety, phobias, depression, self-esteem; effects on cognitive
development eg new experiences and development of concepts,
academic achievement; emotional transitions affected by personal
experience eg bereavement, entering or leaving care; physical
transitions eg moving from pre-school to primary

The importance of children and young people having positive
relationships through periods of transition: support networks eg family,
friends, mentors, health and educational professionals, play workers;
role of key worker; buddy system; listening to worries and concerns;
reassuring; promoting resilience; supporting individuality; identifying
needs, preferences and interests; understanding culture and religious
needs

The effectiveness of positive relationships on children and young
people’s development: the application of coping strategies; the level of
resilience of child or young person; positive attitudes; application of self-
help skills; level of independence; development of ‘can do’ attitudes;
meeting developmental norms; meeting full potential; self-esteem;
feeling valued; development of own interests and pursuits
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5 Understand how assessing, monitoring and recording the
development of children and young people informs the use of
interventions

Different methods of assessing, recording and monitoring children and
young people’s development: routine screening; common assessment
framework (CAF); observation eg narrative, time sampling, event
sampling, checklist, longitudinal study, diagrammatic (graphs, charts,
sociogram), video recording; photographs; assessment for learning;
standard measurements; centile charts; information from others
(parents, carers, children and young people, professionals, colleagues);
Leuven Involvement Scale

Different methods for assessing, recording and monitoring children and
young people’s development in the work setting: assessment on entry to
setting; individual profile eg health needs, learning needs, preferences;
regular and ongoing assessments to record progress; records of
discussions with children and young people, parents, colleagues and
professionals; reviews of progress; assessment in response to concerns;
methods of recording eg formal, informal, diary, reports, electronic

How different types of interventions can promote positive outcomes for
children and young people where development is not following the
pattern normally expected: intervention provided by specialist services
eg social workers, psychologists, psychiatrists, physiotherapists, nurse
specialists, health visitors, speech and language therapists; youth
offending teams; residential social workers; foster carers; respite care;
palliative care; assistive technology eg voice input or output devices,
communication boards, hearing aids; mobility aids

Evaluate the importance of accurate documentation regarding the
development of children and young people: registration and inspection
frameworks; legal requirements (principles of the Data Protection Act
1998); policy and procedures of setting; importance of accuracy and
objectivity; ethical guidelines; bias; confidentiality
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Unit 10: One-to-One Work with Children
and Young People

Unit code: LDSSCP1
Unit reference number: R/602/5255

QCF level: 5
Credit value: 4
Guided learning hours: 33

Unit summary

This unit provides the basis for conducting one-to-one work with children
and young people. It provides learners with understanding of how to
structure an interaction so that it progresses and concludes within
appropriate boundaries.

Assessment requirements

This unit should be assessed in accordance with the Skills for Care and
Development’s Assessment Principles.

Learning outcomes 3 and 4 should be assessed in relation to real work
activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1

92

Understand the different approaches to one-to-one interactions
with children and young people

Approaches to one-to-one interactions: trait and factor matching eg
Parson’s matching model based on matching characteristics of individual
and job-related abilities; congruence eg match or fit between an
individual’s inner feelings and outer display (Carl Rogers); person-
centred approach (listening, accepting, understanding and sharing);
social learning theory eg ‘reciprocal determinism’ (Albert Bandura),
people learn through observing others’ behaviour, attitudes, and
outcomes of those behaviours; personal construct eg cognitive approach
(George Kelly), involves development of personal constructs to
anticipate and predict; skilled helper eg Egan’s three-stage model to help
people solve problems and develop opportunities; narrative (respectful,
non-blaming approach, people are the experts in their own lives) eg
person's beliefs, skills, principles, and knowledge in the end help them
regain their life; developmental eg capability approach

The effect of legislation and policy on one to one interactions with
children and young people: legislation eg Children Act 1989, Children Act
2004, Equality Act 2010, Data Protection Act 1998, Education Act 2002,
common law duty of confidentiality, Freedom of Information Act 2000;
United Nations Convention on the Rights of the Child 1989; codes of
practice, policy and procedures of setting; explicit informed consent and
implied consent; concept of ‘capacity to consent’

How ethical considerations can influence approaches to one-to-one
interactions: power relationship eg adult perceived to be in control of
interaction inhibiting quality of relationship concept of loco parentis,
religious and cultural considerations, the right of children to be informed;
confidentiality versus protection eg when child/young person is
disclosing abuse and requesting confidentiality; high risk decision
making; information relating to others; information relating to potential
harm to others eg whistle blowing

Understand the nature of successful one to one interactions with
children and young people

How the environment can influence one-to-one interactions with children
and young people: environmental factors eg venue, timing, time
available, privacy, physical access, comfort; eliminating interruptions;
ethos of trust in organisation; communication systems to aid
communication eg loop hearing system, voice software, pictures or
symbols; shared values; continuous professional development; culture
encouraging mutually supportive relationships with parents and carers
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Ways in which children and young people can be supported to feel
confident and secure during interactions: establishing a rapport; building
trust; discussing extent of confidentiality; removing barriers to
communication; using appropriate language; active listening; reflecting;
advocacy; open questioning techniques; impartial advice/guidance

How to demonstrate to children and young people that they are
respected and valued: listening; non-verbal communication eg gesture,
proximity, eye-contact, position, facial expressions; verbal
communication eg tone, use of language; acknowledging feelings; not
interrupting; respecting opinions/views; unhurried approach; enabling
choice; providing opportunities for decision making; inclusive practice;
anti-bias approach; knowing children’s family background eg cultural
background and religion, leisure interests, aspirations

The importance of assessing the needs of individual children and young
people: identifying strengths and needs; taking into account preferences
and family circumstances; identifying need for advocacy; considering
language for effective interactions (using preferred/home language,
using preferred method of communication)

The importance of children and young people taking ownership of the
planned outcomes of interactions: motivating; ensuring outcomes
planned are realistic, appropriate, achievable, manageable, challenging
for individuals; valuing children and young people; improving success;
promoting resilience; developing problem solving skills

Negative developments that can occur during one-to-one interactions
can be mitigated against: negative developments eg unwillingness to
communicate, distress, aggression; mitigation eg emotional intelligence
(Goleman), active listening, reflecting, responding to non-verbal cues,
adapting approach, staying calm, non-critical approach, be honest,
reassuring, offer choices, show respect, take concerns seriously

Ways to manage the different stages of interactions: stages eg
identifying and clarifying, developing preferred scenario, formulating
plans and strategies, ending interaction; staying focused; managing time

3 Be able to initiate and sustain a one-to-one interaction with
children and young people

Use an assessment of individual needs to inform one-to-one interactions
with children and young people: collecting; interpreting and integrating
valid and objective assessment/s; views of children and young people,
parents/carers, professionals; applying theoretical principles to inform
conclusions; reflecting on current policies and procedures; using
professional knowledge and expertise

Agree with children and young people the purpose and boundaries of
one-to-one interactions: clarifying objectives of interaction; explaining
limits of confidentiality; agreeing boundaries

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support 93
Services Workforce (QCF) — Issue 1 — April 2011 © Edexcel Limited 2011



Support children and young people to identify the outcomes they want to
achieve: active listening; sensitive questioning; reflecting; discussing the
effects of various choices (pros and cons); using methods to help
children and young people to identify desired outcomes eg mind
mapping, card statements, games, drawing /painting, technology -
cameras, mind mapping software

Use one-to-one interactions to encourage children and young people to
plan to overcome barriers to achievement: supporting self-assessment of
skills; attributes; identifying learning styles; focussing on solution rather
than problem; helping children and young people to identify
manageable, appropriate goals/targets; encouraging children and young
people to use support services

Respond to children and young people in one-to-one interactions
demonstrating interest and respect for their feelings and opinions: active
listening; appropriate non-verbal communication eg gesture, proximity,
eye-contact, position, facial expressions; appropriate verbal
communication eg tone, use of language; acknowledging feelings; not
interrupting; respecting opinions/views; unhurried approach; enable
choice; providing opportunity for decision making; inclusive practice;
anti-bias approach

Use techniques to confirm understanding of communications in one-to-
one interactions: non-verbal eg nodding, smiling; reflecting eg
paraphrasing; opened-ended questions

Maintain positive progress in one-to-one interactions: awareness of
emotional cues; change of approach; paraphrasing; open questioning;
change of pace

Be able to bring one-to-one interactions to a positive conclusion

Summarise outcomes and plans from one-to-one interactions with
children and young people: agree results of interactions with children
and young people; verbal summary; written summary; written plan;
agree time lines; discuss reviews

End one-to-one interactions in line with agreed boundaries: timely
conclusion; agree next meeting; end positively; agree any information
sharing

Evaluate, with children and young people, the extent to which the one-
to-one interaction has achieved its purpose: consider what happened in
interaction eg what went well, what was less successful, did interaction
achieve its purpose, how helpful was the interaction, what needs to be
done differently, what needs to be done next
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Unit 11: Supporting Children and Young
People to Decide on Outcomes
and Course of Action

Unit code: LDSSCP2
Unit reference number:  Y/602/5256
QCF level: 5

Credit value: 5

Guided learning hours: 29

Unit summary

This unit provides the opportunity for learners to develop knowledge and
understanding about how children and young people make decisions and
the legal and ethical issues that can arise. The unit also provides learners
with the opportunity to support children and young people to make and
review decisions.

Assessment requirements

This unit should be assessed according to Skills for Care and Development’s
QCF Assessment Principles.

Assessment methodology

This unit is assessed in the workplace or in conditions resembling the
workplace. Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1 Understand how children and young people make decisions

The factors that influence children and young people’s decision making:
age and/or stage of development eg theories of moral development
(Piaget, Kholberg), theory of mind; capacity (Bronfenbrenner); culture;
religion; financial situation; peer pressure; family influence; health of
parent; teacher or other professional; social networks; experience; social
and cultural expectations; levels of support

The processes by which children and young people reach decisions:
appropriate level of adult support and expectations; recognition that a
decision needs to be made; identifying the problem that requires a
decision; recognising what happens if a decision is not made; collecting
all the facts; considering the choices of action that can be taken;
considering the effects of various choices; selecting the best option

The ways in which children and young people gather and use information
to inform decisions: information from others eg parents/ carers, other
family members, teachers, careers advisers, youth workers, social
workers, peers; media eg television, internet; books; information used
eg to make decisions about relationships, health choices, career options

How interactions with adults influence decision making for children and
young people: relationship built on trust; open and honest; respectful of
children’s rights; views of children and young people given serious
consideration; understanding limits of confidentiality; supportive;
inclusive; realistic expectations; over- or under-estimation of young
person’s abilities; active listening; providing opportunity for children and
young people to reflect on decisions

2 Understand the legal and ethical issues relating to children and
young people’s decision making

How children and young people’s access to protection can be affected by
the decisions they take: taking decisions which make children and young
people vulnerable to abuse and exploitation eg online, meeting
strangers, alcohol and drug use; deciding not to disclose abuse eg
through fear, to protect others

How children and young people’s rights to participation are affected by
the decisions they make: understanding their rights to express their
views freely in all matters affecting them and for views to be given due
weight; access to relevant information; willingness/motivation to
participate in decision making; access to decision making; decisions to
take part in anti-social behaviour or crime resulting in custodial
sentence; behaviour resulting in school exclusion; behaviour resulting in
grounding by parents
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The ethical issues surrounding the capacity of children and young people
to make decisions affecting their lives: adult underestimation of capacity
of children and young people to make decisions; adult approaches to
children’s decision making eg pragmatic, protectionist, democratic;
balance between protection and participation; power difference in the
adult-child relationship

The legal limits and boundaries to children and young people’s decision
making: legislation eg Equality Act 2010, Education and Skills Act 2008;
Children Act 1989, Children Act 2004; The Adoption and Children Act
2002, Education Act 2002, Mental Capacity Act, 2005 (applies to
decisions made by young people over 16); guidelines eg Working
together to Safeguard Children (2010), United Nations Convention on
the Rights of the Child (Articles 12, 13,15)

