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Paper 1 : Depth Studies  
The assessment requirement was that candidates answer a set of quesƟons from two opƟons from a 
choice of eight. The most popular opƟons were:  
 
OpƟon 3 : Germany: development of dictatorship, 1918-45  
OpƟon 6 : A world divided: superpower relaƟons, 1943-72  
OpƟon 7 : A divided union: civil rights in the USA, 1945-74  
 
All eight opƟons required candidates to answer three sub-quesƟons on the opƟon topic. Each 
quesƟon had a different focus and tested a range of assessment objecƟves. QuesƟon (a) required 
candidates to idenƟfy the impression given by an author based on a small wriƩen extract and tested 
AO4. QuesƟon (b) required candidates to explain two effects and tested AO1 and AO2. QuesƟon (ci) 
and (cii) required candidates explain, analyse and make judgements about key features, events, 
causes, effects and significance and tested AO1 and AO2.  
 
General comments  
Across all eight opƟons the following generic comments in relaƟon to each sub quesƟon should be 
noted:  
In quesƟon (a) selecƟng informaƟon to support the impression will limit the answer to marks within 
level 2; to move into level 3 the answer requires analysis of how the impression has been created by 
consideraƟon of the author’s selecƟon of evidence, tone, emphasis or omission.  

In quesƟon (b) knowledge of the effect is not in itself sufficient, there is a requirement to explain the 
effect in terms of how the given issue in the quesƟon has led to/brought about the outcome(s).  

In quesƟon (c) knowledge needs to be used to develop an answer that considers the issue raised by 
the quesƟon and a criteria-based judgement is made. As well as the precise issue the quesƟon is 
focused on, candidates should pay careful aƩenƟon to the requisite second-order concept (i.e. 
causaƟon, consequence, significance), and the given date range.  
 
  



OpƟon 3: Germany: development of dictatorship, 1918-45  
This opƟon was aƩempted by many candidates and on the whole was answered well.  
In quesƟon (a) many candidates were able to idenƟfy the impression given by the author about the 
White Rose Group, usually along the lines of that they were too small to have a serious impact, or 
that their efforts were brave but fuƟle. Candidates who scored marks in level 2 (3-4 marks) were 
able to support their inference of the impression by selecƟng examples of language used by the 
author. Those candidates who moved into level 3 (5-6 marks) also considered the author’s 
treatment, emphasis and selecƟon of material in order to explicitly show aspects of how the author 
created the impression that was inferred.  
 
In quesƟon (b) many candidates were able to explain the effects of the work of Stresemann on 
Germany in the years 1924-29, with common points being that his efforts helped bring about an 
economic recovery in Germany, restored its internaƟonal standing, or increased poliƟcal stability. All 
were credit worthy and what differenƟated candidates was the accuracy of the informaƟon they 
used (AO1) and the extent of the explanaƟon in relaƟon to the outcome (AO2). Most candidates 
seemed to have a good understanding of the this period.  
 

In quesƟon (c) candidates who clearly focused material towards the quesƟon from the start of points 
tended to do beƩer. The strongest responses were able to sustain a focus on the demands of the 
quesƟon, deploying knowledge to discussion of the appropriate second-order concept, e.g. 
significance or causaƟon. Some responses included effecƟve judgements at the end of each point, 
e.g. explaining the relaƟve importance of the point under discussion. 

On (ci), most students were fairly secure in their knowledge of the Spartacists Uprising and the Kapp 
Putsch, although only some were perhaps too dismissive of the challenge posed by these because 
they were deemed to be over fairly quickly. Stronger responses were more likely to explore the level 
of challenge, e.g. recognise that the reliance on the Freikorps to defeat the Spartacists undermined 
the legiƟmacy of the Weimar Republic. A good number really began to analyse the relaƟve 
significance of these. Candidates chose a range of points, e.g. the Munich Putsch, Treaty of Versailles, 
Ruhr OccupaƟon, and hyperinflaƟon.  

On (cii), most candidates were able to offer a sufficient range of reasons as to why the Nazis were 
able to establish a dictatorship, typically from the Enabling Act, the death of Hindenburg, the 
Reichstag Fire, the Night of the Long Knives, or the earlier acƟons of the Nazis in aƩaining a plurality 
in the Reichstag. A minority of candidates did confuse the chronology of events in this period. A small 
number did driŌ into discussion of material on the features of the dictatorship. Similarly, whilst it was 
valid to include material on how the Nazis came to be the largest party, it was those responses who 
could effecƟvely link this to seƫng up a dictatorship who were more successful (e.g. arguments 
along the lines of disillusionment with Weimar democracy meant the public / poliƟcal elite were 
more likely to support the use of measures which enabled a dictatorship). Those who could ensure 
that reasons were clearly linked to the quesƟon were more likely to secure marks in level 4. 

