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Introduction

Learners engaged well with the texts and the questions. On the whole, they responded positively to
the writing task and they were able to identify a ‘challenging activity’ or ‘fundraising activity’ to write
about. A variety of ‘challenges’ showing a range of activities formed the basis of learner responses.
Summary

There was an overall improvement in learner performance in comparison with previous years.
Nevertheless, accuracy of written expression is an area which still requires work. In terms of
responses to the texts, learners accrued marks across the paper. The questions with the multiple and
higher mark tariffs of 2,4 and 6 were often lost opportunities for some learners who needed closer
reading of the questions and their requirements, as indicated and exemplified in the question
specific sections of this report. A key concern would be the responses to RAO4 and RAO5 questions
which do not relate to the writer’s use of language or point of view. In such questions a clear
reference to the writer should be made.

Question 1

This question (RAO1 — Identify and retrieve ideas and information) simply asked for a piece of
evidence from the text to show why the writer believes seagulls are important to humans’.

The most common correct response was the extract within the text :

1 Give one piece of evidence from the text that shows why the writer believes seagulls
are important to humans.

soe ol

e ob O.‘Dl:j hare o led nore rods  and radent,

1r g Lagren 4 £ or 8..:."5 e&-‘l»_-‘nﬂ O Ly waste sy

This fuller answer was frequently given as a response but either a clear reference to ‘eat waste’ or
‘keep rat numbers down’ were acceptable on their own. There was evidence that, in a very few cases,
learners had not understood the requirements of the question, providing only a part response, omitting
the key information.

X TIF b uerent lor gu.l'l'lﬁ

Students generally understood RAO1 and could identify and retrieve information correctly. Information
retrieval was done well. Centres should reinforce the requirements of ‘giving evidence from the text’.

Question 2

This question (RA04 -Explore the writer’s use of grammatical and literary language) required
learners to explore the writer’s use of grammatical and literary language at word and sentence level
by giving ‘another word to replace both declined and diminished.

Acceptable answers were: ‘lessened’, ‘reduced’, ‘dwindled’ and ‘decreased’.

Incorrect answers replaced the words with two separate words

d_ec,\.is—..f:l - F:,.E&f]:fa.. ' .A:.M:’.“‘UL'(J' o hh:.!l-ffl



or words which had a meaning of loss, rather than depletion, eg:

Jegiroqed finiched

These above examples weren’t credited. Also, many learners used words which were not syntactically
accurate within the context of the given sentence, as shown by:

Védociub _ teduee

Question 3

The question (RA02 — Deduce, infer or interpret information, events or ideas from the text RAO4
Explore the writer’s use of grammatical and literary language ) required learners to explain how the
writer describes the adaptation seagulls have made to deserve the description of ‘entrepreneurs of
the bird world.” This following response provides an explanation and identifies an appropriate
example and comments on the language used.

The wmxidex cxp'ni.m..%'m". n.f’rk.w.g.k SO M _hobitade ond bod ert_aM
bhoave been . dectined !diminished ., Hw:lj skl suavive  and. Prive . Ths smoler
Hem proie: wm-‘hﬂ. Lhebto b hos dechined  and. Bod. kos dirn cished ...

e ne %ed. b hrive,

2 marks

Marks were lost on this particular question by not recognising that there should be reference made
to the writer. The question requires a comment on the writer’s language. The question has a focus
on the writer’s use of language rather than purely about the seagull. This example provides no such
focus:

Te ";E‘UQLL“E eat Be waste wwich e left by tl humng
if wot, Blove . will Le wmove vabls and rgclmﬁf; T lhawang

ove vealy dem Poaplful trat Seagulls  do so thic
60 to pay back He vespect tley call ﬁﬁﬂgﬂ“‘; H’ﬁ ________

A number of learners did not gain a mark as a result of not providing any reference to the writer’s
use of language but simply retrieving facts about seagulls.

Centres should encourage closer reading of a question, perhaps with the underlining of the key
requirements. Learners should be encouraged to consider the focus of this question which requires
consideration of the writer’s use of language.



