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Introduction

Learners engaged well with the texts and the questions. On the whole, they
responded positively to the writing task and they were able to identify a ‘dream
tour’ to write about. A variety of ‘tours’ in a range of contexts formed the basis
of learner responses.

Summary

There was an overall improvement in learner performance in comparison with
previous years. Nevertheless, accuracy of written expression is an area which
still requires work. In terms of responses to the texts, learners accrued marks
across the paper. The questions with the multiple and higher mark tariffs of 2,4
and 6 were often lost opportunities for some learners who needed closer reading
of the questions and their requirements, as indicated and exemplified in the
question specific sections of this report.

Question 1

This question (RAO1) simply asked for a piece of evidence from the text to show
that the writer experienced changes in weather. There was quite a range of
possible answers allowing easy access to one mark. The most common correct
response was the extract within the text :

‘4. looked [ikE...rore hecwymh wan on 4hi L-L-ﬂﬂ L. w0y, despeross
fox a niaht’s teen . and T had o cwld”

The addendum to this answer was occasionally given as a response on its own
and, along with the brief answer ‘rain’, was not accepted. There was evidence
that, in a very few cases, learners had not understood the requirements of the
question; to provide evidence, rather than a reason.eg:

T wos melang escise

The wedew sad et Twar—despenede—for—acmopt-—ctop .

Centres should reinforce the requirements of ‘giving evidemce’.
Question 2

This question (RA02) required learners to comment on the language used to
describe the facilities in Longido. Not all students understood the focus of the
question. Many identified the dress of the Maasai men in Longido rather than the
facilities. Centres should encourage closer reading of a question, perhaps with
the underlining of the key requirements.

mang WL W,{,mt"-fp-% S'f‘l”tlltilﬁ E;‘rUﬂ' -fflrrftﬂ%s ‘}?ﬁ? P—C{-}f’[(
ere. are notpoor,athast, Beconse ﬁw‘“ﬁmmw; Siluer £arcing§,
Whish ren#cheap- are’t cheop




Many learners were able to make a simple statement about the language used,
eg:
_“d w/ulea ant Mu’fn& QM?“O?L fo («b/ﬂ‘h’blu} {v(c']il[ujw LO‘N’JO .

And were able to offer a supporting appropriate example, eg:
Harr T Tt A Lcample for Hiia sn whamThi usnit ta cnnive oF fe cofft medl Cafe”,

Ihs. e Hotisk. nbot fhe. Musmba 0f. Jablt amd L‘dm:'bdju Jozem tubler and om gens

Learners should be encouraged to consider the focus of this question which
requires consideration of the language being used by the writer rather than a
focus on what the facilities were like, gaining no mark, eg:

Te focilities wesr 10 doogide wesen 't qeod. enoughy.. 4o p\ea;se:\
THe watel albo it wan a little mess up and _old.

Question 3

The question (RA04) allowed learners to select a variety of reasons used by the
writer to justify his ‘stopping early’. The text provided several identifiable
reasons and many learners were able to access this question and gain two
marks. A typical correct 2 mark response would be as follows:

The umler has mentioned '}uom.amm ' ond 'd!s?c:u!e o8 amaN’: s&q:'as ;;: @A Cuse.
fov drom shoppey eacly.
Question 4

This was a multiple-choice question (RA03) requiring learners to consider the
writer’'s meaning behind

The phrase ‘this had been designed’. Against the use of the verbs ‘show’ and
‘emphasise’, learners provided with the verb *hint’ to capture the writer’s
undertone of the setting. The correct response was option C: ‘hint how others
were built’. Centres should help learners to discriminate between verbs such as
‘show’, ‘emphasise’ and *hint’.

Question 5

The tick box question (RAO05) required learners to identify which of the given
writer’'s words were ‘positive’ or negative’. A surprising number of learners were

unable to gain two marks on this question, though only a small number gained 0
marks.

Learners usually identified *had made it past another major city’ and ‘loved
sitting there’ as ‘positive’.

However, ‘cold shower’ and ‘nagged me’ surprisingly were often identified as
being ‘positive’ signs of the writer’s attitude. Centres should encourage learners
to examine and consider attitudes adopted by a character or writer.
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Question 6

A further multiple-choice question with an RAO1 focus, with learners having to
indicate which of the given words had the same meaning as the writer’s use of
‘not domesticated’. This presented learners with a challenge mainly to decide
between a possible ‘not trained’ or the correct selection of ‘not tame’. This
question required close reading of the text.

