
Examiners’ Report
June 2025

Int GCSE English Language 4EA1 02



Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK’s largest awarding body. We provide

a wide range of qualifications including academic, vocational, occupational and specific

programmes for employers. For further information visit our qualifications websites at

https://www.edexcel.com or https://www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page.

Giving you insight to inform next steps

ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your students'

exam results.

• See students' scores for every exam question.

• Understand how your students' performance compares with class and national averages.

• Identify potential topics, skills and types of question where students may need to develop

their learning further.

For more information on ResultsPlus, or to log in, visit https://www.edexcel.com/resultsplus. Your

exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone progress

in their lives through education. We believe in every kind of learning, for all kinds of people,

wherever they are in the world. We’ve been involved in education for over 150 years, and by

working across 70 countries, in 100 languages, we have built an international reputation for our

commitment to high standards and raising achievement through innovation in education. Find

out more about how we can help you and your students at: https://www.pearson.com/uk.

June 2025

Publications Code 4EA1_02_2506_ER

All the material in this publication is copyright

© Pearson Education Ltd 2025

Int GCSE English Language 4EA1 02 1

https://www.edexcel.com
https://www.btec.co.uk
https://www.edexcel.com/contactus
https://www.edexcel.com/resultsplus
https://www.pearson.com/uk


Introduction

This report will provide exemplification of candidates' work, together with tips and comments, for

Paper 2 of the International GCSE Specification A in English Language. This was the summer

series of the ‘A’ specification in International GCSE English Language 9-1.

The specification consists of three components:

Component 1: Non-fiction and Transactional Writing - 60% (examination)

Component 2: Poetry and Prose Texts and Imaginative Writing - 40% (this examination) OR Unit 3:

Poetry and Prose Texts and Imaginative Writing - 40% (non-examination assessment).

Candidates may also be entered for the optional Spoken Language Endorsement (non-

examination assessment).

Component 2 for Poetry and Prose Texts and Imaginative Writing is assessed through an

examination lasting one hour and thirty minutes. The total number of marks available is 60. The

reading and writing sections on this paper are loosely linked by the theme of the text from the

Anthology which appears on the examination paper.

This focus of this component is:

Section A – Poetry and Prose Texts: study and analyse selections from a range of fictional

poetry and prose texts.

Candidates should study the poetry and prose provided in Part 2 of the Pearson Edexcel

International GCSE English Anthology in preparation for responding to a given prose extract or

poem in the examination.

The specification identifies that candidates: should be able to read substantial pieces of writing

(extended texts) that make significant demands on them in terms of content, structure and the quality

of language. Throughout the qualification, candidates should develop the skills of inference and

analysis.

Candidates are advised to allocate 45 minutes to Section A, and there will be one essay question

on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE English Anthology,

which will be made available in a booklet in the examination if it is a longer extract or will be in

the Question Paper in the case of a poem.

Candidates will answer the question in this section and 30 marks are available. There are three

bullet points to prompt the response and the third bullet always asks candidates to consider

language and structure.

Section B – Imaginative Writing: explore and develop imaginative writing skills.

Candidates are advised to allocate 45 minutes to Section B. There are three writing tasks, to some

extent linked by theme to the reading prose extract or poem. Candidates pick one question to

respond to and the response is worth 30 marks. The format of the tasks remains the same for
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each series – Question 1 follows the format ‘Write about a time when you, or someone you

know…’, Question 2 follows the format ‘Write a story with the title…’ and Question 3 offers two

images as a prompt for a response which is always ‘Write a story that begins…’ or ‘Write a story

that ends…’.

The Assessment Objectives for this paper are:

Section A: Reading

AO1: read and understand a variety of texts, selecting and interpreting information, ideas and

perspectives

AO2: understand and analyse how writers use linguistic and structural devices to achieve their

effects.

Section B: Writing

AO4: communicate effectively and imaginatively, adapting form, tone and register of writing for

specific purposes and audiences

AO5: write clearly, using a range of vocabulary and sentence structures, with appropriate

paragraphing and accurate spelling, grammar and punctuation.

It was clear that candidates were all able to respond to the poem from the Anthology in the

examination, and that most had studied it before. Some candidates had been taught the context

of the poem and the background to it and the writer.

Throughout the assessment overall candidates had been prepared well and all had, at different

levels, developed the skills required to answer the questions.

It was also clear that candidates used what they had studied in their reading to feed into their

imaginative writing, which inspired them. As the specification identifies, the main aims for our

candidates in this paper are:

• read critically and use knowledge gained from wide reading to inform and improve their own

writing

• write effectively and coherently using Standard English appropriately

• use grammar correctly, punctuate and spell accurately

• acquire and apply a wide vocabulary alongside knowledge and understanding of grammatical

terminology, and linguistic conventions for reading, writing and spoken language.

