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Introduction

The texts about unusual friendships were accessible across the full range of abilities and

candidates were able to engage with the tasks and respond appropriately. Examiners commented

that there was a strong sense of the subject matter being something which was familiar to the

candidates and it was something they could respond positively to.

Examiners commented that there was some evidence of good teaching and learning in

preparation for this examination in the responses seen and they commented that most

candidates seemed well-prepared on the whole.

Successful candidates were able to engage fully with both texts and respond thoughtfully and

articulately. Their writing responses were often engaging and effective and were well controlled

and accurate. Less successful candidates sometimes struggled to understand the passages and

the questions. Their writing was often pedestrian or lacked coherence and had weak language

controls.

There were a few candidates who copied out all, or considerable parts, of the extracts in response

to Question 8. This can never be a successful way to respond as the candidate is required to

produce their own work and show the ability to adapt the original texts for a different audience

and purpose.

There was evidence of planning which is to be encouraged. However the use of very long plans or

draft essays is to be discouraged as they are not a good use of time. Candidates should be

encouraged to plan their response in the answer booklet rather than on separate additional

sheets.
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Question 1

This is a straightforward retrieval question on Text One which does not require candidates to use

their own words.

The majority of candidates correctly identified one of the points made about the nomads’ arrival

in Kabul, from the given section. The most popular responses included: ‘could hear the mewling

of the sheep’, ‘could hear the baaing of the goats’ and ‘could hear the jingling od the bells on the

camels’. All bullet points in the mark scheme were seen. Occasional incorrect responses used

ideas from outside the line references or did not give the full point, missing out key information

e.g. ‘long, colourful shawls’ without identifying who this referred to.

Candidates must ensure they read the text and the question carefully.
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Question 2

This is a straightforward retrieval question on Text One which does not require candidates to use

their own words.

The majority of candidates successfully identified an activity that Hassan does from the given

lines, commonly ‘washed up’, ‘prepared breakfast’ or ‘made the bed’. Incorrect responses were

either from outside the line references or confused Hassan with the narrator.

A number of candidates wasted time copying down too much or offered too many points which

was not necessary.

Candidates must ensure they read the text and the question carefully.
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Question 3

The question asks the candidate how the writer presents his relationship with Hassan.

The majority of candidates understood the text and were able to engage with the content of the

passage and understood the close relationship between the narrator and Hassan. Examiners

commented that most candidates demonstrated at least some understanding of the text and

some awareness of the devices used to present ideas. They were able to select examples of

language use, make some relevant points and provide some appropriate references but they did

not always explain how these features helped the writer to achieve his effects.

Most candidates were able to show some understanding of and comment on language and

structure. They often described the content and plot of the passage, using quotations which,

however, were not supported by explanation or exploration. Some candidates felt the need to

comment on every paragraph of the text and so provided many quotations to support their

points, but this often lacked an exploration of the language and structure. Many candidates

commented on the use of descriptive devices used, including onomatopoeia to describe the

scenery/setting but did not relate this to how their friendship was presented.

Responses included comments on: the repetition of ‘Never mind’; the use of short sentences for

effect e.g. ‘Neither is religion’; the use of tricolons e.g. ‘hide-and-seek, cops and robbers, cowboys

and Indians’ and the idyllic description of their childhood: ‘one long lazy summer day’. Sometimes

candidates made generic comments such as: ‘this connected to the reader’ or ‘this was very

engaging to the reader’ with little or no explanation of how it was engaging or how it connected

to the reader.

More successful candidates showed a thorough understanding of the writer’s techniques and

these candidates were able to engage with the significance of language using a variety of

examples. They focused on how the writer presents his experiences and were able to engage with

the writer’s use of language by commenting on the techniques and how they were used for effect.

They often embedded short, purposeful quotations and used them to support a detailed analysis

of language and narrative perspective. They were able to explore devices such as metaphors e.g.