Question 7

Learners were required (RA02) to ‘write another word for ‘daunting’ as used in
excitement can be daunting’. Anticipated correct responses were identified as
being ‘scary’ and ‘frightening’ and these tended to be the two most common
correct answers given. The use of ‘overpowering and ‘overwhelming’ were also
frequently identified. The most commonly seen incorrect response was

‘dangerous’ which was inappropriate for the intended context.
Write another word for ‘daunting’ as used in this phrase.

Other incorrect interpretations were ‘exciting’, ‘thrilling’, ‘amazing’, along with
‘unsafe’ and ‘risky’, all of which do not replace the intended meaning of an
experience where the excitement was ‘daunting’. Learners should be encouraged
to consider the given word within its sentence to establish an appropriate
context in which to place their suggested response.

Question 8

Another RAO4 question which required an explanation of how *humans’ are
simply ‘guests/ temporary visitors/intruders on the animals/habitat’ for one
mark. There was a second mark for an explanation of the implication that they
should behave as a ‘guest’.

The wirrter s view zxf/used b9 fhe U547MML words are Mat ina Salari, human.
are >zq),‘)mg firo 1{4 homes ?’an/majs, ma//ny Aﬂ/ﬂans '/41 ymrs

Learners appear to have done quite well with this question describing in a
variety of ways that the animals have their ‘own homes’ or ‘territory’ and we
should respect that’ For the second mark, there were several descriptions of how
‘humans’ should behave when ‘on safari’ or in the ‘animal’s home’; ‘acting
accordingly’ was a phrase commonly seen.

™ moors.. Yhed _sofoci.. was.. ke 6o animals.. s rotuol  Rom

we...jusl Like. .0 visitors s0. we.. . bhave  to.. oct QCC.:raLnalA,l

A frequent common correct response would be:



The writer  4ries 4o woply.... A the fact ., bumans are Quests
or as..part -hme  visitre  and  not..part  of 1he ammals . The humans
ahould act. i _a way.that .t would ret  affed anmmals  as o ‘ihej

ate net .. part _of the _animal _communilyy o Ane.. cafuri.

Generally, some students were able to explain the meaning of ‘guest’, some on
‘behaviour’ but most found it difficult to include both aspects as above.

Some learners identified that the animals had their own territory and as ‘guests’
we should be aware of their wild nature, since we might be their prey which is
not entirely consistent with the intended meaning of the phrase used in the
Tips'.

when  we wsusit. cthe safad, . anconals..ece were not. inec] _aimok
in_4he 200, ‘ﬂw.: fou.own_c’ thegr metinet . 'fuw—l‘ncj prec. . an[ur

wi. Rumans ace.. ons of theic poeys . tHheir * Quesds.

Question 9

This question required learners to explain how the writer ‘recommends the
reader make the most of ‘Africa time’. This is an RAO3 focus looking for a
reasonable explanation of how the writer recommends we make the most of the
‘moment’ and how Africa time is described by the writer.

The uriter. cecosmnaends the reader o _enjoy +hé moment as such a
[Posible . By wsing.  30me words about  “Afneo e, ewethe wrrtzr wwants

everyone 4a—be—tcoppy , —Rs”'Pt.rF the ch\np(qu away ™ and gQA_JOL[ the. Now
lovow . o (udich  aneans Zoct. the mament "D _
Most learners were able to focus on the different descriptions of ‘now’ but fewer

were able to then go on and state what the writer recommended; to make the
most of the moment, as in the eg above.

Unfortunately, the repetition of ‘now’ in the description of ‘Africa time’ may have
been too challenging for a number of learners who were unable to unravel the
text meaning, eg:

The weiker Means Aol willKeew sieraeng Who \ive in Pfrica
2uergdag Lifra in s hetkest Cordennedr < Comirtey  intRe weoeld .

