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Introduction

This paper is comprised of three parts:

Section A:

Unseen poetry (20 marks)

Section B:

Anthology poetry (30 marks)

Section C:

Modern Prose (40 marks)

The total number of marks available is 90. This is a closed book examination; however,

candidates are provided with a clean copy of the Anthology poems for the examination.

The most popular Anthology question was Question 3 and the most popular prose text was Of

Mice and Men, where Question 6 was by far the most popular question.

The second most popular text was The Whale Rider and Things Fall Apart was a third favourite.

There are still very few entries for The Joy Luck Club, and the number of responses for To Kill a

Mockingbird has decreased.

Centres should remind candidates to write their responses in the correct area of the answer

booklet and to check that they have crossed the correct question number. It does not matter

which order candidates attempt the questions, but they must make sure that responses are

written in the correct space.

The full range of marks was awarded for this paper, but there were very few gaining marks in

Level 1. Most candidates gained marks in Level 3 or above. There were some extremely good

responses that were above and beyond expectations at this level.

Candidates that did well in the Poetry sections:

• thought about the deeper meaning of the poem(s)

• explored language, form and structure skilfully

• analysed language, form and structure together, rather than in separate paragraphs.

Candidates that did well in the Prose section:

• used short, embedded quotations

• had a good knowledge of the context and how it impacted the text

• weaved the context into the essay, rather than bolting it on at the end

• answered the question clearly.

Candidates that did less well:
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• had less knowledge of the text

• used long quotations or provided narrative responses

• bulked too much context at the beginning or at the end of paragraphs.

The points above are similar to those mentioned in previous reports, which supports the belief

that overall, the performance of the paper was very similar to past series.
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Question 1

Question 1: Explore how the writer presents a child’s experience of having a haircut in this poem.

Daylight Robbery performed really well as an unseen poem. It was a highly accessible poem, with

the less successful candidates being able to access the meaning, but the stronger candidates

flourishing with their successful analysis. As one examiner commented: ‘very few candidates

seem to have misread or misunderstood the poem’.

The majority of candidates identified how the poem describes the child’s haircut and how this

marked a transitory stage in the subject’s life. Successful candidates were able to recognise how

the haircut represents the loss of childhood innocence, with the barber’s chair described as now

being ‘suddenly serious’ in contrast to the previous year’s ‘roundabout’. Other points centred on

the emotive use of explosives and fricatives, the free verse and diminishing stanza length to

symbolise the cutting of the hair and the significance of the title (suggestive of how the boy’s

innocence has been taken away from the child).

There were a number of responses that achieved marks in the top level, attesting to candidates’

ability to successfully engage with the poem. For example, there was some insightful discussion

of how the experience transforms the child in both appearance and nature, just like a

mythological phoenix: the sun ‘lies in its ashes, / a new child rises’. The most successful responses

also demonstrated an understanding of the references to crime in the poem (not just the title),

particularly how the boy finds it difficult to recognise himself ‘in a glass-veiled identity parade’.

The responses of weaker candidates tended to be limited to basic ideas about the process of

having the haircut described in the poem. These candidates often focused on surface-level details

without delving into the deeper meaning or implications presented by the speaker.

In contrast, the strongest candidates were able to recognise and explore the nuances in the

speaker’s implied message about growing up. Their interpretations demonstrated a thoughtful

engagement with the text, supported by detailed analysis and judiciously selected textual

evidence.

Stronger candidates also explored a wider range of points, and their responses were balanced

across language, form and structure. This comprehensive approach allowed them to present well-

rounded and insightful analyses that reflected a deeper understanding of the poem.

There was some confusion in less successful responses about whether the perspective was of the

boy, the barber or a parent watching on, but, nevertheless, many supported their ideas with

evidence from the text. There were also some literal interpretations of the poems, such as the

idea that the boy had been kidnapped for a year.
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This is a sound response that demonstrates an understanding of the meaning of the poem.