‘the face of Afghanistan is that of a boy…’ and symbolism e.g. the pomegranate tree and the

inscription ‘Amir and Hassan, the sultans of Kabul’ to suggest both emotional closeness and the

desire to immortalise their bond. Some identified the inner conflict of the narrator in terms of

how he presented his friendship with Hassan. They commented on the juxtaposition between the

narrator’s assertion that he and his friend were equal (using the carving names on tree reference)

and the narrator’s jealousy of his friend’s intelligence. The rhetorical question, ‘What use did a

servant have for the written word?’ was frequently cited.

Less successful candidates often produced responses that were content based. These tended to

focus on ‘what’ the writer said, rather than ‘how’ the writer presented his relationship with

Hassan. Some of these responses would repeatedly write that ‘the writer describes’ or ‘the writer

presents’, focusing on what the writer said. In some responses many quotations were used but

these supported a content-based, narrative response summarising the content rather than

focusing on the writer’s techniques. Some candidates used very long quotations but offered

limited explanations of their chosen examples. There was also evidence of ‘feature spotting’

where candidates identify (correctly) particular language features and give references to support
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them but do not explain how these features have an effect. Some of the weakest responses were

simply summaries of the text. There were a few who merely copied out large parts of text.

Centres need to remind candidates that this question asks how the writer achieves his/her

effects not what he/she says.

This is an example of a very successful response to Question 3.
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This response makes some very perceptive points and tracks its way through the text

methodically and in detail. It picks up on the nuances of the relationship sensitively, and

confidently uses a wide range of terminology e.g. ‘parallelism’, ‘juxtaposition’, ‘cultural

authenticity’. A wide range of judiciously chosen references are cohesively interspersed in

the discussion.

Level 5 - 10 marks

Note how the candidate has focused on and analysed individual words and phrases to show

how the writer presents his ideas.

This is a less successful response to Question 3.
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This response focuses on ‘what’ the writer says rather than ‘how’ and the discussion of the

effects of language is limited with some feature spotting and a mostly narrative approach.

There is the beginning of an awareness of the effects of language e.g. the points about

personification and alliteration, to move this into the bottom of Level 2.

Level 2 - 3 marks

Always remember to focus on how the writer uses language and structure, and explain the

writer’s intended effects on the reader.
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Question 4

This is a straightforward retrieval question on Text Two which does not require candidates to use

their own words.

Most candidates answered this correctly. Examiners saw all the bullet points but popular points

about the way Claudia helped the writer were: ‘she made the necessary phone calls’, ‘she tracked

down a spare set of keys’ and ‘she offered to drive the writer to collect them’. Incorrect responses

were mostly taken from outside the given lines.

A number of candidates wasted time copying down too much or offered too many points which

was not necessary.

Candidates must ensure they read the text and the question carefully.
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Question 5

This is a straightforward retrieval question on Text Two which does not require candidates to use

their own words.

Many candidates answered this correctly. Common correct responses were: ‘her house is cosy’,

‘she feels relaxed’, 'she feels comfortable’ and ‘she feels unselfconscious’.

However, a number of candidates lost marks on this question by identifying single word answers

which did not answer the question e.g. acceptable one word answers which described her

feelings were ‘relaxed’ or ‘comfortable’ but single word responses about the house such as ‘stylish’

or ‘lived-in’ needed more information to be rewardable.

A number of candidates wasted time copying down too much or offered too many points which

was not necessary.

Candidates must ensure they read the text and the question carefully.
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Question 6

The question asks the candidate how the writer presents her friendship with Claudia. Most

examiners commented that candidates’ responses had similar qualities to the responses to

Question 3 although some examiners felt that the responses to this question were less secure.

Examiners commented that candidates responded to the text positively and engaged with the

idea of an unusual friendship.

Most candidates were able to show some understanding of and comment on language and

structure. They were able to identify and explain what the writer was saying and the language

used to express this although there was often a tendency to describe what the chosen examples

said rather than how the language was used for effect. Candidates were able to identify the

positive tone used by the writer to represent her friendship and comment on descriptive devices

used to present the friendship positively. Many candidates were able to identify the use of

tricolon e.g. ‘beauty treatments, cocktails, brunch’, ‘unconditional love, protection and emotional

support’; juxtaposition e.g. ‘mortified and distraught’, ‘calm and collected’; repetition e.g. of

‘because’, and listing e.g. of the help Claudia offered. Most were able to explain the phrase ‘the

one’, highlighting the importance of Claudia to the writer, but often did not explore this further.