Question 10 has a focus of RA03, looking for the learner to identify an
organisational feature used by the writer and an explanation of its function.
Learners should be able to focus on the requirements of the question in
understanding the term ‘organisational feature’ and not respond in general

terms eg

B v b sevidrees Q@qu\\\j He vurtes the  text in o wmmore
?VW&NA\ ) c;unc.l c,enva_rsa“\’texmn\ ey L



Many learners were able to identify one way the text was organised, though not
always providing a technical term, eg:

T aJmsz.ané)a/nazd Hhis. Lext. ivto c%a et .. c’.a@a/u'm
(Aseharioun. c/ﬁﬁoni, ;ﬁmw )

Others were able to offer a name of sub-heading but did not offer a reason for
its function, eg:

The erider  hos ;ﬂ Jre _organised it be plocing  the poro%yaph

Under subheoo\mg_ moking the fext look. neat and*undcrs\-_oodin__g

Two mark responses identified a method of organisation and offered an

explanation as to its function, eg:
e By usin Aovoad fing.. moke.. #he uisister pasy. o undas staadl  because. &
A Aufferenx . . ) = i %
dewicde. oy port. . ead. . sach past. < be hawiow T, 0 e Clothing ... Tida
aod._eaeh past Brawe.detail et instuction male.. 1Be iasder wscs...:!@.gg‘low and

wndecstand .. cloaily,

Centres should encourage learners to examine a range of organisational features
adopted by writers of a variety of texts and topics.

Question 11(RAO03) is a tick box question requiring the identification of four
elements, with one option already ‘done’ for the learners. It required them to
identify where given features of writing were in evidence; Text A, Text B or
Both. The most common errors were in the incorrect identification of ‘expanded
noun phrases’ and ‘uses an interjection’. These appear to have caused errors
leading to most learners only gaining 1 mark on this question. Typically, as
follows;

Written in the first person v

Written in informal language

Uses expanded noun phrases

Written in the past tense Vv J

Unlike the earlier tick box question (Q5), there were quite a number of learners
who were unable to score any marks, as shown here;

Written in the first person e

Written in informal language -—

Uses expanded noun phrases ~—

Written in the past tense ~—

Uses an interjection /

Centres should help learners to consider a range of linguistic features used
within texts.



Question 12

This six-mark question has proved the most challenging to pupils (RA04,
RAO03 and RAO05) with very few responses evidencing Level descriptions within
Level 3 or the upper end of Level 2. Learners tended to just focus on the quotes
provided. Several responses referred to the threat of danger or the fierceness of
the appearance of the Maasai men in text 1. In text 2 references were made to
the calming nature or a soothing effect of nature. Well explained answers were
rare. Most responses tended to demonstrate a simple comment and a basic
notion of language used but concentrating on simple comments about ‘clothes’
and ‘colours’, eg:

TewtBe Ry umia dha o necd Fopf ", e w0 Cer o
Fogan %Wﬁhf{. ez &letfos s bt .;;,E:—I—.:af-ﬂvff

=~ NP P il aiads o e L. Eﬁ Lose Fho f_mﬂﬂl—f:-‘tf""—"j r— i’L-._,
R T coryentos A pan P agule L\d. !...x«-de.r':_al-xd‘-‘\'j e b

Tl dhe o toas ey Ry {leSe. rmete r—LErur_d LS i

e M -

Typical two mark responses demonstrated a closer examination and comment on
the colours and setting, with a simple implied reference to contrast eg:

e, c‘:’un.u;lg
Flaxt A oot -he descernba. . cloos by saobhall e cliosfon ot

Aok ke  showo  soory  ckafloml ox? e e casstmee O Tha
por peaa i oo sooke o roodior Choseo o e o lomslyg . sl

e e clatfes | heeo —.l:ml.ﬁeg. A oum sk .
—Howsowar | —tawt & past coou? e ol e aoleod oo
Sl wosodr bod ook e el cwngy Aerken L Ads peacts_lenes
ol vs | Oraco. oscd _khaks clefies . CTha  pesr pose s s b
s e cboPfac ek wokick rosopbe boooo odo saooar oo o
i e S

Where contrasts were more obvious and the examination of the colours at word
level, learners were seen to be operating at the lower end of Level 2 as below:

Toeowrasrd—, Fhe vondten o, et 4 wants 4o dexorihe how Bfuicon mer
duoerrech . Tr copedvast , Hhe writen indoct 2 wses-theroe womds

‘o ook neodens expes- expenience -the Lﬂﬂﬁg.a. anny ‘x)%mu Pontbhe
woriten on dexct A+l o adens 'nj,*u:.rlt'h-bﬂﬂ 'tua r_’_mmnh:_ng o
~+ho woriden. wooas. houo —P@-—-.m;m wnin cressod Ane o ey do-fanledd
nondencs | e ooeker oot Hle LL.':..LIT‘L% hﬁm% ad%mﬁ«.,e_.a,—i-fm. e n
eodect T juat dencrine the m.gm clothen in-e qeneral - green
and khaki Thin in ‘eoanse the QLA A Q’cIT e rxecond weoten o o
el randen about Yhe  benelcrs of  xafome ollorifios

Learners focussing on contrast between the descriptions of colours and the
impact on the reader of the words used by the writer, giving a clear contrast of




one element identified, were operating at the upper end of Level 2.

