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Introduction

Learners engaged well with the Source texts and the subsequent reading questions. On the whole,
they responded positively to the writing task and they were able to identify environmentally
efficient strategies for their schools. A variety of such ‘strategies’ in a range of contexts formed the
basis of learner responses.

Summary

There was an overall improvement in many learner performances. Nevertheless, accuracy of written
expression is an area which still requires work. In terms of responses to the text. Learners accrued
marks across the paper. The questions with the multiple and higher mark tariffs of 2,4 and 6 were
often lost opportunities for some learners who needed closer reading of the questions and their
requirements, as indicated and exemplified in the question specific sections of this report.

Question 1

This question (RA01 — Identify and retrieve ideas and information) simply asked for a piece of
evidence from the text to show that homes were important to both people and animals. The most
common correct response was the extract within the text:

This fuller answer was frequently given as a response but either a reference to ‘things need a shelter’
or ‘people and animals need a safe place’ were acceptable on their own. There was evidence that, in a
very few cases, learners had not understood the requirements of the question; to provide evidence
from the text. Incorrect answers referred to the idea of returning from a day of hunting and searching
for food. Students generally understood RAO1 and could identify and retrieve information correctly.
Information retrieval was done well.

Centres should reinforce the requirements of ‘giving evidence from the text’.



Question 2

This question (RA04 -Explore the writer’s use of grammatical and literary language) required
learners to explore the writer’s use of grammatical and literary language at word and sentence level
‘how the writer uses language to show...”). Incorrect answers referred to ‘inferring information from
the text’, which weren’t credit worthy. Also many used vague answers such as ‘creates an image’ All
too often, learners responded to a different RAQ, e.g.:

[Total for Question 2 = 2 marks)

The above response does not focus on ‘how the writer uses language’ but tries to ‘deduce, infer or
interpret’ what the writer means. An example of a response which offers a focus on the writer’s use
of language would be:
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Centres should encourage closer reading of a question, perhaps with the underlining of the key
requirements. Learners should be encouraged to consider the focus of this question which requires
consideration of the language being used by the writer rather than a focus on what the writer was
‘saying’, ‘telling us’ or ‘explaining’ why settlers needed a home, e.g.:
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Question 3

The question (RA02 — Deduce, infer or interpret information, events or ideas from the text)
allowed learners to select two reasons ‘'why shelter was important for early settlers’. The main
reasons were related to protection from, animals, attackers or bad weather. Two reasons were
required for one mark. A certain sentence from the text contained two of these three reasons and
was frequently quoted:

Many learners failed to gain one mark as a result of not providing two acceptable reasons. A most
commonly offered incorrect reason was:

Question 4

This was a multiple-choice question (RA03 — Identify and comment on the structure and
organisation) requiring learners to consider the writer’s use of the comparison

‘...home is a tent or a caravan. For others it is an apartment...’

The correct response was option A: ‘there are lots of different homes’

Centres should help learners to understand the use of a comparison within a text.

Question 5

This question (RA05- Consider the writer’s purposes and viewpoints) required learners to write a
phrase opposite in meaning to those given. A number of learners were unable to gain two marks on
this question, though only a small number gained 0 marks.

Learners usually replaced the phrases with a negative prefix or added the word ‘no’ or ‘not’ e.g.:
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Some learners offered wider explanations of the given phrases to establish ‘opposites’, e.g.:

a place of coldness and desolation.

Wet land that flooded easily

a Site that was Casy for attackers
to  nfiladte .

The replacement of ‘shelter’ ranged from ‘dangerous’ to openness to the elements- ‘exposed’.

For a ‘defendable site’, opposites had to show easy of attack or vulnerability.

a {lar whee thee 1% RS
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Homeless or homelessness was a frequent incorrect answer seen. A cold place was the most popular
answer but these were often the only part of the answer provided. For the opposite to ‘a defendable
site’ many wrote ‘unsafe’ or ‘dangerous.” Here, ‘dangerous’ was not felt to be appropriate since a
site could be dangerous but also well defended.

Question 6

A further multiple-choice question with an RA02 (Deduce, infer or interpret events or ideas) focus,
with learners having to indicate what the writer meant by ‘protecting the future’. The correct
response was identified as:

Option C — thinking ahead

This question required close reading of the text.

