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Introduction

The texts about protecting the environment and climate change were accessible across the
full range of abilities and candidates were able to engage with the tasks and respond
appropriately. Examiners commented on the relevance of the topic.

Examiners commented there was evidence of some good teaching and learning in
preparation for this examination in the responses seen and many candidates seemed
generally well-prepared. Examiners saw some good responses across all the questions.

More successful candidates were able to engage fully with both texts and respond
thoughtfully and articulately. Their writing responses were often engaging and effective and
were well-controlled and accurate. Less successful candidates sometimes struggled to
understand the passages and the questions. Their writing was often pedestrian or lacked
coherence and had weak language controls.

There were some candidates who made references to the pictures in their responses to
Question 3, Question 6 and Question 7. This is not an appropriate way to respond to the
texts as the pictures are not language or structural devices chosen for effect by the writers.
Some also commented on the glossaries which are not a feature of the texts but are there to
aid understanding.

There were a number of blank responses, notably for Question 7, which may indicate issues
with timing. Candidates should be encouraged to respond to every question.

There were some candidates who copied out all, or considerable parts, of the extracts in
response to Question 8. This can never be a successful way to respond as candidates are
required to produce their own work and show the ability to adapt the original texts for a
different audience and purpose.

Examiners were concerned about a number of responses to Question 10 which were almost
identical. Although these may have been learned responses rather than evidence of copying,
centres must discourage candidates from learning responses and not producing their own
work. Similarly heavily scaffolded responses were seen to Question 9 which also should be
discouraged as they do not allow candidates to develop their own ideas.

There was evidence of planning which is to be encouraged. However the use of very long
plans or draft essays is to be discouraged as they are not a good use of time. Candidates
should be encouraged to plan their response in the answer booklet rather than on separate
additional sheets.
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Question 1

This is a straightforward question on Text One which does not require candidates to use their
own words.

The majority of candidates responded correctly and the most popular correct responses
were: ‘it reduces individual carbon footprint’ and ‘it helps reduce landfill pollution’. The most
common errors came from describing the recycling process, eg ‘separate your plastic, paper
and metal waste’. which does not answer the question, or using the wrong lines, eg ‘recycling
unwanted paper will reduce the raw material demand for paper production.’

Examiners did comment that many candidates were giving too many points for this one mark
question and perhaps spending too long on it.

Candidates must ensure they read the text and the question carefully.
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Question 2

This is a straightforward question on Text One which does not require candidates to use their
own words.

The majority of candidates provided correct examples of advice the writer gives. All six of the
bullet points were seen. Common correct responses were ‘try to avoid plastic’, ‘look for
eco-friendly alternatives’ and ‘buy a reusable water bottle’.

The most common error was responses that did not include sufficient information eg
‘reusable water bottle’ or ‘local products’.

Examiners did comment that many candidates were writing too much and giving too many
points for this one mark question and perhaps spending too long on it.

Candidates must ensure they read the question and the text carefully.
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Question 3

The question asks the candidate how the writer presents her ideas about how young people
can protect the environment.

Some examiners observed that candidates been prepared for this question and knew how to
approach it.

Examiners commented that most candidates demonstrated at least some understanding of
the text and some awareness of the devices used to present ideas. Candidates were able to
demonstrate some understanding of language and structure and how these were used to
present the writer’s ideas about how young people can protect the environment.

Most candidates were able to identify a range of features and support them with examples
from the text such as the use of sub-headings, listing, direct address, questions and the
informal, friendly tone. They were able to use quotations and show a clear understanding of
Reddy’s ideas, identifying some features of the writer’s style and considering the effect on the
reader. However examiners commented that candidates did not always explore or analyse
their chosen features and effects. Examiners also noted that some candidates tried to
identify every technique they had learned despite there being no evidence of their use in the
text eg every question was regarded as rhetorical and alliteration was identified where there
was none.

Successful responses were developed, analytical and examined a range of language and
structural features used, exploring the impact on the reader and the intended effects. They
were able to explore and analyse how ideas were presented, supporting their points with
embedded quotations and references. A good range of points was selected including the use
of imperatives, the use of inclusive pronouns and the use of statistics to give credibility
together with the use of sub-headings, listing, direct address, questions and the informal,
friendly tone . A number related the writer’s techniques successfully to the intended
audience of young people, identifying features like the use of informal language and how
imperatives were used to encourage action .