Tre it deot i ste b chamdars posotdl apeiiance $0 Ae
desribed Whekevar Nsaw and ol 4 don da hay vbrost dhe soma vag,
Fahumane, h/sosk st ki o Seriustip , ca he fast debt feea do
Q}# oo Cett bok cmed od Aascrbad ‘h’cq&. S

On s ohhes had, Hadadls et 28 pupsse 13 s provilty
gauri ooFs whh_ tssennl byis . Bercba D required bainy mlmative. sed-
dockiest ol cheshttorumply 56 Thereore ke ththes i7 dsserdal_timghy s 0
ahacmr_the dathos_in_daet 4 & dassbad oSk dessiphs Sotpmye.and Voraar
Byliric dedaes: ."Aaq'pd robes . ;‘u}x fresh Leops o phuc Rars i a

Very few responses were seen to be operating at Level 3 where there was a
clear explanation of the contrast with a focus on the use of language at word
level and investigating the writer’s purpose and view point, as exemplified by:

A D!(p r(J rob'*,“ at (o»«lvas\mc) " "‘“{ 1., aS Un( wr.hv

et

deserbes 1onJ.3o w5 n place wilh no mains leckvicily and bad wealln
The veader s qien the e magery of & gloomy., dark place , maybe
wi Ll .{w -.Lﬂo\nj boustt or shacks lLeve and {here. However o the
prople _wmore "deep red robes” with "slricking silver earings” which
gives {he veader and imprescion o thad {L.j weve wol mnj pos
amd wlat they wwore_was guile luguriows. Text 2 lalks gbout
how qreen and khali dothes are the wost sulable Yo wear in Uy
gives envicomment s a3 ik W serves as o camoflague to Mend ia
gith e cwirgnmint: T i (onl.u\l_mj whew tompactd ko Text
| o il shous how dwo parls of the Same wuntry (Africa) could
be so differeat lo cack otler , specially wilh ibs opposite dabhi allict.

This is a high tariff question which was not well answered. Learners should focus
on how the writers use language to describe features or create impressions of
surroundings, rather than repeating what the writers said.

Question 13 combined a focus of RAO4 and RAO5, with one mark given for a
selection made of one



of the texts which would appeal to someone who wants to learn about the
interesting and

challenging aspects of travelling on an unusual journey.

The reason needed to be linked to how the text chosen is interesting or
challenging for someone.

A second mark is available for ‘evidence from the texts to support’ the learner’s
view.

This question was found to be very accessible with learners able to make a
considered and related

selection. Not everyone provided ‘evidence’ from the text to support their choice.

This is a typical 1 mark response, offering a simple statement of support for
selection but no

‘evidence’.
i | ) R 1 . 1 X
4 [ 1
IPL X '?*! Lo, b eremct ’T.Im? ekt kA Clidn'x ll--LDUw )
N o cz"l"'g ok Aaok ‘{’ oLe afg |4 el somihow
- - " \
06 ky gy be alope .

An example of a fuller response for 1 mark, justifying Text 1, but lacking
‘evidence’.

o) o be moce qeggu\m% Yo some ore oYo_oona o
\esien ot Wre “’“\tm\mcas\, c\ro\\eraha ospects  of \m\c\\«fca,os
3&\5 NE&\ \0\\'{\4 o\o)x \% OAven\:.n: ol one So\o \"'Qv%\er

& Ns pelems Soced on Wi ) Ned Ve \ew\.ae‘ o browe tey

An example of a fuller response for 1 mark, justifying Text 2, but lacking
‘evidence’.

Tertasas 3 eplains  Heqg w hats beine downe in the
Safar . and  erplting awhnadt  dto do An¥E wnat to
presppne fovamkhen ooind. o0 Safar.