Candidates had, pleasingly, been given the opportunity to practise their writing techniques and

planning and proofreading skills.

As Principal Examiner for this paper it was a privilege to read such accomplished work and to see

the engagement, interest and significant hard work in the responses candidates had completed.

The responses of candidates had some positive features. Examiners were impressed by:
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• evidence that many candidates had understood and engaged with the content of and ideas in

the poem

• the successful, integrated use of the bullet points within the question in order to scaffold

responses

• coverage of the Assessment Objectives required for this paper

• the range of ideas and creativity for AO4

• the attempt to vary vocabulary and punctuation for AO5

• writing that showed at least appropriate tone, style and register for audience and purpose.

Less successful responses:

• demonstrated a lack of knowledge of the poem and/or lack of awareness of the ideas in the

poem specifically relevant to the question

• failed to reference the question, with candidates simply writing something about the poem or

writer very broadly

• rigidly followed the bullet points in the question so that language and structure points were

almost an ‘add-on’ at the end – there are 18 marks available for this Assessment Objective

• had an insecure grasp of language and structure with a lack of understanding of how these

were used, feature-spotting or confusion of terms

• had limited comment on language and structure and relied heavily on description of the

poem or paraphrasing of it for Question 1

• failed to support points using appropriate textual evidence, used over-long quotations or

tried to use the same quotations to support both AO1 and AO2. This is only acceptable where

the points made are different

• lacked organisation in their writing

• lacked accurate spelling and secure control of punctuation and grammar in imaginative

writing.

It was clear that candidates had been able to find at least some information about how the writer

tried to interest the readers. Some candidates could, at the very least, comment on language and

structural features. Imaginative writing was often interesting, engaging and enthusiastic and had

a clear sense of purpose and audience in the voice and ideas used.
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Question 1

How does the writer try to interest the reader in Disabled?

This question assesses AO1 and AO2.

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas and

perspectives.

The level of understanding of the text from the Anthology is assessed in the first bullet point in

the AO1 mark scheme, and the selection and interpretation of information, ideas and

perspectives in the text in the second bullet point. Overall, candidates clearly engaged with the

overall ideas in the poem. The bullet points in the question were followed by the vast majority of

candidates and helped them to demonstrate selection and understanding of, for example, how

the soldier was presented and how events were described.

Responses that were less successful tended to comment very broadly on what was being said in

the poem. They were able to show some understanding of the poem, but the understanding and

focus was uneven in terms of how interest for the reader was created. In these less successful

responses, there was limited selection and interpretation of information and ideas.

The responses at the mid-level were at least able to identify some of the key areas of the poem

which would create interest in the reader, although there was sometimes an imbalance where

the focus was on identifying basic/valid ideas and information from the poem that had some

interesting ideas (for example, the contrast between how the soldier was before the war and how

he is when he comes back) rather than being appropriate, apt or persuasive for the higher levels

in the AO1 mark scheme.

The most successful responses were able to select the relevant ideas from the poem relating to

the creation of interest in readers in a detailed but succinct manner. These responses tended to

cover the full poem and offered detailed points, for example about how the writer’s presentation

‘creates sympathy presenting war as a corruption of youth’s naivety’. Some responses at higher

levels saw that the soldier had sacrificed his life for the greater good. This was linked to how they

were isolated by social guilt and guilt that ‘we are the boys’ free to enjoy ourselves but only at the

sacrifice of others, a sacrifice we are largely unaware of. One examiner noted ‘Really thoughtful

responses looked at the ambiguity surrounding the blame for the tragedy – himself or

propaganda/government/betrayed’.

Some typical ideas were:

• The soldier’s youth, his naive approach to war and his life before the war when he was

admired by girls compared with how they react now. Some candidates did misunderstand

‘old’, assuming he was in his old age now rather than the war made him look old. More

successful responses linked his youth to making him vulnerable.

• The soldier’s helplessness and/or dependency on others. The most successful responses

covered how the soldier’s passivity created interest and the use of the passive voice. Most

used the wheelchair as evidence but the most successful responses focused on ‘wheeled’ to

show utter dependence. At the highest levels, responses explored the soldier’s alienation
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from society as an interesting idea. Some also saw his vulnerability and explored the ideas of

manipulation and ‘toxic masculinity’ as interesting to a modern audience.

• The lack of fairness in the soldier’s situation, the lack of support for him in spite of his service

and the ‘casting aside’ from society he experiences. A few candidates mentioned betrayal and

tragedy.