Less successful candidates produced responses that were often content based. These tended
to focus on ‘what’ the writer said rather than ‘how’ the writer presented her ideas about how
young people can protect the environment. It was clear that the text in most of these was
understood – and there were suitable references and quotations made in the answers.
However there were only comments such as: ‘tells us’, ‘states’, ‘talks about’, ‘describes’,
‘presents’ and nothing else that would answer the question as to ‘how’.
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A number of examiners observed that candidates did not comment on the effects of their
chosen features on the reader. They identified techniques but failed to make specific
reference to the writer’s intended effects, saying little more than ‘this interests the reader’,
‘The subheadings organise the text’ or ‘this makes the reader want to read on’. There was
also evidence of ‘feature spotting’ where candidates identify (correctly) particular language
features and offer textual support but do not explain them. Occasionally candidates adopted
a list like approach to this question identifying techniques and choosing appropriate
references but doing no more.

Some of the least successful responses were simply summaries, retelling (sometimes with
supporting quotations) or direct copies of the text.

Centres need to remind candidates that this question asks how the writer achieves his/her
effects not what he/she says.

This is a successful response to Question 3.
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There is a thorough understanding and exploration of language, eg
when discussing the use of emotive language and rhetorical questions.
The references are appropriate and support the points being made.
Level 4; 8 marks.

Note how the candidate has made detailed comments about the
chosen features, exploring the language and structure and their effects
on the reader.
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This is an example of a less successful response to Question 3.
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The points made about rhetorical questions and statistics show some
understanding of the writer’s techniques but the points made are quite
simple and do not demonstrate clear understanding. Level 2; 4 marks.

To improve the mark, the candidate would need to provide more
examples of how the writer uses language and structure for effect and
develop their points on the intended effects of the writer's choices.
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Question 4

This is a straightforward question on Text Two which does not require candidates to use their
own words.

The majority of the candidates responded correctly with the most popular responses being ‘it
is destabilising’ and ‘it is breaking down’ . There were a few incorrect responses that used the
wrong line references eg referring to the Greenland ice sheet melting.

Centres need to make sure that candidates read the question and the text carefully.
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Question 5

This is a straightforward question on Text Two which does not require candidates to use their
own words.

Most candidates correctly identified two of the comments the writer made about weather
patterns. The popular points made were ‘increasing in frequency’, ‘more and more extreme’
and ‘the weather seems to be on steroids’. The most common incorrect responses listed
weather events from the first bullet point without a reference to ‘more’, ‘ more common’ or
anything similar. These candidates simply wrote ‘wildfires’ on one line and ‘heatwaves’ on the
other, for example, and so received no marks as it does not address the question.

Some examiners commented that candidates were writing too much and giving too many
points for this two mark question and perhaps spending too long on it.

Centres need to make sure that candidates read the question and the text carefully.
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Question 6

The question asks the candidate how the writer presents her ideas about climate change.

Some examiners commented that candidates’ performance was similar to Question 3,
however other examiners observed that candidates did not do as well on this question and
some seemed to find the text more challenging. However examiners commented that
candidates did appreciate the passion shown by the writer.

Most candidates were able to identify some features and attempt to describe the writer’s
intentions and effects on the reader, however examiners commented that candidates did not
always develop their comments on the intended effects of these features. They were able to
comment on the language used although there was often a tendency to explain what the
chosen quotation meant rather than to explore how it was used for effect.

Most candidates commented on the negative language, particularly ‘destabilising’, ‘breaking
down’ and ‘catastrophic’ . Most were able to identify the use of listing eg ‘wildfires, hurricanes,
heatwaves, floods, storms, droughts’. They also commented on the use of the inclusive
pronoun ‘we’. The use of short sentences in the first and last paragraph was also mentioned.

More successful responses demonstrated thorough understanding though exploration of
language and structure, supporting their points with well selected quotations. They used
appropriate references such as ‘catastrophic’, ‘on steroids’, ‘dramatic’ to analyse the urgency
of the situation and how the use of this kind of vocabulary created a sense of guilt and urge
to act in the reader. They also identified the irony in ‘What’s not to like’ and ‘doesn’t sound
that bad’ and explored the writer’s intentions in making the reader question themselves on a
personal level. They were able to explore the use of the snowball and bathtub metaphors
and understood how vividly the writer conveys the inevitability of global warming if we do
not act ‘right here, right now’.

There was evidence of ‘feature spotting’ where candidates identify (correctly) particular
language features but do not explain them. Occasionally candidates adopted a list like
approach to this question identifying techniques and choosing appropriate references but
doing no more. A number of responses that did identify techniques failed to make specific
reference to the writer’s intended effects, making generic comments such as ‘it makes it
more interesting’ or ‘this makes the reader want to read on’.