The candidate begins with a point about how the child ‘is not used’ to the experience of

getting a haircut and then considers the structure of the poem. The response then considers

how the boy is ‘confused’ by the ‘new person’ he sees following his haircut: ‘when the sun lies

in its ashes a new child rises’. This point is developed further through the consideration of

the use of the word ‘crime’ to describe the haircut, demonstrating sound understanding of

the meaning conveyed in the poem. Clearly relevant examples support the points made.

There are some underdeveloped ideas and closer coverage of the poem would have

benefited this response, but a mark at the top of Level 3 is appropriate.

Level 3 - 12 marks

Candidates should select specific words and phrases from the poem and formulate point,

evidence, and explain answers for each example provided.
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This is a brief response. There is minimal evidence of understanding in relation to AO2:

there is brief reference to tone and there is recognition of the idea that boy is not ‘a fan of

change’. One quotation has been selected from the poem. A mark at the top of Level 1 is

appropriate.

Level 1 - 4 marks

If a candidate opts to answer questions in a different order, this is fine, but do remind them

to use the correct answer space in the answer booklet. For example, if starting with Prose,

write the prose response in the correct prose area. Each section of the paper has a specific

starting point in the answer booklet.
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This response is a cohesive evaluation of the interrelationship of the language, form and

structure used by the writer and their effect on the reader.

Discriminating use of relevant examples support the response. There is a confidence

displayed in this response. The candidate begins with the idea that the poem presents a

haircut as a ‘surprisingly solemn, almost surreal experience’ and how the haircut is a

‘milestone’ in the boy’s maturity. There is consideration of how the poem depicts the ‘boy’s

metamorphosis from childhood into eventual adolescence’, how the child is ‘unsure of

whether he welcomes this change’ and how ‘the poet mourns the loss of childhood

innocence’. The candidate later recognises the ‘melancholic undertone’, with the haircut

‘robbing a boy of his young, carefree, childish joy’.

A range of terminology is employed throughout the response and includes: simile, adverb,

imagery and extended metaphor.

Level 5 - 20 marks

Candidates are not expected to use all of the answer space in order to gain a mark in the

top level. Extra space is provided to account for those candidates with large writing. Extra

paper should NOT be used.
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This response is largely descriptive with some comment on language, form and structure.

The candidate begins with comment on the ‘curious tone’ of the poem, with the boy seeing

himself as different following his haircut. In addition, there is brief comment on the use of

sensory imagery and hyperbole. The candidate also recognises that the ‘child did not get the

desired haircut’. Nevertheless, the brevity of the response hinders progress. A mark at the

top of Level 2 is appropriate.

Level 2 - 8 marks

A very useful acronym is PETER: Point, Evidence, Technique, Effect on Reader – as this

addresses the points in the mark grid.
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The response is focused and detailed, and the analysis of the language, form and structure

used by the writer and their effect on the reader is sustained. Fully relevant examples

support the response.

The candidate begins by identifying how the boy is ‘changing’ as a result of the haircut. The

candidate goes on to consider the use of a verb, simile and different words/phrases used in

the poem. There is a clear focus on the meaning conveyed by the techniques.

This is a thoughtful and sustained response, worthy of a mark at the top of Level 4.

Level 4 - 16 marks

Encourage candidates to comment on the overall meaning of the unseen poem and to cover

all areas of the poem in their analysis.
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Question 2

Question 2: Compare the ways the speakers convey their feelings about another person in Poem

at Thirty-Nine and My Last Duchess.

There was generally very good knowledge and understanding of the Anthology poems, Poem at

Thirty-Nine and My Last Duchess. Most responses focused on the question and made their points

relevant to feelings. Many candidates demonstrated a keen awareness of elements such as tone,

theme, figurative language, rhythm and stanza structure. These candidates were able to provide

detailed and insightful analyses, which contributed to their higher marks.

Less successful responses offered what seemed almost like notes on the poems without

development. Few responses were brief and, though valid, failed to expand their arguments and

points. They wrote two or three paragraphs giving a narrative overview of the poems, which

meant even less discussion.