Where supporting evidence was provided by the learner, a mark of 2 marks was
awarded, as shown

in this following example:
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Text 3 would be more o;?pco.&nq o someone _who. wants o {earn about
The interésting and . ehallenging. aspects. Decause text & el akout The theats
thot _maxy Bove oo o gafar Sous ) many_of the soforn ommals are danqerous.

od A oo shows The aduerhurous. cimosphere. when delliog people to wear. clotfes
hed can pratect Rem | alve The stranqe "Afhican Kme' can moke reader become

The question specifically reminded learners to ‘use evidence from the texts to
support your view'. Centres should encourage learners to heed such a reminder
and, maybe, even underline it to help with a focus on providing what is required.

Question 14, an RAO01 focus, is a multiple-choice question requiring learners to
select a reason why the astronaut decided ‘to start rationing food’. Option C ‘he
wanted to live longer’ was the correct answer and was generally well selected by
learners.

Question 15, an RAO02 focus, required learners to select an option which
correctly completed the reason for the information given about the Ares 4
landing site; ‘about 3200kilometres away from the astronaut’s location to show
how;’ The correct answer was to show how ‘difficult a rescue attempt might be’.

Centres should encourage learners to consider a range of possible reasons why a
writer might share particular specific information with the reader.

Question 16 (RA04) required learners to ‘explain what the writer meant by
these words’; ‘but NASA has a lot of smart people’. Crucial to a successful
response to this question, was the ability to identify the astronaut’ s feeling at
the time of saying this - it showed that he was hopeful or thinking that a rescue
might be possible.

The wsuter upe Hete wordh to. show . Hhat . Hhe orixenaut 1S skl

%'mu:ng bope fo be_reccue. , maybe thore ace ot Ong hope bur. HxS
thowht makee peple (Les woued -

1

The phrase ‘smart people’ was not so readily described by learners with many
simply re using the phrase within their answer with no explanation , such as,
possibly - ‘they were clever, intelligent’ and ‘capable of thinking of possible
rescue options’, eg:

fle  waeaas . that  NASA  will 4 scooetow , despre | tae
(difficaties, wat= fiad 9 way  to  sead e assistonce \ne
vequwes, He truste  that 1o sgite  of au e chollecaes, the
WO KeXS | OX MNASA will  coeqe R wit a plaa fo save ‘i,

Learners are advised to try to avoid repeating key words contained within a
given phrase for which an explanation is required. They should ensure that they
make it clear what those key words actually mean or imply.

11



Question 17, RAO05, was found to be difficult for learners to answer fully.
Learners were required to explain how the phrase ‘may as well yell towards the
Earth for all the good that will do me’ reflected the astronaut’s situation.

Many learners described the phrase in literal terms and believed that the
astronaut was actually trying to ‘yell” at the Earth and criticised this action. Such
responses gained 0 marks.

Tre vwords  ceove C-Ow\?m _\’\ls shuetion  to &o-w«ﬂ S‘ow-\zl-l-w
covtless .

And also:
The asfronaut. s hopele6s. and does nat. Wt:]mt;.]}'m fodo
in_guch a sifuation and thinks the Gm_r_gjl___f#ae an do 5.9l

The mnkfr finks like @ child,, immature_in &ach @ Sifuation when
e hos o decicle on canat belier Allenabve he coud 66,

The higher performing learners were able to identify the aspects of humour,
sarcasm or irony embedded within the astronaut’s thoughts, eg:

E Ly

ha SEHJEDCE’. also " Ubeh. BCGfﬁﬁE:F'F which 8howe @f fﬁ._._m
rignt mind. bab 15 febnq complek). lost. rreverge "

More able learners identified both elements for a 2 marks response, eg:

Yhs hllklﬂ‘hu'n he S .'z.'lmm_?-_g.d. i - LLE hm. no.. gnrm a];
compnum @hion | donce he  auld  use o contact Earth, 3o ke
............. ey hamowre Yo pobray  thay  he  showld faber nhegt ab

torth o w for help , Letcouse that  will do  mome good.

s mokas, %o hoplessnass  ond- sfronded. situakon wmore twident
ond profound. as ha B wseds  harcasm).

The question asked how the words reflected the ‘astronaut’s situation’ but many
learners simply commented on the astronaut’s behaviour. Centres should
encourage learners to consider how aspects of humour, irony or sarcasm may be
contained within a writer’s words or comments.

Question 18, RAO03 focus, has a mark of 4 and has been accessed with quite
some success by many learners. It was possible for learners to identify ways the
astronaut demonstrated a positive attitude to a maximum of 2 marks. Evidence

which supported the identified positive attitudes could also gain a maximum of 2
marks.