Question 7

Learners were required (RA02 — Deduce, infer or interpret events or ideas) to ‘write another word
for reserves’ as used in ‘doesn’t have large reserves of fuels.” Anticipated correct responses were
identified as being ‘stocks’, ‘stores’, supplies’ and ‘piles’ and these tended to be the most common
correct answers given.



In these cases, the plural form to replace ‘reserves’ is used. Where these words were given in the
singular form, they were not accepted since they did not appropriately fit into the given phrase, e.g.:

odtore

e aMmount

These were not accepted but ‘amount(s)’ was a most common response which in its following form
was accepted:

Many learners gave fuller correct responses:

ocer wod e treeves’ v wd in Wis phiae s stouges,

Other incorrect interpretations were forms of containers which did not reflect reserves’ eg: ‘tanks’,
‘containers’, ‘barrels’ etc.

Learners should be encouraged to consider the given word within its sentence to establish an
appropriate context and form in which to place their suggested response.

Question 8

Another RAO4 (Explore the writer’s use of grammatical and literary language) question which
required an explanation of the writer’s view as expressed in ‘Just press the button and go!’ There
were two marks available for a valid explanation. Many learners offered responses which did not
focus on the writer’s views, e.g.:
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More capable learners were able to focus on what the wriiter’s views might be, e.g.:
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2 marks

Learners do not appear to have done quite so well with this question, not able to recognise the
enthusiasm the write has for the future vehicle he is describing. Common correct responses
recognised that the writer was ‘making it sound easy and convenient to use’ and that he was
‘encouraging people to live in an environmentally friendly way.’

Poﬂ ............ n..

This response recognises the writer’s view but does not relate it effectively to ‘just push the button
and go’.

1 mark only.

Question 9

This question required learners to explain how the writer ‘maintains a positive attitude to Masdar as
a city of the future.” This is an RAO5 focus (Consider the writer’s purposes and viewpoints) looking
for a reasonable explanation of the writer’s words. up to a maximum of 2 marks.




0 marks — an unclear attempt at explanation
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1 mark — identified ‘everything about the city’ that ‘will be good'.
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2 marks — this response repeats the wording of the question and offers ‘saying good things’, ‘giving
list of aims’ ‘which ‘the writer likes’, whilst offering two most appropriate examples as support.

Question 10 has a focus of RA03, looking for the learner to identify an organisational feature used
by the writer and an explanation of its function. Learners should be able to focus on the
requirements of the question in understanding the term ‘organisational feature’ and not respond in

general terms,, e.g.:

I O R T RIPr i SRR, et P, o Iyt BT

(Total for Question 10 = 2 marks)

Many learners were able to identify one way the text was organised, though not always providing a
technical term, but identifying important sections, e.g.:



Others identified the sections followed by the writer, e.g.:
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1 mark only — method of organisation identified but no reason for its use given.

The most commonly seen response identified was sub-heading but all too often did not offer a
reason for its function, e.g.:
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1 mark only

Two mark responses identified a method of organisation and offered an explanation as to its
function with regard to the reader, e.g.:

e wgersor hos umLmQheadmgs
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Centres should encourage learners to examine a range of organisational features adopted by writers
of a variety of texts and topics. Centres should be aware that ‘sub-titles’ is no longer recognised as
a valid organisational feature. These are to be identified as sub-headings .

2 marks

The woiter.otnanized  th Yexd bj ......... uSg... sub titles and..
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Question 11 (RA03 - Identify and comment on the structure and organisation of texts) is a tick box
guestion requiring the identification of four elements, with one option already ‘done’ for the
learners. It required them to identify where given features of writing were in evidence; Text A, Text
B or Both. The most common errors were in the incorrect identification of ‘Describes the future’ and
‘Supports the reader to make decisions’.

These appear to have caused errors leading to most learners only gaining 1 mark on this question.
Typically, as follows;

Includes the reader _ v

Uses a range of organisation features v
Uses historical detail v

Supports the reader to make decisions

SIS

Describes the future

and

Includes the reader v
Uses a range of organisation features v
Uses historical detail v
Supports the reader to make decisions v
Describes the future (P

Question 12

This six-mark question has proved the most challenging to pupils (RA04 and RA05) with very few
responses evidencing Level descriptions within Level 3 or the upper end of Level 2. Learners tended
to just focus on the quotes provided.

