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PE Report 4HI1_02R (Modular) 2406 
 
General Comments 
 
Paper 2 SecƟon A comprises three quesƟons. QuesƟon part (a) focuses on Assessment ObjecƟve 1, 
tesƟng knowledge and understanding of the characterisƟcs of the period studied. QuesƟon parts (b) 
and (c) address Assessment ObjecƟves 3 and 4 with candidates asked to consider two historical 
sources and a modern extract before answering quesƟons based on cross-reference and evaluaƟon 
of a historical interpretaƟon.  
 
In QuesƟon part (a) most candidates signpost their answer by beginning their paragraphs with ‘one 
feature’ ‘a second feature’ etc. This is good exam pracƟce and saves the examiner having to 
determine whether there are two features being addressed. Whilst detailed answers are 
encouraged, some candidates wrote more than is necessary. Focused, concise responses can reach 
Level 3 in much less than one side and save valuable Ɵme for the higher tariff quesƟons.  
 
In QuesƟon part (b) the majority of candidates demonstrated an understanding that they should be 
idenƟfying agreement and difference (or disagreement) either by quoƟng directly or paraphrasing 
the sources. A large number of candidates considered the extent of support but some of them did 
not provide rewardable support. It is not enough to repeat the areas of agreement and difference 
and then make a judgement of ‘parƟal’ agreement. Instead candidates should look for evidence of 
the depth of support or difference. How strongly is the case made in the source? Is there a 
difference in tone or overall message, as opposed to just detail?  What is not required, however, is a 
consideraƟon of the reliability of the individual sources. What candidates are asked to do is compare 
what the sources say, not whether what is said is trustworthy. 
 
QuesƟon part (c) asks the candidates to consider a historical interpretaƟon and the extent to which 
they agree with it, based on what the sources and extract tell them and their own contextual 
knowledge. The most effecƟve way of beginning to answer this quesƟon is to establish what it is the 
extract says about the given interpretaƟon and consider whether it in any way contains 
contradictory informaƟon. If so, this should be used as part of the counter-argument. Having said 
that, candidates should be careful about how they use the informaƟon in the extract. There is clearly 
a problem with arguing that the interpretaƟon given in Extract X is correct because there is 
informaƟon in Extract X which supports it. Valid support for the interpretaƟon must come from the 
two sources and the candidate’s own knowledge - as must evidence dispuƟng what the 
interpretaƟon says. 

Centres are reminded that to reach the highest marks candidates need to reach a judgement on the 
validity of the interpretaƟon. Many candidates leave this aspect of their answer unƟl a concluding 
final paragraph, but best responses are oŌen those which state their posiƟon at the beginning of 
their response and follow it through in each paragraph. 

 

Paper 2 SecƟon B focuses on Assessment ObjecƟves 1 and 2 with an emphasis on change and 
causaƟon.  
 
Part (a) asks for a candidates to explain two ways in which an aspect of a country’s history in one 
period was different from (or similar to) another period. In this year’s examinaƟon, comparison 
between the two periods was strong, rather than leaving the examiner to work out the differences 
from a narraƟve account of the aspect in both periods. Candidates are encouraged to use 



comparaƟve vocabulary, such as ‘similarly’ or ‘whereas’, in helping demonstrate similarity or 
difference.  
 
Part (b) asks candidates to consider the causes of change. Most candidates are very much at ease 
with this type of quesƟon, though once again this year, many responses gave the reasons for change 
but did not explain why those reasons brought about the change specified in the quesƟon. This is 
criƟcal in reaching the marks in Level 3. 
 
Part (c) asks candidates to consider the extent of change or the causes of that change. SomeƟmes 
this is phrased as the extent to which an event or development might have been the key turning 
point. The evidence from this year’s paper suggests that most candidates had a good understanding 
of how to address such quesƟons. Most also appreciate that to score in the higher levels, they must 
bring factors into their responses which are addiƟonal to the two sƟmulus points given in the 
quesƟon.  
 
Centres are reminded that in accessing responses, examiners consider:  
 
• the quality of explanaƟon in answering the quesƟon  
• the use of contextual knowledge in supporƟng the explanaƟon  
• the candidate’s overall judgement and jusƟficaƟon of that judgement.  
 