Despite this, it was encouraging to see many candidates engaging with the poems thoughtfully

and making an effort to explore the various poetic techniques employed by the poets. The ability

to consider similar and different aspects of the poems demonstrated a positive understanding of

the poems. Candidates were able to produce effective comparisons in terms of language, form

and structure, with the best candidates providing a detailed analysis.

The focus of feelings about another person lent itself excellently to the selected poems. This

allowed candidates to springboard into some very sophisticated answers for this question. It was

pleasing to see how many candidates took a balanced approach, with neither poem proving to be

one candidates focused on more than the other.

When writing about Poem at Thirty-Nine, many candidates were successful in writing about

Walker’s feelings of sadness and regret, with many picking up on the repetition of the first line

and the change in punctuation.

For My Last Duchess, the most successful candidates explored the poem with confidence and even

relish. Some discussed the Duke as an unreliable narrator, whilst many commented on his bias

and his controlling nature.
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This is a focused and detailed response. The candidate takes a balanced approach and

provides analysis of both poems. Points of comparison include the relationships presented

in the two poems, how the loved ones are presented and the different techniques used.

There is sustained focus on the effects on the reader throughout the response.

The response fulfils the criteria for Level 4. However, the response lacks the necessary

evaluation and perceptive comparisons for Level 5.

Level 4 - 24 marks

The Anthology poetry question assesses AO2 (language, form and structure) and AO3

(comparison).

Use the mark grids in the mark schemes to guide you when marking mock examinations.
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There are some underdeveloped comparisons and contrasts, but the candidate does

attempt to include some relevant examples. There is comment on the overarching ideas in

the poems and an attempt to unpick some of the language used. Further development of

ideas and closer consideration of language, form and structure could have benefited the

response. The response does enough to fulfil the criteria for Level 2.

Level 2 - 12 marks

Candidates are advised to spend approximately 40 minutes on the chosen Anthology

question. Candidates should attempt responses to past papers within this time allocation.
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Question 3

Question 3: Compare the ways the writers present suffering in War Photographer and one other

poem from the anthology.

The most popular choice for comparison was Blessing. Other candidates chose Half Caste, Search

for my Tongue, Prayer Before Birth and even Tyger.

When considering War Photographer, candidates focused on the suffering of the photographer

and the victims of war. More confident responses were able to recognise how others, not directly

impacted by war, are either oblivious to the suffering or only think about it for a very brief

moment: ‘The reader’s eyeballs prick / with tears between the bath and pre-lunch beers’.

Candidates tended to focus on the description of the photographer developing the pictures, the

powerful images of wartime experiences captured on the photographer’s ‘spools of suffering’, the

significance of the religious imagery and the impact of the poem’s end.

Points of comparison focused on the suffering of the innocent (Blessing), personal suffering (Half

Caste, Search for my Tongue and Prayer Before Birth) and the role of the divine in suffering caused

(Blessing and Tyger).

The most successful candidates intertwined both structural and linguistic analysis between both

poems in a fluid manner. Less successful responses were limited by the choice of the second

poem, which meant that it was more difficult for appropriate comparative points to be made.
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The candidate compares War Photographer with Prayer Before Birth. The response shows

an understanding of the range of language, form and structure used by the writers and the

candidate compares and contrasts a range of points in the two poems. Points are made in

relation to the victims of suffering, the different perspectives and the variety of techniques

used. Clearly relevant examples have been selected from the two poems to support the

points made. The response fulfils the criteria for Level 3.

Level 3 - 18 marks

Candidates should demonstrate an understanding of the two poems, compare them and

explore the use of language, form and structure, and use relevant terminology where

appropriate.
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The candidate compares War Photographer with Prayer Before Birth. This is an assured

response that offers a cohesive evaluation of the interrelationship of the language, form and

structure used by the writers and their effect on the reader. A varied and comprehensive

range of relevant points are made and supported with discriminating evidence. The

candidate employs a wide range of terminology, including: third person, first person,

assonance, biblical allusion and imagery.