Typical two mark responses demonstrated a closer examination and comment on the temperatures
and their relation to setting, with a simple implied reference to contrast, e.g.:
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Where contrasts were more obvious and the examination of the settings and the impact of ‘warmth’
and ‘cool’ on them in the past and in the future, at word level, learners were seen to be operating at
the lower end of Level 2 as below:

LOne  conteup Thof iw madde Acce 3 Tre Jered od 'ﬁéo"ﬂ“bfﬂjj— ,
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Learners focussing on contrast between the descriptions of ‘warmth’ and ‘cool air’, along with the
impact on the reader of the words used by the writer, giving a clear contrast of one element
identified, were operating at the upper end of Level 2.

Very few responses were seen to be operating at Level 3 providing a clear explanation of the
contrast with a focus on the use of language at word level and investigating the writer’s purpose and
view point, as exemplified by:

This is a high tariff question which was not well answered. Learners should focus on how the writers
use language to describe their views on certain features or create impressions on their reader,
rather than repeating what the writers said.

Question 13 combined a focus of RA04 and RAO05, with one mark given for a selection made of one
of the texts which would appeal to someone who ‘is interested in the development of communities’.
The reason needed to be linked to how the text chosen is interesting in terms of communities.

A second mark is available for ‘evidence from the texts to support’ the learner’s view.

This question was found to be very accessible with learners able to make a considered and related
selection. Not everyone provided ‘evidence’ from the text to support their choice

An example of a fuller response for 1 mark, justifying Text 1, but lacking ‘evidence’.

e B oo Wond De IR, Cngaiing, 10 snem LCAUGE WY, 0 NS

Where supporting evidence was provided by the learner, a mark of 2 marks was awarded, as shown
in these following examples:

12



Remember to use evidence from the text to support your view.
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The question specifically reminded learners to ‘use evidence from the texts to support your view’.
Centres should encourage learners to heed such a reminder and, maybe, even underline it to help
with a focus on providing what is required.

Question 14, an RA01 focus, (Identify and retrieve ideas and information) is a multiple-choice
question requiring learners to select a reason why the writer ‘took some time to enter the house’.
Option C ‘she didn’t want to irritate it’” was the correct answer and was generally well selected by
learners.

Question 15, an RA02 focus, (Deduce, infer or interpret information) required learners to select an
option which correctly completed how the house is ‘surprisingly’ seen after being described as
‘should have been unwelcoming’. The correct answer was that the house was ‘surprisingly’ ...Option
B Calm.

Centres should encourage learners to consider a range of possible reasons why a writer might share
particular specific information with the reader.

Question 16 (RA04 - Explore the writer’s purpose and viewpoints) required learners to ‘explain
what the writer meant by these words’; ‘...sleeping princess...waiting to be brought back to life.

Overall, this question was not answered well with many learners unable to understand what was
required. Many wrote responses mentioning ‘redecorating’ or ‘the girl had died in the fire.” A few
wrote about ‘Sleeping Beauty’ and a fairy tale, but responses focussing on the appropriate RAO were
infrequently evidenced.

Crucial to a successful response to this question, was the ability to identify the fact that the writer
was referring to the house and not a female.

13



LUYrberveOJ’Cf‘b\\jS%eS}\ouldbe%ake

The writer was using personification to explain that the abandoned and deserted house was still and
quiet but waiting for it to be reoccupied and given life and activity around and in it.

for Question 16 =2 marks)

Mz wtfqphor o T oaf s Bos< 1ot btsu pat ke 4
Prrncess; buf | heeded gono firg ok Soreone h wWake -
Ltp. 7

Or, quite simply,

Question 17, RAO05 (consider the writer’s purposes and viewpoints) This question required learners
to ‘explain how these words contrast the writer’s situation’. The ‘words’ given were: “...but all that
noise didn’t stop me feeling lonely at times... | never felt lonely when | came here.’

Many responses did not explain the contrast; a number misunderstood the quote or their responses
did not focus on the words given. Many responses for this question gave one contrast with or
without an explanation. This resulted in an award of 1 or 2 marks.

14



1 mark

The ascter 4y 4o explain that  MEEShe  noper  Fett. .
ey even_pThore ¢ 0 ofe (1 Thess pouse.

The question asked how the words ‘contrasted the writer’s situation’ but many learners simply
commented on the writer’s behaviour without a focus on how a contrast could be found between
life at ‘home’ and life at the ‘house’.

