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Introduction 
Learners engaged well with the texts and the questions. On the whole, they 

responded positively to the writing task and they were able to identify a ‘dream 
tour’ to write about. A variety of ‘tours’ in a range of contexts formed the basis 

of learner responses. 
Summary 
There was an overall improvement in learner performance in comparison with 

previous years. Nevertheless, accuracy of written expression is an area which 
still requires work. In terms of responses to the texts, learners accrued marks 

across the paper. The questions with the multiple and higher mark tariffs of 2,4 
and 6 were often lost opportunities for some learners who needed closer reading 
of the questions and their requirements, as indicated and exemplified in the 

question specific sections of this report. 
 

Question 1 

This question (RA01) simply asked for a piece of evidence from the text to show 

that the writer experienced changes in weather. There was quite a range of 

possible answers allowing easy access to one mark. The most common correct 

response was the extract within the text : 

 

The addendum to this answer was occasionally given as a response on its own 

and, along with the brief answer ‘rain’, was not accepted. There was evidence 

that, in a very few cases, learners had not understood the requirements of the 

question; to provide evidence, rather than a reason.eg: 

 

Centres should reinforce the requirements of ‘giving evidemce’. 

Question 2 

This question (RA02) required learners to comment on the language used to 

describe the facilities in Longido. Not all students understood the focus of the 

question. Many identified the dress of the Maasai men in Longido rather than the 

facilities. Centres should encourage closer reading of a question, perhaps with 

the underlining of the key requirements. 
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Many learners were able to make a simple statement about the language used, 

eg:

 

And were able to offer a supporting appropriate example, eg: 

 

Learners should be encouraged to consider the focus of this question which 

requires consideration of the language being used by the writer rather than a 

focus on what the facilities were like, gaining no mark, eg: 

 

Question 3 

The question (RA04) allowed learners to select a variety of reasons used by the 

writer to justify his ‘stopping early’.  The text provided several identifiable 

reasons and many learners were able to access this question and gain two 

marks.  A typical correct 2 mark response would be as follows:

 

Question 4 

This was a multiple-choice question (RA03) requiring learners to consider the 

writer’s meaning behind  

The phrase ‘this had been designed’. Against the use of the verbs ‘show’ and 

‘emphasise’, learners provided with the verb ‘hint’ to capture the writer’s 

undertone of the setting. The correct response was option C: ‘hint how others 

were built’. Centres should help learners to discriminate between verbs such as 

‘show’, ‘emphasise’ and ‘hint’. 

Question 5 

The tick box question (RA05) required learners to identify which of the given 

writer’s words were ‘positive’ or negative’. A surprising number of learners were 

unable to gain two marks on this question, though only a small number gained 0 

marks.  

Learners usually identified ‘had made it past another major city’ and ‘loved 

sitting there’ as ‘positive’. 

However, ‘cold shower’ and ‘nagged me’ surprisingly were often identified as 

being ‘positive’ signs of the writer’s attitude. Centres should encourage learners 

to examine and consider attitudes adopted by a character or writer. 
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Question 6 

A further multiple-choice question with an RA01 focus, with learners having to 

indicate which of the given words had the same meaning as the writer’s use of 

‘not domesticated’. This presented learners with a challenge mainly to decide 

between a possible ‘not trained’ or the correct selection of ‘not tame’. This 

question required close reading of the text. 

 

Question 7 

Learners were required (RA02) to ‘write another word for ‘daunting’ as used in 

excitement can be daunting’. Anticipated correct responses were identified as 

being ‘scary’ and ‘frightening’ and these tended to be the two most common 

correct answers given. The use of ‘overpowering and ‘overwhelming’ were also 

frequently identified. The most commonly seen incorrect response was 

‘dangerous’ which was inappropriate for the intended context.  

 

Other incorrect interpretations were ‘exciting’, ‘thrilling’, ‘amazing’, along with 

‘unsafe’ and ‘risky’, all of which do not replace the intended meaning of an 

experience where the excitement was ‘daunting’. Learners should be encouraged 

to consider the given word within its sentence to establish an appropriate 

context in which to place their suggested response. 

Question 8 

Another RAO4 question which required an explanation of how ‘humans’ are 

simply ‘guests/ temporary visitors/intruders on the animals/habitat’ for one 

mark. There was a second mark for an explanation of the implication that they 

should behave as a ‘guest’.  