Level 5 - 30 marks

Candidates must compare the two poems. Practise using discourse markers such as 'On the

other hand', 'whereas', 'however', 'this is different to', 'this is also seen', etc.
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Question 4

Question 4: Explore the importance of friendship in To Kill a Mockingbird.

To Kill A Mockingbird has proven to be a text which enables candidates to produce exemplary

responses. As has been the case in previous series, what was particularly impressive was the way

in which candidates embedded their extensive knowledge of context into their writing.

Across both questions, responses were largely very successful with very few marked in the lower

levels. For Question 4, candidates tended to focus on the childhood friendships between Dill,

Scout and Jem; the distant friendship between Boo Radley and the children; friendship between

Atticus and Tom Robinson; and the tight friendships in the black community. The most successful

responses were able to consider the significance of the friendship between Tom Robinson and

Mayella Ewell to the events of the novel.

In relation to context, many candidates focused on the views of society at the time the novel is

set, and how these views shaped the friendships between characters. There was a range of

interesting and clearly well-researched points for this Assessment Objective.
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The candidate demonstrates some knowledge and understanding of the novel and supports

the response with some relevant examples.

There is some hint of contextual comment, such as in the second paragraph, but the

evidence for this Assessment Objective could be more apparent.

There is some rewardable material here, which is sufficient for a mark in the middle of Level

2.

Level 2 - 14 marks

Spelling, punctuation and grammar are not assessed in this paper. However, if a candidate

struggles with writing, consider applying for permission to use a word processor.
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Question 5

Question 5: How is Mrs Dubose significant in the novel?

Many candidates wrote with confidence in response to this question. Most had a good

understanding of Mrs Dubose’s character and her significance in the novel. There were a number

of extremely secure responses, fully worthy of top marks.

Candidates tended to focus on Scout’s perception of Mrs Dubose as the ‘meanest old woman

who ever lived’, how Jem has to read to Mrs Dubose as punishment and how Jem matures as a

result, Mrs Dubose’s racist views and how Mrs Dubose, according to Atticus, is an example of ‘real

courage’.

As with Question 4, the contextual points were impressive in relation to this question. Points

ranged from how Mrs Dubose’s views reflect the nature of society at the time to the significance

of the camellia to the state of Alabama.
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The candidate demonstrates an assured knowledge and understanding of the novel and

there is assured personal engagement. A range of points have been made, and these are

supported with examples from throughout the text.

Different points covered in the response include how Mrs Dubose is presented as a ‘bigot’,

how Atticus’ morality can be seen through the character of Mrs Dubose, how both Jem and

Scout mature as a result of their interactions with Mrs Dubose and her racist views.

Contextual points are integrated convincingly throughout the essay. The response fulfils the

requirements for Level 5.

Level 5 - 40 marks

Did you know that we now offer our International GCSE Literature paper online or via the

modular route?

Please see our website for more details.
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Question 6

Question 6: ‘Crooks, the stable buck, is a proud and aloof man.’

In what ways is Crooks significant in the novel?

Of Mice and Men was the most popular choice of text and Question 6 was the question of choice

by the majority of candidates.

Overall, candidates demonstrated a secure understanding of Crooks’ significance in the novel,

and there were many confident and assured responses. The most successful responses were able

to consider Crooks’ function within the text.

Most candidates commented on Crooks’ isolation and segregation, his lack of power and the

racism he was subjected to, typical of the era. A significant number discussed Crooks’ living

accommodation at length and there was confident address of the cruelty that he turned on

others as a result of his own discontent.

Less successful responses did tend to fall a little into a narrative retelling of Crooks’ main plot

moments, but these were rare and most responses fully engaged with the question.

Some candidates used the quotation from the question point as a starting point for the

discussion. This is an acceptable approach; the quotation is intended to give candidates a step

into the question.
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The candidate demonstrates some knowledge and understanding of the novel and supports

the response with some relevant examples.