Question 4

This was a multiple-choice question (RA03 — Identify and comment on the structure and
organiastion) requiring learners to consider the writer’s use of “...admirable traits’

The correct response was option C: ‘show skills to be praised’

This question was well answered but a common incorrect response identified option B, ‘dive-bomb
people’s lunch’.

Centres should help learners to understand the use of phrases used by the writer to introduce sections
of descriptive writing.

Question 5

This question (RA05- Consider the writer’s purposes and viewpoints) required learners to tick the
appropriate box to show which attitude each of the given phrases used by the writer shows.

This was incredibly well answered with many learners correctly identifying the writer’ words and
gaining two marks.

Most learners were able to gain one mark by correctly identifying two or three correct selections as
in this example:

,.ma;ters of adaptability /

..while struggling at the coast /

. never; ﬁieasant experience /
...examples of mascots used by teams /

Learners gaining 0 marks for this question were very few.

Question 6

A further multiple-choice question with a focus of RA02 ( Deduce, infer or interpret events or
ideas). Learners had to indicate what the writer meant by ‘trick’ and had to select an appropriate
word from a given list

Option B — outwit

This question required close reading of the text and was mainly well answered though a common
incorrect response tended to be Option C ‘tempt’.



Centres should help learners to understand the use of phrases used by the writer to introduce sections
of descriptive writing.

Questions 7

Learners were required (RA02 — Deduce, infer or interpret events or ideas) to write another word
for ‘attentive’ as used in ‘Seagulls are attentive...” Anticipated correct responses were identified as
being ‘alert’, ‘mindful’, and ‘focussed’ and these tended to be the most common correct answers
given.

In the case of ‘focussed’, the past tense form to replace ‘attentive’ is required — “focus’ is not
syntactically appropriate.

Similarly, ‘observant’ was appropriate but ‘observing’ is not creditworthy. Other words such as
‘cautious’, ‘affectionate’, ’smart’, ‘keen’ and ‘responsive’ were often offered by learners but are not
appropriate to the intended meaning of being “vigilant’.

Learners should be encouraged to consider the given word within its sentence to establish an
appropriate context and form in which to place their suggested response.

Question 8

Another RAO4 (Explore the writer’s use of grammatical and literary language) question which
required an explanation of how the writer described the parenting skills of the seagull.

Examples of creditworthy responses are as follows:
8 Explain how the writer describes the parenting skills of the seagull,
Remember to give evidence from the text.
Te.  caeyer.  deScribes  Yern o5 ‘oltentive and  ‘cering',
e Shews. thet  they eee  vesly  dake Cove  of  faiw
crieHSs:  SeoguMs  deke  turng. . incukaking. €39S 3. =9 feding

ond  eretecking . teir chicks, Thig
are Very caring aS el

(Total for Question 8 = 2 marks)

This response offers a focus on the writer’s description of parenting skills and provides a supporting
example to demonstrate this. 2 marks

Where learners did not offer an appropriate supporting example, only a mark of one was awarded. It
fails to identify in what way the seagulls ‘love and care for their children just like humans’ Eg:



8 Explain how the writer describes the parenting skills of the seagull.

Remember to give evidence from the text.

“Zecguis Ofe  awdentive  and._caxing . fosenss
Tee The witer srows Nook khey \ove ond cose

Many learners offered responses which did not focus on the writer’s use of language but offered
simple descriptions of the seagull but did not have a focus on the writer’s craft.

Segulls are ablenlive pecr and n::a-.rihj Pﬂw‘:‘hls.ﬂmj bake
good .ceae. OF. Lthere bd'bgi.,ﬂ.f.xj bake. . tuwns In baw i heubakbing

there egqs Ond Eui:ng there htulj born bﬂh}jfn :
Learners do not appear to have done quite so well with this question, not able to recognise the
enthusiasm the writer has for the parenting skills demonstrated by the seagulls.
Question 9

This question required learners to explain why the writer elaborates on the seagull’s ability to drink
‘both fresh and salt water.’