Some examiners noted that there were a number of responses which expressed either
agreement or disagreement with Thunberg’s views without considering language and
structure.
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Less successful responses struggled to develop their responses beyond identifying obvious
features with a little comment. They often used over-long quotations in support. The least
successful tended to re-tell the events or simply copied out sections of the text.

As with Question 3, centres need to remind candidates that this question asks how the writer
achieves his/her effects not what he/she says.
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This is an example of a very successful response to Question 6.

17 Int GCSE English Language B 4EB1 01



18Int GCSE English Language B 4EB1 01



This is an outstanding response that is analytical and perceptive
throughout. The candidate makes discriminating use of embedded
references to illustrate their analysis, eg when talking about the
overflowing bathtub metaphor. Level 5; 10 marks.

Note how the candidate has focused on and analysed individual words
and phrases to show how the writer presents her ideas.
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This is an example of a Level 3 response to Question 6.
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The response covers a wide range of features including lists,
metaphors, rhetorical questions, sibilance and alliteration. There is
ample evidence of clear understanding and explanation of language
and structure, but this does not go into the exploration needed for
Level 4. Level 3; 6 marks.

To improve the mark, the candidate would need to develop and
explore their points on how the writer uses language and structure for
effect and develop their points on the intended effects of the writer's
choices.
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Question 7

This question requires candidates to compare how the writers convey their ideas and
perspectives about climate change.

It was evident that some candidates had been taught how to answer this question.
Examiners commented that many candidates were able to identify and discuss basic
similarities and differences at a minimum, and a number produced well-thought-out
comparisons of the extracts. Some examiners commented that candidates engaged well with
the task and most understood the need to make points of comparison but other examiners
thought candidates found this task more demanding. Some examiners commented positively
on evidence of planning these responses although others felt that there was very little
evidence of even simple plans which might have aided comparison. Examiners noticed that
some candidates appeared to be responding in the style of the mark scheme. This is not a
successful way to respond to this question. The mark scheme offers indicative content as a
guide for markers.

Most candidates made comparisons between the texts. They were able to identify similarities
and differences between the texts and support their ideas with valid references. Most
candidates found the obvious comparison that both writers were worried about the climate.
Many identified that Text 1 was a generally positive, advisory text giving practical advice on
things young people can do to help, whereas Text 2 was more negative and focused on the
terrible things that are going to happen and how only direct action can help. Other common
points were that both texts used negative language and referred to statistics and research, as
well as the different audiences for each text.

More candidates are writing responses that are comparative throughout eg identifying points
of comparison from each text in an integrated response. This is a successful way to respond
to this task. However there were a number of candidates who wrote about each text
individually and then wrote a comparative comment at the end, often unsupported.
Examiners commented that these responses were not as successful as those candidates
whose responses were comparative throughout.
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Successful candidates were able to structure their responses comparatively by taking the
various features of the text and comparing and contrasting them throughout. They were able
to make a wide range of comparisons with clear exploration of ideas and perspectives and
support their points with references which were balanced across both texts. They were able
to examine the similarities and differences and what these showed about the writers’
viewpoints. They compared the texts effectively using a variety of points such as stylistic
features of both texts, positive and negative language, opening and closing statements,
writer's tone and urgency. The use of embedded quotations helped these candidates in
putting a wide range of comparisons together. Successful candidates responded considering
a wide range of comparisons, with brief and apt quotations, which they explored thoroughly,
such as the use of persuasive language in both to achieve different effects: Text 1 is focused
on actions; Text 2 focused on the problems. They also explored the use of literary devices in
both texts and analysed the choice of each writer eg ‘Text 1 uses questions to make the
reader think; Text 2 uses irony in the rhetorical question to make the reader question their
own views’, ‘statistics used in Text 1 to add credibility/ facts used in Text 2 to add authority’.
The references used were brief and discriminating and supported the points being made.

Some candidates compared the writers’ techniques and did not relate these comparisons to
the writers’ ideas and perspectives. They wrote about what the writers used in terms of
language and structural devices but did not really elaborate on how these techniques helped
them to present their ideas and perspectives. Some candidates offered a range of
comparisons but did not support their points with references to the texts which limited their
achievement.

Less successful candidates made few comparative comments. They tended to respond by
listing comparisons one after the other often with no references, or by listing quotations
from each text with no further comment. Their comparisons were often undeveloped e.g.
Text One uses subheadings and Text 2 does not . They sometimes gave summaries of the
texts and concluded their response with a brief overview of one or two similarities. Some less
successful candidates focused on inappropriate points of comparison such as the use of full
stops or commas which showed little understanding of the writers’ ideas and perspectives.
Some candidates paraphrased the texts, retelling the passages or directly lifting from the
texts.