More successful candidates were able to explore the writer’s use of language and structure to

present her friendship with Claudia. They selected a range of examples and explored how the

writer’s tone, imagery, and structure conveyed the emotional support and comfort she received

from Claudia. Some candidates explored the metaphor of friendship as ‘the real love stories of

our lives,’ noting how this sets the tone for the depth of connection that follows, together with the

reference to romantic love in the phrase ‘the one,’ which demonstrates how special the

relationship is. They considered the writer’s use of anecdote and detail, particularly in the story of

locking herself out of the house, to reveal the reliability and selflessness of Claudia. Others

identified language choices like the warmth in Claudia’s ‘radiating smile’ or the comfort of her

home, noting how these details created a sense of trust and affection. They were able to explore

the cyclical nature of the text and comment on the final sentence linking back to the anecdote at

the beginning. Examiners commented that there were some considered, sophisticated and very

analytical responses which demonstrated insight and appreciation of the writer’s purpose.

Less successful responses tended to focus more on what happened rather than how the writer

presented it. These candidates often summarized the events, such as the Santa Barbara trip or

the coffee date, without connecting them to the writer’s craft or exploring the language used.

Some less successful responses listed references from the text without explaining how they

informed the reader about the relationship between the writer and Claudia. Some candidates

listed their points with little explanation and often no references. Some simply re-stated their

chosen quotations. Sometimes candidates made generic comments such as ‘it makes it more

interesting’ or ‘this makes the reader want to read on’ which do not clearly explain how the writer

has achieved her effects. There was also evidence of ‘feature spotting’ where candidates identify

(correctly) particular language features but do not explain them.

As with Question 3, centres need to remind candidates that this question asks how the writer

achieves his/her effects not what he/she says.
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This is a very successful response to Question 6.
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This response explores a wide range of language in the text.  It addresses the author’s use

for effect of cliché, humour and sentence variety as well as techniques such as analepsis

and cyclical structure. It pays particular attention to how tone is used to reflect the warmth

of this unlikely relationship. This strong, even scholarly, focus on language gives depth to the

answer. All points are supported by well-chosen references that highlight with

perceptiveness and discrimination the similarities and differences of these two women.

Level 5 - 10 marks

Note how the candidate has focused on and analysed individual words and phrases to show

how the writer presents her ideas.

This is an example of a Level 3 response.
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The response shows some clear understanding and explanation of language with references

that are appropriate and relevant to the points made.

Level 3 - 5 marks

To improve the mark, the candidate would need to provide more examples of how the writer

uses language and structure for effect and develop their points on the intended effects of

the writer’s choices.
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Question 7

This question requires candidates to compare how the writers present their ideas and

perspectives on friendship. Examiners commented that the majority of candidates were able to

identify and discuss basic comparisons at a minimum, and some produced well-thought-out

comparisons of the extracts. Some examiners observed that candidates are improving their

ability to write comparative responses.

Most candidates were able to identify some similarities and differences and make obvious

comparisons on the theme of friendship. They were able to list obvious comparisons between the

texts and provide generic comments on the writers’ ideas and perspectives. Most candidates

included references from both texts but they were not always developed. They commented on:

the use of first person; the intended audience; the different purposes; the gender difference; the

unusual nature of the respective friendships. Candidates often noted that both texts presented

close, meaningful relationships but with different characteristics and under different

circumstances. Some candidates only made comparisons of the stylistic features of the texts

instead of comparing the ideas and perspectives, which limited their achievement.