2 marks

~That  the writer always a¥ times  felt
donely ot her home even . though  there
wae  late of noiee  but . gaing..to.  the.
Qldhomeeﬁnéewggungherown
Cgmpgnanevermm:!el?ar’feallonﬁfa

Several responses focussed on RAO2 rather than RAO5 (‘how these words contrast the writer’s
situation’) for part of the answer,

Amongst the better responses, there was a lot of empathy and understanding shown for the main
character, demonstrating good comprehension of the text, although this was often expressed here
again with an inappropriate RAO2 or RA03 focus.

15
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4 marks
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Centres should encourage learners to consider how ‘contrasts’ can be identified and explained.

Question 18, RA04 focus, (Explore the writer’s purpose and viewpoints) has a mark of 4 and has
been accessed with quite some success by many learners. It was possible for learners to identify
ways the writer shows that ‘she feels comfortable in the house’.

The text provided a range of ‘ways’ that could be identified and exemplified from the text. Where
‘ways’ were identified, up to 2 marks could be awarded. Similarly, where the learner simply
identified evidence from the text without any identification or rationale for its selection, again, only
a maximum of two marks would be awarded.

An example of a 2 mark response which identifies two pieces of evidence but with no rationale or
explanation why they are relevant:
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Many learners were able to identify two ways positive attitudes are demonstrated with supporting
evidence from the text as in:
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LAe £ escape o the heuse Bt any opportunity » Which Shows
tbatsbaumhargthucwmgtadzgmsqatanﬂ
~oppottunaty availdble. While.n the house , she Uked to
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Question 19 is an RAO5 (consider the writer’s purposes and viewpoints) focus question which
requires the learners to explain the purpose of the given words; ‘in the end it was the fire that gave
me away’.

Many learners simply gave a generic response implying that the reader was in suspense or wanted
to know more.

0 mark is exemplified as:

_ib._engages the reader.The realler  will  want to
readl_on _and_ Cind  out  more,
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And
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Others concentrated on what the writer ‘means’, not on the ‘effect’ being created by the writer:
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An example of a 1 mark response which offers a partial focus on the effect:
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An example of a response which fully addresses the focus:

o Ths Lo hakes Mo yeader gtk seel dreacl_anal sear  thaé the oubhor
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Centres should encourage learners to consider how to explain the effect of certain writer’s words,
rather than respond by relating what the words mean.

18



Question 20, RA04, (Explore the writer’s purpose and viewpoints) asked learners to consider why
the writer shares with the reader the words ‘It was a cold, wet Friday when | first saw them’.

Unfortunately, many learners gained a mark of 0 being unable to focus on the correct assessment
requirement of this question. An all too common incorrect response was, e.g.:

on.....O L\ui-?‘r\nnolgr L

and

CThis 1S .40 i.n..u.g‘,l.k..ﬁ......ir..h.e.........k..c.g.d..e,t,......Q,ﬂ.,,......th,e.......{,ﬂ.e...l.,1.11.5.5,....,,,......
...E.?s..|?..k.e.ﬁ.s_.e,d...........b_%,,,.....Jr..h.f_.......Lu.k,l.fr..e,.}:,.;........C.t,.eg.:ti..D.B..,.....:}..ﬁ.ﬂ.3.1..Q..ﬂ...,............,..........................

and
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Many learners offered quite full explanations of what they thought the writer meant with the words,
but not the reason for the words being ‘shared’ with the reader, gaining 0 mark, e.g.:

0wy o Lear €A ook op

e, SO e S

By vsice T tords ‘cald ael CatT , on herts

ek, edoot et (¢ am‘@ 5 D"-PPM_

(Total for Question 20 = 1 mark)

Many learners concentrated on the writer’s reference to them’, e.g.:

’T‘O»ﬁ.wv‘\%?x‘ ......... U52S. XN ESE. e QX AR . X 6. 2Inare.
A v ey e aad seen X
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and

TﬂglxraC&QQCr\\Q\tLOﬂO‘?'\/WQW\:\"Q¥\’\C\CL3
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\

This was a very demanding question requiring with a focus on learners operating at higher levels of
S3 and S4. Only a very few responses gained 1 mark, e.g.:

........ To. Shew the readers that she remembers the exact day
% all_happened 8nd how the day waskt pleasant to

oegin with = it Was Celd and wiet, therefore d fice was ...
needesd. ~ (Total for Question 20 = 1 mark)

and

Centres should encourage learners to consider a range of possible reasons why a writer might share
particular specific information with the reader.