When considering the significance of Crooks in the novel, the candidate focuses on how

Steinbeck uses the character to ‘convey his ideas about racism, loneliness and

discrimination’. There is some general contextual comment but there could be more focus

on this Assessment Objective. Further specific examples from the text, and further coverage

of the whole of the novel, could also have benefited the response.

Level 2 - 15 marks

Although film versions can be good teaching resources, candidates must be made aware

that not all film versions are a true representation of the novel. Some film versions include

details not included in the novel(s). Of course, candidates should be writing about the novel

and not the film.
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This is a sustained response. The candidate demonstrates thorough knowledge and

understanding of the novel and of Crook’s significance. Points made in the response include

how Crooks demonstrates the racism prevalent at the time the novel is set, how Crooks is a

‘symbol of the fragility of hope’ and how the character ‘demonstrates the bitterness caused

by oppression’. There is detailed understanding of context, which is evident throughout the

response.

The response fulfils the requirements of Level 4. Further specific examples could have

helped to expand some of the thoughtful, and rather personal, points that have been made.

Level 4 - 32 marks

As this is a closed book examination, candidates do not have to use quotations in their

Prose responses. Examples can be references to specific episodes in the novel studied or

paraphrased quotations.
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Question 7

Question 7: Show how kindness is demonstrated in Of Mice and Men.

This question proved to be highly accessible, with many candidates able to identify a range of

different examples of kindness shown in the novel. Many candidates considered, in turn, how

several characters show kindness in some way. A number of successful answers compared those

characters who exhibited kindness with those who were unkind.

There was much focus on the kindness shown by George, Slim and Candy. There was also

interesting discussion of possible kindness shown by Curley’s wife and even the Boss.

It was pleasing to see how many candidates were able to integrate contextual points convincingly

into their answer, which is one of the requirements of Level 5.

The most successful responses were able to select examples of kindness from across the whole

novel and were able to develop points fully with reference to context. The less successful

responses selected narrative detail without referring back to the question.

Int GCSE English Literature 4ET1 01R 61



62 Int GCSE English Literature 4ET1 01R



Int GCSE English Literature 4ET1 01R 63



64 Int GCSE English Literature 4ET1 01R



Int GCSE English Literature 4ET1 01R 65



66 Int GCSE English Literature 4ET1 01R



This is an assured and confident personal response. The candidate considers a wide range

of examples of kindness in the novel, with the focus on Slim, how George takes care of

Lennie and the significance of kindness at the time the novel is set. Examples have been

selected from across the novel to support the points that have been made. There is clear

development of ideas and there is a consistent focus on the question. There is also an

understanding of the relationship between text and context, with points integrated

convincingly throughout the response.

Given the guide time of 45 minutes for this section of the paper, no more can be expected.

The response fulfils the requirements for the top of Level 5.

Level 5 - 40 marks

Remember AO2: language, form and structure, is not assessed in this part of the paper.
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In this response, the candidate demonstrates sound knowledge and understanding of the

novel. However, the response is rather narrowly focused on the kindness shown by George,

with one paragraph at the end of the response focused on Slim. The candidate has possibly

been hindered by starting to answer Question 6 before crossing out the answer and

attempting Question 7.

The response considers how George takes care of Lennie when Aunt Clara dies, how George

helps Lennie when he gets into trouble and how George acts out of kindness when he

decides to kill Lennie. The point about Slim centres on his relationship with George.

There are some contextual points but there could be further evidence of understanding for

this assessment objective. In addition, ideas could have been developed further, and more

specific details could have been included. This is an example of a response worthy of half

marks.

Level 3 - 20 marks

There are a choice of two questions on each text. Candidates should spend a few minutes to

think about which question they are best placed to answer.
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Question 8

Question 8: In what ways is Nanny (Nani) Flowers significant in the novel?