3 Be able to support the information needs of children and young
people to enable decision making

Support children and young people to identify the information that they
need: developing trusting relationship; being available; listening
actively; providing advice; making suggestions; providing one-to-one
support; group sessions; drop-in sessions

Support children and young people to access information: directing to
others eg teachers, career advisers, social workers; books; internet;
supporting collation of information; providing impartial advice and
guidance; supporting children with special educational needs or
disabilities eg providing information in Braille, talking books, electronic
aids to access information, advocates; supporting children with English
as a foreign language eg access to information in own language

Encourage children and young people to ask questions about information
used for decision making: use of open questioning; confirming
understanding of information; listening actively

Support children and young people to evaluate information: relevance of
information for decision; validity of information; currency of information;
accuracy

4 Be able to support children and young people to make decisions
about outcomes and courses of action

Support children and young people to identify and consider the outcomes
they want to achieve: active listening; sensitive questioning; reflecting;
transition plan (statutory requirement for those with special educational
needs or disabilities to identify needs regarding independent living, work,
housing, transport); using methods to help children and young people to
identify desired outcomes eg mind mapping, card statements, games,
drawing/painting, use of technology eg cameras, mind mapping software

Work with children and young people to explore different courses of
action to achieve identified outcomes: thought shower; support use of
information; open questioning; discussion; considering alternative
solutions and actions
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Support children and young people to consider implications of courses of
action: discussing the effects of various choices (pros and cons); long-
term and short-term effects; opportunities to review decisions

Be able to support children and young people to review decisions
and make changes

Encourage children and young people to review courses of action and
identified outcomes: supporting reflection; what went well, what was
less successful, were actions appropriate, were outcomes met, what
needs to be done differently, what needs to be done next

Promote to children and young people the benefits of regular review:
opportunity to assess progress; opportunity to revise decisions;
maintains focus and motivation; enables adult to sustain support and
encouragement; considering alternative routes; actions available;
challenging assumptions about themselves; reassuring that decisions are
correct

Support children and young people to make changes to decisions
following review: providing appropriate level of support; considering the
pros and cons of revised decisions; building in further review; plans as
working documents

Explain the importance of approaching reviews in a way that reflects and
values children and young people’s own views of effectiveness and
achievement: increases confidence; provides sense of control; gives
feeling of empowerment; enables identification of progress and
achievements; improves outcomes; encourages independence; promotes
trust; non-judgemental
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Unit 12: Mentoring Children and Young
People in a Learning Environment

Unit code: LDSSLM1

Unit reference number: D/602/5257

QCF level: 5
Credit value: 5
Guided learning hours: 38

Unit summary

The purpose of this unit is to provide learners with an understanding of the
theories of motivation and personality development and how they can be
used to inform the development and implementation of a structured
approach to building and sustaining mentoring relationships. It also includes
an understanding of the issues and needs that children and young people
may present and some of the causes of those issues. The unit also requires
learners to develop and implement a structured approach to the mentoring
process.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

The assessment learning outcome 5 of this unit should be in relation to real
work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1

108

Understand the issues and needs that can result in barriers to
learning

The issues and needs that can create barriers to learning for children
and young people: low self-esteem; poor self-image; angry or
aggressive behaviour; introverted behaviour; difficulty in building and
sustaining relationships with others; social needs; emotional needs;
physical needs; intellectual needs; speech, language and communication
needs

The effects of factors and influences in creating barriers to learning for
children and young people: issues arising from transitions in the young
person’s life; learning difficulty/disability eg dyslexia, dyspraxia,
dyscalculia, disgraphia, auditory processing disorder, visual processing
disorder; physical disability/sensory impairment; communication
disorders eg those caused by sensory impairment, speech disorders,
expressive language disorder, English as an additional language;
socio/economic background eg poverty reducing access to books,
computers, the curriculum; parental background eg lower levels of
educational attainment, attitudes to learning; bullying; health eg
physical health, mental health; effect of factors eg on communication,
lowernig resilience to transition, reducing access to books, curriculum

A structured approach to mentoring relationships: receiving the referral;
assessing needs; action planning; providing interventions; evaluating
effectiveness of interventions; ending the mentoring process; follow-up
to see if positive changes made and the benefits of the mentoring
programme are being maintained

Understand how mentoring supports children and young people
to achieve their potential by overcoming barriers to learning

How mentoring approaches support children and young people to
overcome barriers to learning: directive approach eg knowledge and
information passed on; non-directive approach eg the mentor does not
specifically advise the individual; collaborative approach eg team work
approach; 1:1 mentoring sessions; individual support to learners as part
of an individual action plan; group sessions; developing and agreeing
action plans with specific, measurable, attainable, realistic and timely
(SMART) objectives; mediation work eg between school and home; apply
principles of assessment for learning

How motivational theories can support children and young people to
overcome barriers to learning: needs-based theories eg Maslow’s
Hierarchy of Needs; goal setting theories eg different types of goals
motivate individuals differently, goals need to be self-directed and be
clear, challenging, achievable; Hertzberg two-factor theory (intrinsic and
extrinsic motivation); attribution theory; emotional intelligence
(Goleman); behaviourism theory eg Skinner

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



Measures of effectiveness of the learning mentor approach: improved
levels of attainment; increased attendance levels; improved student
behaviour; reductions in number of exclusions; increased levels of self-
esteem of students; increased positive attitudes to learning; increase in
student aspirations; self-directed learning; for the school eg promotion
of cultural change within the organisation

3 Understand how an integrated theoretical approach promotes
successful mentoring relationships with children and young
people

Key theories that support mentoring relationships: personality
development theories eg Piaget, Erikson, Freud, Kohlberg; social
pedagogy eg holistic approach, children and young people viewed as
active agents, competent, resourceful

Key features of successful mentoring relationships with children and
young people: relationship built on trust and confidentiality; respectful;
open and equal; focused; understanding expectations and pressures of
mentee and mentor; challenging and supportive; non-threatening;
mentee encouraged to take responsibility; collaborative; active listening;
providing opportunities for children and young people to try new skills to
further learning; encouraging reflection

How an understanding of key theories of personality development
supports successful mentoring relationships with children and young
people: using reflection eg description (What happened?), analysis
(What went well? What was less successful?), clarification (What needs
to be done differently?); applying theoretical principles to inform action;
to adapt to changing stages of mentoring relationship

4 Understand why it is important to support children and young
people through transitions in their lives

Describe the transitional experiences that children and young people
may experience during their lives: common transitions eg moving
schools/years; personal transitions eg changes in family relationships,
death, divorce, moving home, moving to a new area/country, losing a
pet, breaking/changing relationships with friends/peers, being a victim of
or witness to crime, having a close friend/relative involved with the
criminal justice system, serious illness or injury of self, family member
or close friend; transitions in personal and social development eg
puberty

Positive and negative impacts that transitional experiences may have on
children and young people: positive eg making new friends, being
exposed to new challenges and opportunities (new sports, different
cultural experiences), increased resilience, confidence, self-esteem;
negative eg low self-esteem, poor self image, reduced motivation, low
attainment, low aspirations, depression, isolation, trauma/fear
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The role of learning mentors in supporting children and young people
through transitions: assessment of individual needs; responding to
individual needs; responding positively to a range of situations; listening
and creating opportunities to encourage children and young people to
reflect on and understand experiences and use these to learn about
themselves and others; building confidence; raising self-esteem;
increasing motivation; identifying support systems; working with others
eg parents/carers, teachers, other professionals

Be able to develop mentoring relationships with children and
young people

Establish mentoring relationships with children and young people:
building an open, honest, trusting relationship; using active listening;
open questioning; clarifying and agreeing roles and responsibilities of the
mentor and mentee; determining scope of confidentiality; demonstrating
understanding of expectations and pressures of mentee and mentor;
challenging and supporting; non-threatening; encouraging mentee to
take responsibility; collaborative approach

Use an assessment of individual need to support children and young
people to overcome barriers to learning assess skills and abilities:
holistic assessment; baseline assessment; forms of assessment eg
narrative, time sampling, event sampling, checklist, longitudinal study,
diagrammatic (graphs, charts, sociogram); collecting, interpreting and
integrating valid and objective assessments; including views of children
and young people, teachers, parents/carers, other professionals;
applying theoretical principles to inform conclusions; reflecting on
current policies and procedures; professional knowledge and expertise;
determining skills needed for the successful achievement of goals

Support children and young people to agree an action plan for
participating in structured learning opportunities: exploring strengths
and weaknesses; considering with the mentee what they know about the
problems that they are experiencing; exploring possible solutions;
identifying areas for development and change; discussing goals and
success criteria; agreeing SMART goals; agreeing targets to match
mentees’ level of motivation; recording goals and targets

Evaluate the effectiveness of the action plan: monitoring progress;
measuring impact of mentoring eg using questionnaires, feedback from
others; recording and reinforcing positive change to increase and
maintain motivation; encouraging reflection; providing constructive
feedback; communicating progress to others eg teachers, parents/carers
and others

Agree any necessary changes to the action plan with children and young
people: change to planned intervention eg revised targets, goals;
referral for specialist assessment or intervention; ending the mentoring
process eg acknowledge the completion of targets, praise and
acknowledge positive changes
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Unit 13: Promoting Personal and Social
Development through Child and
Young Person Centred Learning
Opportunities

Unit code: LDSSLM2

Unit reference number: H/602/5258

QCF level: 5
Credit value: 5
Guided learning hours: 38

Unit summary

The purpose of this unit is to provide learners with an understanding of the
importance of personal and social development to children and young
people and how to use different teaching and learning styles to develop and
provide person-centred learning opportunities. The unit also enables
learners to design and deliver person-centred learning opportunities that
promote the personal and social development of children and young people.

Assessment requirements

This unit should be assessed according to Skills for Care and Development’s
QCF Assessment Principles.

The assessment of learning outcomes 5 and 6 of this unit should be in
relation to real work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1 Understand key theories of learning and their relationship to
children and young person centred learning

Key theories of learning: sensory stimulation theory (Laird - all the
senses are involved in the learning process); reinforcement theory (B F
Skinner - positive and negative reinforcement of learning); Cognitive-
Gestalt theory (C Rogers, Laird - the importance of experience,
problem-solving and the development of insight); holistic theories (all
aspects of the personality - intellect, emotions, impulse, intuition and
imagination — must be involved in the learning experience); facilitation
theory (creating a non-threatening atmosphere to enable new ideas and
concepts to be considered without threat from external factors);
experiential learning (Kolb — concrete experience, reflective observation,
abstract conceptualisation, active experimentation); action learning
(practical small group work in which participants learn from each other in
a structured environment)

Child and young person-centred learning opportunities: how these
theories can be appropriately implemented and combined to maximise
person-centred learning opportunities for children and young people eg
through curriculum and group/individual activities and lesson planning,
across whole school activities, during one-to-one support sessions and in
group work; developing appropriate criteria to evaluate the effectiveness
of different methods in different circumstances using both process and
outcome-based methods and involving the children and young people in
such an evaluation; using the evaluation to improve person-centred
learning

2 Understand the impact of teaching and learning styles in the
development of person-centred learning opportunities for
children and young people

The importance of teaching styles: how these contribute to person-
centred learning opportunities and personal, social and cognitive skills
development; the difference between inductive (rule-discovery/bottom
up) and deductive (top-down informative/explanatory) teaching models
and their uses (Stern); synectics teaching (using metaphor to develop
creativity and abstract thinking skills, Joyce, Weil and Cochraine); the
concept attainment model (using categorisation and structured inquiry to
make connections between the known and the new, Bruner); the
development of constructive meaning (Lester, Onore, Kelly); the
student-centred, interactive, democratic and interpersonal learning
methodology, shared power structures and control of learning
opportunities, using the teacher as facilitator of a process approach to
reflective learning

114 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



The impact of learning styles on the development of person-centred
learning: identifying preferred learning styles; aligning visual, auditory,
reading/writing and kinaesthetic/tactile learning styles and the key
theories when planning person-centred learning opportunities; applying
these to own area of work; the importance of positive inter-personal
interactions between pupils and staff to implement successful person-
centred learning