AO2:

Understand and analyse how writers use linguistic and structural devices to achieve their effects.

There are 18 marks available for this Assessment Objective and, in some cases, there was too

much focus on AO1, with a few comments on language and structure added on at the end. The

quotations used to support these points must also stand independently of those used to

illustrate AO1 points, as they cannot be credited twice for the same point.

There needs to be more than just identification (Level 1). There should be at least some

understanding of the language and structure used in the text, and the level of skill is a good

discriminator. Explain is a mid-level skill, comment a lower-level skill and explore/analyse higher-

level skills, which gives candidates opportunities to achieve across the range.

The less successful responses often made reference to language and structure as a brief add-on

at the end of the answer. Candidates here often identified and named devices, but did not

demonstrate the skill or understanding to discuss their use, and did not link these to the

question. At this level responses were characterised by writing without any explanations –

candidates here were good at finding both language and structure features, but not as confident

at explaining them. The responses were much more at a descriptive level, with limited and

underdeveloped evidence.

Mid-level responses were at least commenting on both language and structure. At this level

candidates were commenting on and explaining language and structure, with appropriate and

relevant references. These responses were able to pick out features in the poem, but often there

was little developed explanation of the effect of these features. The majority of fairly successful

responses were able to comment clearly on, for example, simile, metaphor, emotive language,

contrast, vivid imagery and repetition. Some explanations at this level were non-specific and

repeated the question: ‘The writer uses language and structure to engage the reader.’ Many

commented on colours, especially ‘grey’ in the opening stanza, lights in the town, purple blood,

losing his colour.

The most successful responses were making points about both language and structure

consistently, confidently and succinctly. These responses explored and analysed language and

structure, with detailed and discriminating references. At the higher levels, candidates were able

to explore less obvious features, such as the tone of the poem and use of passive voice. The

examples of language and structure used in the most successful responses were much more

considered and selected, showing a perceptive understanding of the way the poet creates

interest in the reader and how details selected effect readers, for example references to tone.

Examiners’ comments included:
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• The lights in the town as symbols of his hopes and aspirations now the lights have gone and

are contrasted with grey and darkness, his hopeful thoughts with sadness and depression.

• Grey connotes ideas of shadows implying the man is no longer fully himself, he is a shadow of

the person he once was, a ghost of a man stripped of his humanity.

• The asyndetic listing of ‘daggers in…young recruits’ emphasises the romanticisation of the

military.

• ‘Budded’ to symbolise his life was just at the beginning and has the promise of the full bloom

to come.

• ‘Jilts' showing a play on words as he is later jilted by the girls.

• The narration of an ambiguous voice.

• Use of visceral imagery.

• Playful tone in opposition to melancholic tone.

Structural points included the change from present to past, rhyme, the final questions,

juxtaposition and short sentences. The most successful responses focused on the dash as a

means of pausing and to signal regret, the beginning and ending of the poem in the hospital

creating a cyclical effect, highlighting his continuous isolation, the ending creating some

indignation in the reader about the isolation the soldier experiences. The ideas that the poet

manipulates the structure through use of flashbacks/the passive verb ‘waiting’/the whimsical

thoughts of the soldier were effective.
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AO1 (3 marks): There is some basic understanding of the text here – the soldier is

handsome and young, then he is no longer attractive and he is in an upsetting place. The

response attempts to interpret the idea of change, but there is limited selection. There are

references, but they are long and on the second page the example does not link to the idea

(‘Some cheered him home…’ is not linked to the point being made). All of Level 1 is met, but

the response does not move into Level 2.

AO2 (2 marks): There is limited identification of language and/or structural devices – the

final section has reference to short paragraphs. The textual reference to support the AO2
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points is not evident. There is a simple comment on the effect of short paragraphs. ‘which is

easy to read’. It is important to remember that the textual references for the AO2 mark

scheme must be relating to the point made (in other words, not credited again if they are

not about language and structure).
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AO1 (8 marks): The response has sound understanding of the text. The selection and

interpretation of information is appropriate and relevant to the points being made – there is

reference to the soldier’s mental struggle, past and present events, how it is impossible to

return to his past life, the situation is intense and not what he signed up for and he was

ignorant, for example. The selection of references is appropriate and relevant to the points

being made. This is a secure Level 3 response – some of the ideas are just a little

underdeveloped.