The majority of responses to this text were very successful. Candidates discussed the significance

of Nanny in her relationship with Koro and her influence over him, how she supports Kahu and

her prominent position as a female in the Maori tribe. Much of the evidence for context (AO4)

centred on Nanny’s role in maintaining Maori traditions and how she challenges the role of

women and their place in Maori society at the time.

Less successful responses tended to narrate the story, often picking out plot details relating to

Nanny Flowers, and very often bolted-on the social, Historical context is provided at the beginning

and the end of the essay, rather than intertwining it throughout.
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This candidate demonstrates some evidence of assured knowledge and understanding of

Nanny Flowers’ significance in the novel, which is sufficient for a mark at the bottom of Level

5.

The response covers Nanny Flowers’ relationship with Kahu, how Nanny Flowers is

presented as a foil to Koro and how she is represents the importance of strong women.

Contextual points are made throughout, with some developed further than others.

Further specific examples from the whole text and additional points about Nanny Flowers’

significance could have benefited the response.

Level 5 - 33 marks

The attention to smaller details within a text is often indicative of higher level responses. Of

course, candidates are not expected to cover every possible example in a text, but those

that are included should be developed and deal with the question.
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Question 9

Question 9: Explain how personal achievements are explored in The Whale Rider.

There were many successful responses to this question. Personal achievements were wide

ranging, including Nanny’s personal achievement of influencing Koro to accept Kahu and, in turn,

Kahu’s personal achievement of recognising he was wrong about his great granddaughter. Kahu’s

various personal achievements were central to responses, including when she recites Koro’s

whakapapa, when she retrieves the stone and when she rides the bull whale and takes the herd

to the safety of deeper waters.

The most successful responses were able to select examples from across the novel and

developed ideas with specific details. They also integrated contextual points convincingly into

points made in relation to AO1. For example, there was much discussion of Witi Ihimaera’s

personal achievement writing the novel, inspired by his daughters who wanted a strong female

character to aspire to.
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In this exemplar, the candidate demonstrates assured knowledge and understanding of the

novel. Understanding of context is integrated convincingly throughout and there is

discriminating use of examples to support the points made.

The candidate considers the personal achievements of Kahu, Rawiri and Koro. There is also

consideration of the achievement of the ‘restoration of ‘oneness’’.

All points are fully developed and include finer details from across the whole novel.

Level 5 - 40 marks

Including examples from across the novel will demonstrate a secure understanding of the

text as a whole.
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Question 10

Question 10: Explore the importance of An-mei Hsu in The Joy Luck Club.

There were very few responses to this text, but those seen were often very successful and many

gained marks in the top two levels.

Points tended to centre on An-mei’s growing up, the loss of her son, Bing and her relationship

with her daughter, Rose,

The most successful responses were able to select a range of examples to support the points

made and convincingly integrated context throughout their response to develop AO1 ideas.
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In this response, the candidate demonstrates thorough understanding and knowledge of

the novel. There is thorough and thoughtful personal engagement together with the use of

fully relevant examples.

Points made in relation to An-mei Hsu’s importance in the novel include how she ‘learns the

sacrificial trait of maternal love’, her relationship with Rose and the impact of the clash of

American and Chinese cultures.

Further development of ideas, supported by examples from the text, could have benefited

the response.

Level 4 - 30 marks

Candidates should prove to the examiner their knowledge of the text – do not assume the

examiner knows everything.
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Question 11

Question 11: How is fear explored in the novel?

In a similar way to Question 10, there were many successful responses to this question.

Responses tended to centre on the fears of the mothers for their daughters, the fears of the

daughters having to live up to the expectations of their mothers and the overcoming of fears.

As is often seen with this novel, contextual points are often made naturally through the various

examples presented. The situation of having to flee China resulted in many fears for the mothers,

particularly having to establish a new life in America. Many candidates considered the resulting

fears of the daughters growing up in America with their mother’s high expectations.
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The candidate demonstrates sound knowledge and understanding of the novel and of how

fear is explored.