 

Learners appear to have done quite well with this question describing in a 

variety of ways that the animals have their ‘own homes’ or ‘territory’ and we 

should respect that’ For the second mark, there were several descriptions of how 

‘humans’ should behave when ‘on safari’ or in the ‘animal’s home’; ‘acting 

accordingly’ was a phrase commonly seen. 

 

A frequent common correct response would be: 
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Generally, some students were able to explain the meaning of ‘guest’, some on 

‘behaviour’ but most found it difficult to include both aspects as above. 

Some learners identified that the animals had their own territory and as ‘guests’ 

we should be aware of their wild nature, since we might be their prey which is 

not entirely consistent with the intended meaning of the phrase used in the 

Tips’. 

 

 

Question 9 

This question required learners to explain how the writer ‘recommends the 

reader make the most of ‘Africa time’.  This is an RA03 focus looking for a 

reasonable explanation of how the writer recommends we make the most of the 

‘moment’ and how Africa time is described by the writer. 

 

Most learners were able to focus on the different descriptions of ‘now’ but fewer 

were able to then go on and state what the writer recommended; to make the 

most of the moment, as in the eg above.  

Unfortunately, the repetition of ‘now’ in the description of ‘Africa time’ may have 

been too challenging for a number of learners who were unable to unravel the 

text meaning, eg: 

 

Question 10 has a focus of RA03, looking for the learner to identify an 

organisational feature used by the writer and an explanation of its function. 

Learners should be able to focus on the requirements of the question in 

understanding the term ‘organisational feature’ and not respond in general 

terms,eg: 
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Many learners were able to identify one way the text was organised, though not 

always providing a technical term, eg: 

 

 

Others were able to offer a name of sub-heading but did not offer a reason for 

its function, eg: 

 

Two mark responses identified a method of organisation and offered an 

explanation as to its function, eg: 

 

Centres should encourage learners to examine a range of organisational features 

adopted by writers of a variety of texts and topics. 

 

Question 11(RA03) is a tick box question requiring the identification of four 

elements, with one option already ‘done’ for the learners. It required them to 

identify where given features of writing were in evidence; Text A, Text B or 

Both. The most common errors were in the incorrect identification of ‘expanded 

noun phrases’ and ‘uses an interjection’. These appear to have caused errors 

leading to most learners only gaining 1 mark on this question. Typically, as 

follows; 

 

Unlike the earlier tick box question (Q5), there were quite a number of learners 

who were unable to score any marks, as shown here; 

 

Centres should help learners to consider a range of linguistic features used 

within texts. 
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Question 12 

This six-mark question has proved the most challenging to pupils (RA04, 

RA03 and RA05) with very few responses evidencing Level descriptions within 

Level 3 or the upper end of Level 2. Learners tended to just focus on the quotes 

provided. Several responses referred to the threat of danger or the fierceness of 

the appearance of the Maasai men in text 1. In text 2 references were made to 

the calming nature or a soothing effect of nature. Well explained answers were 

rare. Most responses tended to demonstrate a simple comment and a basic 

notion of language used but concentrating on simple comments about ‘clothes’ 

and ‘colours’, eg:  

 

Typical two mark responses demonstrated a closer examination and comment on 

the colours and setting, with a simple implied  reference to contrast eg: 

 

Where contrasts were more obvious and the examination of the colours at word 

level, learners  were seen to be operating at the lower end of Level 2 as below: 

 

Learners focussing on contrast between the descriptions of colours and the 

impact on the reader of the words used by the writer, giving a clear contrast of 
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one element identified, were operating at the upper end of Level 2. 

 

Very few responses were seen to be operating at Level 3 where there was a 

clear explanation of the contrast with a focus on the use of language at word 

level and investigating the writer’s purpose and view point, as exemplified by: 

 

This is a high tariff question which was not well answered. Learners should focus 

on how the writers use language to describe features or create impressions of 

surroundings, rather than repeating what the writers said. 

Question 13 combined a focus of RA04 and RA05, with one mark given for a 

selection made of one 
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of the texts which would appeal to someone who wants to learn about the 

interesting and  

challenging aspects of travelling on an unusual journey. 

The reason needed to be linked to how the text chosen is interesting or 

challenging for someone.  

A second mark is available for ‘evidence from the texts to support’ the learner’s 

view.  

This question was found to be very accessible with learners able to make a 

considered and related  

selection. Not everyone provided ‘evidence’ from the text to support their choice. 