3 Understand how person-centred learning opportunities promote
the personal and social development of children and young
people

The influences that impact on the personal and social development of
children and young people: key positive and negative influences for
individual children and young people; socio-economic background;
housing status; family structure eg single parent, reconfigured, nuclear,
looked-after children and young people; position in family; influence of
siblings and peers; parental influences (parenting style and
effectiveness); health issues eg mental ill health, chronic conditions
causing interrupted attendance; disability eg sensory impairment;
lifestyle influences eg substance misuse by child, young person or family
member/s; the effects of these factors on the child or young person’s
ability to interact and develop relationships with others eg peers,
teaching and learning staff and authority figures; how these factors can
affect the individual child or young person’s vulnerability to peer
pressure

The role of person-centred learning opportunities in promoting the
personal and social development of children and young people: how
different activities can support individual children/young people eg by
enhancing self-esteem through supported, sustained effort leading to
successful achievement of personal targets, through encouraging team
working and peer group interactive learning, through the development of
trusting relationships; how person-centred learning can help children or
young people address personal issues eg anger management, truancy;
reducing the likelihood of exclusion

4 Understand the influence of national, local and school policies on
the provision of person-centred learning opportunities for
children and young people

Key national policies impacting on learning provision for children and
young people: eg Children Act 2004, Education and Inspections Act
2006, United Nations Convention on the Rights of the Child (UNCRC),
Every Child Matters Green Paper, National Children’s Strategy, Special
Educational Needs: Code of Practice (DfES 2001), Professional Standards
for Higher Level Teaching Assistants, Core Standards for Teachers;
reports and good practice eg Steer Report, Ofsted guidance, The
National Curriculum, curriculum guidance (Ofqual), Government White
Papers (eg The Importance of Teaching), Raising the Participation Age,
ways of keeping abreast of current and emerging practice
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Local authority policies impacting on the provision of learning
opportunities: how policies relating to admissions, exclusions, SEN
statements are applied within own work area and how they influence
whole school policies and personalised learning eg what actions can be
taken to prevent a child or young person from exclusion; the process to
be followed in order to access resources that support learning for SEN
children or those experiencing difficulties

Evaluate how school policies impact on the provision of learning
opportunities for children and young people: policies implemented by the
school that affect teaching and learning eg policies on bullying, anti-
discrimination and equality of opportunity; recording and reporting
mechanisms; policies relating to information sharing and multi-
agency/integrated working; the ways in which teaching and learning
opportunities can be constrained or facilitated by school policies; raising
issues and suggesting solutions through the appropriate management
structures

5 Be able to develop person-centred learning opportunities that
support and promote the personal and social development of
young people

Resources that support the development of learning opportunities:
human resources to provide support for learning eg one-to-one,
mentors, teaching and learning assistants, teachers; learning materials
(access to, appropriateness for age/stage of development, culturally
accessible); adapted materials (enlarged text, coloured overlays, online
access software); accommodation eg space, layout, quiet areas; facilities
to provide off-site learning opportunities and physical activities;
incorporating a wide range of learning opportunities

Individual learning opportunities: working collaboratively in order to
provide learning support to individuals; transferring skills and learning to
other areas of the curriculum; the value of creative activities to self-
esteem, social and emotional development and as a lead in to other
forms of learning; issues of competition; identifying a child or young
person’s interests and ways in which these can be used and built on to
provide a range of learning opportunities; how to link these to the
curriculum

Group learning opportunities: organising group work eg group size
(pairs, threes, fours or more), varying group members, friendship
groups, grouping by ability or interest, random groups; the value of
group learning opportunities to individual members and to the groups as
a whole; implementing theories of group learning and facilitating
learning sessions; seeking out opportunities for group learning both on
and off site (planning and delivering such opportunities within the
framework of learning support and the boundaries of your role);
facilitating both formal and informal groups and when each can be used
for maximum effectiveness; the value of team activities and dealing with
issues of competition; supporting groups undertaking task based work so
that each individual feels their contribution is valued

116 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



6 Be able to provide person centred learning opportunities that
support and promote the personal and social development of
young people

Provide learning opportunities for individual children and young people:
identifying specific personal and social development and learning needs;
developing learning plans with and for individual children or young
people; involving families and other professionals; methods that can be
used to engage children and young people; how children and young
people can be involved in evaluating the effectiveness of planned
interventions and activities

Facilitate learning opportunities with groups of children and young
people: managing issues related to group learning eg hierarchies, group
norms, ensuring everyone is able to contribute, dealing with conflict and
dispute; identifying suitable topics, projects and activities for group
learning that support personal and social development; knowing the
benefits of group learning and engaging children and young people in
group activities eg allowing a degree of choice, supporting children or
young people to carry out activities, deciding on the level of supervision
when facilitating learning opportunities; pace of activity; reinforcing
language; role model; using peer support; removing barriers eg
environmental language
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Unit 14: Developing Strategies for
Improving Attendance at School

Unit code: LDSSEW1
Unit reference number: D/602/5260
QCF level: 5

Credit value: 4

Guided learning hours: 29

Unit summary

This unit is designed to provide the knowledge and skills required to work
with children, young people, their families and carers to improve attendance
at school. It covers work with learning providers and with individual children
and young people to support the development and implementation of
strategies to improve attendance.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

This should be assessed in relation to real work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support 121
Services Workforce (QCF) — Issue 1 — April 2011 © Edexcel Limited 2011



Unit content

1

122

Understand factors that influence levels of attendance and
current strategies for improvement

Internal factors: health factors; conditions causing chronic ill health eg
asthma, diabetes, congenital heart disease; complex medical conditions
eg cancers, genetic conditions and those requiring ongoing medical
treatment; physical disabilities; developmental delay; autistic spectrum
disorders; attention deficit hyperactivity disorder (ADHD); learning
disabilities; psycho-social factors eg behavioural problems resulting from
reactive attachment disorder (RAD); mental health issues eg depression,
anxiety; lack of social and emotional literacy; levels of self-esteem and
resilience; social and emotional disadvantage affecting attitudes to
learning; lack of self-esteem associated with fear of failure; educational
disaffection and lack of engagement or ability to cope with learning;
specific disorders relating to non-attendance eg school phobia,
separation anxiety

External factors: universal factors eg age, gender, culture, ethnicity,
care history; family factors eg negative attitudes to schooling and
education, physical or mental family illness, substance abuse, poor or
abusive parenting, domestic violence, criminality; social and financial
disadvantage preventing full participation eg lack of money for correct
school uniform, school trips, books and resources

The learning environment: providing a positive learning environment,
(implementing physical, social and emotional safety and risk
assessment); effective classroom management (setting clear and agreed
boundaries for behaviour and conduct); the importance of modelling
appropriate behaviour; recognising and rewarding appropriate/positive
pupil behaviour; applying strategies and sanctions for dealing with
inappropriate behaviour according to the school’s policies, processes and
procedures eg bullying policies and dealing with inappropriate peer
culture; the importance of avoiding the stereotyping of pupils by those
within the learning environment

Strategies for improving attendance: the importance of reviewing
current methods of monitoring attendance eg whole-school approaches,
school policy on attendance, registration periods, term-time holiday
requests, reward schemes, fast track penalties, attendance colour
banding in registers, individual pupil management strategies; current
practice eg implementing the support and challenge to schools
(Behaviour Challenge/Steer Report), positive action and whole school
behaviour strategies; the importance of having clear protocols for
involving pupils, parents and school staff (teaching and non-teaching) in
such a review; evaluating the effectiveness of current policy, using
different methodologies eg quantitative and qualitative data, and using
the findings to inform and modify the policy as necessary
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2 Understand key approaches to behaviour and full attendance

The impact of legislation: the statutory requirements relating to
attendance eg the Education (Pupil Registration) (England) Regulations
2006 and Amendment 2010, the Education (School Attendance Targets)
(England) Regulations 2007); the home country equivalent in the other
countries of the UK covering registration and attendance requirements
such as twice daily registration; the implications of Children Act 1989
and 2004, The Education Act 1996 and 2002, Crime and Disorder Act
1998, School Standards and Framework Act 1998, Anti-Social Behaviour
Act 2003 on school’s responsibilities for managing behaviour and
attendance and the implications of such legislation for policy and
practice; Equality Act 2010 (ensures inclusion, reasonable adjustments,
covers race, equality, disability, special needs); the roles and
responsibilities of staff in relation to policies and how LA monitoring
procedures, Ofsted inspection and associated guidance can support
schools with managing behaviour and attendance

Multi-agency approaches to behaviour and attendance: how schools can
access help from a range of agencies and promote a team based
approach to managing behaviour and attendance eg the roles and
responsibilities of school staff, Education Welfare Officers (EWQ'’s),
mentors, parents and carers, other agencies (police, Youth Offending
teams, social services, psychology services, health services, mental
health services and voluntary agencies eg substance misuse agencies);
engaging these agencies to develop joint protocols that support
attendance and behaviour eg referral procedures, communication
channels, based on current best practice

The advantages of a whole school approach to behaviour and
attendance: developing a holistic and inclusive approach to improving
attendance; how this can improve learning and what this means for own
area of responsibility eg effective planning, policies and procedures,
engagement with families and other agencies, effective monitoring and
data analysis to inform action, clear communications, individual case
management systems, anti-bullying and anti-cyber-bullying policies, the
monitoring of vulnerable groups of pupils and good working relationships
with other agencies; developing the managerial know how and using a
solution-focused approach to behaviour and attendance, sources of help
and guidance eg the Primary National Strategy materials; involving and
engaging all teaching and non-teaching staff in policy development
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3 Understand how policies and practices can impact on attendance

The impact of the curriculum on behaviour and attendance: the
importance of thorough curriculum planning when developing a
curriculum that is interesting, stimulating and able to engage all pupils in
order to improve behaviour and attendance; curriculum content eg
personal, social, health, education (PSHE), social and emotional aspects
of learning (SEAL); methods of delivering this eg effective timetabling,
using theories of learning and knowledge of learning styles to deliver
creative and engaging learning, covering agreed content at an
appropriate level for all learners in that lesson; strategies that can be
employed eg rotating lessons to build in physical activity, interactive
learning and creativity into the timetable; the importance of extra
curricular activities to provide alternative methods of encouraging self-
esteem and engagement with learning

Attendance monitoring and data collection: the contribution that
attendance monitoring and data collection can make to improving
attendance eg how data is used to measure the percentage of truancy
and poor attendance and identify individual pupils who are having
difficulty with attendance; what action to take; the different ways of
informing parents eg letters, phone calls, home visits; the advantages
and disadvantages of each method of communication; how this
contributes to school improvement

The impact of teaching practice on behaviour and attendance: the
importance of a positive learning environment and what this means for
teaching practice eg encouraging mutual respect between staff and
pupils and between pupils through ground rules, clear boundaries for
behaviour, a non-patronising, non-discriminatory approach, behaviour
management techniques and good classroom management; the
importance of lesson planning to ensure that the needs of all pupils are
addressed in a creative and interesting way; resources and support for
teaching practice (ways to engage pupils in planning lessons as
appropriate); the negative implications of poor teaching practice on
behaviour and attendance eg pupil boredom and disengagement leading
to compensatory and disruptive behaviour, lack of respect and the
impact of this on learning, the need to prioritise classroom management
over teaching and learning

Impact of pupil codes of conduct on attendance: understanding children
and young people’s developmental need for structure and routine and
the links with safety and self-confidence; how codes of conduct can
provide boundaries and a framework to support personal behaviour goals
for those pupils with behaviour issues; how structure and routine can
contribute to learning by providing a safe environment
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4 Supporting learning providers to improve attendance

Monitoring attendance: how this helps to identify pupils not receiving
education (not in education, employment or training - NEET); the links
between attendance and school performance and outcomes for children
and young people eg the increased likelihood of anti-social/criminal
behaviour, substance abuse, teen pregnancy, low uptake of further
education and training and subsequent unemployment; the spiral of
truancy as poor attendance leads to pupils falling behind and the effect
on self-esteem

