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Introduction

In Paper 2 of iGCSE Religious Studies, candidates can answer questions on any one of six
religions. Because approximately two thirds of candidates answer questions on Christianity
or Islam, the examples in this report are drawn from those religions. However, this report will
focus on lessons that can be learned from the way all questions are asked and answered,
and centres that teach the other four religions can also use it to gain a better understanding
of how to improve the performance of their candidates. In describing the strengths and
weaknesses in the examples chosen, this report will seek to highlight best practice that can
be generally applied.

It will be useful to start by highlighting some general principles of each type of question:

(a) questions ask for two examples of knowledge drawn from the specification, with the
command word 'outline'. The question may ask candidates to outline beliefs or practices, and
it may focus specifically on the way certain practices are performed. In Buddhism this year,
for example, candidates are asked to outline features of Buddhist marriage rituals. Such a
question asks the candidates to describe actions associated with the rituals. To gain full
marks, candidates would need to give two examples, and develop them both. Development
can take many forms, including further description, explanation, or reference to sacred texts.
These questions are point marked, up to a maximum of four marks.

(b) questions ask candidates to explain an aspect of belief or practice. It is important to say
from the start that (b) questions have a levels mark scheme, and are not points marked. This
is very important because some candidates answer the question by giving a good deal of
relevant but isolated examples of knowledge and understanding, often developed by
description. However, in order to gain the higher marks, candidates are required to show a
developed understanding of the topic of the question. It is understood by examiners that
candidates cannot cover every possible aspect of the topic, and the top marks can be
achieved by using fewer examples, and rather focusing on demonstrating a deeper level of
understanding of the significance of the belief or practice. In the Hinduism section, for
example, there was a question about the role of the Pujari, and it is entirely possible for a
candidate to gain full marks by focusing on one role, such as conducting worship, and by fully
developing that one role, providing a comprehensive understanding of why that role is
important to Hindus.
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(c) questions are also marked according to levels. As a general rule, answers that provide
simply developed reasons on both sides of the discussion, and a summative conclusion, are
not likely to gain more than 6 marks, the top of level 2. To achieve the higher levels,
candidates must demonstrate the required skills of developing logical chains of reasoning
(what may be described as developing their development) and providing an evaluative
conclusion. In the Judaism section there was a (c) question about the importance of rabbis.
Answers that developed arguments by adding further description of what rabbis do would
not usually be a higher level response. To go part way to that level, a candidate might, for
example, have explained the role of the rabbi in leading worship, and then developed a
comprehensive argument about the value of that leadership, the importance in the
leadership of worship of the rabbi's understanding of the Torah, and perhaps how a rabbi
may be best suited to uniting the worshipping community.

With regard to (c) questions, there is provision in the rubrics for candidates to include a
consideration of other religions, than the one being examined. That is certainly true, and
relevant discussion would be rewarded. However, it should be said that a simple comparison
between the faith and practice of two religions is unlikely to gain much credit, unless some
evaluative conclusion is drawn out about the religion being examined. For example, a
discussion about Muhammad could usefully be compared with the Christian understanding
of the nature of Jesus as divine, drawing the conclusion that Muhammad as only human, is
respected but not worshipped. Many examples I saw that did discuss another religion failed
to add greater understanding of the target religion, and for that reason it is advisable to
recommend that this option is not widely used.
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Question 1 (a)(B)

This question asks candidates to identify two features of the baptism of Jesus. It was
generally well answered. Some candidates lost marks by focusing on the practice of baptism
today, and some offered development of a feature of Jesus' baptism by suggesting it washed
away his original sin. But such missteps were rare. Examiners rewarded answers that focused
on the events of Jesus' baptism, but also those who focused entirely on an interpretation of
the meaning of Jesus' baptism.

This is a 4 mark answer, with the first two marks gained simply by reference to John the
Baptist and the River Jordan. The developed description of the voice of God gained the other
2 marks.

There is more in this answer than needed to gain full marks. The
reference to Jesus insisting on being baptised, for example, would also
have gained marks.

In this case, the extra information provided may well not have taken
too much of the candidate's time, but it is worth reminding candidates
that two simply developed responses are all that is needed.

5 Int GCSE Religious Studies 4RS1 02



This is a 4 mark response that takes a slightly different approach to answering the question.

There is quite extensive theological explanation in his answer, which is
praiseworthy. In the second point, though, the fact that the baptism of
Jesus took place in the River Jordan, by John the Baptist, would have
gained both marks. What follows could not add anything to the marks.
This could be an issue if the candidate is pressed for time.

Although there is some descriptive elements to this answer, the
candidate also focused on a more interpretative response. This
example demonstrates that, in many (a) questions, there can be a
variety of legitimate approaches. In this case the word 'features' did
not mean the candidate had to refer solely to events.
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This response is awarded 2 marks because the answers are not developed.