Writing

Form, communication and purpose

Section C, Writing, Question 21, learners were invited to ‘write about their own school describing
which environmentally friendly changes they would introduce to improve it.

Learners were able to engage with the task, writing about a variety of ‘environmentally friendly’
initiatives they would like to introduce. The knowledge shown within these responses on such issues
was most impressive. However, the ability to set down their initiatives in a convincing and clear
manner was crucial to this task. It is interesting to note that a number of learners interpreted ‘saving
energy’ as saving their own physical energy and provided strategies to encourage this interpretation.

While it is to be commended that candidates wish to embellish their responses with eco technical
terminology, some were over-used, often repeated, and detracted from the response. The indicative
content list in some cases was used almost as paragraph headings with little development or was
used far more successfully as a guide to structure of content.
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An example of a middle S2 response, demonstrating an introduction and clear planning to engage
the reader is as follows:
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This is an example of a response mostly appropriate to the task with a clear awareness of audience
throughout. It is organised and there is some clear control of paragraphs which supports coherence.
There are some stylistic features in evidence, though clearly not in abundance. The insert of
references to research helps to convince the reader.

All too often, details of possible initiatives were the focus of responses rather than the details of
their likely impact. Less successful responses gave great details of how the learner wanted to
implement initiatives but engaged very little in the way of persuasion and often lost engagement
with the reader.

Prompts were provided as ‘things to think about’: where to go, what can be done to make the school
more energy efficient, what impact these changes would have and what actions pupils can take.

Within S1 Form communication and purpose, learners were able to introduce their content in an
appropriate manner for the task, though ‘form’ was not always maintained. Some paragraphing or
sections were generally logically sequenced, often with an attempt to engage the reader.
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An example of the minimum Level S1 requirements being demonstrated can be seen as
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An example of a slightly more secure S1 is:
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At this lower end of the S1 Level, there is little in the way pf stylistic features evidenced and, in
terms of Grammar, punctuation and spelling,operating at the lower end of Level S1, some
sentencing is sound but little evidence of connectives being used. There is usually some correct
internal punctuation, usually used within a list. Definite articles are frequently omitted and this can
disrupt reading, e.g. ‘get more money to the schoo;l that can make the solars more..." .

The conclusion, at this level, is given only slight consideration, e.g.:
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Ideas and initiiatives are listed at the end, out of sequence, indicating a flaw in the ability to
‘logically sequence ideas’.

Learners writing at the below the S1 Level for FCP and GPS were unable to appropriately
demonstrate planning and logical organisation, with logical sequences, or create sentences
grammatically sound with evidence of connectives used, as below:
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Others demonstrating FCP S2 skills at the middle of the level structured their responses mostly
appropriate to the task with a clear awareness of audience, as below:
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The GPS of this response demonstrates features with some sentences correctly demarcated and
mostly correct use of internal punctuation’ placing it at the upper end of S1.

Responses which moved into Level 2 for FCP and GPS demonstrated better organisation with clearer
awareness of audience, with the form mostly established and maintained. There is a greater control
of paragraphing or sections and this supports coherence, leading to a considered ending and appeal.

At the upper end of Level S2/3 FCP and GPS, spelling is mostly accurate with evidence of ambitious
vocabulary. There are stylistic features used to add emphasis and interest which helps to support the
writer’s purpose. Most significantly, was the ability to set down a convincing and engaging
introduction, e.g.: (Lower S3)
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An example of more secure and accurate punctuation can be seen demonstrating the use of internal
punctuation for impact and emphasis, as below:
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Learners demonstrating Level S3 features demonstrated a more secure awareness of audience with
form established and maintained throughout. There is clear control of paragraphing and this
supports the coherence of the writing throughout the response. Stylistic features are used to add
emphasis and interest and bolsters the persuasive tone of the response.
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These responses which are touching upon Level S3 FCP Level S4 GPS can be seen to demonstrate a
sophisticated awareness of audience with form adapted and controlled. The paragraphing is
organised with complete control.
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The control of paragraphs with coherence is maintained throughout leading to a focussed ending.
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The areas needing development are maintaining structure and purpose throughout the response.
While it is to be commended that candidates wish to embellish their responses with similes and
adjectives, some were over-used and detracted from the response.

Overall, grammar, punctuation and spelling continue to require further work for the centres. There

were some instances of overly elaborated and lengthy sentences, lending themselves inevitably to
errors in punctuation and grammar as exemplified in many of the above extracts.
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