This is an RA05 focus (Consider the writer’s purposes and viewpoints) looking for a reasonable
explanation of why the writer elaborates this ability up to a maximum of 2 marks.

e ﬁcq.ﬁa\..\&_{. _balkes  bawns o Coboking  the eqqs.

_ond ‘toth r;?@v.? __ Qndbgrul{i:ﬁda __ond Protecks
. ..'C\'\C Chices, % maole ond f:mc\t:.. Poir &]f e le‘.d .

e Eﬁ*gh;{“i 1%&‘;;‘2@%3 the cggo.ond feeding and

0 marks — This response offers no reference to why the writer elaborates the seagull’s ability. Itis a
straight focus on the ability of the seagull only, unlike the following example:

The  writer  olalecrares o te  bopic o \mnﬁ our dne
q$ﬂ?¥'ﬂhﬁ'\\\¥j ok *Qem%q\‘u , Owe Gan Suruive  fn Hhe
comch h.j th-ﬂ‘cif"j seld wuater or  iwland | \pj
d“’*“"“ﬁ Feesh  wearer | .

1 mark — a focus on why the writer elaborates but does not fully describe or explain what specifically
enables the seagulls to use this unique ability.



This following example demonstrates that:
%Afco«o(iv A e wepe The aLrL'{y b deink Cadt coady
15 quike vore Ay bicds, aund }i“d need 0 g pechised arshmy Jo
do s0. The queke,'specied_pair ofdlmj, alive Aesly ey, ) Shgiise Mt

“’V.S (5 im'}e onuqu/L.:;;/«'n‘“/#rrS‘u u[zf L QA \IécJ VOLV)}
spevar . Tl ¢ edbod fe wi b Aolaratgon Y

2 marks — the response identifies that the writer believes this ability to be ‘rare’ and explains
precisely how this ‘rare’ ability is made possible.

This particular RAO5 question was not particularly well answered with many learners focussing a
description of the seagull’s unique capability.

Question 10 has a focus of RA05, looking for the learner to explain the writer’s view expressed by
the words “...learn vital skills for adulthood.’

Many learners were able to explain the writer’s view that the skills were ‘vital’, important, but, as in
this following 1 mark example, they did not explain why the nursery skills were important for their
future survival. Eg:

The writer's  view. expressed bere is  the Impsesiscess. of o
Hne ~seaqull s H’uzm.l donr. juet  live and die  bur leamn
to._ be agood odulde . The use of 4he  word ikl dhows o
inaottaat  the de- leaning of ckite ‘e

Similarly, learners were able to explain the writer’s view of ‘vital’ but did not iinclude reference to
the importance the writer places on the nursery floc in this other 1 mark response .Eg:

B Nhe ey Views MmN\ oS o NeTN. c_c:h_?u\f-mj Jh-\na Ao

A0 0% Sur WVIDQ Jo o taeny® where Hov...can e . RY Sy

Moo wortd 'Vl descenves. Moo

Fuller, 2 mark answers recognised the writer’s view of the importance of the nursery flocks and the
importance of the skills needed for future survival. Eg:



“Tre WOYIAeT EeMDPEDY Anese Voo YOS () nWRQMUQRE  the
factk that Awne young bivds whove 40 e well prepared

4 (o @®: daumr Mind food and Qer LSed WO TRE ways o

oingy (n A Perr(COlor area, MO1eOV® T Nighlignis the  fact tWat

Yrese oSvils ave requived  for  auruival,

Where no reference to the writer’s view is included within a response, a mark of 0 is awarded Eg:

ety pnds. . Cocesh STk Sell uasier sehese.

2% ths Stngae\i ‘maue e S pEeEmh PO LR
B el . Ceemrs Mmoo, N Belr isenes A Tior vesml mmEEY
h=0T 0 5, ..'“‘.‘nt.lj. e - TL . SHESVSS b =% E\mm.q.xh.ﬁi.... s

Frush Yve gmix Swmen el SpPEningg in Mas syl
The above focus is not on the writer’s view but simply on the seagull.

Question 11 (RA02 -RAO3 — RAO5) is a tick box question requiring the identification of three
elements, with one option already ‘done’ for the learners. It required them to identify whether text
1 or Text 2 or both Texts evidenced the given statements.