These are correct answers, but they give just two simple pieces of
information – that Jesus was baptised by John the Baptist, and by full
submersion. It could not be said that in Jesus' time this was out of the
ordinary, so this could not be rewarded.

There is not a great deal required for development in (a) questions. In
the first point, for example, it would have been sufficient for the
candidate to say that the baptism was in the River Jordan, or that John
had been reluctant to do it.
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Question 1 (a)(D)

This question asks candidates to outline two roles of the imam in the Sunni community. It
was a well answered question, and most candidates were able to name roles, and also to
develop them by explaining why the role is important to the Muslim community. There were
just a handful of candidates who spoke about the Imamate within Shi’a Islam, which could
not usually be credited.

This answer is very representative of many of the 4 mark answers to this question, and a
good example of how to gain the development marks.

This answer chooses a first role, to be a prayer leader, and develops it
by explaining how this guides believers in the correct form of prayer.
The second role is to deliver the sermon at Friday prayers, which helps
believers solve problems they may have in the modern world.

In the first example, the candidate refers to the importance of prayer
as a pillar of Islam, but that does not answer the question about the
role of the imam, and would not count as a development. Remember
that the development must develop the response and answer the
question. In this example, the development comes later in the answer.
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This 4 mark answer is included to illustrate that, in this qualification, full sentences are not
always required to gain marks. It would be correct for the first marks, to say that the role of
the imam is to be 'leader' and 'teacher'.

In fact, in this response, the candidate does provide more detail of
what is meant by the roles of leader and teacher, and also gains all the
development marks.
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This 2 mark response illustrates how some candidates lose marks by failing to provide
development. In some cases, of course, it is possible that candidates cannot think of anything
appropriate to add. However, when compared with the earlier 4 mark examples, it is clear
how simply these extra marks can often be gained. In this case, the two simple roles are that
the imam will often make the call to prayer, and they preach.

If we consider the second role, that the imam preaches, an example of
what they might preach about would have gained the development
mark, such as they give advice about family life, or they give advice
about how Muslims may be good khalifas.
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Question 1 (b)(B)

This question asks candidates to explain the contribution to Christianity of one significant
Christian other than Jesus. It did cause problems for some candidates who were not able to
distinguish between Christian figures and other people from the Bible.

A Christian was taken to mean anyone who was in a position to acknowledge Jesus as the
founder of a new Faith, and did so either explicitly or implicitly. This, therefore, included Mary
and the apostles and disciples, St Paul and the evangelists, and so forth, as well as any
Christian who came after Jesus’ death and resurrection. It did not include major Old
Testament figures such as Moses. Having read candidates responses, it was decided also to
accept important role holders, even when specific ones were not named, just as ‘the Pope’.

Although there were some excellent answers to this question, a good number of candidates
offered a biography which did not always explain how what was done made a contribution to
Christianity. Mother Theresa certainly founded hospices, for example. But it was necessary to
draw out the way in which this witnessed to the example and teaching of Jesus, and perhaps
also how her example reinforced the idea that Christians should have a ‘preferential option
for the poor’. In other words, not just what she did, but also why it was significant.
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This candidate did not read the question carefully enough, because they have given short
biographies of three people, when the question asked for just one. This was an important
requirement, because these (b) questions are phrased in a way that allow candidates to
develop their responses fully. So, although this candidate offers valuable insight into each of
the people chosen, this could not go above level 1, 3 marks.

This example suggests that the candidate has a good understanding of
the contribution made by the individuals chosen: St Peter, for example,
as someone who witnessed to the importance of having trust, even to
the point of martyrdom. This makes it all the more unfortunate that
each answer is so brief.

This may be the most important examiner tip, and so is worth
repeating – candidates should be urged to read the question.
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In this example the candidate gives an indication of the depth of understanding they have of
the contribution of Aquinas, but it is simply too brief an answer, and more development is
needed. It achieves 3 marks.

This is much more than a biography of Aquinas – it immediately
addresses his contribution – help with interpreting the Bible, and
explaining the role of conscience for Christians. In order to go to level
2, these points need further development. Alternatively, they could
have chosen another contribution and developed that to the same
extent as the first. Two paragraphs of this quality could have gained all
6 marks.

Those who achieved the top of level 2 in (b) questions usually took one
point of explanation and developed it very fully, or chose two different
points, also developed, but to a lesser extent.
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It is important to include this answer but it is not an isolated example. Quite a few candidates
chose Old Testament figures, including Abraham, Noah and Moses. Because this topic is a
key part of the specification, it is important for centres to underline who can and cannot
count as a Christian.

Faith, love and obedience are recognised as Christian characteristics,
and Abraham's teachings certainly contributed to the Christian faith, in
respect of monotheism, for example. But these could not be credited
where the person chosen was not himself a Christian.
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Question 1 (b)(D)

This question asks candidates to explain why the establishment of the Muslim community in
Madinah by Muhammad is important. There were a significant number of candidates who
simply explained why Madinah is important to Muslims, and did not address the specific
question. This concerns the historical event of the establishment of the Muslim community in
Madinah, and how it permitted freedom of worship, instruction and, eventually, the spread of
Islam. This was understood by most candidates and the question was often very well
answered.