Two examiners commented on responses that were biased towards textual preference along
the lines of ‘I prefer text 1 ...’. It is now a very long time since that was part of the comparison
question and is not an appropriate way to respond.

Some examiners commented that there were more unfinished or blank responses to this
question than any other. This may be a time management issue or candidates prioritising
Section B and C over Section A. Candidates should be encouraged to respond to every task.
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Centres will need to continue to work with candidates to make sure they have a clear
understanding of valid ways of responding to texts. This should include how to analyse how
writers use language and structure to achieve their effects (Questions 3 and 6) and how to
write comparative responses (Question 7).
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This is a successful response to Question 7.
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The candidate considers a varied and comprehensive range of
comparisons including the narrative approach, the different audiences
and the introductions. References are discriminating and balanced
across both texts, but some points would benefit from further
reference. Level 5; 13 marks.

Note how the candidate compares both texts throughout the extract.
Try to support all comparative points with references from the texts.
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This is a less successful response to Question 7.
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There is a range of comparisons considered, including the use of
statistics and negative language. There is explanation of ideas and
perspectives but this would need more development to go higher in
the level. Level 3; 7 marks.

To achieve a higher mark, the response would need to have a wider
range of comparisons and to develop their points about the ideas and
perspectives.

31 Int GCSE English Language B 4EB1 01



Question 8

There was some evidence of good teaching and learning in the responses to this section.
Most candidates understood the requirement of the task and were able to use the
appropriate register for a letter to peers. It was generally felt that candidates engaged with
this task and some produced lively and convincing responses. The most successful responses
had a strong sense of audience and purpose and included personal touches and rhetorical
language to engage the audience. Many candidates were able to adopt an appropriate
register and there was clear evidence of an understanding of the purpose, audience and
format required although some examiners commented that some candidates struggled
adopt an appropriate register. Some examiners noted that they saw quite a few responses
that had pre-prepared introductions/conclusions and topic sentences, which did not add to
the authenticity of their texts and did not always fit in with the rest of their response.

AO1

Most candidates referred to the three bullet points and managed to cover a reasonable
number of points. Most were able to make fairly equal use of the texts, although some
examiners noted that Text 2 sometimes was referenced less successfully. Some candidates
were able to add personal knowledge and experience to points taken from the two texts eg
in referencing heatwaves or floods . The first and second bullet points were often covered in
the most detail, with most candidates identifying plenty of ideas from Text One but also
managing some references to Text Two, often about the Greenland ice sheets melting. For
bullet point 2 there was a lot of borrowing from Text 1, but most did manage to use their own
words to some extent. Some candidates found the third bullet point more challenging
although most were able to identify the idea of climate change not being a problem in Text
Two or people feeling powerless in Text One.

More successful candidates were able to refer perceptively to information and ideas whilst
maintaining the required tone and register. These responses were more balanced and
offered a good range of points on all three bullets from both texts. They successfully
reworked the texts, covering all the bullet points in a sophisticated way and adding their own
experiences and opinions. They wrote with what felt like genuine passion on the subject and
were genuinely persuasive in the way they presented the importance of climate action and
cleverly blended in ideas from the texts.

Less successful candidates were able to select and interpret a small range of bullet points,
sometimes paraphrasing the content of both texts. Some of the less successful responses
were brief, did not have much focus on the ideas in the passages and did not offer balance
between the texts and bullet points. In the least successful responses there was evidence of
much lifting from the original texts without any attempt to re-work the material.
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AO4

Most candidates were able to communicate their points clearly with enough purpose and
appropriate use of form, tone and register. They wrote in an appropriate style for a letter and
made use of features like direct address, humour and rhetorical questions to create a
friendly and convincing tone. They were able to communicate their ideas clearly and
sometimes persuasively, with a clear sense of purpose and understanding of the
expectations of the intended reader. Some examiners observed that the tone was
sometimes a little too formal but it was felt that the topic may have lent itself to this
approach.

Successful responses were lively and engaging with a convincing rapport with their friend .
They used a wide range of techniques to communicate their ideas often adopting a highly
persuasive tone and selecting techniques such as humour, direct address and rhetorical
questions to communicate their ideas. They offered clear and well organised responses
adapting form, tone and register in an effective and sophisticated manner. They were able to
relate directly to the teenage audience, for example by using comments such as ‘I know you
are a book worm’ or ‘I know how much you love burgers’ and there were some nice touches
like saying how hot it is currently or referring to a recent weather event. There seemed to be
a real and genuine appreciation of the topic of protecting the environment and of climate
change. The ending of one response struck one examiner as very thoughtful: ‘the earth is
starting to send us messages, as if they were a sort of warning or cry for help’.