Points include the ‘fear of the daughters not living up to the standards the mothers had set’

and Suyuan-Woo’s fears giving up her twin daughters. There are several very good

examples, but further examples could have been provided. There are contextual points in

support, but more points for AO4 could also have benefited the response.

Level 3 - 22 marks

The response should be driven by evidence from the text but remember to include

contextual points in support.

Int GCSE English Literature 4ET1 01R 95



Question 12

Question 12: How is violence significant in the novel?

Responses to this text are often very successful, which was the case again this series. Many

responses gained marks in the top two levels.

Points for AO1 tended to centre on Okonkwo: his violence to prove his masculinity, his use of

violence to prove he is not like his father, his violence towards his wives, his exile from the village

as a result of his violence and his killing of Ikemefuna. There were points made not specifically

linked to Okonkwo, such as the resulting violence following the introduction of the Christian faith.

A particular strength of responses to this question was the evidence in relation to context for

AO4. Many candidates confidently interwove contextual points throughout their answers,

showing a secure understanding of the significance of the novel being set in the late 1800s and

early 1900s and the various Igbo customs and beliefs of the time.
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There is just enough evidence of sound understanding of the significance of violence in the

novel for a mark at the bottom of Level 3. Relevant points are made in relation to how

violence contributes to a ‘sense of masculinity’, Okonkwo being presented as a violent man

and how violence ‘was so normalised in the Igbo society’. Further examples from across the

novel could have benefited this response further, along with more coverage of points for

AO4 (context).

Level 3 - 17 marks

Responses are marked holistically, primarily led by the level of understanding and examples

given from the text. We do not split the marking 20/20 for knowledge and context. Context

should not outweigh evidence from the novel.
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Question 13

Question 13: Explore the importance of Ezinma in Things Fall Apart.

This was a very successful question and candidates were able to provide a range of points in

relation to Ezinma’s importance in the novel.

Many candidates focused on her relationship with her father, Okonkwo, how Okonkwo gathers

medicines when she falls ill, proving how much he cares about her, and how she demonstrates

masculine traits (much more so than her brother).

As was the case with Question 12, contextual evidence tended to be embedded throughout the

responses, with candidates demonstrating a clear understanding beliefs in Igbo society and how

Ezinma challenges her perceived role in a patriarchal society.
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This is another example of a response worthy of full marks. The candidate does more than

enough to achieve the top of Level 5.

The candidate demonstrates assured knowledge and understanding of the novel and of

Ezinma’s importance. Understanding of context is integrated convincingly throughout and

there is discriminating use of examples to support the points made. The candidate makes a

range of perceptive points throughout – too many to list in this commentary. This response

is truly commendable.

All points are fully developed and include finer details from across the whole novel.

Level 5 - 40 marks

As a starter activity, try getting candidates to list the key episodes or events where a

character or theme features in the novel.
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Paper Summary

Based on their performance on this paper centres are offered the following advice:

• Candidates should be reminded to write their responses in the correct area of the answer

booklet. Space is provided for each part. It does not matter which order questions are

attempted, but the responses should be in the correct answer space.

• Candidates should not use extra paper; ample space is provided in the answer booklet, even

for the largest handwriting.

• Candidates should be aware of which Assessment Objectives are being assessed. Context is

only assessed in Section C: Prose.

• For Sections A and B, candidates must explore the language, form and structure of the

poems.

• Section B: Anthology, candidates need to consider language, form and structure. Poems must

be compared and the effect on the reader considered. Context is not assessed in either

poetry Section: A or B.

• For Section C: Prose, candidates should draw on their knowledge of the text that they have

studied and give examples from different areas. Candidates should prove to the examiner

that they know the novel they have studied.

• Section C: Prose, examples can be particular references to other parts of the novel such as

events, episodes, character, action, and so on, that are relevant to the question.

• Candidates can paraphrase quotations, but exact quotations are not mandatory, particularly

as this is a closed book examination. The Assessment Objective assesses the candidate’s

knowledge of the texts and not language, form and structure.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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