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Speaking and Listening:
Planning and Organising Activities
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everyone
pp.12 – 14

Planning for a range of speaking and listening activities ensures all pupils develop their abilities.
Some activities may develop into writing tasks but it is important that talk as a means of explaining
understanding should be valued in its own right. Planning should include opportunities for different
types of talk, for example, re-telling a known story, reciting a prepared poem, giving a clear explanation or
explaining simple instructions. Your planning can be effectively supported by using a range of resources.

Examples of types of resources

PL
E

There are three key types of resource:
• Stimulus – something to talk about. For example, an object, a toy or a photo.

• Support – give structure and an organisational framework. For example, an egg timer to indicate how long
a student should speak for.
• Goal – to provide focus by making students write, draw or record their talk.

Resources to structure talk

Stimulus

photographs

stories, poems
video

artefacts

Goal

speaking frame

chart

clue cards

picture

egg timer
rota

pretend microphone
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drama

Support

list

recording
graph

Teaching approaches for planning and organising activities
1. Using a stimulus in your planning and organisation
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• Model giving clear explanations about a stimulus. Include how the object is used, its significant features
and why you have chosen it. Give students the opportunity to practise their own presentation on a
chosen stimulus.
• Provide students with different audiences for practising their talk, for example: the class, the teacher,
a partner.
2. Planning a group discussion using support resources
• For any discussion, try to choose a topic that will interest your students. For example, how much homework
should be given to students or whether parents should restrict students’ screen time.
• When organising students into groups, try to mix them according to their fluency in English. Ensure less
confident speakers are encouraged to speak up and advise more fluent speakers to listen carefully to their
peers.
• Create and agree rules for any discussion to help provide structure. For example:
Everyone should join in. Don’t all talk at once. Listen to each other. Help each other if someone is stuck for
a word.
• Use your support resource to provide structure to the discussion. For example, a pen could be a pretend
microphone that indicates whose turn it is to speak. Clue cards could be used to remind students of
useful vocabulary for the talk. A speaking frame could provide students with a structure for their discussions.
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3. Planning opportunities for writing using goal resources
• After students have used support resources to structure a discussion, they can use those same language
structures to complete a writing task. For example, after introducing vocabulary on the theme of food
products, students could write a shopping list of their favourite foods.
• If you have introduced subject-specific vocabulary then students could complete a report, graph or diagram
applying that vocabulary. For example, a report on a class trip or a graph showing students’ favourite
colours.
• To encourage writing, pair students who have a similar level of English. One student tells a simple account of
an activity or journey and the other student records it in a diagram or map. For example, a student might say:

Something for you to try
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I went by car to the sea. We parked near a tree. The partner can draw the car, the sea and the tree.

• After a stimulus discussion, ask students to draw a picture of their object and add labels.
• Write some sentence starters to structure students’ discussions. For example:

I think that ... I think this because ... I agree with ... when she says ... I disagree with ... when he says ...
To sum up, I think … This will be a speaking frame for students to follow.

• Provide students with specific praise about their ideas, language, listening and fluency. For example:

I like the way you listened to Anishka’s argument and answered her points. I like how you used the new
vocabulary you have learnt!
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• Record students’ discussions. Then play it back to them. Ask them to assess if they spoke clearly and
accurately and if they avoided interrupting others when they were speaking.

• After learning vocabulary related to colours or size, have students complete a graph based on the most
popular colour chosen by their peers. Students ask each other questions such as: What is is your favourite
colour? then record the tally for each colour and create a bar chart to represent the class choices.
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• After new vocabulary has been introduced and practised, put students into pairs and ask them to ‘interview’
one another with a pretend microphone. The interviewer asks questions using the recently practised
vocabulary. For example, after activities familiarising students with the names of animals, the students could
pretend to be at a zoo or in the countryside and the interviewer could ask:
What animals will we see here?
The interviewee could reply:

Some monkeys live in these trees. In the long grass live some snakes. In the river you might see a turtle.