This is a typical 1 mark response, offering a simple statement of support for 

selection but no  

‘evidence’. 

 

An example of a fuller response for 1 mark, justifying Text 1, but lacking 

‘evidence’. 

 

An example of a fuller response for 1 mark, justifying Text 2, but lacking 

‘evidence’. 

 

Where supporting evidence was provided by the learner, a mark of 2 marks was 

awarded, as shown  

in this following example: 
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The question specifically reminded learners to ‘use evidence from the texts to 

support your view’. Centres should encourage learners to heed such a reminder 

and, maybe, even underline it to help with a focus on providing what is required. 

Question 14, an RA01 focus, is a multiple-choice question requiring learners to 

select a reason why the astronaut decided ‘to start rationing food’. Option C ‘he 

wanted to live longer’ was the correct answer and was generally well selected by 

learners. 

 

Question 15, an RA02 focus, required learners to select an option which 

correctly completed  the reason for the information  given about the Ares 4 

landing site; ‘about 3200kilometres away from the astronaut’s location to show 

how;’ The correct answer was to show how ‘difficult a rescue attempt might be’. 

Centres should encourage learners to consider a range of possible reasons why a 

writer might share particular specific information with the reader. 

Question 16 (RA04) required learners to ‘explain what the writer meant by 

these words’; ‘but NASA has a lot of smart people’. Crucial to a successful 

response to this question, was the ability to identify the astronaut’ s feeling at 

the time of saying this – it showed that he was hopeful or thinking that a rescue 

might be possible. 

 

The phrase ‘smart people’ was not so readily described by learners with many 

simply re using the phrase within their answer with no explanation , such as, 

possibly - ‘they were clever, intelligent’ and ‘capable of thinking of possible 

rescue options’, eg: 

 

Learners are advised to try to avoid repeating key words contained within a 

given phrase for which an explanation is required. They should ensure that they 

make it clear what those key words actually mean or imply.  
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Question 17, RA05, was found to be difficult for learners to answer fully. 

Learners were required to explain how the phrase ‘may as well yell towards the 

Earth for all the good that will do me’ reflected the astronaut’s situation. 

Many learners described the phrase in literal terms and believed that the 

astronaut was actually trying to ‘yell’ at the Earth and criticised this action. Such 

responses gained 0 marks. 

 

And also: 

 

The higher performing learners were able to identify the aspects of humour, 

sarcasm or irony embedded within the astronaut’s thoughts, eg: 

 

More able learners identified both elements for a 2 marks response, eg: 

 

The question asked how the words reflected the ‘astronaut’s situation’ but many 

learners simply commented on the astronaut’s behaviour. Centres should 

encourage learners to consider how aspects of humour, irony or sarcasm may be 

contained within a writer’s words or comments. 

Question 18, RA03 focus, has a mark of 4 and has been accessed with quite 

some success by many learners. It was possible for learners to identify ways the 

astronaut demonstrated a positive attitude to a maximum of 2 marks.  Evidence 

which supported the identified positive attitudes could also gain a maximum of 2 

marks. 

An example of 1 mark for a way a positive attitude is expressed: 
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An example of a 2 mark response which identifies two examples of a positive 

attitude but with no supporting evidence from the text: 

 

Many learners were able to identify two ways positive attitudes are 

demonstrated with supporting evidence from the text as in: 

 

 

Question 19 is an RA04 focus question which requires the learners to explain 

the purpose of the given words; ‘wake’ and ‘death’. Many learners simply gave 

the meaning of each of the words with no regard to the intended purpose of the 

words. This would gain 0 marks and is exemplified as: 

 

An example of a 1 mark response which offers a focus on the purpose of ‘wake’ 

is as, eg; 
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An example of a response which addresses the focus of the question by 

explaining the purpose behind the writer’s choice of both words is: 

 

Centres should encourage learners to consider how aspects of humour, irony or 

sarcasm may be contained within a writer’s words or comments.  

Question 20, RA04, asked learners to consider why the thought ‘But one thing 

at a time here’ was shared with the reader.  