More successful candidates developed a balanced approach in comparing the texts. They

developed a wider range of comparisons and explored the writers’ ideas and perspectives. They

were able to analyse the differences and compare the language as well as the content. Some

compared language features successfully and explored how these features helped the writers

present their ideas.They supported their points with apt references. These candidates made

relevant comparisons throughout, rather than writing about each text separately, and focused

not only on what the writers said but how they presented their ideas. They supported their points

with well-chosen quotations and explored language features such as metaphor, tone, and

structure to show how the writers conveyed their perspectives. These responses explored the

contrasting contexts: in Text One, the narrator reflects on a childhood friendship shaped by social

and class divisions, while in Text Two the writer describes an adult friendship formed

unexpectedly between two people of different ages and backgrounds. They included thoughtful

discussion of narrative perspective (first person in both) and tone (nostalgic and conflicted in Text

One, warm and reflective in Text Two). Some candidates identified similarities such as loyalty,

emotional connection, and trust in both friendships, and differences such as the power

imbalance in Text One compared with the equality and mutual respect in Text Two.

Some candidates wrote about each text separately with a comparative section at the end which

did not enable them to compare in any depth. More successful responses made points of

comparison linking the passages throughout. There were some candidates who offered a number

of reasonable comparisons but did not provide any kind of support or references to the texts to

support their comparisons.

Less successful candidates often compared the content. Some made obvious connections such as

Text One is about a male friendship and Text Two is about a male friendship or both texts are

about friendship without any development.Some candidates wrote paragraphs which

summarised the content of the two extracts but did not compare them. Sometimes they wrote

about one text and then added some undeveloped points about the other text at the end. Some

listed points of comparison but did not comment on them. The least successful candidates wrote

very little or copied the texts.
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Centres will need to continue to work with candidates to make sure they have a clear

understanding of valid ways of responding to texts in Section A. This should include how to

analyse how writers use language and structure to achieve their effects (Questions 3 and 6) and

how to write comparative responses (Question 7).

This is a successful response to Question 7.
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The response considers a wide range of comparisons between the texts with mostly analysis

of the writers’ ideas and perspectives. References are balanced across both texts and are

mostly discriminating and fully support the points being made.

Level 5 - 14 marks

Look at the variety of comparative points made. Note how the candidate compares both

texts throughout the response.

This is a less successful response to Question 7.
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Throughout this response, there are virtually no quotations nor detailed references to the

texts to support the points made. The candidate writes about each text and them makes

some comparisons at the end. The comparisons are obvious and the response makes

comments on the writers’ ideas and perspectives, but this does not develop into

explanation.

Level 2 - 5 marks

This could be improved by giving examples from the texts to support all the comparisons

and also by developing the comparative comments. Try to compare the texts throughout the

response rather than adding a comparative paragraph at the end.
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Question 8

This task required candidates to use ideas from both source texts to write an engaging and

informative talk about different types of friendships and their value. Most candidates engaged

well with the topic and demonstrated a reasonable understanding of purpose and audience, with

many using a conversational tone and clear structure appropriate for a talk to their peers.

AO1

Most candidates referred to the three bullet points and managed to cover a reasonable number

of points although examiners commented that bullet point 2 (the things people do with their

friends) was sometimes undeveloped. Candidates often included their own perspectives and

experiences about friendship. They discussed different types of friends using ideas from the texts

such as people from different religions and backgrounds but often including their personal

experiences of friendship such as best friends or online friends. Ideas about things you can do

with your friends included trips to the beach, the local café, sharing conversations at home, to

going on holiday together. Friendships were important because they were a means of support,

they provided the ability to share experiences, provided companionship and it was felt that it was

rewarding and inspiring to know that there were people who liked you, cared about you and

supported you.

The more successful candidates used a systematic approach and fully developed the ideas from

the texts. They offered a good number of relevant points, made well-focused comments about

different friendships people have, dealt with the three bullet points in some detail, using ideas

from both texts and skillfully incorporating their own examples. These candidates often used the

idea of having different friends as the basis for their speech and interpreted the other two bullet

points from this perspective; a clear focus on the benefit of having different friends was

presented.

Less successful responses only referred to one or two of the bullet points, most commonly

missing out the third one (how having different friendships can improve life). Their responses

tended to have too much reliance on the texts e.g. lifting phrases or whole sentences from the

texts, without demonstrating evidence they could interpret and assimilate the ideas. The least

successful candidates directly lifted much material from the source texts.