AO2 (5 marks): There is some fairly limited identification/selection of language and

structure devices – there is reference to tone on the first page, but this is not developed, and

the final page references third person and questioning implicitly. The textual references

linked to these points are a little underdeveloped. There is some basic comment on the

effects, so not quite achieving full Level 2 marks. We may consider crediting references to
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‘This suggest that…’ as implied references to strategies, but this is still underdeveloped.
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AO1 (9 marks): The response demonstrates sound understanding of the poem throughout.

The selection and interpretation is appropriate and relevant to the points being made, for

example the dehumanising effect of what the soldier has experienced and the soldier’s

feelings (lack of control/reliance on others, loss, overwhelmed) and ideas about death. Some

of the ideas are not really developed, for example criticism of society. The selection of

references is appropriate and relevant to the points being made. All of Level 3 is met for

AO1.

AO2 (10 marks): There is a lot of evidence of awareness of language and structure features

here and many are clearly selected, including sentence length, enjambment, metaphors,

16 Int GCSE English Language 4EA1 02



listing, semantic field. There is relevant and generally appropriate use of textual references

linked to the AO2 points, although a few are a little vague and unclear, for example ‘free

verse’. There is clear explanation of the effects. All of Level 3 is achieved for AO2, although

this could also be achieved without as many features being spotted.
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AO1 (10 marks): The response demonstrates sound understanding of the poem

throughout. The selection and interpretation are appropriate and relevant to the points

being made, for example the changes in the soldier’s life, discrimination, lack of control,

isolation, loss of character, premature ageing, lifelessness, views on war and loss of

innocence. Some of the ideas are repeated, for example isolation. The selection of

references is appropriate and relevant to the points being made. All of Level 3 is met for AO1

and given there is some sustained focus on the poem, the mark just moves into Level 4.
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While fairly sustained in focus, there is some repetition.

AO2 (12 marks): There is a lot of evidence of awareness of language and structure features

in this response, as with the previous response, and many are clearly selected, including

sentence length, adjectives, tone, listing, lexical field, third person, alliteration, repetition and

metaphors. In some places we can see quite thorough and confident selection, for example

in the focus on symbolism of darkness and the imagery of the senses.  Textual references

are definitely clear here and sometimes thorough. We have clear explanation, and some

touches of exploration, for example symbolism of darkness and how language is used to

show jealousy. Middle of Level 4 is achieved.

24 Int GCSE English Language 4EA1 02



Int GCSE English Language 4EA1 02 25



26 Int GCSE English Language 4EA1 02



Int GCSE English Language 4EA1 02 27



28 Int GCSE English Language 4EA1 02



Int GCSE English Language 4EA1 02 29



AO1 (12 marks): The response achieves Level 4 fully for AO1. Every page has selection and

interpretation of ideas, for example page 2 covers evil, death, suffering, loneliness and

depression, page 3 the contrast between life before and after, the romanticised previous life,

his life and vitality before contrasted with the loss of control afterwards. The focus on the

poem is sustained throughout and the selection is very detailed, going into exploitation of

youth, naivety, who has responsibility for what has happened. References are appropriate,

detailed and fully supportive of points.

AO2 (16 marks): For AO2 all of Level 4 is met and there is evidence of Level 5. If we think

that all of one level is met, we should consider the next level. There is evidence of some

discriminating selection of evidence across the poem and in the effects considered there is

evidence of some analysis, for example sympathy, ambiguity, sympathy, pity. Page 3 has

evidence of analysis in the examination of the romanticised ideas. A mark at the lower end

of Level 5 is achieved.
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Question 2

General Comments on Section B: Writing

Examiners felt that the writing questions ‘worked well, allowing candidates to produce some

lovely creative pieces’. It is worth noting that examiners always enjoy reading the writing

responses, with one saying ‘Imagination and creativity were strong features of many responses’.

At the less successful end of the mark scheme, candidates tended to offer a basic response. They

always had straightforward use of tone, style and register, with audience and purpose not always

clear. At this level candidates tended to express but not always connect ideas and information,

with limited use of structural and grammatical features and paragraphing. Pleasingly, there were

few responses that only achieved Level 1 and where they did this was mostly because these

candidates hardly wrote anything, offering a basic response, or the sentences did not make sense

at all.

In the mid-level of the mark scheme candidates tended to at least have straightforward and at

best appropriate use of tone, style and register, selecting material and stylistic or rhetorical

devices to suit audience and purpose. At this level candidates tended to connect, but not always

develop, ideas and information, with some structural and grammatical features and

paragraphing.

There was a tendency in the majority of responses marked at this mid-level to set out a stronger

description in the start and then focus more on plot towards the end where planning had let the

candidates down. In some cases, the writing lacked development to move higher into the mark

scheme for AO4. At this level the use of vocabulary and syntax tended to be appropriate but

repetitive and at times limited to vague simile or metaphor, use of short sentences, questions

and exclamations for effect. The level of AO6 at this level was appropriate but overall formulaic,

where it appeared that candidates had been advised to include plenty of adjectives, adverbs or

similes in their writing without considering their purpose.