The most common errors were in the incorrect identification of ‘demonstrates empathy’ which was
evidenced in both texts. The ‘use of sub headings’ was the given identification being evidenced in
text 1. All correct responses were evidenced in ‘both Texts’ throughout. There were very few 2 mark
answers, most learners only gaining one mark, mainly through the incorrect assessment of where
‘empathy’ was found in the texts. Eg:

Uses sub headings v

Paragraphs provide structure o

Demonstrates empathy w

Written in the present tense "
Question 12

This six-mark question has proved the most challenging to pupils (RA04 and RA05) with very few

responses evidencing Level descriptions within Level 3 or the upper end of Level 2. Learners tended to
just focus on the quotes provided.

Typical two mark responses demonstrated a closer examination and comment on the direct
references to the cleverness and adaptability of seagulls with a simple implied reference to contrast
eg: 2 marks



Bawm tivg
Tn  text ¢ x "wasters or Odcpfabl*:, reftecr euckes »..LJ:%-“ ‘“‘.3
are e experts = o hasing 0daptotions ana o Obhas omimel  con
deel wth  Ween. Bt e text 2 ,.v“" Ve Seaguw's Qe ety  clever
aives.  Be idea W ot Seagulls o _paia brainy, e
ik does St Show a comparigon belwean Seaguls  crd  OMee

birds, So He Fexl ' Sho=fuur a B}  comparison ©of Seag-lls

ord the  obler 53'41" while Aextk o doesnt,

Where contrasts were more obvious and the examination of the adaptability and cleverness of gulls
at word level, learners were seen to be operating at the lower end of Level 2 as below for 3 marks:

TR« Aex) one  Nae  wmyNer wses AN\ne Q\*«Q“ae
€ m';x-u& N~ Q&QQ\&Q\\\\g Soowiag RS Meeic e
Ao M Ao Vne  eoniiOusoeneTN e Seanne o Nexyy
QMY wneseas TexXA . Awe Ve  wrlex
wses  Ahe ‘Q\\\'Q&:. = SQQ%\\_\\S Sxe Nery e Qenex
Sooving SIS Nead  Aely Sy Seane, S ¥ \rowve
o vewy weN - used  dorala A Aeed | Nnew can svenc
vesemiber . Mne @& past penodiowrs. So o dexd e one
e vwwrlker . Assceanes . Ahowd . only. one  QOWYy Seogy)
Vs hmave o v NexX Awo Mae  wisW\er \ases

* Seagals ave  very  cleyer? showeg  SKC . sanmny

& VWeew  aS\Wies =0l weidn | are  Suxdwex txv\d\“&
oflerwoxds v Nne NexX.  (Total for Question 12 = 6 marks)

. — A

Learners focussing on a contrast between the descriptions of ‘adaptability’ and ‘cleverness’ as
exemplified by the writer’s words and views, along with the impact on the reader of the words used
by the writer, giving a clear contrast of one element identified, were operating at the upper end of
Level 2 for 4 marks Eg:

10



Texk 2 io abeot  ve=  oet  and  quienly b Seqolls
Can aAq\?-\»Ex “Meved o oo cdes oo Soc,Ces\o\\J
Wrile ... Soqqln Ak di 2 bR TR e ot o e RS

Sca- ool adipled 15 Ao sidoabion, On Re oh hand, d=tb = s
cheoY VYo aem Qeaver ooa qels_ave ond _gase  on okl
adeplodor goMen Yo hoar yrovqelers: Gx‘.“s\o_w\e\n:) here Moo
in_ he arowed.” Mevesser wn herd 3 Mo vodler  make ase of
avelraa e oajc.ex ~ Lownle Q&V?a\(na at ccqs\:."_"fn\s A o
c“;"kt’ﬁ W\'\l on X»«. read s vind  abewt. \(w. Qea3u\\s.—r ;

6“‘0'\-\(\'\3 v kext o L oges c\e_sqﬁ\‘)wem ‘Qvﬁnggﬂ.
* brsee @.f*wapfms o Come to Ae aa_r,face-.?‘\?.‘s oreales

a. . \vase  in hee reader oand. abost  Wevd 'W\“‘\‘B'H'\.' c"“a“‘\% are,

Only a Very few responses were seen to be operating at Level 3 providing a clear explanation of the
contrast with a focus on the use of language at word level and investigating the writer’s purpose.