Supporting the use and interpretation of attendance monitoring data
analysis: understand the different methods of registration and coding eg
manual or electronic and the different types of electronic system;
managing registration systems eg how often electronic registers should
be printed out, recognising mistakes and coding errors and what action
to take, how long registers should be kept open according to school
policy; the legal requirements of registration; methods of interrogating
and analysing the data to provide information to support improvements
in attendance

Supporting the implementation of whole school systems: developing
policies that reflect best practice and the role of staff training to ensure
coherent application of such policies eg a named lead manager for
attendance, clear communication of attendance policies, procedures and
responsibilities; the importance of having home-school contracts in place
setting out the roles of parents/carers in supporting attendance; the
need for key staff to receive attendance data routinely so that trends are
identified for groups and individuals (late attendance and unauthorised
absences); the importance of integrating behaviour, anti-bullying and
attendance policies and ways in which this can be achieved; the
importance of a pro-active approach to implementation

Reviewing current policies and practices in behaviour and attendance
management: first day of absence procedures; the effectiveness of
internal and external communication systems eg checking contact
numbers, names and addresses routinely; the rewards and sanctions in
place for good/poor attendance and how effective these are; ensuring
that the school development plan includes behaviour and attendance;
seeking feedback from children, young people and families

5 Supporting children young people and their families to improve
attendance

Barriers to school attendance: issues impacting on school attendance eg
bullying, peer group pressure, negative interpersonal interaction with
teachers and authority figures; internal and external factors affecting
attendance and overcoming these working in partnership with
colleagues, parents/carers and other agencies
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Supporting children and young people and their families to develop and
implement strategies to improve attendance: working with families to
support children and young people with behaviour and decision making;
the boundaries of own role and when to refer to other agencies; what
alternative education provision is available; the importance of monitoring
the attendance of looked-after children separately and having clear
arrangements in place to support pupil attendance from hard-to-reach
communities eg traveller communities; the importance of demonstrating
strong attendance and punctuality to act as a role model; raising
awareness so families understand the importance of school attendance
eg how much school is being missed if children or young people are
taken away on holiday in term time, the difficulty they are likely to have
in catching up and the implications for their overall education; the legal
obligation placed on parents to educate their children and the possible
sanctions eg parenting orders

Work with local communities to combat non-attendance: the role of the
education welfare officer (EWO) in supporting attendance and the
strategies that can be used with parents and the wider community to
overcome non-attendance eg making contact numbers available for
people to report schoolchildren in the local area during school hours
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Unit 15: Implementing Statutory Action in
Relation to Attendance at School

Unit code: LDSSEW?2

Unit reference number: H/602/5261

QCF level: 5
Credit value: 4
Guided learning hours: 28

Unit summary

This unit is about the role of education welfare officers in initiating and
following up statutory action to enforce school attendance. It requires
learners to understand the legal basis for action and to explore the issues
raised by statutory action.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

Learning outcomes 3 and 4 of this unit should be assessed in relation to real
work activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit content

1 Understand the legislation and regulations surrounding the
attendance at school of children and young people

The legislative and policy context relating to school attendance for
children and young people: the requirements and regulations concerning
school attendance under the law eg The Education Act 1996 and 2002,
the Children Act 1989, the Education (Pupil Registration) (England)
Regulations 2006 and Amendment 2010, the Education (School
Attendance Targets) (England) Regulations 2007), Police and Criminal
Evidence Act 1984 and associated guidance, Crime and Disorder Act
1998; School Standards Framework act 1998, Anti-Social Behaviour act
2003, the home country equivalent in the other countries of the UK; the
roles and responsibilities of the Local Authority, parents/carers and
school staff in relation to attendance; the implications for children and
young people eg the positive and negative impact of compulsory
schooling on children and young people including those with emotional
or behavioural issues, temporary or permanent physical or health
problems; the school’s responsibilities for managing behaviour and
attendance and how such legislation is reflected in policy and practice

2 Understand the effects of statutory action in relation to
education on children and young people, their families and
schools

The outcomes of statutory action in relation to education for children and
young people: the types of statutory action and range of legal
interventions that can be used in situations where attendance is an issue
eg fast track, school attendance orders, penalty notices, education
supervision orders, parenting contracts and parenting orders; outcomes
eg improvement in attendance, prosecution, alternative provision

How statutory action affects professional relationships with children,
young people and their families: building and maintaining helpful
relationships with school staff such as teachers, classroom assistants,
sport and leisure staff and other education providers; building
relationships with the wider workforce supporting children and families
eg Education Welfare Officers, social workers, doctors and psychologists;
positive effects eg building relationships, improved communication;
negative effects eg breakdown in trust, lack of respect

How statutory action can support the achievement of positive outcomes
for children, young people and their families: eg through discussion to
determine the underlying issues for non-attendance and action planning
to provide supportive educational strategies; as a result of early
intervention strategies employed through multi-agency working with eg
social workers, police and youth work; how action supports achievement
and outcomes eg by ensuring children’s welfare and safeguarding, an
entitlement to education, raising aspiration and expectations, reduces
likelihood of anti-social behaviour or crime
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3 Be able to prepare for taking statutory action in relation to
education

Preparing evidence that non-statutory alternative strategies have been
unsuccessful: understand what common alternative strategies to
statutory action can be implemented eg enforcing home-school
contracts; working with parents/carers, action planning with teachers,
providing classroom support, implementing behaviour contracts,
mentoring, peer group pairing; understand the role of documentation
and record keeping in providing evidence of actions taken

Communicate with all relevant people regarding the statutory action:
parents/carers, other professionals involved with the child, young person
and their family eg social workers, health professionals, youth workers;
providing information in a format that is consistent with policies on
confidentiality

Prepare useable evidence for legal proceedings: using reports, records
and other documents as evidence of the school’s interventions and
attendance strategies; writing a concise and accurate report that is
educationally focused and objective; importance of registers as legal
documents; the importance of following timescales and obtaining the
appropriate signatures; importance of making reference to any
statement of SEN when covering pupil’s achievements; providing fair and
accurate coverage of pupil performance and details of attendance; the
roles and responsibilities of other individuals involved; accurately
documenting communication and multi-agency work

4 Be able to initiate and follow up statutory action

Submit documentation to initiate statutory proceedings: the role of the
school policy, procedures and process for initiating statutory proceedings
against parents; the correct policy and procedures for submitting
evidence; why it is important to follow due process; the guidance
available for LAs; how this guidance/process is implemented eg in formal
caution interviews; use of the Police and Criminal Evidence Act 1984
Code of Practice for prosecution for school non-attendance eg in relation
to interviewing; understanding what documentation is appropriate and
admissible as evidence and what is not

Provide ongoing support to children and young people and families
following statutory action: eg agreeing support mechanisms for children,
young people and families to encourage school attendance including
multi-agency work and referrals; types of strategies that can be used to
support children, young people and families eg the role and use of the
Common Assessment Framework; Family Intervention Projects and other
similar joint initiatives; sources of help and assistance in your local area
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Maintain relationships with families following statutory action: eg
communicating with children, young people and families in a way that
demonstrates a supportive rather than punitive attitude eg in an open,
honest and transparent manner using a range of communication skills to
build trust; demonstrating that you are acting in the child or young
person’s best interests to improve the outcome of their educational
experience; behaving as a “critical friend”

N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TT0Z paawIT [29Xap3 @ TT0Z I4dy — T ansST - (400) 9240HOM SIDIAIDS

€ET Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON
sbuipaadoud |eba| J0J 20UBPIAD 9|geasn aldedaldd €°€
uonoe A1oiniels ay
buipaebaus ‘ajdoad jueasjadl ||e YiIm 93ediunwwio) '€ LOIIEINPS 03 UONE|D.
[NJSsa2oNsun uaaq aAey salbajelys ul uoiyoe Aisoiniels bupjey
dAIjeUIR)}|e A10IN]RIS-UOU JBY] 9DUDPIAD aledald  T°€ loj aaedaud 03 9|ge ag €
saljiwey J1ay3y pue 9jdoad bunoA
‘uaJp|Iyd 104 SOWODINO0 DAIRISOd JO JuBWDAIYDE
9y3 Joddns ued uoioe Aioiniels moy asAleuy  €°¢
Salllwey
B B honma AL Al SO, | sioouos pue sy
|[euolssajold sjosjje uon Jojnjels moy leuy  ¢°¢ 1133 ‘adoad BunoA pue
9|doad bunoA uaJ4p|Iyd uo uolesnpa 0}
pue uaJp|iyd 404 UOIIRDONPd 03 UOIIR|3J Ul uojloe uolne|ad ul uoide Aioiniels
Alojnje]s JO SaW023N0 3Y) OjuUl ydodeasad uo Joday  T°Z | 40 S10949 ay) pueisiapun 4
9|doad BunoA pue uaup|iyd
JO |O0YDS je ouepuane
ay3 buipunouains
9|doad BunoA pue uaJp|iyd 10 dduUepuUdIIL |00YDS 0] suonje|nbad pue
Bbuiye|ad 3xa3u0d Adijod pue aAne|siba| oyl asAjleuy  T°'T | uone|siba) ayj pueisiapun T
CRIIENETET] adAy
9je@ | O0l1]0j310d | @OUdpIA] eL19311D JUBWSSASSY sawod3no bujuiean

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TTOZ pa3WIT [90xap3 @ TTOC |MdY — T anssT - (400) 92400 SDDIAIBS
Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON

PET

(pajdwes Jr)

:91eQ

:21njeubis JalIIaA |euldaul

1918

:24n3jeubis 10ssassy

:91eQ

:24njeubis Jsulea

:91e(

.oueu Jau.Jeo

uonoe Alojniels
Buimoj|oj saljiwes yyim sdiysuonie(ad uiejuiey

uoloe Aloinieis buimoljoj saljiwes pue ajdoad
BunoA pue uaup|iyd 03 oddns bulobuo apinoid

aJnpadco.d
pue Adijod yjim aocuepJaodoe ul sbuipasasoud
AJ03n3e3s a3enniul 03 UOI3RIUSWNDOP JWANS

€y

v

Ty

uonoe Aioiniels dn moj|oy
pue ajeniul 0] s|qe =g 14

?1eq

CRITEYETEY
oljojiiod

adAy
CRITET V|

21193110 JUDWISSISSY

sawod3no bujuiea




Unit 16: Support Children and Young
People to Participate in the
Design and Delivery of Services

Unit code: LDSSO1
Unit reference number: K/602/5262

QCF level: 5
Credit value: 3
Guided learning hours: 22

Unit summary

This unit is about enabling children and young people to participate in the
delivery and design of children and young people’s services.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles, using a real work environment.

Additional information

Legislation and codes of practice may include:

e Children Act 1989 and 2004

e« UN Rights of the Child

e values and principles of working with children and young people.
Methods of support may include:

e capacity building within the organisation to support children and young
people’s participation

e capacity building among children and young people.
Barriers may include:

e accessibility

e sensory impairment

e social skills

o self-esteem

e speech, language and communication needs

e learning disability
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e peer pressure

o family pressure.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.