In the most successful responses, candidates tended to have subtle use of tone, style and

register, managing ideas and stylistic or rhetorical devices to suit audience and purpose. In these

responses candidates tended to manage, but not always manipulate, ideas and information, with

a range of structural and grammatical features and paragraphing. The successful responses had

some creative ideas and conscious, successful crafting, with some selective vocabulary used for

specific effect rather than just to demonstrate knowledge of particular multi-syllabic words.

The Assessment Objectives for these tasks effectively discriminated the quality of responses.

Advice to centres would be to encourage candidates to avoid thinking they need to write a whole

novel or even short extract in the time available – they need to have a clear organisation and

direction in mind, and to perhaps not ‘over-season’ the pieces with vocabulary and syntax.

The main areas that discriminated these responses were:

• whether candidates could meet both parts of the first part of bullet one in the mark scheme

for AO5 – for example they often expressed ideas to achieve in Level 2, but these ideas lacked

the order for the second part of that bullet point. In Level 3, they may have connected ideas

but not developed them.
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• the success of tone, style and register in AO4.

• the spelling of basic vocabulary in AO5.

• the accuracy of punctuation and use of varied punctuation in AO5.

• the use of a range of sentence structures for AO5.

Varying sentence structure and punctuation were areas centres had focused on: varying the way

sentences begin; more use of subordinate clauses to begin complex sentences; effective use of

one-word sentences and one-sentence paragraphs to demonstrate conscious crafting. Some

candidates attempted to use ambitious vocabulary while some seemed to steer away from

ambitious vocabulary in order to maintain accuracy.

A key message to centres is to focus on crafting and organisation whatever the nature of the task.

The less successful responses were formulaic, showing a lack of organisation and often

demonstrating a lack of planning and direction. Advice to candidates is to be ambitious in the

structure, vocabulary and range of ideas and try to be creative and original.There was some

excellent description and evidence of crafting at all levels.

In terms of register it was clear that the majority of the candidates knew how to write an

imaginative piece, however there were a few that produced responses more like an essay or that

did not relate to the question being answered (as this is the purpose of the piece and the

audience for the piece, this is essential –responses that are pre-prepared to try and fit the

question are rarely successful). As with Summer 2024, a key issue was the achievement of the

purpose of the writing, especially when candidates had created what appeared pre-prepared

responses which just had a statement bolted on at the end to link it to the title, for example ‘This

was a celebration’. A story about trauma, sadness and drama is unlikely to be a story about ‘The

Celebration’ and is not broadly appropriate for the purpose.

Examiners noted that lack of control could let candidates down and that control of language was

also a problem at times.

Some comments from examiners include:

• ‘There was lots of evidence of crafting’

• ‘…useful deliberate use of varied sentence structures’

• ‘Some candidates had careful selection of sentence starters and short sentences on a single

line’

• ‘Most included description for effect, some of it really effective’

• ‘Most tried to vary vocabulary with some strategic use’

• ‘Some used effective alliteration, repetition and rule of 3’

• ‘Most were developed pieces with a clear beginning, middle and end’

• ‘There were still lots of cliffhangers, some more effective than others’.

Question 2: Write about a time when you, or someone you know, had a visitor.

This question was the least popular this summer, although the numbers were not that different
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to those for Question 3. Examiners noted a real range of visitors here from family members,

unexpected visitors, unearthly visitors to animals. Those who knew the visitor was coming were a

little lengthier in terms of building up to the arrival, which was not always as effective as others,

though most tried to build up the excitement. The most successful responses withheld the visitor,

setting the scene, a knock coming to the door and then either joy or fear. Some comments from

examiners included some excellent description such as ‘The knocks had become an assault on

my door’ and the humorous approach with the unexpected visitor in class – an effective build up

suggesting something supernatural until the anticlimax of – a bee! One examiner commented on

the really effective story of visiting a care home to see a grandfather, but she was just a visitor not

his granddaughter as he had dementia, ‘mind strapping manacles, cased in a sterile room of

plastic’.