An example of 1 mark for a way a positive attitude is expressed:

12



= The astrenant Bt foss DEW( 7 mainfon ki
SM\A val...

An example of a 2 mark response which identifies two examples of a positive
attitude but with no supporting evidence from the text:

&'\e ‘!.6({) Py = L-Mse“p r"\a‘{ f»e ;70.5 Fooc! Gf\c‘ L-Oa..’l'ef
% ﬂ‘a“' wo«x\é .. IO_S‘\' ‘f\im, UP{O LoD Aij_s Onci {Lal
he wall mManage - .
He clso scour\ci a.  botHe of vilamin:
Yot  would last Yeaxs:

Many learners were able to identify two ways positive attitudes are
demonstrated with supporting evidence from the text as in:

The astvenaut USes inforanal language T Cenvey how

calm bhe 1 ana ™ Shocw 4hat bhe keg-p.s' P~ r)ch"lt‘l\o(i lock
o e stuahon  despite the Hdact that he 's cn dee Miae
“Se yeah.” “boc‘ccqug,'%o Mmissicrds fix - i+ man wiho

pPlayed vath p!cmts". A rcirer way 1S Ghrc.‘ugh Te as\ranawd
Sense o humcur and belief, ever theugh fhe asStrenaut id
in & complefely different pkice fram Eaeth , be Still moneges
» aadd a hint of humcwr In bier acoeunt ¥ micsSion ‘¢ fx-

" an whoe P‘ag(d e rth P(OM(‘ “"NASA hat a lot of Swar+
Decride *-

Question 19 is an RA04 focus question which requires the learners to explain
the purpose of the given words; ‘wake’ and ‘death’. Many learners simply gave
the meaning of each of the words with no regard to the intended purpose of the
words. This would gain 0 marks and is exemplified as:

- wake
%TO rhaw v (e bca»nr\n’-ﬁg
- death
T o v Oww  “Hroe = I Rt 3

An example of a 1 mark response which offers a focus on the purpose of ‘wake’
is as, eg;

¢ wake

this werd 13 tlaced a5 50 e & 4e\l Ahe reader U\_q\ tverwone.al  NASA

maht  be having 1deas and  slarling up  assumpliony

13



An example of a response which addresses the focus of the question by
explaining the purpose behind the writer’s choice of both words is:

Explain the purpose of the emboldened words.

wake

bhe word 'wole’ i used do Sew a5 atsomgm sunonym ol “heeanse’
ind  loavlly  onttast vt B wod ‘denth’

death

e puspose of B word 'death’ 15 Yo indormy  Ihe reader that K due
o Wen heng atranded on Macs whs ever incharge 0F fve mission {mqh{

have ?;X\oun ki 1o be deadswhich 15 the #2a reasort {of e pfogram {o be
cancelled - (Total for Question 19 =2 marks)

Centres should encourage learners to consider how aspects of humour, irony or
sarcasm may be contained within a writer’s words or comments.

Question 20, RAO04, asked learners to consider why the thought ‘But one thing
at a time here’ was shared with the reader.

Unfortunately, many learners gained a mark of 0 being unable to focus on the
correct assessment requirement of this question. An all too common incorrect
response was, eg:

) r_’un"‘cﬂhy___ﬂ:.._g'%sé PRt M. [RARANT LR AR 42y aacat. T IRNLANT

A sl ) ORI LTI DIGRE O ErD BN 2 M TP SIS A .....

Many learners offered explanations of what is meant by ‘one step at a time’,
gaining 1 mark, eg:

Doz}y o paangy rtkhys AKX ..o fime. . .cam. Cashs. € . eater:
O(m-nayc 'f“vma(o"ry {4+ one,-f/«;? A a.tiore. . anh Aoing i+
one oX o time caen Give betder . resulrs since Yo LCas. &3 71
more

but were unable to offer an explanation as to why the astronaut shares this
thought; an indication to the reader that he has hope and is focussed, as this

eg:
This doug!m.[,s__sﬁwd___wﬁ the reader 10 fore shadow his atrirude 1o wards.

survival as dhu s 1arg moves on and show his decision 10 mle §4719 Slowly bur

m%ﬁ@ inordermosurive.

Other learners concentrated explanations on the reasons for the astronaut
speaking to reader, without giving any consideration as to what is actually being
said; what the significance is of this thought, as in this example which fails to
address the focus of the question.
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Centres should encourage learners to consider emotions and feelings which
might be contained with the writer’s thoughts or feelings when viewed against
the background of events within the fuller text.