AO4

Examiners commented that most candidates understood the requirement of the task and were

able to use the appropriate register and tone for a talk to their peers and there was clear

evidence of an understanding of the purpose, audience and format required. Most candidates

demonstrated an understanding of the format and audience of a talk, opening with a greeting

and including rhetorical questions, direct address (‘Have you ever had a friend like that?’), and

persuasive elements to engage their peer group. In most cases the text was convincing. It

sounded like a talk to peers and the writer was able to engage with their audience.

More successful candidates wrote lively and well-shaped talks that sustained the register

throughout. These candidates showed an awareness of the audience, using humor, empathy, or

personal voice effectively to create a realistic and persuasive talk. These candidates also

effectively employed persuasive elements like rhetorical questions, statistics and anecdotes
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throughout their speech, and were able to link the ending of their speech back to their

introduction. The tone was friendly and informative and there was no sense of the speaker being

patronising. These responses were lively and engaging.

Less successful responses were not able to adapt the texts for audience and purpose and often

had problems sustaining the required register throughout their response. In some cases, the

responses read more like articles or descriptive or narrative writing, and their form also

suggested the same. There were some quite brief responses.

AO5

Most candidates were able to develop and express information and ideas in suitable way with the

use of appropriate structural and grammatical features. They were able to write with clarity and

spell a range of vocabulary correctly and were able to use punctuation with some control.

More successful responses had full control of spelling, punctuation and grammar. These

candidates were able to use a wide range of structural devices together with accurate spelling of

a wide vocabulary and correctly use a wide range of punctuation.

Less successful responses were often repetitive with their word choices and sentence structures

and had many errors. They had poor language controls and weak paragraphing.

There was evidence of good spelling and reasonably accurate punctuation but all examiners

commented on candidates who had problems with grammar and expression such as problems

with tenses and sentence structure including missing words. Examiners commented that

punctuation and vocabulary choices sometimes lacked variety.

Common errors were: missing out definite and indefinite articles; comma splicing; lack of capital

letters, especially for the personal pronoun ‘I’ and sometimes at the start of sentences;

grammatical errors such as incorrect subject/verb agreement.

Centres should continue to work to ensure candidates have a clear idea of how to adapt ideas

from texts and how to write appropriately for different audiences and purposes. They should also

be able to write with accurate grammar, spelling and punctuation.

This is a successful response to Question 8.
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AO1: The candidate offers a wide range of relevant points. The response covers all three

bullets with detailed information and the selection of material is persuasive in clarifying the

points made.

Level 5 - 10 marks

AO4: This response is sharply focused on the task, and communication is perceptive and

subtle. There is a sophisticated use of tone and register.

Level 5 - 12 marks

AO5: There are a few minor errors, which do not impede overall meaning. It manipulates

complex ideas and uses extensive vocabulary strategically. Punctuation is accurate and aids

emphasis and precision. A range of sentence structures  used accurately for deliberate

effect.

Level 5 - 8 marks

Look at how the plan may have helped organise the response. Note how the candidate has

covered all the bullet points in detail and maintained the sophisticated form, tone and

register throughout the response.

This is a less successful response to Question 8
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AO1: There are a reasonable number of points, showing a secure appreciation of

information and ideas. The response addresses all 3 bullet points.

Level 3 - 6 marks

AO4: The response is clearly communicated with a clear sense of audience and purpose and

appropriate use of form tone and register. At times, it is less secure on sense of audience

but does use some features of a talk.

Level 3 - 6 marks

AO5: There is some correctly spelt vocabulary and some control of punctuation, although

there are errors and vocabulary is not ambitious enough.

Level 2 - 4 marks

This response could have been improved by having a wider range of ideas used from the

two texts and using a stronger register.
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Question 9

AO4

The majority of candidates agreed with the statement ‘People are more interested in celebrities

and influencers than in their friends and family’ although examiners noted some candidates

disagreed.

Ideas included: that people spend too long on Instagram and social media in general, to the

detriment of friends and family. Indeed it was felt that perhaps family members were taken for

granted. Candidates tried to explain the appeal of celebrities and influencers and considered

their elusive nature, their wealthy status and believed their lifestyle created a fantasy. This was

appealing to many as a form of escapism from school and boring everyday life. The reality was

these celebrities and influencers did not care about their followers, they did not know them.