136 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TT0Z paawIT [29Xap3 @ TT0Z I4dy — T ansST - (400) 9240HOM SIDIAIDS

LET Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON
S9JIAJDS
co_pmn__w__tmn_ mb_n_om.m BunoA | BuwaAlep pue Buubisap Ul
pue uaJp|iyd Joj sassadold uonenjeaa dojeAaq '€ 51doad BUNoA pue usIpiyd
S92IAJ3S buliaAlep pue bulubisap J0 uonedpiued ajenjeAs
ul uonedpiied s,ajdoad BunoA pue uaJp|iyd J0JIUOK 1°€ pue Jojluow 03 9|ge ag €
uonedpiyied 03 saalleq
9WO0249A0 03] 9jdoad bunoA pue uauap(iyo poddns  g'Z
uonedpiied o3 sialdeq AJauapl 7
9iedpiied o3 ojdoad BunoA pue
uaJp|iyo a|geua jeyy 1oddns jo spoylaw dojpAeag  £°C
5 S92IAJDS BullaAlPp pue
] mw_u,_\%,umn_ mc_w_dmw: uoISIDap Ul 3|0 m_n_wsﬁ . BuiuBisap ul aedidned
puejstapun 03 9jdoad BunoA pue uaJlp|iyd 0 S 7t 03 ajdoad BunoA pue
9|doad BunoA pue uaJp|iyd jo uonyedpiued ayy uaJp|iyo Joj saniunjuoddo
91e3I[10.) JBY] S9ssa004d pue SWwalsAs Juswdwi  1°¢ apinoid 03 9|qe ag r4
AJdAII9p pue ubisap a21A49s ul uonjedpiued s,ajdoad
BunoA pue uaup|iyo jo suonedidwi |eba| ayl asAleuy  €°T
AJdAII9p pue ubisap 221A43s ul uonedpied
s,9|doad BunoA pue uaJp|iyo Jo anjeA ayj uieldxg Z°'1 AIoAIPP pue UBISap
9jedpiyJed DIAJDS Ul 93eddijued
03 9|doad pue uaJp|iyd jo sjybu ayjy ayowoud ued 9|doad BunoA pue
1ey3 ao130ead Jo sopod pue uone|siba) ayy uieldxg 1°T uaJp|iyd Moy pueistapun T
CRIIENETET] adAy
9je@ | O0l1]0j310d | @OUdpIA] eL19311D JUBWSSASSY sawod3no bujuiean

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TTOZ pa3WIT [90xap3 @ TTOC |MdY — T anssT - (400) 92400 SDDIAIBS
Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON

.9le

8ET

(pajdwes jr)

:24njeubis JallIaA |euldaul

1918

:a4nyeubis 10Ssassy

:91e(

:o4njeubis Joulea

.9led

.ouwleu Jasulean



Unit 17: Working with Groups of Children

and Young People to Support
Learning and Development

Unit code: LDSS02

Unit reference number: M/602/5263

QCF level: 5
Credit value: 4
Guided learning hours: 27

Unit summary

The unit is concerned with facilitating groups of children and young people
to participate in group work and develop skills and teamwork.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be through real work activities with
children and young people.

Additional information

Theories may include:

stages of group development (Tuckman etc)

interpersonal relations and development (Encounter groups etc)
group facilitation (eg delphi etc)

discourse (eg brainstorming etc)

social group work (Wilson etc)

group action learning (Lewin etc).

Group dynamics may include:

norms
roles
relationships
status

social influence.
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Inclusive approach may include:

identifying and addressing barriers

providing individual support to enable participation
no blame culture

culture of respect and shared concern.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 18: Employment of Children and
Young People

Unit code: LDSS03

Unit reference number: A/602/5265

QCF level: 4
Credit value: 2
Guided learning hours: 17

Unit summary

This unit provides learners with the opportunity to develop knowledge about

the legislation and regulations for the employment of children and young

people. Learners also have the opportunity to apply skills in providing

information and advice about the employment of children and young people

and the issuing and monitoring of work licences and permits.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit should be assessed in relation to real work activities.

Additional information

Others may include:
e employers
e children and young people

e parents
e carers
e teachers

e youth workers.

Assessment methodology

Learners can enter the types of evidence they are presenting for

assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 19: Acting as an Advocate

Unit code: LDSS04

Unit reference number: F/602/5266

QCF level: 4
Credit value: 4
Guided learning hours: 27

Unit summary

This unit provides the skills and knowledge to enable the learner to
advocate on behalf of children and young people, putting forward their
views. It also distinguishes between advocating on behalf of children and
young people and acting as an independent advocate in the best interest of
the child/young person.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.

Additional information

Legal and ethical requirements may include:

Children Act 2004

Mental Capacity Act

best interest conflicts

parental pressure

knowledge of criminal intent/act

knowledge of intent to harm self or others.

Models of advocacy may include:

best interest
self-advocacy
Mental Capacity Act advocate.
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Range of individuals may include:

e individual children and young people

e parents/carers

e other professionals eg social workers, teachers, healthcare professionals.
Relevant information may include:

o the expectations, views and feelings of the child/young person

o all documentation relevant to the advocacy process

e policies, procedures, guidance and protocols with other organisations
involved in the advocacy process

e the limits and boundaries of the advocacy process and why it is
important to maintain them

e any compromises that may be negotiated within the plan.
The purpose of the advocacy process may include:
e to present the best interests of the child/young person or

e to act as an independent advocate to represent the views of the child or
young person.

Relevant people may include:

e courts/tribunals/children’s hearings
e social services

e healthcare professionals

e education services.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 20: Integrating and Promoting
Careers Education and Guidance
into the Curriculum

Unit code: LDSS05

Unit reference number: 1/602/5267

QCF level: 5
Credit value: 3
Guided learning hours: 23

Unit summary

Learners will plan for and promote the value of integrated careers education
and guidance and will evaluate provision and make recommendations for
improvements.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real-work activities.

Additional information

The plan for the integration of careers education and guidance
(CEG) into the curriculum may include:
e a clear specification for CEG goals in relation to curriculum planning

e policies and ethos of the educational establishment and how CEG would
fit into that

e how to communicate with stakeholders to promote good working
relationships

e information on CEG resources that are available to support the
integration of CEG into the curriculum

e the support available to help staff to integrate CEG into the curriculum
e« who needs to be involved and ways of gaining their commitment
e how the process of CEG integration will be monitored.
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Accepted standards may include:

e National Occupational Standards

e National Minimum Standards

e quality programme criteria

e Professional Body codes of practice.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 21: Managing the Exclusion and
Reintegration of Children and
Young People

Unit code: LDSS06

Unit reference number: R/602/5269

QCF level: 4
Credit value: 3
Guided learning hours: 26

Unit summary

This unit is about managing the provision of alternative learning for children
and young people who have been excluded from school and supporting
children and young people, their parents and carers through exclusion and
managing the reintegration process.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.

Additional information

Legislation, guidance and local protocols may include:

e rights and responsibilities in relation to permanent and fixed exclusion as
they affect children, young people, their families and carers

e legislation relating to exclusion of children and young people of statutory
school age and its implication for local authorities and learning providers

e roles and responsibilities of other agencies in relation to excluded
children and young people.

The key social influences may include:
e socio/economic factors

e« home background/parenting experiences
e learning difficulty

e mental health

e substance misuse

e peer pressure.
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Information may include:

e special assessments if available

e any information about the child/young person and their current situation
e the reasons for the proposed exclusion

o the thoughts and feelings of the child/young person.

Alternative learning plan may include:

o alternative learning provision

e any required assessment of the child/young person

e support available to the child/young person, their parents and carers
e progress review arrangements

e criteria for reintegration.

Follow up support may include:

e direct support work with child/young person

e direct support work with parents and carers

o facilitating access to other support services

e contributing to the assessment for reintegration.

Individual reintegration and learning plan may include:

e necessary information for the receiving learning provider

e information about the receiving learning provider

e learning activities and programmes agreed with the child/young person
e processes and procedures for transfer

e how the ongoing progress of the child/young person will be monitored
e additional support available and how to access it

e how to identify when any additional support is no longer required.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 22: Supporting Learning Mentor
Provision

Unit code: LDSS07
Unit reference number: D/602/5081

QCF level: 5
Credit value: 3
Guided learning hours: 22

Unit summary

This unit is about promoting the role of learning mentors within the wider
school curriculum and the quality of learning mentor provision within the
educational establishment. It also about support for individual learning
mentors within the educational establishment.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real-work activities.

Additional information

Policy and plan may include:

e how learning providers will ensure the effective use of learning mentors

e what information must be provided to learning mentors
e aims of the provision and key activities

o referral criteria and processes

e case planning frameworks

e monitoring and evaluating the impact of the work.
Personal development plans may:

e establish roles and responsibilities

o identify opportunities for regular case load and performance review
sessions

e identify opportunities for the provision of learning and development
support

e establish success criteria against which to monitor learning mentor
performance.
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Feedback may be:

o from employing educational establishment

e evidence of improved pupil behaviour and attendance

e evidence of enhanced pupil attainment.

Performance review process that may:

o follow best practice for the conduct of performance reviews

e evaluate performance against agreed success criteria

o provide feedback on performance to individual learning mentors

e establish and agree an action plan to improve performance and how this
will be implemented and monitored.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 23: Developing and Supporting
Learning Mentor Networks

Unit code: LDSS08
Unit reference number: H/602/5082
QCF level: 5

Credit value: 3

Guided learning hours: 19

Unit summary

This unit is about providing support and development for learning mentors
through networks.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development is QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.
Additional information
Strategy and operational plan may include:

e a framework of policies and practices for learning mentor provision
locally and regionally

o detailed resource requirements for the establishment and maintenance
of learning mentor networks

e a detailed recruitment and selection process
e processes for reviewing the effectiveness of learning mentor provision.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 24: Supporting Young People into

Employment, Education and
Training

Unit code: LDSS09

Unit reference number: M/602/5084

QCF level: 5
Credit value: 3
Guided learning hours: 22

Unit summary

This unit is about providing information advice and support to young people
to enable them to secure employment, education and training.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

This unit should be assessed in relation to real-work activities.

Additional information

Data may include:

labour market intelligence
employment statistics

job opportunity information
destination trends
employment trends

national, regional and local data.

Range of opportunities may include:

national schemes
local schemes
statutory agencies
private agencies

voluntary agencies
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Range of methods may include:
e interview
e questions and discussion

e examination of CV.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 25: Lead the Management of

Transitions

Unit code: LDSS010

Unit reference number: F/602/2853

QCF level: 5
Credit value: 4
Guided learning hours: 29

Unit summary

The purpose of this unit is to provide the learner with the opportunity to

develop knowledge, understanding and skills to support workers engaging
with individuals who are experiencing transitions and changes.

Assessment requirements

The assessment of this unit should comply with the Skills for Care and

Development’s QCF Assessment Principles.

Additional Information

Factors may include:

positive/negative identity and self esteem
stable/unstable relationships and networks
secure/insecure attachments

experience of discrimination/social exclusion

experience of abuse or harm.

Others may include:

self
workers/practitioners
carers

significant others
other professionals

people who use services.

Additional support may include:

training
emotional support

support to manage tensions and dilemmas.
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Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 26: Working in Courts and Formal
Meetings

Unit code: LDSSO11
Unit reference number: F/602/5087

QCF level: 4
Credit value: 2
Guided learning hours: 15

Unit summary

This unit is for people who appear in court and formal meetings such as
case conferences or other hearings.

Assessment requirements

This unit should be assessed according to Skills for Care and Development’s
QCF Assessment Principles.

This unit should be assessed in relation to real work situations.

Additional information

Formal meetings may include:
e case conferences

e tribunals

e reviews

e hearings.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 27: Understand Motivational Theory
and Practice in Learning and
Development Settings

Unit code: LDSS013
Unit reference number: 1/602/5088

QCF level: 5
Credit value: 3
Guided learning hours: 28

Unit summary

The aim of this unit is to provide the learner with knowledge of motivational
theories and their application to practice.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit can be assessed in a work-based or learning context.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 28: Supporting the Social and

Emotional Aspects of Learning

Unit code: LDSS014

Unit reference number: L/602/5089

QCF level: 5
Credit value: 4
Guided learning hours: 28

Unit summary

To enable understanding of the importance of the social and emotional

experiences of children and young people to learning and development.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.

Additional information

Theories may include:

brain structure, function and learning (MacLean, LeDoux, Damasio,
Jensen)

Social and emotional events; home or school-based

negative emotions, eg stress, fear, anxiety, disappointment, anger,
sadness, hurt.

Social and emotional skills may include:

self-awareness

managing feelings
motivation

empathy

social skills and relationships.
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Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.