Less successful candidates communicated at a basic level and had problems sustaining the
required register throughout their response. Some did not convey much sense that this was
supposed to be a letter to a friend often only acknowledging it in the salutation and sign off.
They often had issues with clarity as they had weak writing skills and this impeded their
ability to communicate clearly. These responses often copied considerable amounts from the
texts and did not show ability to adapt for audience and purpose.

AO5

There were some examples of successful responses with good levels of accuracy.

Most candidates were able to use spelling, punctuation and grammar to make their meaning
clear. They were able to communicate clearly with reasonably accurate sentence structures
and a range of vocabulary. Spelling was often correct and many candidates tried hard to use
a range of sentence structures and punctuation for effect. Most employed some
paragraphing, sometimes using the given bullet points to help them. However some
examiners commented that although spelling was often accurate, expression, grammar and
punctuation were not always secure. Some examiners commented that it was pleasing to see
evidence that candidates were checking and correcting their work.
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More successful candidates used a varied range of correctly spelt vocabulary with some
ambition and used a range of appropriate punctuation and different sentence structures to
help them create particular effects. These responses employed accurate paragraphing which
could be for effect. There was often evidence of proofreading.

Less successful candidates sometimes struggled to communicate their ideas and their
language controls were not always secure, especially grammar. Some examiners commented
that weaker candidates had problems with grammar and expression, despite good spelling
and punctuation. Other examiners noted that punctuation was an issue with candidates
writing long, one sentence paragraphs or using very little sentence punctuation.

Common errors commented on by examiners were: missing basic sentence punctuation; the
use of very long, unstructured sentences; comma splicing; missing or misused apostrophes;
problems with homophones; misspelling of basic vocabulary; not capitalising ‘I’ for the
personal pronoun; missing capital letters at the beginning of sentences as well as random
capital letters within sentences; verb tenses and other grammatical errors.

Centres should continue to work to ensure candidates have a clear idea of how to adapt
ideas from texts and how to write appropriately and accurately for different audiences and
purposes.
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This is a full mark response.
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AO1: There is a wide range of relevant points from each text. The
response covers all three bullets in excellent detail and in a way that is
apt and persuasive. Level 5; 10 marks.

AO4: Communication is perceptive and subtle and sharply focused on
purpose and the expectations of the reader. Form, tone and register
are sophisticated and the response is genuinely convincing. Level 5; 12
marks.

AO5: The candidate successfully utilises a range of structural and
grammatical features and uses extensive vocabulary strategically with
rare slips. Punctuation is used successfully to aid emphasis and
precision. Level 4; 8 marks.

Note how the candidate has covered all the bullet points in detail and
maintained the sophisticated form, tone and register throughout the
response.
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This is a less successful response to Question 8.
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AO1: There is a reasonable number of relevant points and the
candidate provides some appropriate ideas. There is no information
from Text B and the candidate does not consider the third bullet point
in the text about reasons why people may not want to take action. This
keeps the response in Level 2; 4 marks.

AO4 : The response is clearly communicated with a clear sense of
audience and purpose and appropriate use of form, tone and register.
Level 3; 6 marks.

AO5: Varied vocabulary and punctuation are used with some control
but some of the better words are lifted from the text and there are
some errors. Level 2; 4 marks.

This response could have been improved by using both texts and
covering all the bullet points.
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Question 9

AO4

Examiners commented positively on some candidates’ responses to this question. However
some examiners thought that some candidates struggled to develop and sustain a response.

The topic ‘I much prefer working in a group than on my own’ was accessible and many
candidates who chose this question had clear and informed opinions.

Most candidates were able to communicate their ideas successfully and understood the
nature of discursive writing. They were able to put forward reasonable points and explain
and justify them. Most candidates were able to create a balanced response and provide
reasons why one approach or the other was preferable. The topic clearly appealed to them,
and most candidates seemed to be writing from a position of knowledge because they might
be regularly involved in activities that required group collaboration.

Ideas presented included: the support and variety of ideas you get from a group; the
problems of group work eg dominant or lazy personalities within a group; examples of
successful group working either from their own lives or more generally eg charitable work or
action groups. The majority of responses were in favour of working in groups although there
were some well-argued points made for working on your own.