In this 2 mark answer there are hints of an understanding of the historical event that could
be rewarded, although it is not clear that the candidate fully understands the question.

There are two points in this answer that can be accepted as referring
to the importance of the establishment of the community at Madinah –
the idea of unity, and as a source of a greater understanding of Islamic
history. Whilst it may not be the case that the candidate is referring
directly to the historical event, examiners are told to mark positively,
and give credit where possible.
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This answer was awared 4 marks. There are three key ideas, with some narrative, but also
clear examples of development.

The three key ideas here are the establishment of a place of safety, the
establishment of mosques, and peaceful co-existence leading to the
spread of Islam. They are presented as separate ideas with simple
development, and for that reason gains 4 marks.

The response could have tried to link these ideas together, to
demonstrate an understanding that is 'assured and comprehensive'.
This skill is shown in the subsequent example.
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This is an example of a top level 2 response on a (b) question. It clearly addresses the
historical event, and it provides a fully developed response, given the time available, to its
importance.

This answer highlights a number of important aspects of the event,
freedom to practise the faith, linked both to the earlier persecution in
Makkah and to the building of mosques in Madinah. This then is linked
to the ability to spread the faith, by putting the commandments of
Allah into practice, which led to the Muslim faith being seen in a
positive light, and thereby able to attract converts. It is a response that
starts with the importance of the freedom to practise, with links and
developments right through to the concluding idea. This shows that
the candidate's understanding of the importance of the event is
'assured and comprehensive'.
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Question 1 (c)(B)

This question asks candidates to discuss whether “The main purpose of Jesus’ life was to die
on the cross”. It was generally a well answered question. Many candidates were able to
identify other important aspects of Jesus’ life – his example, his teaching, his resurrection, for
example – to provide a counter argument. As always with the (c) question, the key to
achieving the higher levels is being able to provide fully developed arguments that
demonstrate insight into Christian belief. The conclusion can also be very important in
assessing answers to (c) questions, which needs to be evaluative rather than just summative.
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This is a 4 mark response. It does address the question, but is awarded a mark at the bottom
of level 2 primarily because it contains isolated ideas that are mostly not developed.
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This answer has many of the characteristics of a level 1 response,
because it states a point of view, with just mostly descriptive
explanations rather than arguments. There is also no significant
development. It was given level 2 because there is a simple attempt to
offer a judgement, that there were many things in the life of Jesus that
had purpose, not just his death.
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This is a very good example of a top level 2, 6 mark answer on a (c) question. There are two
points of view, with evidence and development, and a summative conclusion.
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This essay could have gone into level 3 with a better, evaluative
conclusion. It should be remembered that when examiners mark using
levels, they have to decide on a best fit, because many answers will
have elements that fit into different levels. There is a strong discussion
in this answer in favour of one point of view, of level 3 quality but it is
rather less strong on the other side of the argument, and the
conclusion says very little. Level 2 will have been awarded as the best
fit for this answer.

Conclusions are very important on (c) questions. They should attempt
a measure of evaluation – explaining which side of the discussion is
more convincing, and why the arguments for that view have more
merit.
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This response is included because it demonstrates how an answer may move from level 2 to
level 3.
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In this level 3 answer, there is more of a balance in the quality of the
the two points of view, and there is an evaluation at the end,
suggesting exactly why, in the opinion of the candidate, it is the life
time of teaching and miracles that is most important, because they are
what will have reinforced the view that he was the Messiah.
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Question 1 (c)(D)

This question asks candidates to consider whether the Qur’an is the only source of authority
a Muslim needs. Many candidates fully appreciated the various dimensions of this question,
about the belief in the divine authority of the Qur’an itself, but also of the need for
interpretation, and for good examples, such as Muhammad as well as imams and parents.
Some candidates had a very good understanding of the role of ijma and qiyas in Islamic
jurisprudence. This was a question that prompted a few candidates simply to quote from the
Qur’an, as a way of emphasising their belief in its value. It is worth saying that these
(c) questions do allow candidates to express their personal beliefs, but it asks them, too, to
explain why they hold these beliefs, and also to explain why some may take a different view
on the topic.
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This is an example of an answer that achieves level 2. Although it is a brief response, there
are some limited examples of an attempt to develop a point of view.
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The first paragraph of this answer shows an attempt to develop an
argument. For example, the Qur'an is the first source of Islam, and
perhaps should be enough because it is the word of God which
teaches a lot about God's laws. In the second paragraph there is a
briefer explanation of why the Sunnah is also important, but with an
example. It gains level 2 because of the development, but cannot go
higher because the discussion is then curtailed.
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This answer achieved 5 marks, the middle of level 2. It contains a good deal of development
for one point of view, although some of it is descriptive, but is less effective on the other side
of the discussion.
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It cannot be argued that the Qur'an was not revealed during the
lifetime of the Prophet. There is a good argument for why the teaching
and example of the Prophet are also important, it is not the one
offered here, and that affected the overall mark. However, there is a
good discussion on the first page of the answer, and on 'best fit', this is
certainly a level 2 response.
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This is a very good answer. It offers developed arguments for both points of view, and chains
of reasoning, but there are also elements of evaluation of the arguments. It is a top level 3
response, gaining 8 marks.
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To award an answer above level 2, there must first of all be all the
elements of a level 2 response – usually that means a balanced,
developed discussion, and a conclusion. These can be easily seen in
this response. What is added here is an element of evaluation. On the
top of the second page, for example, there is the idea that people need
authority from people and not just from books, and also later that
believing in the Qur'an is essential to being a Muslim. This is therefore
considered a level 3 response.