Candidates argued that while interest in celebrities and influencers is common, friends and family

still hold a deeper and more meaningful place in people’s lives. Many acknowledged that social

media has increased visibility and admiration for celebrities, but maintained that personal

relationships are ultimately more important. Celebrities and influencers have become

increasingly popular but they are also dangerous, if individuals allowed them to become so

important in their life that they ignored ‘real people’ who they were interacting with on a daily

basis.

Most candidates were able to communicate their ideas reasonably clearly and were able to

express a personal viewpoint on the topic. They offered a range of relevant points to support

their arguments although responses sometimes became a little narrow and repetitive.

More successful candidates structured their responses coherently with well-balanced arguments

that fully supported their views. They used a range of techniques successfully to add interest and

variety to their writing. They used persuasive language features such as rhetorical questions,

counterarguments, and analogies. Their tone, form and purpose were convincing and persuasive.

They were structured clearly, with thoughtful introductions, logically ordered points, and effective

conclusions.

Less successful candidates offered points that were quite predictable and found it difficult to

sustain an argument, often leading to repetition. Some of these responses tended to be one-

sided. Some began by agreeing with the quotation but contradicted themselves later. These

responses often presented muddled ideas or were very brief.

Centres need to ensure that candidates who choose this option are well prepared in

argumentative, discursive and rhetorical techniques and are able to develop their ideas

effectively.

AO5

The comments for AO5 are the same across all three options.

Most candidates were able to develop and express information and ideas in suitable way with the

use of appropriate structural and grammatical features. They used a range of correctly spelt

vocabulary and were able to punctuate with some control.
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More successful responses had full control of spelling, punctuation and grammar. These

candidates were able to use a wide range of structural devices together with accurate spelling of

a wide vocabulary and correctly use a wide range of punctuation.

Less successful responses were often repetitive with their word choices and sentence structures

and had many errors. They had poor language controls and weak paragraphing.

There was evidence of good spelling and reasonably accurate punctuation but examiners

commented on candidates who had problems with grammar and expression such as problems

with tenses and sentence structure including missing words. Examiners commented that

punctuation and vocabulary choices sometimes lacked variety.

Common errors commented on by examiners were: comma splicing, problems with

homophones, missing or misused apostrophes, not capitalising ‘I’ for the personal pronoun,

missing capital letters at the beginning of sentences, and grammatical errors.

Centres need to focus on developing accurate and effective grammatical structuring and

idiomatic English to enable candidates to express themselves clearly and access the higher mark

levels.

This is a response to Question 9.
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AO4: This response communicates clearly, with a clear sense of purpose and appropriate

use of tone and register.

Level 3 - 12 marks

AO5: There is use of accurate and varied punctuation and vocabulary. It adapts sentence

structures appropriately. It lacks ambition for a higher mark.

Level 3 - 6 marks

Think about how the development of the ideas and how more detail would have improved

this response.
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Question 10

This was the most popular choice.

AO4

Some examiners commented positively on the quality of some of the responses to the title ‘An

unexpected find’. There were some effective narratives with engaging plots.

Different interpretations of the title were plentiful. The unexpected find covered many different

types of items: money, jewels, maps, hidden treasures, mysterious letters, or more down-to-earth

moments like finding a friend, a pet or a lost letter or more philosophically, even a new sense of

meaning or courage. Many candidates saved the ‘unexpected find’ for the final paragraph, which

kept their narratives engaging.

There were a number of responses which ended rather weakly with ‘It was all a dream’.

Most candidates were able to successfully write a narrative that had links to the task and created

some kind of intrigue. They were able to communicate clearly and some of the narratives were

full of pace and conflict and were often fast moving. Their tone was appropriate and characters

were developed.

Most candidates were able to follow a basic story structure with some level of scene-setting, a

beginning, middle and end and some type of turning point, adventure or struggle. Most

attempted to use figurative language techniques and paid some attention to describing the

setting or characters' feelings. Most often the unexpected find was linked to a happy outcome

that had a positive impact on the narrator/character who discovered it.