Unfortunately, many learners gained a mark of 0 being unable to focus on the 

correct assessment requirement of this question. An all too common incorrect 

response was, eg: 

 

Many learners offered explanations of what is meant by ‘one step at a time’, 

gaining 1 mark, eg: 

 

 but were unable to offer an explanation as to why the astronaut shares this 

thought; an indication to the reader that he has hope and is focussed, as this 

eg: 

 

Other learners concentrated explanations on the reasons for the astronaut 

speaking to reader, without giving any consideration as to what is actually being 

said; what the significance is of this thought, as in this example which fails to 

address the focus of the question. 
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Centres should encourage learners to consider emotions and feelings which 

might be contained with the writer’s thoughts or feelings when viewed  against 

the background of events within the fuller text. 

 

 

 

 

 

Writing 
 
Form, communication and purpose 

 
Section C, Writing, Question 21, learners were invited to ‘write an entry’ to a 

writing competition entitled ‘My Dream Tour’. The main purpose was to 
persuade the travel company that their tour should be the winner 
Learners were able to engage with the task, writing about a variety of selected 

‘dream tours’. The areas needing development are maintaining structure and 
purpose throughout the response.  

 
While it is to be commended that candidates wish to embellish their responses 
with similes and adjectives, some were over-used and detracted from the 

response. The indicative content list in some cases was used almost as 
paragraph headings with little development or was used far more successfully as 

a guide to structure of content. 
  

All too often, details of journeys and extensive tour itineraries were the focus of 
responses rather than the details of why the ‘dream tour’ should be selected.  
Less successful responses gave great details of why the learner wanted to visit 

but engaged in very little in the way of persuasion and lost engagement with the 
reader. 
 

Prompts were provided as ‘things to think about’: where to go, why go there, 

what to do or see there and why the entry deserved to win. 

Within S1 Form communication and purpose, learners were able to introduce 

their content in an appropriate manner for the task, though ‘form’ was not 

always maintained. Some paragraphing or sections were generally logically 

sequenced, often with an attempt to engage the reader. An example of S1 at the 

lower end of this Level: 
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At this lower end of the S1 Level, there is little in the way pf stylistic features 

evidenced and, in terms of Grammar, punctuation and spelling,operating at the 

lower end of Level S1, some sentencing is sound but little evidence of 

connectives being used. There is usually some correct internal punctuation, 

usually used within a list. Definite articles are frequently omitted and this can 

disrupt reading eg ‘there have lots’ . The final guidance as to being persuasive 

about the entry being selected was frequently omitted at this 

 

Learners writing at the higher end of the S1Level for FCP were able to 

deonstrate planning and logical organisation, with logical sequences, though 

somewhat awkward as below: 
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Others demonstrating FCP  S1 skills at the higher end of the level structured 

their responses in letter form with a formal  salutation and attempted felicitation.  

This was a structure adopted by a number of learners within higher levels of 

FCP, where they were able to maintain the style and tone far more successfully 

than this Level 1 eg; 

 

 

 

GPS of this response demonstrates features with some sentences correctly 

demarcated and mostly correct use of internal punctuation but subject verb 

agreement is not secure. 

 

Responses which moved into Level 2 for FCP and GPS demonstrated better 

organisation with clearer awareness of audience, with the form mostly 

established and maintained.  
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There is a greater control of paragraphing or sections and this supports 

coherence, leading to a considered ending and appeal. 

 

 

At the upper end of Level 2 FCP and GPS, spelling is mostly accurate with 

evidence of ambitious vocabulary. There are stylistic features used to add 

emphasis and interest which helps to support the writer’s purpose. 

 

An example of far more secure and accurate punctuation can be seen 

demonstrating the use of internal punctuation for impact and emphasis. 

 

Learners demonstrating Level 3 features  demonstrated a more secure 

awareness of audience with form established and maintained throughout. There 

is clear control of paragraphing and this supports the coherence of the writing 

throughout the response. Stylistic features are used to add emphasis and 

interest and bolsters the persuasive tone of the response. 
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Those responses which touched upon Level 4 FCP could be seen to demonstrate 

 a sophisticated awareness of audience with form adapted and controlled. The 

paragraphing is organised with complete control. 

 

The control of paragraphs with coherence is maintained throughout with a 

focussed ending. 
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The areas needing development are maintaining structure and purpose 

throughout the response. While it is to be commended that candidates wish to 
embellish their responses with similes and adjectives, some were over-used and 

detracted from the response. 
 

Overall, Grammar, punctuation and spelling continue to require further work 
for the centres. There were some instances of overly elaborated and lengthy 
sentences, lending themselves inevitably to errors in punctuation and grammar 

as exemplified in many of the above extracts. 
 

 