This is a high tariff question which was not well answered at the higher mark points but marks of 3
were frequently evidence, with 2 marks fairly regularly achieved by learners.

Learners should focus on how the writers use language to describe their views on certain features or
create impressions on their readers, rather than repeating what the writers said.

Question 13 combined a focus of RA0O4 and RAO05, with one mark given for a selection made of one
of the texts which would appeal to someone ‘interested in learning about the behaviour of seagulls.’
The reason needed to be linked to how the text chosen might interest someone in this topic.

A second mark is available for ‘evidence from the texts to support’ the learner’s view.

This question was found to be very accessible with learners able to make a considered and related
selection. Not everyone provided ‘evidence’ from the text to support their choice

An example of a fuller response for 1 mark, justifying Text 1, but lacking ‘evidence’.

4@ Sihg. sub-headingS. oand. described Rvery ﬁhmg about
them. in debeit detol:

11



Where supporting evidence was provided by the learner, a mark of 2 marks was awarded, as shown

in these following examples:

Texk . 2., . ecause . _text 1. daks  bkdks = abol about  the
Dvarkages  of . hving  sweagulls areund | but  bext 2 deady
stakes  the  behaioc of the seagulls. Yor example, in  the
skakement N such  as a.rnppmj hard  shelle- dhalled  molluscs
ko roks so at Moy beeak open, (Total for Question 13 = 2 marks)

and

aet Bod  ond  whe |h3 do to b&ﬁm—-mh‘; they are. clever
Tg,"‘“"l""ﬁ theie feet in.a g to_ imibete reinfall ol deicls anckh

Text 2 1Y gives Morg i0femalion  obout how “‘"‘j feed

werens 1o rome auk o e Suclece - ’

The question specifically reminded learners to ‘use evidence from the texts to support your view’.
Centres should encourage learners to heed such a reminder and, maybe, even underline it to help
with a focus on providing what is required.

Question 14, (RA02 - Deduce, infer or interpret events or ideas) is a multiple-choice question
requiring learners to select the purpose of the phrase ‘Short wings’.

Option D ‘emphasis’ was the correct answer and was generally well selected by learners.

Question 15, an RA02 focus, (Deduce, infer or interpret information) required learners to write a
synonym for ‘daggers’ as used in “...left only the sweet daggers of his wingtips extended...’

The two most acceptable and contextually appropriate answers were ‘points’ and ‘blades’.

The most common incorrect responses were ‘feathers’, ‘knives’ and ‘ends’. References to weapons
such as swords etc were not appropriate. Other errors evidenced by learners were those which did
not pluralised the synonyms eg ‘blade’, ‘point’ etc.

Centres should encourage learners to consider a range of possible synonyms which syntactically fit
into the given phrase or match the intended context expressed by the writer’s use of the phrase.

Question 16 (RA04 — Explore the writer’s purpose and viewpoints) required learners to ‘explain the
purpose of the metaphor, “..a grey cannonball under the moon.’

12



These following example responses indicate why the metaphor of a cannonball was selected by the
writer and just how a ‘cannonball’ is an appropriate choice.

This metophor  Cxplems shars. bod . fost. the.” same. seofull is
$lying duritg aighttime. * comonbald as wssnlly yery fost vhen

spee,cl of the SO

and...

The . mexapoer...f8. ueed. . YO emenosts | how Cosk. M. Scaguit .
&gum
e slnce o connettau . VS ot

LAk deseyTvesy, . X0 aheed ok TRe . B Ond o0 0 <eskdes

eefrein. . soouy NS Syengin

This response recognises why the choice of ‘cannonball’ is most appropriate.