More successful candidates developed well-structured narratives with a clear sense of purpose

and direction. These candidates demonstrated effective control over plot progression, character

development, and atmosphere. Examiners noted that the best responses often focused on a

single event or moment, allowing for more depth and emotional engagement. These candidates

often interweaved the unexpected find into a bigger narrative, focusing on the effect of the find

on the narrator or character, rather than on the unexpected find itself. In these responses the

unexpected find was not always an object, but a moral or an unexpected outcome. They were

carefully planned and avoided over-complicated plotlines. They made skilful use of narrative

techniques such as flashbacks, symbolism, and carefully placed dialogue, which helped to build

tension and interest.

Less successful candidates lacked development of ideas or the ability to maintain a narrative.

Some responses lacked clear development, had limited characterisation, or concluded abruptly

with clichés such as ‘it was all a dream’ or overly rushed resolutions. They often gave a lengthy

narration, with repetitive and unfocused plot ideas. They struggled at times with clarity, with

muddled storylines and weak endings. Some candidates used plots from films, computer games

or novels.

Centres need to ensure candidates have a secure understanding of narrative techniques and the

ability to develop a coherent and cohesive personal response.
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AO5

Most candidates were able to develop and express information and ideas in suitable way with the

use of appropriate structural and grammatical features. They used a range of correctly spelt

vocabulary and were able to punctuate with some control. Examiners did comment that the

range of punctuation used was quite limited.

Better responses had full control of spelling, punctuation and grammar. Better candidates were

able to use a wide range of structural devices together with accurate spelling of a wide vocabulary

and correctly use a wide range of punctuation.

Less successful candidates tended to use fairly basic vocabulary and often used fairly simple

sentence structures throughout their responses. Weaker candidates had poor language controls

and weak paragraphing.

There was evidence of good spelling and reasonably accurate punctuation but most examiners

commented on candidates who had problems with grammar and expression. There were

problems with tenses and sentence structure including missing words. Some examiners noted

that the lack of paragraphing was an issue for some candidates. These problems limited the

effectiveness of the communication.

Common errors commented on by examiners were: missing basic sentence punctuation; comma

splicing; problems with homophones; misspelling of basic vocabulary; missing or misused

apostrophes; not capitalising ‘I’ for the personal pronoun; missing capital letters at the beginning

of sentences and grammatical errors such as problems with sentence structures, subject-verb

agreement and verb tenses.

Centres need to focus on developing accurate and effective grammatical structuring to enable

candidates to express themselves clearly and access the higher mark levels.

This is a successful response to Question 10.
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AO4: This response has a very effective opening. There are the occasional awkward

expressions and unevenness, which do not detract from the response. The comments about

utopia and dystopia are particularly perceptive and subtle. There is some sophisticated use

of tone and register.

Level 5 - 18 marks

AO5: There are occasional slips, which do not detract from meaning. This response

manipulates complex ideas and uses extensive vocabulary, punctuation is used with

accuracy and aids emphasis and precision. A range of punctuation is used to create varied

sentence structures for specific effect.

Level 5 - 10 marks

Note the imaginative interpretation of the title that is always fully focused. The opening

paragraph immediately grabs the reader’s attention. Think about how the narrative is

cleverly controlled and engages the reader.
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Question 11

AO4

Candidates produced some effective responses that were focused on the task of describing a

best friend. However, examiners noted that some candidates wrote narrative responses.

The task produced a wide range of responses, many of which were heartfelt and focused well on

the task of describing a specific person. Most candidates were able to provide descriptions of a

best friend, often drawing on real-life experiences, shared memories, and character traits to build

a vivid picture. Best friends described included classmates, childhood companions, cousins,

siblings, or even pets described metaphorically.

Most candidates were able to provide some element of description about their best friends,

whether true or imaginary. They were able to describe their best friend in appearance and

character as well as the positive effects the friendship has on them. Most candidates included

descriptions of how they met their best friends and how their best friends make them feel, but

unfortunately this often turned their writing into more of a narrative than a description.