 

 

Paper Summary 

Centres oŌen ask about common errors in candidates’ responses. Reference has been made above 
to some of those errors, but the below may provide a useful summary.  
 
• In Part (a) candidates someƟmes provide over-lengthy responses or fail to make it clear that they 
are providing informaƟon on two separate features. Judgements are oŌen leŌ to a short summary at 
the end.  
 
* In Part (b) candidates may show that there are similariƟes and differences in the sources, but fail 
to support their statements with informaƟon from the sources (though this is not possible where the 
suggesƟon is that one source says something which the other does not). Best answers someƟmes 
explain similarity and difference but do not go on to consider the extent of the 
agreement/disagreement.  
 
• In Part (c) candidates someƟmes fail to address both sides of the argument, or interrogate the 
sources/extract in sufficient detail to find support and opposiƟon to the hypothesis. Contextual 
knowledge is not always used to support arguments, leaving responses as liƩle more than a 
source/extract audit. Judgements are oŌen leŌ to a short summary at the end.  
 

Individual Questions 

In SecƟon A, there were responses to the quesƟons only on the USA (QuesƟon A3) and Vietnam 
(QuesƟon A4). 
 
 



In QuesƟon A3 part (a), problems in farming in the 1920s and aƫtudes towards immigraƟon in the 
1920s were both answered by a good number of candidates with liƩle problem. In part (b) most 
candidates had liƩle difficulty poinƟng out similarity in the sources with regard to the scale of the 
problems facing the New Deal or the introducƟon of the NIRA but fewer were able to idenƟfy 
difference. There were however, plenty of good answers that did both and which addressed extent 
in geƫng into Level 3. In part (c) some candidates tended to driŌ beyond the dates specified in the 
quesƟon, though there were many very good answers that used the evidence in the sources and the 
extract, together with precisely-chosen knowledge, to argue that that the New Deal, in its iniƟal 
stages, had a number of successes and failures.  
 
In QuesƟon A4 part (a), the tacƟcs of General Giap and the bombing of Cambodia were both 
aƩempted by candidates and there were some well informed answers. In part (b), most candidates 
were able to idenƟfy a number of similariƟes between the sources though with regard to difference, 
especially concerning Diem’s failures, but differences were less commonly idenƟfied and there was 
some misreading of Source A with regard to the reasons for an opponent deciding to join the NLF. 
Part (c) was generally answered well with many candidates having ample understanding of Diem’s 
government enough to discuss a range of reasons for growing opposiƟon.  
 
In SecƟon B, there were responses only to Changes in Medicine (B2) and China: conflict, crisis and 
change (B4). 

In QuesƟon B2 part (a), many candidates had a sound grasp of the ways in which medical care 
before the foundaƟon of the NHS was different medical care following the introducƟon. The causes 
of the development of penicillin were generally well known. However, fewer were able to link the 
causes directly to the outcome.  
 
Answers to the part (ci) quesƟon were oŌen impressive in their knowledge of the improvements to 
health in the years 1848-75, though a number of candidates were less sure about linking their 
answers to developments in science and technology. Likewise, in part (cii) there was some very good 
understanding public health provision in the years 1860-1911, such as the importance of 
government legislaƟon. In both (c) quesƟons however, some candidates were a liƩle imprecise with 
regard to the dates of key developments, e.g. with reference to the introducƟon of the 1848 Public 
Health Act and Snow’s study of the causes of cholera in Soho. 
 
QuesƟon B4 saw some excellent responses. Part (a) - China’s changing relaƟonship with the USSR - 
was generally well known, however, some candidates struggled in part (b) with regard to their 
knowledge of the causes of the introducƟon of Deng’s one-child policy. In part (ci) some candidates 
found it difficult to address themselves to how threats to the government of China changed between 
1900 and 1937. A significant number simply described the different threats to the Qing and the rule 
of the GMD with the barest aƩempt to consider how the nature of these threats changed or 
remained the same.  Part (cii) was more popular and beƩer answered with some excellent analysis 
of the changes to the Chinese economy, with reference to the stagnaƟon of the era of the Cultural 
RevoluƟon and the effects of various of Deng’s modernisaƟon policies.  
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