To move from level 3 to level 4 this would have needed more elements
of evaluation. They tend to be brief and isolated in this answer. Also
the conclusion could have been stronger, perhaps by offering an
opinion why the other holy books are read as sources of authority
when Muslims have the Qur'an, rather than just stating it. Because not
all these books form part of the main discussion, it could have been
more effective to return to the point about the need for both books
and people as sources of authority.
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Question 2 (a)(B)

This question asks candidates to outline two reasons Christians celebrate Easter. It was well
answered, with most candidates focusing on Jesus’ death and also his resurrection.

Easter is taken to include all the events from the Last Supper to the resurrection, and the
post resurrection appearances, although it does not include the Ascension or Pentecost.

This is an example of a response without development, and therefore gains 2 marks.

There is 1 mark for the death and resurrection of Jesus Christ, and 1
mark for the fact that Christians have new lives as a consequence.

If the candidate had wanted to make two distinct points, about the
death of Jesus and the resurrection of Jesus, then they would have
needed to write them as separate points, or at least make clear that
they understand them as two distinct ideas.

If the first answer had said, 'Christians celebrate the death of Jesus,
who then rose again to show his power over death' that would have
gained 2 marks.
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This 3 mark response shows both how sometimes candidates fail to develop on (a) questions,
but also an example of how the death and resurrection can be included in one response and
gain 2 marks.

The first response gains 2 marks for development – it celebrates the
day that Jesus died and was resurrected for our sins to be washed
away. But there is just one simple idea in the second response – that it
signifies that Jesus was able to suffer like human beings.

A possible development of the second point is that, because Jesus was
able to suffer, he understood the human condition.
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This is a well answered question overall, and many responses, like this one, gained full marks.

There are two well developed responses, one focusing on the death of
Jesus, and one on the resurrection. This proved the most effective kind
of response to gain 4 marks.

35 Int GCSE Religious Studies 4RS1 02



Question 2 (a)(D)

This question asks candidates to outline two reasons Eid ul-Fitr is celebrated by Muslims. It is
a topic that was well understood by candidates, and well answered. But there are two
important points to make. Firstly there is sometimes confusion between Eid ul-Fitr and Eid ul-
Adha, so that could be stressed in lessons. Also, whilst Eid ul-Fitr marks the end of the fast
during Ramadan, and gives thanks to Allah for the ability to maintain the discipline of the fast
(both of which were credited), answers cannot be developed by explaining the meaning of
Ramadan, because candidates needed to focus on the festival of Eid itself.

This answer gained 2 marks, because of the confusion about the festivals.

Because the Hajj festival is Eid ul-Adha, this could not gain any marks
for the first response.
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This is a 3 mark answer because of the lack of development in the first response.

In the first response there is a single undeveloped idea – thanking God
for giving them the ability to show self control and devotion. The brief
suffix, 'and devotion' is not in itself sufficient to gain the development
mark.

In the second response, Muslims do not fast at Eid ul-Fitr, but they do
give money to the poor, and this is an act that helps to strengthen the
Ummah, so 2 marks could be awarded.
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A 4 mark response that effectively develops both reasons, and focuses solely on the festival
itself.

A mark was awarded for celebrating the end of Ramadan, and also that
this same celebration is about the personal achievement of being able
to complete the fast, gaining the development mark.

The festival also strengthens the Ummah, because a special zakat is
given during this Eid.
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Question 2 (b)(B)

This question asks candidates to explain the significance of Christmas for Christians. As
Christmas is such a popular festival, this topic was particularly well understood. The one
weakness in some responses was their focus on what Christians do at Christmas, rather than
on the meaning behind the signs and symbols. Some of the apparently more secular aspects
of the festival, such as gift-giving and family meals, were credited, provided they were
illustrative of religious ideas such as the coming of the Magi, and the model of the ‘Holy
Family’.
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This is a 2 mark answer, because the second paragraph is not sufficiently focused to gain any
extra marks.