More successful candidates used ambitious vocabulary and created vivid images of their best

friend, allowing the reader to visualise the person clearly. These candidates employed sensory

imagery to create rich descriptions and avoided the narrative of how they met their best friends

or what activities they did together. These responses were often rich in imagery and detail, with

well-chosen anecdotes used to illustrate the friend’s qualities—such as loyalty, humor, kindness,

or supportiveness. These descriptions were both specific and vivid, helping the reader to imagine

the friend and understand their importance to the writer. Descriptions from these candidates left

the reader desiring to be friends with the person who was described.

Less successful responses were often underdeveloped or too general. Some candidates listed

traits without elaborating (e.g. ‘He is funny. He is smart. He is helpful.’), which limited the impact

of the description. They lacked sensory imagery in their descriptions and focused on superficial,

vague descriptions of their best friends. These responses were often short, undeveloped and

used a limited range of vocabulary. Weaker candidates wrote from a narrative perspective and

often told the story of how they met their best friends, instead of describing their best friends.

Others focused more on what makes a good friend rather than describing their best friend.

Centres need to ensure candidates are aware of the techniques they can use in descriptive

writing and also ensure candidates develop a varied vocabulary which they can use appropriately.

AO5

Most candidates were able to develop and express information and ideas in suitable way with the

use of appropriate structural and grammatical features. They used a range of correctly spelt

vocabulary and were able to punctuate with some control. Examiners did comment that the

range of punctuation used was quite limited.

Successful responses had full control of spelling, punctuation and grammar. They were able to

use a wide range of structural devices together with accurate spelling of a wide vocabulary and

correctly use a wide range of punctuation.
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Less successful candidates tended to use fairly basic vocabulary and often used fairly simple

sentence structures throughout their responses. These candidates had poor language controls

and weak paragraphing.

There was evidence of good spelling and reasonably accurate punctuation but most examiners

commented on candidates who had problems with grammar and expression. There were

problems with tenses and sentence structures. These problems limited the effectiveness of the

communication.

Common errors commented on by examiners were: missing basic sentence punctuation; comma

splicing; missing or misused apostrophes; not capitalising ‘I’ for the personal pronoun; missing

capital letters at the beginning of sentences and grammatical errors such as problems with

sentence structures, subject-verb agreement and verb tenses.

Centres need to focus on developing accurate and effective grammatical structuring to enable

candidates to express themselves clearly and access the higher mark levels.

This is a response to Question 11.
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AO4: This response covers all the descriptors in Level 3 and just edges into Level 4, as it does

show some successful communication and effective use of tone and register.

Level 4 - 13 marks

AO5: As in AO4, this response covers all the descriptors in Level 3 and just edges into Level

4, as it does at times manages information and ideas. These is some use of wide, selective

vocabulary and some range of punctuation for deliberate effect and clarity.

Level 4 - 7 marks

Note how the writer maintains the focus on description throughout the response.
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Paper Summary

Most successful candidates:

• read the texts with insight and engagement

• were able to explore language and structure and show how these are used by writers to

achieve effects in response to Questions 3 and 6

• were able to select a wide range of comparisons and explore the writers’ ideas and

perspectives in response to Question 7

• were able to select and adapt relevant information for Question 8

• wrote clearly with a good sense of audience and purpose in an appropriate register in

response to Question 8

• engaged the reader with creative writing that was clearly expressed, well developed and

controlled (Questions 9, 10 and 11)

• used ambitious vocabulary

• wrote with accuracy in spelling, punctuation and grammar.

Least successful candidates:

• did not engage fully with the texts

• were not able to identify language and structure or made little comment on how these are

used by writers to achieve effects in response to Questions 3 and 6

• were not able to compare the texts or offered very limited comparisons in response to

Question 7

• sometimes narrated or copied the texts in response to Questions 3, 6 and 7

• were not able to select and adapt relevant information for Question 8

• sometimes copied from the original texts in response to Question 8

• did not write in an appropriate register in response to Question 8

• were not able to sustain and develop ideas clearly in response to Section C (Questions 9, 10

and 11)

• did not demonstrate accuracy in spelling, punctuation and grammar.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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