 

 

 

  



OpƟon 6: A world divided: superpower relaƟons, 1943-72  
This opƟon was aƩempted by many candidates and on the whole was answered well.  
 
In quesƟon (a) most candidates were able to idenƟfy a valid impression, typically along the lines that 
relaƟons were tense, negaƟve or increasingly hosƟle.  Many supported this by selecƟng the author’s 
language, and those who explicitly considered how the author’s choice of words or selecƟon of 
material helped form this impression moved into level 3 (5-6 marks).  
 
In quesƟon (b) many candidates had thorough and precise knowledge regarding the effects of Imre 
Nagy’s acƟons on events in Hungary; it was those who explained how this brought about the effects 
they chose to write about who achieved the higher level. The most commonly featured points were 
that his acƟons led to hope, protest and reform in the shorter-term, but ulƟmately led to the Soviet 
invasion, destrucƟon, suffering or a return to oppression. Some candidates wrote about the 
consequences for the USA, Soviet Union or other internaƟonal aspects of the crisis – whilst in some 
cases this was related to the quesƟon, in others, it led to a loss of focus from the quesƟon where 
they did not relate this to the quesƟon focus of the effect on events in Hungary.   
 
In quesƟon (ci) candidates generally had good knowledge of relevant issues, with candidates 
typically wriƟng about issues such as the Truman Doctrine or Marshall Aid to consider the quesƟon’s 
proposiƟon. There was generally good knowledge of the Berlin Crisis and other issues, such as the 
seƫng up of NATO, developments preceding the Berlin Crisis (which was someƟmes used to support 
the argument that the acƟons of the USA were the main reason), the seƫng up of Cominform and 
Comecon, and events in China. Only a minority considered the part played by the seƫng up of Soviet 
satellite states in Eastern Europe. Where the knowledge was of sufficient quality, most were able to 
relate this to the quesƟon’s conceptual demands. 
 
In (cii) many candidates showed good knowledge and a clear analyƟcal focus, with issues covered 
including the crisis over Cuba (with a good number treaƟng the consequences of the Cuban 
revoluƟon and the Bay of Pigs as a separate but related point, for which they were rewarded), The 
crisis over Berlin, oŌen framed around the U2 Crisis or the Berlin Wall, and the Czechoslovakian 
Crisis. Some responses did cover events outside of the 1950s, which could not be credited, e.g. the 
Hungarian Uprising.  
 
 
 
  



OpƟon 7: A divided union: civil rights in the USA, 1945-74  
In quesƟon (a) many candidates were able to idenƟfy an impression given by the author regarding 
Gerland Ford’s pardoning of Nixon, with answers typically being along the lines of it had a damaging 
or negaƟve effect. The vast majority of candidates were able to support these using evidence from 
the extract, and many demonstrated how this had been created by emphasising the phrases used by 
the author or with reference to material that was omiƩed.  
 
In quesƟon (b) most candidates were able to write about some relevant effects of Phyllis Schlafly’s 
effect on the women’s liberaƟon movement, with the more commonly cited points being she 
created opposiƟon to it, helped block consƟtuƟonal measures such as the Equal Rights Amendment, 
or that she raised the profile of tradiƟonal perspecƟves which contrasted with the progressive 
direcƟon of protests that had previously been dominant. The strongest responses were able to offer 
clear detail and use this to explain how Schlafly’s efforts led to the consequences offered, although 
there were a significant minority of candidates who seemed less secure in detail on this topic, or 
confused Schlafly with other figures, i.e. seeing her as a progressive leader.  
 
In quesƟon (ci) tended to well answered, with most candidates being able to offer focused reasons 
for progress in civil rights the 1950s. Alongside the given points of the contribuƟons made by the 
Supreme Court and President Eisenhower, candidates typically covered the Montgomery Bus 
BoycoƩ, the EmmeƩ Till case and/or LiƩle Rock. Some candidates examined the links between 
issues, e.g. the role of organisaƟons such as the NAACP in taking cases to the Supreme Court, or the 
interacƟon between the Supreme Court, Eisenhower and the individuals involved at LiƩle Rock. A 
small minority went beyond the Ɵme frame of the 1950s. 
 
In quesƟon (cii) most candidates were able to cover a range of issues from the 1960s. The majority 
were able to offer valid material on the given issue of Black Power, although a minority did confuse 
this with other aspects of the civil rights movement, typically covering issues, individuals or events 
such as MarƟn Luther King and his contribuƟon at events such as Birmingham, Selma or the March 
on Washington, the Civil Rights Act or the VoƟng Rights Act. Most candidates were able to offer a 
range of issues. Stronger responses, as well as offering more specific detail, were more likely to focus 
this carefully towards an analysis of significance.  
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