The first mark is gained by simply pointing out that Christmas marks
the birth of Jesus. This idea is developed, albeit very simply and not
clearly expressed, by saying that Christians go to church because the
birth meant that other things could happen.

Having already established that Christmas marks the birth of Jesus, the
second paragraph needs to exemplify the example that Jesus showed
to gain further marks.

On the second part of the response, some candidates pointed out the
exemplary nature of Jesus being born into an ordinary family, and this
would have helped to gain extra marks here too.
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This is a very good example of the kind of response many candidates gave to (b) questions,
by giving two simply developed reasons.

There are two ideas here. The first is that Christmas is a time of
remembrance, because without the birth of Jesus, there would be no
Christianity and original sin would remain. The second is that it is a
family celebration, because it is a time to remember Jesus' life and
teachings.

These paragraphs could have been developed to gain extra marks. For
example, the candidate could have developed the idea of Original Sin,
and the Christian belief that the birth of Jesus is a key moment in
salvation history because he became man to save people from sin.
Simply stated, as it is in this answer, the extra development marks
cannot be gained.
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This was awarded 6 marks because both reasons are fully developed.

There are examples of much better development here. For example, in
the first paragraph, Christmas celebrates the birth of Jesus. This was
expressed by John in his Gospel, who spoke about the Word becoming
flesh, and so Christmas is a celebration of God giving his Son. There is
a similarly full development in the second paragraph.
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Question 2 (b)(D)

This question asks candidates to explain why Muslims visit places of pilgrimage. It was well
understood, and there were some comprehensive answers about the value of Hajj and any
form of pilgrimage. Some candidates did overly focus on what happens on Hajj, and failed to
get to grips with the specific question of why pilgrimage is an important activity. Such
answers, even if developed, were likely to achieve only up to 4 marks.

This is a 3 mark response. There is development of one reason, but not the other.

The main argument here is that Muslims go on pilgrimage because it is
commanded. It is commanded by Allah to go on Hajj at least once in a
lifetime, and this is developed by explaining how it shows faith and
submission to Allah. The second response just says it is also obligatory
because it is one of the Five Pillars.
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To explain pilgrimage in terms of being commanded is entirely
legitimate, but to gain the highest marks there would need to be some
explanation of the purpose beyond obedience to command, especially
the spiritual benefits that are believed to be received.

There were many examples of 4 mark answers, the result of simple development. This is
quite a good mark, of course, but it is important to see how a higher mark could have been
gained.

There are three simply developed reasons here, relating to obligation,
strengthening the iman, and the good deeds that can gain paradise.
There are no examples of deeper development, so this could not go
above 4 marks.
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It is important to remember that even a large number of simply
developed reasons cannot go above 4 marks due to the requirements
of the levels. A fuller account of how pilgrimage might strengthen the
iman would have been a good way to add development to this answer.
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This 5 mark response is included to illustrate how answers can be more fully developed.

In the first paragraph, there is a well developed account of why Mecca
(Makkah) is an important place of pilgrimage, because of its
association with Muhammad, which makes it a particularly important
place to connect with the religion.

This answer would have been even better had the candidate explained
a little more why being in a place associated with Muhammad might
bring benefit to Muslims, such as the ability to appreciate more fully
the challenges faced by Muhammad, which might encourage them to
face their own challenges.

46Int GCSE Religious Studies 4RS1 02



Question 2 (c)(B)

This question asks candidates to discuss whether “Jerusalem is the holiest city for Christians.”
There was some confusion about what happened in Bethlehem and what happened in
Jerusalem. Also some candidates fell into the overly simple response of listing events and
places of interest, and saying such things as ‘Jerusalem is important because there is the
Church of the Holy Sepulchre’. This is true, of course, and not without merit, but candidates
really needed to speak about the importance of places and events for Christians, and
perhaps even to give some thought to what is meant by the word ‘holy'. However, there were
some very good answers, with some excellent evaluative conclusions.
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This is a 3 mark answer, the top of level 1. It is mostly made up of simple observations, with
mainly descriptive development, and does not really offer more than limited insight into the
significance of places of pilgrimage.
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Whilst there is some development in this answer, it takes the form of
what may be seen and done in Jerusalem, and even that is quite
limited. There is also no argument in favour of any other place.

Development by description was a feature of a number of answers this
year. On this particular question, candidates often simply named the
sites or described pilgrimage activities. These have some merit, of
course, but they do not provide any deep insight into why any place
may be considered holy.
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This is a level 2 response that gains 6 marks. It takes the form most associated with answers
at the top of level 2, with a series of developed reasons, and a conclusion that mainly just
repeats in summary what has been already said.
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The first paragraph of this response does no more than say what is
going to be argued, and on the second page there is a
misunderstanding about how much time Jesus spent in Bethlehem.
However, the key arguments are valid and, overall, it presents reasons
for different points of view, and a conclusion. The view is that it
achieves 6 marks as a best fit.