Writing
Form, communication and purpose

Section C, Writing, Question 21, learners were invited to ‘write an entry’ to a
writing competition entitled *‘My Dream Tour’. The main purpose was to
persuade the travel company that their tour should be the winner

Learners were able to engage with the task, writing about a variety of selected
‘dream tours’. The areas needing development are maintaining structure and
purpose throughout the response.

While it is to be commended that candidates wish to embellish their responses
with similes and adjectives, some were over-used and detracted from the
response. The indicative content list in some cases was used almost as
paragraph headings with little development or was used far more successfully as
a guide to structure of content.

All too often, details of journeys and extensive tour itineraries were the focus of
responses rather than the details of why the ‘dream tour’ should be selected.
Less successful responses gave great details of why the learner wanted to visit
but engaged in very little in the way of persuasion and lost engagement with the
reader.

Prompts were provided as ‘things to think about’: where to go, why go there,
what to do or see there and why the entry deserved to win.

Within S1 Form communication and purpose, learners were able to introduce
their content in an appropriate manner for the task, though ‘form” was not
always maintained. Some paragraphing or sections were generally logically
sequenced, often with an attempt to engage the reader. An example of S1 at the
lower end of this Level:
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At this lower end of the S1 Level, there is little in the way pf stylistic features
evidenced and, in terms of Grammar, punctuation and spelling,operating at the
lower end of Level S1, some sentencing is sound but little evidence of
connectives being used. There is usually some correct internal punctuation,
usually used within a list. Definite articles are frequently omitted and this can
disrupt reading eg ‘there have lots’ . The final guidance as to being persuasive
about the entry being selected was frequently omitted at this

e, . s mm.&miwﬂ} el 2. Go. M. be touse tFiau,

have Aets..cf. inssisstag 2w T woal ze dicaedc. and = el st .
S qesduct. amne.. nole whish haw... ofs. .. beautiol ehee chaméder - ..
- L

Learners writing at the higher end of the S1Level for FCP were able to
deonstrate planning and logical organisation, with logical sequences, though
somewhat awkward as below:

e Popalar | wany hings - diseener

BT« (2 E Ty 8 TSI Ty = Ve B e .
codide shills  kenwokidqs. abosd. plaske. | oatuss. .. oo, .

......... - Lo n. coe s, , boowdiul siabhe: (pheded

....... -bringe. seeodesdul memeories....

........ oparsaode. | troet) Company

...................... Ma-the wood —there are o maay ploces A0 visd bakthees

sooo0 place |, yow..can noner pass. it isdfke Hmeazon Rain. Foreat.

Bt s i Adrica..,. Olcoucse. alesst poophe. ko oboud Hhis. .

Yo con ge.se Nenic, Foes . NowNeck and. mane, wier koot

e oo will pa- moks Ame. zon. becoma
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ok Aecam. ond. become. sndoogetable . JSueoow .

Others demonstrating FCP S1 skills at the higher end of the level structured
their responses in letter form with a formal salutation and attempted felicitation.
This was a structure adopted by a number of learners within higher levels of
FCP, where they were able to maintain the style and tone far more successfully
than this Level 1 eg;

Dear Sic. ! Madam.,

Todou.s b Toeoufd ke 4o el you albout my  Amnazing. dream four.
L. BHave clwons  dreom. Bot  x..can wowel 4o England once @ my enticely
U . \AK\\-S 2 . Becouse 4o me . i (s THe wost _intereitioq. and
preturesques. . eourrtny. oo Tthe wacld . MO fovely cnd peacefud
ecuryside. .., ancient. but loushio  ottiet , when T Rest _come accoss
Foqiand _on. the toesnet. , T _know my  feart fas been couqht ooy
GPS of this response demonstrates features with some sentences correctly

demarcated and mostly correct use of internal punctuation but subject verb
agreement is not secure.

may. heart... Lo eouy enes . Eoalaod woh and. olways. be The bext

Responses which moved into Level 2 for FCP and GPS demonstrated better
organisation with clearer awareness of audience, with the form mostly
established and maintained.