178 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TT0Z paawIT [29Xap3 @ TT0Z I4dy — T ansST - (400) 9240HOM SIDIAIDS

6T Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON
juswdojanap
aJ4n3nj wuojul 0} awwedboud ayj ajen|eas ¢
w05 10010 61 Sommemmte Doy sy 7| MoWIERA2D pue Sued
el jow leyl saiiuny ululea| apinodd '€ |EUOIIOWS pUE [e1D0S
uoisinoad bujuiea| |euolzowd 9jowoud jeyy sswwesboud
pue |epos poddns jeyy suejd wnNN2IND 2ONPOld  T°€ jJuswa|dwi 03 3|ge ag €
juswdojaAap pue buiuied| |euolowW pue
|e1nos ul syuaded BUIA|OAUL J0J sa1bajedls Aoy uleldxg €'
140 [00YdsS |0y JO sjijauaq ayj ajenjeA Z°¢ pue Bujules| [BUOIIOWD
douewlojlad jooyds pue bululea| |euonowa pue pue |epos yoddns
[BID0S JO uoniejuawa|dwi ay) usamlaq s)ull asAleuy  T°Z | 1eyl saibajeldys pueisiapun 4
dolon UGN juawdojaAap pue buluie)
e |e1pos pue bul meHcMMB % MU __ cmm.m me : 119U} O3 SIS JEUOLOWS
pue |e|o0s pue bulules| usamiaq syul] IBUY 2T | pue |epos s,a1doad Bunok
douewdojiad pue buiuies| pue uaJp|iyd Jo souepodwl
UO SS3.3S JO S10949 9yl Inoge saloay) asAleuy  T°T 3Y3 pueisiapun T
CRIIENETET] adAy
9je@ | O0l1]0j310d | @OUdpIA] eL19311D JUBWSSASSY sawod3no bujuiean

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TTOZ pa3WIT [90xap3 @ TTOC |MdY — T anssT - (400) 92400 SDDIAIBS
Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON

.9le

08T

(pajdwes jr)

:24njeubis JallIaA |euldaul

1918

:a4nyeubis 10Ssassy

:91e(

:o4njeubis Joulea

.9led

.ouwleu Jasulean



Unit 29: Supporting Young People to
Maintain Health and Wellbeing

Unit code: LDSS015
Unit reference number: F/602/5090

QCF level: 5
Credit value: 4
Guided learning hours: 31

Unit summary

The purpose of this unit is to ensure the provision of structured, appropriate

support for young people’s health and wellbeing by implementing

structures, policies and protocols, raising awareness and providing general

and targeted information, advice and guidance on health issues.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit must be assessed in a real-work environment.

Additional information

Stages of adolescent development includes:
e puberty and early adolescence from 11 - 13 years
e mid-adolescence from 14 - 16 years

e late adolescence from 16 - 19 years

e gender differences throughout adolescence

e individual differences in rate of development.
Influences may include:

e personal

e social

e psychological

o family and peer group

e« media and advertising

e self-esteem and resilience.
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Systems and protocols may include:

o confidentiality

e access, timing and location

e training for staff

e child protection

o referral

e liaison with health professionals.

Health and wellbeing topics may include:

e substance misuse; smoking, drugs and alcohol

e eating disorders

e contraception, pregnancy and sexual health

e developing and maintaining relationships

e Kkeeping safe

e nutrition and health

e personal hygiene

Information and guidance materials containing:
e accurate information on health topics

o where to get more information

o what services are available

e« how to access additional help.

Signs and symptoms may include:

e disclosure of a health problem or abuse

e physical signs eg abnormal weight loss or gain (body dysmorphia)
e neglect of personal appearance

e psychological sighs eg mood swings, constant low mood
e hyperactivity, irritability, constant lethargy.
Action may include:

e as agreed with the young person

e in line with policies and protocols eg safeguarding and child protection.
Plan for delivery may include:

e curriculum

e mode of delivery

e materials

e locations

e publicity

o staff training and development.
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Assessment methodology

This unit is assessed in the workplace or in conditions resembling the
workplace. Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 30: Understand how to Manage a
Team

Unit code: LDSS016

Unit reference number: D/602/3170

QCF level: 4
Credit value: 3
Guided learning hours: 20

Unit summary

The purpose of this unit is to assess the learner’s knowledge and
understanding necessary to support and enable team development.
Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Additional information

Models may include:
o« team development activities
e induction into a new team.

Approaches may include groups such as quality circles.

Assessment methodology

Learners can enter the types of evidence they are presenting for

assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 31: Lead and Manage a Team within a
Health and Social Care or
Children and Young People’s
Setting

Unit code: LDSS017

Unit reference number: H/602/3171

QCF level: 6
Credit value: 7
Guided learning hours: 46

Unit summary

The purpose of this unit is to assess the learner’s knowledge, understanding
and skills required to lead and manage a team in a health and social care or
children and young people’s setting.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Learning outcomes 2, 3, 4, 5 and 6 must be assessed in the work setting.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Content

1

192

Understand the features of effective team performance within a
health and social care or children and young people’s setting

Team performance: Syer and Connolly Cycle of developing teamworking
skills; Tuckman’s team dynamics; induction; retention of staff; allocation
of workloads; Belbin’s team roles

Challenges: established teams eg resistance to change, practice
becomes routine; developing teams eg new members, induction,
recruitment and appointment; methods of overcoming challenges eg
listening to team members, shared responsibilities, delegating roles and
responsibilities, changing workloads

Management styles: Mintzberg; situational leadership; leading by
example; leading by direction

Maintaining trust and accountability: use of supervision; team meetings;
shared goals; delegation and allocation of roles and responsibilities

Be able to support a positive culture within the team for a health
and social care or children and young people’s setting

Positive culture: shared methods of working; communication; values and
beliefs; closer working methods between organisations; valuing
contribution from others; inclusiveness and openness

Systems and processes: shared records; team meetings; supervisions
and appraisals; induction and staff training

Creative and innovative methods of working: strengths and weaknesses
eg problems with interagency working; potential issues eg
communication problems, time, shared notes; advantages such as
dynamic approach, person-centred care, integrated workforce agenda;
urgency and priorities; co-working arrangements; rota systems;
challenging routine practices

Be able to support a shared vision within the team for a health
and social care or children and young people’s setting

Vision and strategic direction: transformational leadershipl; shared
values; empowerment; developing other people; openness; honesty;
strategic planning

Communication: through meetings, supervision and appraisals, open
channels of communication, verbal, written, relationship with other

Working with others: carers; significant others; other professionals;
people who use services; effective communication,

Evaluation methods: audits; reports; self-assessment of teams; team
performance; feedback from individuals, families, other professionals
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4 Be able to develop a plan with team members to meet agreed
objectives for a health and social care or children and young
people’s setting

Team objectives: shared goals; agreed plans; access to information for
all team

Skills, interests, knowledge and expertise: Honey and Mumford; use of
supervision; staff development opportunities; utilisation of staff in work
allocation

Planning process: involvement of individual, family, team, external
agencies; agreed plan; implementation; obtaining feedback

Sharing skills and knowledge: through eg mentoring, shadowing,
supervision and appraisals, team meetings, effective and open
communication

Agreeing roles and responsibilities: based on eg individual strengths,
expertise, knowledge, needs of the team, needs of the service user,
through meetings, supervision and appraisals

5 Be able to support individual team members to work towards
agreed objectives in a health and social care or children and
young people’s setting

Set personal objectives: based upon learning needs and staff
development, through supervision and appraisals

Opportunities for development and growth: personal and professional
development; Continuing Professional Development; advancement of
career; development of roles within the team; growth and expansion of
the team

Advice and support: mentoring; shadowing; supervision and appraisal;
Personal development plans

Solution focused approach: effective communication; methods to
overcome challenges; effective use of resources; effective use of time;
effective use of personnel
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6 Be able to manage team performance in a health and social care
or children and young people’s setting

Monitor and evaluate processes: through observation of practices;
feedback from service users; families, external agencies, team members

Feedback: verbal; written; informal and formal; meetings; one-to-one,
supervision and appraisals; giving feedback individually eg using positive
and negative critique, self-assessment and reflection as part of process;
feedback to teams eg use of reports and audits, positive and negative
critique, ensuring shared responsibility

Recognition of achievements: positive reinforcement; recognition;
praise; encouragement

Performance not meeting requirements: use of constructive criticism;
identifying limitation or gaps in performance; use of mentoring;
supervision; personal training needs; staff development; encourage self-
reflection and self-critiquing; engage in continuous professional
development
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Unit 32: Plan change in Own Area of
Responsibility

Unit code: LDSS018
Unit reference number: R/600/9654

QCF level: 5
Credit value: 6
Guided learning hours: 30

Unit summary

The purpose of this unit is to assess the learner’s knowledge, understanding
and skills to facilitate organisational change in health and social care or
children and young people’s settings.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Learning outcomes 2, 3, 4, 5 and 6, must be assessed in the work setting.

Additional information

Actors may include:

e internal

o external.

Challenges may include:
e anxiety

e stress

e resistance

o fear

e resources

e competence.

Others may include:

e individuals

e practitioners

o families and friends of individuals

e« advocates
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colleagues
other professionals within and beyond the organisation
others with an interest in the service.

Impact may include:

risks
costs

benefits.

Service provision may include:

individuals
team members
practitioners
stakeholders

service delivery.

Change management plan may include:

a workforce development plan

a resources plan

a support plan for individuals and others affected by the change
a communication plan

contingency plans.

The communication strategy will reflect the needs and preferences of its
audiences and may incorporate:

using a range of styles and formats
adjusting the pace of information giving
repeating key messages over time
clarifying and summarising key points

updating information as necessary.

Individuals are those accessing care or services.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 33: Supporting Policies and
Procedures that are in the
Interests of Children and Young
People

Unit code: LDSS019

Unit reference number: 1/602/5091

QCF level: 4
Credit value: 3
Guided learning hours: 21

Unit summary

This unit provides learners with the skills and knowledge to understand the
current policies, systems and procedures that are working in the interests of
children and young people and challenge those that are not.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s Assessment Strategy

The assessment of this unit should be in relation to real work activities

Additional information

Organisational, local, regional and national policies may include:
e exclusion policies

e alternative education provision

e parenting orders

e parenting support and procedures

e anti-bullying policy

e equality of opportunity policy

e policies for the statementing of children and young people

e information exchange, processes and procedures.

Effectiveness of current organisational, local, regional and national
policies and procedures may include:

o the difference between organisational failures and failures of individual
practice
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the roles and responsibilities of different service providers and the limits
of their responsibilities

quality audit systems and their contribution in measuring effectiveness

limits of own responsibility.

Plan may include:

Evidence for the need to change the policies and/or procedures and how
it was gathered

- direct observation of policies and procedures in practice
- feedback from end users

- feedback from colleagues

Proposals for positive solutions to the issues

Timescales for the introduction of new policies, systems and procedures
in place

How the changes should be promoted

How to challenge inappropriate or inaccurate justifications of existing
policies and procedures

Appropriate authorities

School senior management team
Multi-agency team around the child/young person
Children’s social services

Third party arbitrators

Assessment methodology

Thi

s unit is assessed in the workplace or in conditions resembling the

workplace. Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 34:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

This unit is about the skills and knowledge required by people who have
particular responsibility for engaging with vulnerable young people who

require legal advice.

Assessment requirements

Communicating and Engaging
with Vulnerable Young People
Requiring Legal Advice

LDSS020
L/602/5092
5

3

21

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

The assessment of learning outcomes 2 and 3 of this unit should be in

relation to real work activities.

Additional information

Forms and levels of communication may include:

e appropriate level of spoken language

e appropriate level of written language

e electronic forms of communication

e non-verbal communication.

Key messages may include:

e legal and organisational protocols relating to confidentiality

e who the client is ie not the parent or carer

o professional boundaries, why they are important and how they are

maintained.
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Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 35: Providing Legal Advice to Young
People
Unit code: LDSS021

Unit reference number: R/602/5093

QCF level: 5
Credit value: 4
Guided learning hours: 29

Unit summary

This unit provides the knowledge and skills to enable learners to provide

advice to young people on their rights and responsibilities under the law and
to support young people to access specialist advice and services.

Assessment requirements

This unit should be assessed according to Skills for Care and Development’s
QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.

Sources may include:

official acts
accepted case law and guidance
electronic sources

organisational manuals and guidance.