This year there was an increase in time spent explaining what the
answer is going to contain. For the most part, that is not a good use of
the time available, as in itself it is unlikely to gain marks.
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This is an example of an answer at the top of level 3 that provides an opportunity to
distinguish between description and explanation as forms of development, which can often
move an answer up a whole level.
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At the end of the first paragraph, where there is a description of events
in Gethsemane, there is an explanation of what the event highlights
about the teaching of Jesus and what lesson a Christian can learn. In a
similar way, in the first paragraph of the second page, there is an
explanation of how being near the martyrdom of Peter in Rome
encourages Christians to learn from his example. This kind of
explanation differs from one that might say more simply – that in
Jerusalem, pilgrims can visit where Jesus was arrested, and in Rome
the place where Peter was executed. This essay contains further
similar examples, which explains why it was considered, on best fit, a
level 3 answer.

This very good answer fails to achieve level 4 in part because there is
not a strong evaluative conclusion. It says what pilgrims to Jerusalem
can experience, but it needed to go on to elaborate on the ways in
which this experience can impact the spiritual life, in a way that
contributes to the idea that the place itself is 'holy'.

Many candidates could have scored higher marks if they had
addressed in their answers why any place might be considered holy or,
more specifically, what holiness means.
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Question 2 (c)(D)

This question asks candidates to consider whether all festivals are of equal importance for
Muslims. As Principal Examiner, I needed to decide, having read candidate responses, what
can count as a festival. Although the word could be thought to encompass mainly joyful
celebrations that might involve fine clothes and meals as well as prayers and services, the
term was taken to include more solemn occasions, such as Ashura as celebrated by the Shi’a
community, and Ramadan. Many answers spoke with knowledge and understanding of the
importance of different festivals, but not so many candidates were able to address what it
might be that would make one festival have more value. On the other hand, it did draw out
some very good evaluations of the meaning of sacrifice, thanksgiving and self-discipline.

Some candidates displayed a simple insight into this issue, but then failed to expand the
comments in a way that could have taken them from level 1, as this achieved, into level 2.
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There are two good insights in this answer – that all festivals are
celebrated for a different purpose, and that there is no authoritative
text that suggests one is greater than another. Unfortunately these are
not then developed, so they stand as isolated explanations.

The candidate could have improved this answer by giving examples of
the different purposes of Muslim festivals. Even some simple
development could have taken this answer into level 2.
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This answer, which was awarded 6 marks, exemplifies the most seen response to this
question – a comparison between Eid ul-Adha and Eid ul-Fitr.
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This is a very good level 2 discussion, with arguments for saying that
festivals are of equal importance and for making a distinction. The
conclusion is also promising, in that it raises the idea, for example, that
importance might be linked to the joyful impact they have on the
worldwide Muslim community. This could have been expanded on,
perhaps by explaining how the celebration of all festivals at the same
time, by Muslims all over the world, unites the Ummah in joy, and
strengthens commitment to Islam, and that is why they have equal
value. That is the kind of evaluative response that can take a level 2
answer into level 3.
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This answer moves into level 3, and is included to illustrate how this higher mark is attained.
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The key to the higher mark in this answer is mainly in the conclusion.
There is a clear attempt to identify what it is that gives festivals value,
such as the importance of the idea of sacrifice, and also of providing
an opportunity for making fresh starts. Although this is not expanded
upon, it is an example of a response that seeks to draw lessons from
the preceding discussion.
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Question 3 (a)(B)

This question asks candidates to outline two features of a Christian baptism. Most
candidates were familiar with the rituals of baptism, both those for infant as well as believer’s
baptism. Candidates are also rewarded if they offer, both as a feature and as a development,
an understanding of the meaning behind the rites and symbols. The three following
examples show the progress from answers gaining 2 marks, 3 marks and 4 marks.

This gains 2 marks for two simple features.

This answer was judged to offer two simple responses – that baptism
involves either 'wiping' with or submerging in water, and that parents
are present. This latter feature may seem rather obvious, but as
parents have a specific role, their presence is a feature.

This response highlights again an issue about single sentence
responses. Presuming the candidate had the knowledge to add more,
had they said that infant baptism usually involves 'wiping' but adult
baptism often involves being submerged, that could have been seen as
a developed response. It can seem like a fine distinction, but it is the
added content (about babies and adults) that makes the difference
between a simple and a developed idea.
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This 3 mark response has a developed and a simple feature.

The baptismal font is a feature, but the further explanation is in fact
just saying the same thing in more words. The second case is different.
Holy water is indeed a feature, and the idea of the washing of sins is
the development.
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Finally, a full 4 mark response, with two examples of developed features.