Overall, this question was not answered well with many learners unable to fully understand what was
required; an explanation why the metaphor of a cannonball was selected by the writer; how was
‘cannonball’ an appropriate choice as a comparison. Simply to say, ‘to show how fast the seagull
weas flying’ was not sufficient.

Crucial to a successful response to this question, was the ability to identify the fact that the writer
was using the metaphor to illustrate how the speed and force of the seagull is like the power and
force of a cannonball which powers through the air with such force. This needed to be identified and
explained. the house and not a female.

Question 17, RAO5 ((consider the writer’s purposes and viewpoints) This question required learners
to ‘explain how the writer presents the seagull’s character’.

This question has a mark of 4 and has been accessed with quite some success by many learners. It
was possible for learners to identify ways the writer presents two aspects of the seagull’s character
up to a total of 4 marks.

Many responses did not explain the writer’s words but simply described the seagull, which did not
match the focus of this question and were not awarded marks, as in:

This sey seagull s ex trodanyy he flys._al Greak. . spes
whieh .heimal Seagulls won’l. doibe Nys so high
Ehen  hoimal Seagulls  ave cllowsd to  fly and _also. . by..

_breaking his Vows and promises and most of Zhe Seagulls

are seoved Lo 4‘_.!5. theat high and in that much Stiony winds.:

13



The question asked how the writer presents the seagull’s character with the option of gaining 4
marks in total if two characteristics were identified and exemplified>

Where only a single characteristic was identified and exemplified, 2 marks were awarded. Eg:

WG Wi} [resendS He Seayalld Ghrec] Chovald®

XS o bee Oeajuve 1 Se9s../A. He dexy thed

o itlowd o memend dov Jimji& o fariwe le nesnd
Scvved o) Je Leight ercnd le Jdnd kaceo . Congeen)
his_ enly geal e o JB .

Ly

2 marks

Where two characteristics were identified and exemplified, 4 marks were awarded, as in the
following response which identifies that the learner believes the seagull is brave and proud:

e Mvier presewts Aae Seagul 4o ‘oe brave, ‘and withouk & wowenk
for Mougur of Ralluve’ emapnasises on how Wow Mae Seagull was. wot Afvat
Of A BiMwg  8nd Aneelove 'rngs out 8 \vave cuaraciev.

T writer 8150 presemks the Beaqull Ao e prond of Wimse\?, ¢ pvouwh
Whan . We fear was under contvol’ displays o e seaqul was happy
And prvoud of WAS Aclhievements
(ASphe  avens Wi Stvuagiiwg.

4 marks

Centres should encourage learners to consider how to exemplify how writers present characteristics
of characters within a text. ‘contrasts’ can be identified and explained.

Question 18, (RA02 — Deduce, infer or interpret events or ideas) has a mark of 2 but has not been
accessed with success by many learners. Most learners gained 1 mark only, identifying that the
seagull broke a promised he had made to himself. Few learners explained what the broken promise
was, being awarded only 1 mark, as in the following examples

f , )]
}ﬂxe Féader Seagqall T hal mere Wmself o promise.
However, hels l;r-f.ak'nnj “He promises he made. humsell'.
Also, the seagtll has forgotten. ks VoWs.....

1 mark In this example, the promise is recognised as broken but does not indicate what the promise
was.

Here, the promise is identified, but not the fact that it was broken. 1 mark also:

14



He bhaa promised himse\f. nhot 40 exceed
the. . speed \imik  anda puk himéel . 1n.
aanQ@er.  like angy Otherv ‘ordinQry’

_seagull. ..

A number of learners did not understand the question and offered responses as follows, gaining 0
marks:

(ke secqull wes eqjoying e moment s suggestecl by he phse

Suggest thot e seagull vwg cankd awoy without his consknt.

Question 19 is an (RA02 — Deduce, infer or interpret events or ideas) focus question which
requires the learners to explain how the given words reflect the seagull’s feelings with, ‘He was alive,
trembling ever so slightly with delight. Proud that his fear was under control.