Areas of legislation, case law and guidance may include:

money, debt and welfare rights

education

housing and homelessness

health and wellbeing including mental health and social services

abuse including physical, mental, sexual and the impact of domestic
abuse

youth justice and the youth justice system
employment
consumer and contract law

forced marriage and honour killings.
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Appropriate communication methods may include:

e appropriate tone and level of language

e appropriate written language

e electronic communication tools

e appropriate non-verbal communication.

The range of specialist advice and support services may include:

e access to a legal advocate (barrister, advocating solicitor, case worker)
e access to social services

e access to health services including CAMHS.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 36: Understand Theories of Careers
Guidance
Unit code: LDSS022

Unit reference number: K/602/5097

QCF level: 5
Credit value: 3
Guided learning hours: 26

Unit summary

This unit enables learners to review and evaluate a range of theoretical
models of careers guidance and analyse how they can impact on the

guidance process.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and

Development’s Assessment Principles.

This is a knowledge-based unit and can therefore be assessed outside the
real working environment.

Theories of careers guidance may include:

trait factor
person-environment fit
personal construct theory
socio-economic approach
DOTS

EGAN

FIRST

Cognitive Information Processing.

Ethical principles and values may be:

person centred
confidential
independent
current

accurate.
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Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 37: Understand the Principles of

Teaching and Learning

Unit code: LDSS023

Unit reference number: K/602/5102

QCF level: 5
Credit value: 3
Guided learning hours: 26

Unit summary

To enable learners to gain an understanding of the key pedagogical models
of teaching and learning and when they can be used to enhance the

learning experience and achievement of young people. Learners will also

understand the impact of personal and organisational ethos and values on
teaching and learning practice.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

This is a knowledge-based unit and can therefore be assessed outside the
real working environment.

Additional information

Pedagogic models used in teaching may include:

inductive teaching

deductive teaching

synectic teaching (use of metaphor)
concept attainment

constructive meaning.

Theories of learning may include:

sensory stimulation theory
reinforcement theory
cognitive-gestalt theory
holistic theory

facilitation theory
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e experiential learning

e action learning.

Main policies and protocols may include:
e equality of opportunity policy

e anti-bullying policy and practice

e person-centred learning policy

e policies to involve parents and carers in school activities.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 38:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Working with Challenging and
Disengaged Children and Young
People to Support Learning and
Development

LDSS024
M/602/5103
5

4

29

The purpose of this unit is to provide an understanding of the theoretical
approaches to understanding and managing challenging behaviour. Learners
will support children and young people to understand the effects of

behaviour and will be able to promote positive changes to behaviour,

learning and development.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit should be assessed in a real work environment.

Causes of challenging behaviour may include:

unmet needs - emotional, social, cognitive
dysfunctional relationships eg attachment failure, abuse
biological causes — eg syndromes and learning disabilities, epilepsy

medical causes - eg diabetic episodes, urinary tract infection, pain.

Theoretical approaches to understanding and managing challenging

behaviour may include:

o developmental (cognitive/learning difficulties)

e behaviourist (learned behaviour)

e social (reactive, social disadvantage)

e emotional (self-esteem)

e motivational (motivational theory)

e nheuroscience.
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Functional assessment may include:

observation of behaviour expressed in context

the Antecedent, Behaviour, Consequence (ABC) approach to determine
the purpose of the behaviour

holistic strategies for preventing, reducing or encouraging alternative
behaviours.

Recognised approaches to discussions may include:

ethical
confidential

non-judgemental.

Others may include:

the children and young people concerned
parents and carers

colleagues.

Targeted interventions may include:

behavioural strategies eg applied behaviour analysis
operant conditioning
positive behaviour support

strategies to address the underlying causes of challenging behaviour, eg
working with parents.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Unit 39: Engaging Parents in supporting
Children and Young People’s
Learning

Unit code: LDSS025

Unit reference number: F/602/5106

QCF level: 5
Credit value: 3
Guided learning hours: 21

Unit summary

The aim of this unit is to provide knowledge of the importance of parents
and parental engagement to learning and also knowledge and
understanding of the links between parenting and learning and the ways in
which parents can be supported in their parenting, and ways in which the
school can encourage parental engagement.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit should be assessed in a real work environment.

Additional information

Models of parenting, eg:

e authoritarian

e liberal

e assertive

e parenting as an adaptive process.

Parenting programmes; approaches and techniques, eg:

e behavioural approaches eg social learning, positive reinforcement,
negotiation and alternatives to punishment

e relationship approaches eg developing parental skills in listening and
communicating with children and young people; understanding
behaviour in context.
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Parental difficulties impacting on engagement, eg
e practical difficulties — working parents, access difficulties

e psychological difficulties — parents who were disaffected learners, who
had poor school experiences, who have self-esteem issues

o difficulties due to social or health problems - domestic violence,
substance abuse, disability, minority groups.

National and local services, eg:
e Home Start
e Parenting UK

e Voluntary and Charitable organisations eg 4Children. Referral pathways
for parents with health or social difficulties.

Legal requirements eg:

e parenting orders and the implications for relationships with the school
community,

e requirements for education of children and parental responsibilities.
Ways of working with parents eg
e whole school approaches eg parent-partnership agreements

e work with specific groups eg children transferring from primary, parents
as first teachers or those needing curriculum support in a specific area

e working with target groups eg children in difficulty, in danger of
exclusion

e ethical principles eg
- confidentiality
- trust and integrity
- right to autonomy
- fairness and mutual respect
- informed consent

- recognition of diversity and pluralistic values.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.

228 N025932 - Specification — Edexcel Level 5 Diploma for Learning Development and Support
Services Workforce (QCF) — Issue 1 - April 2011 © Edexcel Limited 2011



TT0Z paawIT [29Xap3 @ TT0Z I4dy — T ansST - (400) 9240HOM SIDIAIDS

6¢¢ Hoddns pue jusawdojaaaq buiuiea uoy ewojdiqg G |9AT |92Xap3 — uoieddadS - ZE6SZON
sjualed aAlssalbbe pue josdn ‘Aubue yum
Bbuijeap Joj sjooojolad pue saoipoedd ‘sapijod doaaag €°¢€
olpesiun 0D [00YDS—-3WOY DAIFIDLD n_m%W\_/_Mn_ ' Juswabebua
UOREDIUNWILOS [00UY2S—-3WOY SASY | a ¢« [ooyds ajowo.d 03 sjualed
spaau Ji1ayj 03 buipiodoe sjuaded yym YJopm T°€ UM MJom 03 9|qe ag €
sjuaded
buipsoddns ul bujuies| Ajlwiey Jo 3|0d BYy 3sAleuy  €°¢
0J sjuswaJdinbau |eb3| Jo s OmuMMLMa cw_>> WMW_MOE ' sjusJed
40} sjuswadinbad | | JO0 suonedijawi ayj leuy ¢'¢ yoddns 03 a|gejieae
sjuaJed Joj Joddns SUOIJUDAJD]IUI pue
buipinoad sa0IAIDS |BDO| pue |eUOllRU d3BN|eAT T°C S9JIAJDS QY3 pueisiapun 4
s|jooyds yiim buibebua ul aoualladxa Aew
sjuaJded sa13INDIIP Y] SSIWIUIW 03 SABM SSassy €°'T
buiuies|
T e e e Uy | Buluseal saidoad Bunos
P iuyda] pu yoeod Ul moy ajenjeAn  ¢°T pue uaJp|iyd ul syussed
buiuaes| 109)4e buyuaied Jo sjppow Moy asAleuy  T'T JO 9]0J 93 pueisiapun T
CRIIENETET] adAy
9jeq | 0l1]0J310d | @OUdDPIAT BLID}LID JUDWISSISSY sawo023no bulu.iea

eLI9)LID JUSWISSISSe puR SaWO0d3IN0 §ululea




TTOZ pa3WIT [90xap3 @ TTOC |MdY — T anssT - (400) 92400 SDDIAIBS
Joddns pue jusawdojaAaqg buluiea Joj ewoldiq G [9AST |90Xap3 - uoneddads - ZE6SZON

.9le

(0154

(pajdwes jr)

:24njeubis JallIaA |euldaul

1918

:a4nyeubis 10Ssassy

:91e(

:o4njeubis Joulea

.9led

.ouwleu Jasulean



Unit 40: Developing Procedures and

Practice to Deal with Concerns

and Complaints
Unit code: LDSS026
Unit reference number: 1/602/2336

QCF level: 5
Credit value: 6
Guided learning hours: 40

Unit summary

The purpose of this unit is to assess the learner’s knowledge, understanding
and skills required to developing, implementing and reviewing procedures

and practices to address concerns and complaints. It covers the relevant

regulatory requirements, codes of practice and relevant guidance, and
analyses the impact of these on service provision.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development's QCF Assessment Principles.

Learning outcomes 2, 3 and 4 must be assessed in the work setting.

Additional information

Others may include:

o workers/practitioners
e carers

e significant others

e other professionals

e people who use services.

Assessment methodology

Learners can enter the types of evidence they are presenting for

assessment and the submission date against each assessment criterion.

Alternatively, centre documentation should be used to record this
information.
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Unit 41:

Unit code:

Unit reference number:
QCF level:

Credit value:

Guided learning hours:

Unit summary

Manage Physical Resources
LDSS027 (E8)

K/600/9711

4

3

25

This unit will ensure that learners are able to identify, obtain, manage and
review the use of physical resources. The unit also ensures learners are able
to take the environmental impact of resource use into consideration.

Assessment requirements

This unit must be assessed according to the Management Standards
Centre’s Assessment Strategy.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Unit 42:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Source, Evaluate and use Labour
Market Intelligence with Clients

LDSS028
T/502/8431
6

3

20

This unit aims to develop the learner’s critical understanding of the range
and sources of LMI and how to use it with clients.

Assessment requirements

This unit must be assessed according to Lifelong Learning UK’s Assessment

Strategy.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Unit 43: Managing a Personal Caseload as

an Adviser for Children and
Young People

Unit code: LDSS029
Unit reference number: 1/602/5107

QCF level: 4
Credit value: 2
Guided learning hours: 16

Unit summary

This unit provides the knowledge and skills to enable the learner to manage

a personal caseload in order to prioritise cases according to the needs of
children and young people and process cases effectively.

Assessment requirements

This unit must be assessed in accordance with the Skills for Care and
Development’s QCF Assessment Principles.

The assessment of this unit should be in relation to real work activities.

Additional information

The priorities may include:

e need to take emergency action on behalf of client

o timelines for any court/tribunal actions

e additional actions required on behalf of the child or young person.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 44:

Unit code:

Unit reference number:

QCF level:
Credit value:

Guided learning hours:

Unit summary

Provide Ongoing Support to
Clients

LDSS030
D/601/5618
4

2

15

This unit aims to develop the learner’s critical understanding of the types of
ongoing support available and how to agree and provide on-going support

to clients.

Assessment requirements

See Lifelong Learning UK’s (LLUK) Awarding Organisation Guidance for
Career Information, Advice and Guidance for Adults in England.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this

information.
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Unit 45: Develop Support for Young
People with Mental Health
Problems

Unit code: LDSS031
Unit reference number: D/502/9153

QCF level: 4
Credit value: 6
Guided learning hours: 40

Unit summary

This unit is aimed at those working in a range of settings with young people
with mental health problems. It assesses the knowledge and skills needed
to provide and develop support for young people with mental health
problems.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

Additional Information

Factors may include:
e physical health

e medical health care
e social well-being

o sexual well-being

e harmful behaviours
Support may include:
e information sources
e agencies

e Services
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Issues may include:

e social

e emotional

e psychological

Others may include:

e colleagues

e workers in other agencies
o families

e carers

o others who are important to the young person

Assessment methodology

This unit is assessed in the workplace or in conditions resembling the
workplace. Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Unit 46: Working with Disengaged Families
with Complex and Challenging
Needs

Unit code: LDSS032
Unit reference number: L/602/5108

QCF level: 5
Credit value: 4
Guided learning hours: 28

Unit summary

This unit aims to provide practitioners with the skills and knowledge to work
with families who are disengaged or have complex and challenging needs.

Assessment requirements

This unit must be assessed in accordance with Skills for Care and
Development’s QCF Assessment Principles.