More successful candidates adopted a persuasive and argumentative tone and had clearly
been prepared to write this kind of response. These responses had a clear structure with a
strong introduction and conclusion. It was clear that these candidates had been well-
prepared in meeting the demands of this type of task and had a range of appropriate skills to
tackle the task in a focused and sustained manner. They generally took a broader view and
looked at the positives and negatives of different approaches to work and generally came to
a more balanced judgement, eg that both approaches could work well in different situations
or that a blended approach was the best of both worlds. They included anecdotes and
examples that illustrated their ideas in a thoughtful way. They generally agreed, as did most
candidates, with the statement presenting a wide range of argument in favour of working
within a group which could be both subtle and sophisticated. Ideas were varied and creative.

Less successful candidates had problems with both maintaining a clear argument and
structuring their responses. Some could create an argument but it was one sided or poorly
supported. They sometimes struggled to find enough ideas and these responses became
repetitive or were brief.
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Most examiners commented on responses that were heavily scaffolded. One examiner noted
that quite a few opened with a philosophical quotation or with their ‘most crucial reason.’
Another noted ‘A few scripts used phrases that had been pre-taught and were familiar from
previous series. These phrases were ineffective as they were pompous and overly formal and
broke up the flow of the candidate’s argument’. Examples were: ‘I am going to be making
strong and robust points on my stance’, ‘these points fall short of the mark because ...’, ‘as
the dust settles, where do we find ourselves?’ and the phrase ‘indubitably exigent’ also made
a reappearance. These responses do not allow candidates to fully demonstrate their own
writing skills in response to this task.

Centres need to ensure that candidates who choose this option are well prepared in
argumentative, discursive and rhetorical techniques and are able to develop and sustain
their ideas effectively.

AO5

Most candidates were able to develop and express information and ideas in suitable way
with the use of appropriate structural and grammatical features. They used a range of
correctly spelt vocabulary and were able to punctuate with some control. Most were able to
communicate successfully even if there were errors. Examiners did comment that there was
a lack of variety in the use of punctuation.

More successful responses had full control of spelling, punctuation and grammar. These
candidates were able to use a wide range of grammatical features together with accurate
spelling of a wide vocabulary and correctly use a wide range of punctuation, often used for
effect.

Less successful candidates had difficulty communicating clearly. They were often repetitive
with their word choices and sentence structures and had many errors. They had poor
language controls and weak paragraphing. There were often numerous errors of spelling,
punctuation and grammar.

There was evidence of good spelling and reasonably accurate punctuation but most
examiners commented on candidates who had problems with grammar and expression such
as problems with tenses and sentence structure, including missing words. Some examiners
also commented on the use of over-ambitious vocabulary which was not effective or
appropriate. Some examiners noted that the use of paragraphing was an issue for some
candidates. These problems limited the effectiveness of the communication.

Common errors commented on by examiners were: missing basic sentence punctuation;
comma splicing; missing or misused apostrophes; problems with homophones; misspelling
of basic vocabulary; not capitalising ‘I’ for the personal pronoun; missing capital letters at the
beginning of sentences as well as random capital letters within sentences; grammatical
errors such as problems with sentence structures, subject-verb agreement and verb tenses.
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Centres need to focus on developing accurate and effective grammatical structuring and
punctuation to enable candidates to express themselves clearly and access the higher mark
bands.

This is a successful response to Question 9.
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AO4: The response communicates successfully throughout and there
is a secure realisation of purpose and the expectations of the reader,
with the candidate exploring both sides of the argument in detail. The
form, tone and register are effective, without being sophisticated. Level
4; 16 marks.

AO5: Structural and grammatical features are used cohesively and
deliberately. A wide range of vocabulary and punctuation is used with
occasional errors. Level 4; 8 marks.

Note how the response maintains the focus on discussing the
statement and provides a range of ideas.
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Question 10

Question 10 was the most popular question.

Examiners, as always, commented on how much they enjoyed reading the responses in this
section.

AO4

Examiners commented positively on the quality of some of the responses to the title ‘The
Future’.

Candidates interpreted this question in a wide range of ways. There were stories about
waking up in the future (flying cars etc), time travel, fantasy worlds and other sci-fi
interpretations with some producing dystopian stories of environmental collapse or a
post-apocalyptical world, presumably inspired by the texts. Other ideas included narratives
about future sporting success; about having control over one’s future, in some way shape or
form; stories involving someone whose life had been ‘turned around’ by an event; narratives
based around crime, relationships or bad decisions that would have a significant future
impact.

Examiners did comment on a number of unnecessarily gruesome and gory stories. It was felt
that these were perhaps influenced by themes on contemporary television, films and
computer games. These unpleasant plots sometimes struggled to maintain focus on the title.