A number of learners simply repeated and reused the words ‘delight’ and ‘proud’, along with ‘fear
under control’. Where this was presented as a response, 0 marks were awarded, as seen in:

Those  words con shoy  thef fhe s?qguf’! e § l:ppﬁn? C«fPﬂ'gHPJ
ond _prad of Weell tet ke codd contral his leov.

Many responses identified that the seagull was ‘happy’ and ‘ecstatic’ at this moment for what he
had done but omitted identifying what he had actually done to feel this way; eg, as in the following
response which recognises that these feelings are as result of his ‘stunt’.

_He waa. gld thal e was clive ofter the shunt he
bed juek pulied. et lne oloo felt delghied SAlCyqe el
-A at e ook tbak he VWad " done 1t. He

was  expeching. o be defeaied Whis {ear , ound gyed
LuQﬁxpDrog)dB\‘D L“.O.ue i Lneex CDT"‘I_E"'}’T_‘E}_ ) . - 2 o 9

Centres should encourage learners to consider how to explain the effect of certain writer’s words,
whilst trying to avoid reusing or repeating them.

Question 20, RA04, (Explore the writer’s purpose and viewpoints) asked learners to explain how
the writer builds up images of speed and height.

Learners needed to be able to focus on how the writer shows the build up of speed and in what
ways height is explained and emphasised.

Many learners gained at least 2 marks from this question, showing the build up of speed through the
repetition of the speed statistics offered by the writer. Some identified the use of particular words to

15



emphasise speed such as ‘shot’ and ‘plunged’. The identification of the use of the term ‘terminal
velocity’ was frequently seen as emphasising speed.

Where only ‘speed was considered, a maximum of 2 marks was available, as in this example:

_The weiker menbiont oo the seaopull. oecelecatad. ‘:25 829109 each. :
i q@ud, trat he eres ab ' chfﬁmdc an_haur, Amnd::),, a _hundred and

Lecabey and Rasten ill Mere the speed s burlb op hible bey ...

\ttle: . The woriker ase. M@ hease . fun‘hmm'. diwe o tell as that the
\oss altilude at

ull deeerded —at ‘ ,é *
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The way the writer portrayed the sense of height was generally identified by his use of increasing
measurements.

This has proved to be a most accessible question, as a result of the many examples available within

the text. Where both height and speed are the focus of a response, a mark of 4 was awarded, as
seen in the following examples:
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\\AJ) Manqﬂ h’ S@ar \4\51\9" MW\ LO. [)KWMSL,

and...
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Centres should encourage learners to consider a range of possible reasons why a writer might
portray particular features such as ‘height’ and ‘speed’ and be able to identify ways in which it is
possible to portray this to the reader, rather than simply repeat what the writer says.

Writing

Form, communication and purpose

Section C, Writing, Question 21, learners were invited to ‘write a description of your experience to
tell those who gave you money what you did.’

Learners were able to engage with the task, writing about a variety of ‘challenging activities to raise
funds’.

The knowledge and ideas shown within these responses covered a range ‘challenging’ scenarios and
was most enlightening. However, the ability to set down their initiatives in a convincing and clear
manner was crucial to this task.

The first piece of indicative content centred around ‘the activity you chose’. In a number of cases,
this part of the response was sketched over or omitted and only how money raised was spent was
described. Unfortunately, in these cases, lower marks were achieved for Form, Communication and
Purpose.

In the following extract, the learner fails to consider the most important piece of content evidence;
‘the activity you chose’ — what you actually did.
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While it is to be commended that candidates wish to embellish their responses with interesting
information, learners need to remain focussed on the task. A loss of focus and the introduction of
unnecessary information impacts on the FCP mark because there is a lack of thought for the
audience. Learners must be aware of the needs of the audience for whom they are writing.

The following extract illustrates this loss of focus and the inclusion of what the intended audience
might well consider to be unnecessary information:
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This particular response was awarded lower marks for FCP than GSP because of the number of
paragraphs of unnecessary information similar to above and the subsequent lack of awareness of
audience. Centres should emphasise how important it is for learners to be aware of the intended
audience and write with them in mind, rather than writing for themselves.