In the first response there is quite a lot for the examiner to unravel – a
priest praying, family members welcoming the Holy Spirit, the family
welcoming the child into the Christian community. It would have been
simpler for the candidate (as well as the examiner) if just one
developed point had been made. However, it is clear that, at a baptism,
prayers are said, including ones that invoke the Holy Spirit (or that
welcome the child into the Christian community), so it is a developed
response.
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Question 3 (a)(D)

This question asks candidates to outline two features of Muslim worship in the home. It was
clear that many candidates had experience of such worship and this was a well answered
question. It is useful to stress here that in some questions, such as this one, a feature could
be encapsulated in a single word. For example, a mark would be given for the term ‘wudu’,
and the development mark for explaining its purpose.

This 4 mark answer is chosen because it includes a reference to the Qur'an that needs to be
clarified.

The first response to this question was quite common – that wudu is
part of worship, and there is a developed explanation of why it is
important.

There were various references to the Qur'an, and some of them clearly
referred to where the Qur'an was kept in the house when not used in
worship. The examiners awarded marks where the reference could be
understood as referring to worship. It is the case that during worship
in the home, Muslims will place the Qur'an on a suitable raised
platform, and certainly never on the ground.
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This answer gains 2 marks, specifically because it is necessary to define what could count as
worship.

The second response makes use of a wider definition of worship that
could be accepted. Ensuring a halal household in Islam, a kosher home
in Judaism, or more generally a home that respects the laws and
commandments of God, can be a way of honouring God. In the context
of the specification, however, the term 'worship' is used about the
rituals and forms of the different modes of prayer and adoration that
are part of many religions.
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Question 3 (b)(B)

This question asks candidates to explain why the celebration of the Eucharist is important for
most Christians. There were some excellent answers to this question, and some candidates
clearly have a deep understanding of the importance of the Eucharist, especially within
certain specific Christian traditions. It is worth saying that, whilst the question acknowledged
that the Eucharist is not important within all traditions, credit could not be given for answers
that explained why this is the case.
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A 4 mark answer in which three simply developed reasons can be clearly identified.

This answer offers three responses. The bread and wine represent
Jesus' body and blood, which makes Jesus spiritually present in the
Eucharist. It is following Jesus' command, when he told his apostles to
do it in his memory. Methodists share bread as it builds community,
and spiritually nourishes the Church. These are all very good answers,
in some cases showing a good insight into Christian thinking, but they
do not naturally link together, and they are not developed.

Taking just one example, the candidate could have gone on to expand
on why Jesus might have thought it so important to command people
to celebrate the Eucharist, and what spiritual benefits are thought to
come from it.
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This 6 mark answer shows how ideas can be linked together to form a fully developed
understanding of the importance of the Eucharist.

In this answer there is a much fuller account of the spiritual benefits
that many Christians believe are associated with celebrating the
Eucharist. There is also a link from one Christian tradition to another,
emphasising a shared understanding. This demonstrates an added
insight into the different ways of expressing a common Christian belief.
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Question 3 (b)(D)

This question asks candidates to explain why death rituals are important for Muslims. This
question did seem to differentiate between candidates quite noticeably. Many candidates
were aware of the rituals themselves, but fewer could attach a full understanding of the
significance of the rituals. Those that could, often demonstrated a very deep understanding
of this aspect of Islam.
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This 6 mark answer focuses on two different approaches to the question, and provides well
developed explanations for both.

One acceptable approach, in the first part of this answer, is why death
rituals in general might be considered important, referring to the way
they help to understand the transitory nature of life and its
dependence on Allah. Then, in the second part, it focuses on the actual
rituals and how they stress the ideas of purification and repentance,
again returning to the way life and death depend on Allah. Put
together, these two approaches add up to a very good, developed
understanding, for which the examiner awarded 6 marks.
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This 4 mark answer is a mixture of explanation and description. It is a good answer, but one
that could have developed the explanatory elements a little more.

There is description here of what happens, and quite a few lines
dedicated to the fact that it is done by the direction of Muhammad.
These are valid aspects of an answer, but the explanatory aspects of
the response answer the question more directly (about asking for
forgiveness and the recognition that death is inevitable) and could
have been expanded for further credit.

In answering 'explain why' questions, it can often be taken for granted
that what happens is understood, and so the candidate can focus
more fully on 'why' – in this case why the rituals are performed, and
what is their importance in terms of understanding Muslim belief.
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Question 3 (c)(B)

This question asks candidates to consider whether all Christian churches should have the
same features. There was one notable error in the interpretation of this question, on the part
of a few candidates. The question comes from section C of the specification, which refers to
places of worship, and the lower case ‘c’ in churches also indicated the building. However
some candidates spoke about the features of the beliefs of different denominations. There
was rarely nothing at all of merit in these answers, but usually they only touched on the
actual question topic itself.