Occasionally candidates were over-ambitious, producing extremely long responses with
complicated plot-lines. Often candidates chose to reveal the link to the title ‘The Future’ at the
end of their writing and, whilst in some cases this appeared to be a deliberate strategy,
examiners commented that sometimes it seemed to be an afterthought.

Examiners saw a number of responses that were identical (or nearly identical). It is assumed
that these were learned responses. Candidates should not be encouraged to learn essays
which they then regurgitate as this does not demonstrate their writing skills.

Most candidates were able to communicate clearly, with an appropriate sense of purpose
and some apt use of form, tone and register. They were able to create a narrative with a
central plot device and believable characters. They tried to bring the qualities of surprise,
drama, suspense and excitement to their narratives. There were attempts to include
flashbacks, dialogue, character and setting descriptions.
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More successful candidates were able to write entertaining and engaging responses that
were sharply focused on the task. They developed a story and characters with a clear
narrative structure and a range of writing techniques used to good effect. These responses
had fewer characters which were well-developed and a well-thought-out plot, designed to
entertain. They were able to use figurative techniques and wide-ranging vocabulary
deliberately to achieve particular effects for their reader. Examiners commented positively
on the range of structural techniques that these candidates employed, deliberately and
effectively for example through flashbacks or narratives that cleverly built up to a shock
ending.

Less successful candidates lacked development of ideas or the ability to maintain a narrative
or tended to write simplistic narratives without any great awareness of form, tone and
register. They struggled with clarity, with over-complicated or muddled storylines and weak
endings that were not closely related to the events that had unfolded. Their responses were
often lengthy with repetitive and unfocused plot ideas. Examiners commented that some
less successful responses seemed to be a prepared story which they barely adapted for the
given title.

Centres need to ensure candidates have a secure understanding of narrative techniques and
the ability to develop a coherent personal response without relying on plots from other
sources.

AO5

Most candidates were able to develop and express information and ideas in suitable way
with the use of appropriate structural and grammatical features. They used a range of
correctly spelt vocabulary and were able to punctuate with some control. Most were able to
communicate successfully even if there were errors. Examiners did comment that there was
a lack of variety in the use of punctuation.

More successful responses had full control of spelling, punctuation and grammar. These
candidates were able to use a wide range of grammatical features together with accurate
spelling of a wide vocabulary and correctly use a wide range of punctuation, often used for
effect.

Less successful candidates had difficulty communicating clearly. They were often repetitive
with their word choices and sentence structures and had many errors. They had poor
language controls and weak paragraphing. There were often numerous errors of spelling,
punctuation and grammar.
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There was evidence of good spelling and reasonably accurate punctuation but most
examiners commented on candidates who had problems with grammar and expression such
as problems with tenses and sentence structure, including missing words. Some examiners
also commented on the use of over-ambitious vocabulary which was not effective or
appropriate. Some examiners noted that the use of paragraphing was an issue for some
candidates. These problems limited the effectiveness of the communication.

Common errors commented on by examiners were: missing basic sentence punctuation;
comma splicing; missing or misused apostrophes; problems with homophones; misspelling
of basic vocabulary; not capitalising ‘I’ for the personal pronoun; missing capital letters at the
beginning of sentences as well as random capital letters within sentences; grammatical
errors such as problems with sentence structures, subject-verb agreement and verb tenses.

Centres need to focus on developing accurate and effective grammatical structuring and
punctuation to enable candidates to express themselves clearly and access the higher mark
bands.
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This is a successful response to Question 10.
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AO4: This is an engaging, perceptive and well-crafted response. There
is sophisticated use of form, tone and register, eg in the use of very
short sentences for effect. The ending is a little flat but the response
fully merits Level 5; 18 marks.

AO5: The candidate uses a range of structural devices to sustain
interest throughout, shifting effectively between shorter and longer
sentences and paragraphs. Vocabulary and punctuation are highly
accurate, but a bit more range would be needed to award full marks.
Level 5; 9 marks.

Note how the candidate uses flashbacks and variety of sentence and
paragraph lengths for effect.
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Question 11

AO4

Some candidates produced well-written responses that were fully focused on the task of
describing an untidy place. However examiners also commented that a significant number of
candidates did not focus on the descriptive nature of the task and wrote narrative responses
focusing how or why they were in the untidy place.

Candidates chose a range of untidy places to describe. Probably the most common place to
describe was a sibling’s or friend’s bedroom. One examiner commented that there were
many quite revolting bedrooms and that pizza featured heavily in the descriptions of these.
Other places were a slum, a ruined building or untidy natural scene such as a beach. An
unusual response described the untidiest place as the candidate’s mind. One examiner
commented on a successful response which described a fish market with all of the blood and
smells in detail.