1. I.'.\I,u..i.........‘I.l..se.nf.&.......b.era A cinated shout... ettt tountrits... T imagint,

of it e ¥

.ﬂd&.t..{f.ﬂ}......k..._.qi_u'__._.ﬂt_i_{._.._....!Im..s..__}._..ia..rfn'\d....ﬁ?f. .«h‘.;.;y }f{c#mbr mm,emw,? .
. Such, _...dz.fﬁmf.,.,m.t,mﬂi_.___..M......ﬁuﬂk.._.{a_n‘_d-_...,m?..._...t_;fn{rm;,c,.#uulu?z. and . vitwy And

....... -{- i€ nok.. +L geabt !{Jiﬁu wnfl’;‘IL&H{i’n}fdf‘V-iﬁ“
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There is a greater control of paragraphing or sections and this supports
coherence, leading to a considered ending and appeal.

o APAS Fa o B Fapam St G5 Armly... B Artg... 0 oDt T feally.
pnyay.. ’I.-IIG%mrfﬂ;{%maffl'ﬂ'y‘.l.c{iqlﬂ::.{:.tlim#"hr bt B Mo
b abent P Praspedt.. sod..Fhe. ideal . piclece.. of. Tapon. Shat s Loty
N ten o rvstkad. nds. MMP&{IEH& etbed. M.-{Lw.?. et frel - e

the S onae.. g keal. ..-.U.L.]u!.r}.{n:.z....,..I...-‘.’m.mt.....t-m elled. _..f-_f...mm},...fj«u - 7.
_ "'l Supe. abect H.s, . roetttr. Aow 4 f.fm‘ﬁe_h..__}mu_.._fi_agk_____y.ﬁ.;....}mﬁl{.n’i—_m’& 1

. .n*h.-.wk.....HJ. ELI({};-{;[ka‘frx.:mfAi’&t}i%f&ymmmzfﬁd*

At the upper end of Level 2 FCP and GPS, spelling is mostly accurate with
evidence of ambitious vocabulary. There are stylistic features used to add
emphasis and interest which helps to support the writer’s purpose.

a biq deal 1f youe compony 15 fhe.ome. thal agpane if. Hul..dmm.tnu.,..wi'lhmd..n.i.dmht;..ﬁ.a......
smm.,..m'lmndn% Hip.4v.a_nof..well- known. countny., o could be saud , thu. loast populoc.

Amarica,, which has been entifed 05 the world ‘s Least visited country

An example of far more secure and accurate punctuation can be seen
demonstrating the use of internal punctuation for impact and emphasis.

Bversnce. Towas d.chld T hae dnszﬁmmsmum;f by dhe Ewﬁ of all ghe
heathes..in fhe world . But. of cousse, Like. mrust fﬁfle-,]:nlsaim . Faveurites and...
priacities . S, for zﬂj.ﬂrm Tour, T weald bve to. be able o sef fout antn dhe. wonderful

islund o Maldives.. ot T have. bees {gifjk;rmuh Ny

Learners demonstrating Level 3 features demonstrated a more secure
awareness of audience with form established and maintained throughout. There
is clear control of paragraphing and this supports the coherence of the writing
throughout the response. Stylistic features are used to add emphasis and
interest and bolsters the persuasive tone of the response.
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Those responses which touched upon Level 4 FCP could be seen to demonstrate

a sophisticated awareness of audience with form adapted and controlled. The
paragraphing is organised with complete control.

CEMET SWNE® A TS i...;.je.mt...'&.....::a.a;&.... ETRETE TS OmE DADER. A

LAEDTEARS D M RLA L DR ﬂ“\j*"!ﬁ-*“"j- W -mj- Ev?r'-..:"'ﬁ'kﬁCj

S0 ATVE SAGCE ot s bmabey oo @, Frormy vee olo teved

O ATE MEEIoricol SIS Ll AWsl  menaft A0 SRe ansh o menr
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Mike  BIDELES uuTErE b Ean MTEes AmE . SASns T WeN e ol

bk, A .rju?.h ......... o R AR LB it ....;,,g.'..gnr'x't_j ,,,,,,, SR e R RRCDITEE Ao

CEAAMERS A L AMS DI R AT Do e ot AafueTIMER L A AISTAS0 . AD rAae an

The control of paragraphs with coherence is maintained throughout with a
focussed ending.
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The areas needing development are maintaining structure and purpose
throughout the response. While it is to be commended that candidates wish to
embellish their responses with similes and adjectives, some were over-used and
detracted from the response.

Overall, Grammar, punctuation and spelling continue to require further work
for the centres. There were some instances of overly elaborated and lengthy
sentences, lending themselves inevitably to errors in punctuation and grammar
as exemplified in many of the above extracts.
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