The most powerful responses provided a twist at the end, for example the narrator is sat in a

hospice bed hearing the repeated footsteps of death who eventually bypasses and visits another

patient. Examiners noted that the majority of responses made good use of a range of vocabulary

and punctuation for effect with some very sophisticated language chosen. In a minority of

responses, the narrative lacked a dramatic curve or build up in plot.
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AO4 (8 marks): This response is a Level 3 response with the mark of 8 for AO4. The

communication is clear (mostly). There is a clear sense of the purpose and the intended

reader. There is appropriate information (that is connected) and clear communication

evident in the response. The candidate meets all bullet points for Level 2 and moves into

Level 3. There is some quite straightforward use of form, tone and register, but the writing is

clear. There is an attempt to craft a creative piece of writing, if not fully developed. It

appears to be unfinished, although the cliffhanger could be deliberate. We do see the

evidence of some description of feelings about the uncle and the weather.

AO5 (5 marks): For AO5 this is a good example of ‘best-fit’ being given. For the first bullet

point we can see ideas are expressed and ordered (Level 2) and they are connected (Level 3).

They are not very developed. Level 2 is met for that bullet point and part of Level 3. Looking

the second bullet in the mark scheme the response has some correctly spelt vocabulary,

although it is quite straightforward overall. The candidate attempts to use varied

punctuation (exclamation marks and ellipsis, for example), but there are some lapses in

control. They try to adapt sentence structures as appropriate. The ‘best-fit’ here is just into

Level 3.
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AO4 (14 marks): This is an example of a secure Level 4 response. It has a sensual opening

and a sense of being crafted throughout, with a few small issues with clarity. There are a lot

of techniques used, for example alliteration, and these are quite heavily used, although this

is not a reason to be critical of the response. The response communicates successfully and

imaginatively, evoking the mystery of the visitor with mostly secure realisation of the

purpose and requirements of the reader. Communication is successful, for example using

the cyclical structure, and the tone is effective overall, with some minor lapses.

AO5 (8 marks): The response is not quite as secure in Level 4 for AO5. It meets Level 3 fully

– there is varied vocabulary and punctuation used and a range of sentence structures. The

response does move just into Level 4 as there is some management of information and

ideas through the movement back to the opening lines at the end. A mark just into Level 4 is

Int GCSE English Language 4EA1 02 39



achieved here.
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AO4 (15 marks): This is an example of a response that achieves all of the bullet points in

Level 4 but does not move into Level 5. The response communicates successfully overall the

idea of the ‘foiled’ burglary and the mystery of the visitors who are not what they seem.

There is secure realisation of purpose and the intended reader. Overall, although there are a

few areas of expression that could be clearer, there is effective use of form, tone and

register.

AO5 (10 marks): As with AO4, this response meets all of Level 4. While initially the ideas
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appear to just be connected and developed, they are managed, with structural and

grammatical features used cohesively and deliberately across the text. There is variation in

punctuation and sentence lengths for impact, for example short sentences, ellipsis,

questions, all of which consider the impact on the reader. Sensory description using some

wide, selective vocabulary is evident and there is a clear sense of managing sentence

structures for deliberate effect, particularly as the response progresses. Ideas are managed

well overall.
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Question 3

Write a story with the title ‘The Celebration’.

This question was completed by slightly more candidates than Question 2, with many different

celebrations including the usual birthdays, religious festivals, celebrations of new life, of lost

grandparents at a funeral celebration, post-exam treats (one at the Albert Hall for a concert). One

examiner noted ‘I could have found something praiseworthy on them all’. Another noted ‘This

question provided two very stark types of interpretations. Many were focused on a football (or

sporting) celebration or a birthday party, but some responses held much darker interpretations

of a celebration such as at times of death or unconventional celebrations that didn’t work out as

expected.’

Most responses used punctuation and vocabulary effectively, particularly for speech. These

responses hooked the reader in and were the most engaging. Some candidates would have

benefited from better planning or pacing themselves. These responses started really well with

great descriptions and detailed introductions but then lost momentum towards the end.

Some effective examples were:

• ‘An unusual ethereal piece which reminded me of Scott’s The Lady of The Lake. It was a

celebration having found a long-lost painting at last back on display for the world to see only

to be ruined by the narrator as she ‘set the woman free from everlasting voyeurs’’.

• ‘A lovely ending of blowing out the candles and wishing for the love surrounding her to

remain always’.

• ‘Celebration of my downfall – intriguing’.

There were some where candidates wanted to take a darker approach to the question, whether

ironically or not. These therefore did not really meet the purpose of the title. Examiners noted

accounts where the celebration was at a dangerous location or one where disappointment,

tragedy and even bitterness invaded the atmosphere.
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AO4 (5 marks): This response meets Level 2. It is quite brief, but this is not always an

indicator of quality. The sense of a seasonal celebration is communicated in a broadly

appropriate way and it appears that the candidate is perhaps deliberately using some

techniques (like Jim repeatedly asking people if they need help) to meet purpose and the

intended reader. The sense of purpose and audience is slightly limited. There is mostly

straightforward use of form, tone and register. A mark of 5 is awarded as the awareness of

form, tone and register is not always evident - the quality of AO5 impacts.