At the upper end of Level S2/3 FCP and GPS, spelling is mostly accurate with evidence of ambitious
vocabulary. There are stylistic features used to add emphasis and interest which helps to support the

writer’s purpose. Most significantly, was the ability to set down a convincing and engaging
introduction eg: (Lower S3)

This following example shows an immediate engagement with the audience, as in:

—convinced . my. boisterovs. Clasmafes. I hove  hever lilked

oll _ploces, - herght - has . always been. one  of my greatst

And, later shares this experience with the reader...
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This extract demonstrates Level S3 writing ability for both FCP and GSP, with a mark awarded of 10
7 for the completed response.

This is an example of a response mostly appropriate to the task with a clear awareness of audience
throughout. It is organised and there is some clear control of paragraphs which supports coherence.
There are some stylistic features in evidence, though clearly not in abundance.

All too often, details of possible initiatives were the focus of responses rather than the details of
their likely outcomes. Less successful responses gave great details of how the learner wanted to
implement initiatives but engaged very little in their execution and impact on themselves.

Prompts were provided as ‘things to think about’: the activity you chose, how you reacted and felt at
the time and how you feel about it now looking back.

These indicative content prompts in some cases were used almost as paragraph headings with little
development or was used far more successfully as a guide to structure of content

Within S1 Form communication and purpose, learners were able to introduce their content in an
appropriate manner for the task, though ‘form’ was not always maintained. Some paragraphing or
sections were generally logically sequenced, often with an attempt to engage the reader.

An example of the lower Level S1 requirements being demonstrated can be seen in this extract
which was awarded 1 2 ...
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At this lower end of the S1 Level, there is little in the way pf stylistic features evidenced and, in
terms of Grammar, punctuation and spelling,operating at the lower end of Level S1, some
sentencing is sound but little evidence of connectives being used. There is usually some correct
internal punctuation, usually used within a list. Definite articles are frequently omitted and this can
disrupt reading.

Learners writing at the below the S1 Level for FCP and GPS were unable to appropriately
demonstrate planning and logical organisation, with logical sequences, or create sentences
grammatically sound with evidence of connectives used, as below:
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________ Qbod- He W@I}Jnc@ed ok e For Skvxy
B2 et o ovb Sedn  steded fedkics -V Ggicd
______ cxices. MO Sioray e e red | o Fel B
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MTome. tolo replod . T conyweved Fchtinrg.  al)
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Fer Mo\ A o Seriey. hold i e o
he Grideat. (@ . .Sey Scid HeM9Bia So ot
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However, an example of a more secure S1, awarded 3 2 is:
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Others demonstrating FCP S2 skills at the middle of the level structured their responses mostly
appropriate to the task with a clear awareness of audience. Responses which moved higher into
Level 2 for FCP and GPS demonstrated better organisation with clearer awareness of audience, with
the form mostly established and maintained. There is a greater control of paragraphing or sections
and this supports coherence, leading to a considered ending and appeal.

As seen in this extract, awarded 8 7...

bpwomm)wm%m -
-&‘,M I&,MM ma,d,cﬂuooél-omd
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At the upper end of Level S2/3 FCP and GPS, spelling is mostly accurate with evidence of ambitious
vocabulary. There are stylistic features used to add emphasis and interest which helps to support the
writer’s purpose. Most significantly, was the ability to set down a convincing and engaging
introduction eg: (Lower S3)

Learners demonstrating Level S3 features demonstrated a more secure awareness of audience with
form established and maintained throughout. There is clear control of paragraphing and this
supports the coherence of the writing throughout the response. Stylistic features are used to add
emphasis and interest and bolsters the persuasive tone of the response.

These responses which are touching upon Level S3 FCP Level S4 GPS can be seen to demonstrate a
sophisticated awareness of audience with form adapted and controlled. The paragraphing is

organised
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with complete control.

The control of paragraphs with coherence is maintained throughout... leading to a focussed
ending.
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Leading to a focussed ending...
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Overall, Grammar, punctuation and spelling continue to require further work for the centres. There
were some instances of overly elaborated and lengthy sentences, lending themselves inevitably to
errors in punctuation and grammar as exemplified in many of the above extracts.
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