Most candidates were able to communicate clearly, with an appropriate sense of purpose
and some appropriate use of form, tone and register. Most responses focused at least
partially on description of an untidy place although examiners commented that some
responses were too narrative, with pockets of description.

More successful candidates had been prepared for the requirements of this response and
often demonstrated a focused and sustained attempt at crafting a piece of description.
These candidates employed a range of techniques appropriately, creating a vivid picture of
the untidy place using the different senses to communicate successfully. These responses
had flair and enthusiasm, with effective imagery, creating mood and atmosphere. They used
an impressive range of vocabulary, clearly painting a picture with their words. Some
employed humour in their descriptions.

Less successful responses were often pedestrian, undeveloped or unclear. These responses
often struggled to describe the untidy place and were often narrative. Some simply provided
lists of unpleasant things found, for example, in a brother’s bedroom. Others wrote more
generally, eg about a trip to a dirty house that was more event based than descriptive.

Centres need to ensure candidates are aware of the techniques they can use in descriptive
writing and also ensure candidates develop a varied vocabulary which they can use
appropriately.
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AO5

Most candidates were able to develop and express information and ideas in suitable way
with the use of appropriate structural and grammatical features. They used a range of
correctly spelt vocabulary and were able to punctuate with some control. Most were able to
communicate successfully even if there were errors. Examiners did comment that there was
a lack of variety in the use of punctuation.

More successful responses had full control of spelling, punctuation and grammar. These
candidates were able to use a wide range of grammatical features together with accurate
spelling of a wide vocabulary and correctly use a wide range of punctuation, often used for
effect.

Less successful candidates had difficulty communicating clearly. They were often repetitive
with their word choices and sentence structures and had many errors. They had poor
language controls and weak paragraphing. There were often numerous errors of spelling,
punctuation and grammar.

There was evidence of good spelling and reasonably accurate punctuation but most
examiners commented on candidates who had problems with grammar and expression such
as problems with tenses and sentence structure, including missing words. Some examiners
also commented on the use of over-ambitious vocabulary which was not effective or
appropriate. Some examiners noted that the use of paragraphing was an issue for some
candidates. These problems limited the effectiveness of the communication.

Common errors commented on by examiners were: missing basic sentence punctuation;
comma splicing; missing or misused apostrophes; problems with homophones; misspelling
of basic vocabulary; not capitalising ‘I’ for the personal pronoun; missing capital letters at the
beginning of sentences as well as random capital letters within sentences; grammatical
errors such as problems with sentence structures, subject-verb agreement and verb tenses.

Centres need to focus on developing accurate and effective grammatical structuring and
punctuation to enable candidates to express themselves clearly and access the higher mark
bands.
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This is a response to Question 11.
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AO4: This response communicates clearly with a secure sense of
audience and purpose and is focused on description throughout.
Form, tone and register are appropriate, but not effective. Level 3; 12
marks.

AO5: The response develops and connects appropriate information
and ideas, with paragraphing being used accurately. Vocabulary is
varied and punctuation is mostly accurate, but there are enough errors
for this to be placed at the lower end of the level. Level 3; 5 marks.

Try to check through your writing to make sure there are no errors.
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Paper Summary

Most successful candidates:

read the texts with insight and engagement
were able to explore language and structure and show how these are used by writers to
achieve effects in response to Questions 3 and 6
were able to select a wide range of comparisons and explore the writers’ ideas and
perspectives in response to Question 7
were able to select and adapt relevant information from the texts for Question 8
wrote clearly with a good sense of audience and purpose in an appropriate register in
response to Question 8
engaged the reader with creative writing that was clearly expressed, well developed and
controlled (Questions 9, 10 and 11)
used ambitious vocabulary appropriately
wrote with accuracy in spelling, punctuation and grammar.

Least successful candidates:

did not engage fully with the texts
were not able to identify language and structure or made little comment on how these are
used by writers to achieve effects in response to Questions 3 and 6
were not able to compare the texts or offered very limited comparisons in response to
Question 7
sometimes narrated the texts in response to Questions 3, 6 and 7
were not able to select and adapt relevant information for Question 8
did not write in an appropriate register in response to Question 8
sometimes copied from the original texts in response to Question 8
were not able to sustain and develop ideas clearly in response to Section C (Questions 9,
10 and 11)
produced heavily scaffolded or learned essays in response to Section C (Questions 9 and
10)
did not demonstrate accuracy in spelling, punctuation and grammar.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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