AO5 (3 marks): A ‘best-fit’ approach is needed for this Assessment Objective. The candidate

expresses information and ideas (Level 1) and there is some ordering (Level 2). There is

limited use of structural and grammatical features (Level 1). The vocabulary is quite basic,

but is not ‘often misspelt’. There is very basic control of punctuation and the sentence

structures are often repetitive and lacking in control. Given the accuracy of the spelling and

the ordering of the ideas, this just moves into Level 2 with a mark of 3.
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AO4 (11 marks): As with the first exemplar for this question, it is important to note that

brevity is not an indicator of quality. This shows clear attempts to engage the reader and to
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create a sense of an experience of this penalty shot and this could have been quite

successful if there was just a little more development. There is a clear sense of purpose and

the audience is engaged. The form, tone and register are appropriate throughout – again,

more development would have moved this to Level 4.

AO5 (6 marks): For AO5 the response is securely in Level 3 but it lacks the development of

ideas, given its brevity, to move to the top of the level. Paragraphing and sentence structure

are clear. The vocabulary and punctuation are not very varied to meet that bullet point in

Level 3 but spelling and punctuation overall are accurate. There is evidence of the candidate

adapting sentence structures for effect.
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AO4 (16 marks): The is an example of a response that ‘grows’ into its mark. Initially, it

appears to be meeting all of Level 4. It communicates successfully the feelings of the

homeless person at a time of celebration. It has secure realisation of purpose and the

audience, with effective use of form, tone and register. The voice of the man in the story

comes through very clearly. There is some achievement of Level 5, however. The

manifestation of the new life is a repeated refrain which is not especially subtle but is quite a

sophisticated idea. This touch of sophistication just moved the mark into Level 5, although

the lack of realism in the end prevents it from being higher.

AO5 (11 marks): Level 5 is met for AO5. There is management of information and ideas,

with structural and grammatical features used cohesively and deliberately across the text.

There is use of wide, selective vocabulary. Spelling is accurate. There is a range of

punctuation used for clarity, managing sentence structures for deliberate effect. The mark

just moves into Level 5 given the accuracy and the way the ideas are managed in quite a

complex manner.
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Question 4

Look at the images provided. Write a story that begins ‘It was quiet in town that evening…’

This question was the most popular this summer, perhaps as it gave such a broad direction for

candidates to take. One examiner noted ‘I loved these. You just never knew what you would get.’

Most were out late at night enjoying the peace when… Lots included description to start and then

the inevitable encounter and escape or not. This allowed the really creative responses to shine

through.

There were very many accounts of young people being stalked by mysterious and/or terrifying

characters, usually with gruesome endings. Quite often the ‘stalkers’ were fantastical and from

other realms. Often the reader was engaged because of the quite skilful use of rhythms in

sentence and paragraph structures and the clever pacing of the narrative. A strong description

and sense of surroundings – in terms of building, streets and weather – were also often effective

tools. There were some imaginative explanations of why the town was quiet, sometimes involving

diseases or natural disasters. A little too predictable at times and it would have been pleasing to

come across a greater number of surprising but believable twists.

Examiners noted some very successful responses, some using the Anthology texts for inspiration:

• ‘One set in the Ukraine war by the river Donbas, a BBC reporter in the style of War

Photographer. In fact, quite a few surveillance type stories here’.

• ‘The story from the perspective of a doll in a shop window observing’.

• ‘Clever use of An Unknown Girl in relation to the aftermath of the summer riots. An Indian

citizen with dual nationality and passports not fitting in either country, especially being too

brown to fit in here and not ‘brown’ enough to fit in there. ‘I saw signs in a language I still

dreamed in which had become more and more unrecognisable. Something I was ashamed to

admit’.

• Some really effective description, for example ‘the street lamps were suspicious eyes’ and ‘a

flutter of footsteps’.

• Interesting approaches from a dead person’s perspective, of course, withheld till the end.
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AO4 (6 marks): This response meets Level 2. It is quite brief, but this is not always an

indicator of quality. The candidate has taken the given line and connected ideas to it,

although it is not fully realising the idea of a creative response. The ideas are communicated

in a broadly appropriate way and can be quite clear, although the sense of purpose and

audience is slightly limited given a slightly uncertain direction. There is straightforward use

of form, tone and register. A mark of 6 is awarded as the awareness of form, tone and

register is not always evident, although the ideas are sometimes clear.