This unit should be assessed in a real-work environment.

Additional information

Physical, financial, health and relationship problems eg
e inadequate, insecure or inappropriate housing

e financial mismanagement, debt and financial deprivation
e drug, alcohol or mental health problems

o disability, learning difficulty, illiteracy

e separation, divorce, serial relationships, domestic abuse, emotional
trauma.

Impact:

e stress affecting parenting capacity — inconsistent and/or inadequate
parenting (failure to provide love, physical and emotional nurturing for
child or young person)

e unpredictable behaviour affecting emotional health of child or young
person

e« shame, leading to secrecy and avoidance - absenteeism and truancy

e chaotic and unpredictable lifestyle and the consequences (ill health,
unwanted pregnancy, homelessness etc).
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Reasons eg
e stigma
o fear and suspicion of authority and the law

e illegal practices within the family (sexual abuse, drug production and
dealing, burglary, prostitution, protectionism, dog breeding and fighting)

o domestic violence and abuse.

Behaviours may include:

e agression — commonly verbal assault, bullying, threats
e avoidance of contact and communication, of school

e challenges to professional knowledge and authority, eg by professional
parents with control issues

o frequent ill health and absence

e signs of neglect - dirty, unkempt, hungry children; or children exhibiting
signs of emotional distress, eg soiling or incontinence, rocking, self-harm
etc.

A plan to include:
e own training and development, eg assertiveness training

e a clear approach to working with parents, eg family partnership model or
modification of this

e aims, objectives and intended outcomes

e goal setting with parents

o a timeframe

e how safeguarding issues will be addressed

e criteria for monitoring and evaluation, review and modification.
Formal and informal, eg

o formal, eg through the common assessment framework, parent’s
evenings etc

e informal, eg through school activities, home visits, opportunistic contact.
Relationship building skills:

o developing trust through a non-judgemental approach, empathetic
listening to demonstrate understanding

o the importance of highlighting the strengths and positive aspects of
parenting and children’s behaviour and progress

o the ability to negotiate, discuss and explore issues.

Strategies:

o the importance of having a firm theoretical and evidence-based practice
e the importance of a professional approach

e the importance of clear, detailed and unambiguous documentation and
reports
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e behaviour
e aggressive
e uncooperative
e manipulative.

Share information may include:

through databases

through formal procedures

through documented, informal discussions

within organisational protocols.

Assessment methodology

Learners can enter the types of evidence they are presenting for
assessment and the submission date against each assessment criterion.
Alternatively, centre documentation should be used to record this
information.
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Further information

Our customer service numbers are:

BTEC and NVQ 0844 576 0026
GCSE 0844 576 0027
GCE 0844 576 0025
The Diploma 0844 576 0028

DiDA and other qualifications 0844 576 0031
Calls may be recorded for training purposes.

Useful publications

Related information and publications include:

e Centre Handbook for Edexcel QCF NVQs and Competence-based
Qualifications published annually

« functional skills publications - specifications, tutor support materials and
question papers

e Regulatory Arrangements for the Qualification and Credit Framework
(published by Ofqual, August 2008)

e the current Edexcel publications catalogue and update catalogue.

Edexcel publications concerning the Quality Assurance System and the
internal and standards verification of vocationally related programmes can
be found on the Edexcel website.

NB: Some of our publications are priced. There is also a charge for postage
and packing. Please check the cost when you order.
How to obtain National Occupational Standards

To obtain the National Occupational Standards go to
www.ukstandards.org.uk.
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Professional development and training

Edexcel supports UK and international customers with training related to
NVQ and BTEC qualifications. This support is available through a choice of
training options offered in our published training directory or through
customised training at your centre.

The support we offer focuses on a range of issues including:

e planning for the delivery of a new programme

e planning for assessment and grading

o developing effective assignments

e building your team and teamwork skills

e developing student-centred learning and teaching approaches
e building functional skills into your programme

e building effective and efficient quality assurance systems.

The national programme of training we offer can be viewed on our website
(www.edexcel.com/training). You can request customised training through
the website or by contacting one of our advisers in the Training from
Edexcel team via Customer Services to discuss your training needs.

The training we provide:

e is active

e is designhed to be supportive and thought provoking
e builds on best practice

e may be suitable for those seeking evidence for their continuing
professional development.
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Annexe B: Quality assurance

Key principles of quality assurance

e A centre delivering Edexcel qualifications must be an Edexcel recognised
centre and must have approval for qualifications that it is offering.

e The centre agrees, as part of gaining recognition, to abide by specific
terms and conditions relating to the effective delivery and quality
assurance of assessment. The centre must abide by these conditions
throughout the period of delivery.

o Edexcel makes available to approved centres a range of materials and
opportunities to exemplify the processes required for effective
assessment and provide examples of effective standards. Approved
centres must use the guidance on assessment to ensure that staff who
are delivering Edexcel qualifications are applying consistent standards.

e An approved centre must follow agreed protocols for: standardisation of
assessors; planning, monitoring and recording of assessment processes;
internal verification and recording of internal verification processes and
dealing with special circumstances, appeals and malpractice.

Quality assurance processes

The approach to quality assured assessment is made through a partnership
between a recognised centre and Edexcel. Edexcel is committed to ensuring
that it follows best practice and employs appropriate technology to support
quality assurance processes where practicable. The specific arrangements
for working with centres will vary. Edexcel seeks to ensure that the quality-
assurance processes it uses do not inflict undue bureaucratic processes on
centres, and works to support them in providing robust quality-assurance
processes.

The learning outcomes and assessment criteria in each unit within this
specification set out the standard to be achieved by each learner in order to
gain each qualification. Edexcel operates a quality-assurance process,
designed to ensure that these standards are maintained by all assessors
and verifiers.

For the purposes of quality assurance, all individual qualifications and units
are considered as a whole. Centres offering these qualifications must be
committed to ensuring the quality of the units and qualifications they offer,
through effective standardisation of assessors and internal verification of
assessor decisions. Centre quality assurance and assessment processes are
monitored by Edexcel.
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The Edexcel quality-assurance processes will involve:

gaining centre recognition and qualification approval if a centre is not
currently approved to offer Edexcel qualifications

annual visits to centres by Edexcel for quality review and development of
overarching processes and quality standards. Quality review and
development visits will be conducted by an Edexcel quality development
reviewer

annual visits by occupationally competent and qualified Edexcel
Standards Verifiers for sampling of internal verification and assessor
decisions for the occupational sector

the provision of support, advice and guidance towards the achievement
of National Occupational Standards.

Centres are required to declare their commitment to ensuring quality and
appropriate opportunities for learners that lead to valid and accurate
assessment outcomes. In addition, centres will commit to undertaking
defined training and online standardisation activities.

268
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Annexe C: Centre certification and registration

Edexcel Standards Verifiers will provide support, advice and guidance to
centres to achieve Direct Claims Status (DCS). Edexcel will maintain the
integrity of Edexcel QCF NVQs through ensuring that the awarding of these
qualifications is secure. Where there are quality issues identified in the
delivery of programmes, Edexcel will exercise the right to:

o direct centres to take action
e limit or suspend certification
e suspend registration.

The approach of Edexcel in such circumstances is to work with the centre to
overcome the problems identified. If additional training is required, Edexcel
will aim to secure the appropriate expertise to provide this.

What are the access arrangements and special considerations for the
qualifications in this specification?

Centres are required to recruit learners to Edexcel qualifications with
integrity.

Appropriate steps should be taken to assess each applicant’s potential and a
professional judgement should be made about their ability to successfully
complete the programme of study and achieve the qualification. This
assessment will need to take account of the support available to the learner
within the centre during their programme of study and any specific support
that might be necessary to allow the learner to access the assessment for
the qualification. Centres should consult Edexcel’s policy on learners with
particular requirements.

Edexcel’s policy on access arrangements and special considerations for
Edexcel qualifications aims to enhance access to the qualifications for
learners with disabilities and other difficulties (as defined by the 1995
Disability Discrimination Act and the amendments to the Act) without
compromising the assessment of skills, knowledge, understanding or
competence. Please refer to Access Arrangements and Special
Considerations for BTEC and Edexcel NVQ Qualifications for further details
(www.edexcel.com).
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Annexe D: Assessment principles

Skills for Care and Development’s Assessment Principles

1 Introduction

1.1

1.2

1.3

1.4

Skills for Care and Development (SfC&D) is the UK sector skills
council (SSC) for social care, children, early years and young people.
Its structure for realising the SSC remit is via an alliance of six
organisations: Care Council for Wales, Children's Workforce
Development Council, General Social Care Council, Northern Ireland
Social Care Council, Scottish Social Services Council and Skills for
Care.

This document sets out those principles and approaches to QCF
unit/qualification assessment not already described in the Regulatory
Arrangements for the Qualifications and Credit Framework. The
information is intended to support the quality-assurance processes of
Awarding Organisations that offer qualifications in the sector, and
should be read alongside these. It should also be read alongside
individual unit assessment requirements

These principles will ensure a consistent approach to those elements
of assessment which require further interpretation and definition, and
support sector confidence in the new arrangements.

Where Skills for Care and Development qualifications are joint with
Skills for Health, Skills for Health will also use these assessment
principles.

2 Assessment Principles

2.1

2.2

2.3

2.4

2.5

Assessment decisions for competence-based learning outcomes (eg
those beginning with ‘to be able to’) must be made in a real-work
environment by an occupationally competent assessor. Any
knowledge evidence integral to these learning outcomes may be
generated outside of the work environment but the final assessment
decision must be within the real-work environment.

Assessment decisions for competence-based learning outcomes must
be made by an assessor qualified to make assessment decisions.

Competence-based assessment must include direct observation as
the main source of evidence.

Simulation may be utilised as an assessment method only for
competence-based learning outcomes where this is specified in the
assessment requirements of the unit.

Expert withesses can be used for direct observation where they have
occupational expertise for specialist areas or the observation is of a
particularly sensitive nature. The use of expert withesses should be
determined and agreed by the assessor.
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2.6

2.7

2.8

Assessment of knowledge-based learning outcomes (eg those
beginning with ‘know’ or ‘understand’) may take place in or outside
of a real-work environment.

Assessment decisions for knowledge-based learning outcomes must
be made by an occupationally knowledgeable assessor.

Assessment decisions for knowledge-based learning outcomes must
be made by an assessor qualified to make assessment decisions.
Where assessment is electronic or undertaken according to a set grid,
the assessment decisions are made by the person who has set the
answers.

3 Internal Quality Assurance

3.1

Internal quality assurance is key to ensuring that the assessment of
evidence for units is of a consistent and appropriate quality. Those
carrying out internal quality assurance must be occupationally
knowledgeable in the area they are assuring and be qualified to make
quality-assurance decisions.

4 Definitions

4.1

4.2

4.3

4.4

272

Occupationally competent:

This means that each assessor must be capable of carrying out the
full requirements within the competency units they are assessing.
Being occupationally competent means they are also occupationally
knowledgeable. This occupational competence should be maintained
annually through clearly demonstrable continuing learning and
professional development.

Occupationally knowledgeable:

This means that each assessor should possess relevant knowledge
and understanding, and be able to assess this in units designed to
test specific knowledge and understanding, or in units where
knowledge and understanding are components of competency. This
occupational knowledge should be maintained annually through
clearly demonstrable continuing learning and professional
development.

Qualified to make assessment decisions:

This means that each assessor must hold a qualification suitable to
support the making of appropriate and consistent assessment
decisions. Awarding Organisations will determine what will qualify
those making assessment decisions according to the unit of
competence under assessment. In any case of significant uncertainty,
the SSCs will be consulted.

Qualified to make quality assurance decisions:

Awarding Organisations will determine what will qualify those
undertaking internal quality assurance to make decisions about that
quality assurance.
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4.5 Expert witness:
An expert witness must:

+ have a working knowledge of the QCF units on which their
expertise is based

e be occupationally competent in their area of expertise

o have EITHER any qualification in assessment of workplace
performance OR a professional work role which involves evaluating
the everyday practice of staff
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