Otherwise, there were some interesting discussions about the features of church buildings,
though it was rare for candidates to be able to draw out the full implications of church
design. Many knew, for example, why some traditions favour altars and others communion
tables, but few candidates provided the development of the themes of sacrifice and shared
meal that would have taken the discussion to a deeper level.
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This 6 mark answer offers a discussion of both points of view, but the supporting material is
less developed, and there is a simple conclusion.
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When comparing this with the following 8 mark answer, it is apparent
that most of the arguments offer a description with a brief
explanation, eg, that many traditional church roofs look like upturned
boats, to represent the idea of the Church acting as a guide. Such ideas
would have benefitted from further development, and a better
explanation of changed attitudes. Also the conclusion acknowledges
that the topic raises a controversial issue, but then offers just a simply
expressed opinion that it does not really matter.

When making a good discussion point, the instinct should always be to
develop it further, and not then to move on to the next point. In (c)
questions, depth is more important than breadth.

76Int GCSE Religious Studies 4RS1 02



This 8 mark response is included to mark the contrast with an answer that is at the top of
level 2, which relates in particular to its evaluative conclusion.
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There is a consistent argument throughout this answer, that church
design reflects the variety of Christian belief. It also suggests that there
are some features, such as 'stations of the cross' that perhaps all
churches should share because they represent a common aspect,
namely the suffering and death of Jesus. It is a full answer, with a good
deal of supporting argument. It goes to the top of level 3 primarily
because of the way it is concluded, with the candidate not just noting
the diversity of belief and practice within Christianity, but also
suggesting the importance of accepting this diversity, in the design of
churches, as a way of respecting and even of strengthening Christian
faith of the individual members.

The evaluative nature of the conclusion of this answer is a very good
example of how a candidate can reach and express an informed view
of a topic. This is something that is required by the rubrics for the
higher levels, and which demonstrates the skills that allow the stronger
candidates to stand out.
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Question 3 (c)(D)

This question asks candidates to consider whether the most important purpose of a mosque
is as a place of education. It was not a surprise that most candidates were anxious to point
out that almost all Muslims would stress that the mosque is primarily a place of worship.
Some even went to the extent of suggesting that any other view was not worth entertaining.
This is an opportunity to emphasise the importance of these (c) questions. They allow for
strong convictions, but there is great educational value in trying to understand why a
different point of view might have some merit. In this case, at the time of the establishment
of the first mosques in Madinah, they served many important purposes – worship of course,
education, and as a place of refuge being among them. Also, all the reasons a candidate
provides for why different points of view might be considered incorrect will be credited
according to their merit.

The following two responses demonstrate the difference between an answer with random or
disconnected thoughts and one where the candidate has constructed a well argued
discussion and drawn a strong conclusion.
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This is a 4 mark answer. That is not because there is no understanding or insight here, but
rather because the answer is not constructed into an essay, but is presented more as a series
of random and usually undeveloped ideas.
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Reading this answer, when compared with the 8 mark answer, will
uncover some common threads – education, peace, prayer,
brotherhood. However, in the (c) questions, it is important for
candidates to construct a fluent response, with connections between
ideas. Also there is little value in a conclusion that simply says that
some people think one thing and others think another, without
backing that up with reasons.

This is likely to have been the last question answered by the candidate
and, of course, they could have been running short of time, hence the
almost bullet-point nature of the answer. One last piece of advice,
then, would be to have a clear idea of timing when answering the
paper, and allocating appropriate blocks of time to each question.
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This is a very well formed discussion, which acknowledges that for many Muslims a mosque
is primarily a place of prayer, whilst also constructing an argument for understanding it as a
place of education.
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A careful reading of this well constructed answer will reveal a series of
well argued points of view, supported by evidence from Muslim beliefs.
There are chains of reasoning, such as how the mosque can be a
source of education for all, and does not discriminate on grounds of
age, wealth, or even prior religious convictions, because each have
their own reasons for seeking guidance. The conclusion clearly points
to the view that this cannot be an either or issue, because the two
aspects of education and worship are clearly related, because religious
education received in a holy place, from people of spiritual wisdom, is
all the more effective.
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Paper Summary

In summary, this was a well answered paper, and some candidates demonstrated a
sophisticated understanding of aspects of religious belief and practice, as well as how to
respond effectively to the different question types. However, as always, there are lessons
that can be learned from this year's examination.

On (a) questions the main lesson is to develop answers, and to be aware that this is
usually not a task that adds much time. The example of Jesus being baptised by John
(1 mark) in the River Jordan (development mark) comes to mind.
On (b) questions, candidates should avoid a series of simply developed reasons, because
they rarely add up to a 5 or 6 mark answer. Rather they should focus on fewer reasons if
necessary, but providing fuller, more comprehensive explanations of their significance.
On (c) questions it is important to remember that a balanced discussion, with simply
developed ideas on both sides, and a summative conclusion will rarely go above level 2.
Levels 3 and 4 are reserved for answers that provide depth, chains of reasoning, and an
evaluation of different points of view.
There were also more candidates who, in (c) questions, referred to the beliefs and
practices of other religions. It needs to be stressed that this approach only has merit
where it helps to draw out the importance of the belief or practice raised in the question,
which always relates to the religion chosen by the candidate.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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