AO5 (4 marks): A ‘best-fit’ approach is needed for this Assessment Objective. The candidate

expresses information and ideas (Level 1) and there is limited sense of ordering (Level 1) – it

lacks direction. There is limited use of structural and grammatical features (Level 1).  The

candidate uses some correctly spelt vocabulary and attempts to use a range, for example

‘unfortunately’ and ‘acceptable’. Punctuation is used with some control, creating a range of

short and longer sentence structures, although they can be a little repetitive. Given the

accuracy of spelling and slight variation in vocabulary, a mark at the top of Level 2 can be

awarded.
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AO4 (11 marks): This response communicates clearly, showing a clear sense of purpose and

understanding of the expectations of the intended reader – there is a sense of building up

tension and foreboding in the note of caution the narrator’s parents gives him and the pale

skin and pointy teeth of the girl he meets giving signs of an ‘otherworldly creature’. There are

some touches of humour in the exchange between the characters. The use of form, tone

and register is appropriate and borders on Level 4, just not quite moving in.
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AO5 (7 marks): For AO5 the response is fully meeting Level 3. The ideas are connected and

developed, clearly linked to the quiet evening in town, and structural and grammatical

features and paragraphing make the meaning clear. Varied vocabulary such as ‘favourite’,

‘supernatural’, ‘yearned’ is used (it borders on being wide and selective) and spelling is

accurate. Accurate and varied punctuation is used, despite some minor lapses, adapting

sentence structures as appropriate.
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AO4 (18 marks): Communication in this response is perceptive and subtle. The idea of the

relationship between mother and daughter is very subtle – we never feel that it is self-

conscious in having to explain what has happened, events in the past, how the mother

behaved, for example. This creates a subtlety in the crafted response. The task is sharply

focused on purpose and the intended reader, with their feelings being manipulated

alongside those of the narrator. The use of form, tone and register is sophisticated – while it

is a simple plot, the feelings behind the plot are incredibly sophisticated. It is an excellent

example of sometimes less is more, and we do not have to have all of the events and

backstory explained to us for it to be incredibly successful.

AO5 (12 marks): Level 5 is fully met for AO5. The complex relationship between mother and

daughter is manipulated for the reader. This is an excellent example of the candidate

utilising a range of structural and grammatical features to support coherence and cohesion,

in the way time markers are set out, for example. The candidate uses extensive vocabulary

strategically (‘pondered’, ‘tapestry’, formidable’, ‘hesitance’ ‘apprehension’, ‘transformed’,

‘anticipation’, ‘apprehension’. Rare spelling errors / slips of handwriting do not detract from

overall meaning. The writing is punctuated with accuracy to aid emphasis and precision,

using a range of sentence structures accurately and selectively to achieve particular effects.
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Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

• Ensure you have studied the poetry and prose texts in the Anthology fully and use the

examination time to remind yourself of the text, not re-read it.

• Even where the text is a short poem, consider what the key points are linked to the question

you are being asked.

• Make you are covering the whole poem from beginning to end in order to meet AO1 in the

higher levels.

• Read the question carefully and make sure you are answering *this*question, not telling the

examiner what you know about the poem you have studied. The selection needs to be

relevant to the question you are being asked.

• For AO2 (language and structure), make sure you are offering ideas about how language and

structure are used. Many of you were able to give examples, but sometimes you did not offer

a comment about the example was used.

• For AO2 try to cover points on both language and structure, commenting on the different

techniques that have been used by the writer and how they link to the overall topic of the

question, in this case how the poet tries to interest the reader.

• When you are writing, always think about your reader, what information and ideas you want

to develop and how you want the reader to react at different parts of your writing; then

choose the best words, phrases or techniques available to you to achieve those effects. Think

about ‘how do you want your reader to feel?’ and ‘how will you achieve this?’ to encourage

more conscious crafting of writing.

• Listen to your teacher’s advice and make sure to plan - some responses felt as if they had

little purpose or understanding of how they were going to conclude.

• Think carefully about starts and ends. Think about how you will begin to write so that it is

engaging for your reader from the very start. As you begin to write, know where you will end.

This will help you to write in a manner that is cohesive and coherent for your reader.

• Take care throughout with accuracy: spelling, punctuation and grammar

• In writing, focus on crafting and organisation whatever the nature of the task.

• Be ambitious in your structure, vocabulary and range of ideas and try to be creative and

original.

• Always respond to the questions set, not a question you have prepared – this rarely leads to

effective responses as the response needs to be appropriate and at least clearly linked to the

purpose (i.e. the title).
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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