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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Paper 2 of the International GCSE Specification A in English Language.

The paper consists of three components: Unit 1: Non-fiction and Transactional Writing - 60%
(examination); Unit 2: Poetry and Prose Texts and Imaginative Writing - 40% (this
examination) OR Unit 3: Poetry and Prose Texts and Imaginative Writing - 40% (non-
examination assessment). Candidates may also be entered for the optional Spoken Language
Endorsement (non-examination assessment). Unit 2 for Poetry and Prose Texts and
Imaginative Writing is assessed through an examination lasting one hour and thirty minutes.
The total number of marks available is 60. The reading and writing sections on this paper are
loosely linked by the theme of the text from the Anthology which appears on the
examination paper.

This focus of this component is:

Section A - Poetry and Prose Texts: study and analyse selections from a range of fictional
poetry and prose texts.

Candidates should study the poetry and prose provided in Part 2 of the Pearson Edexcel
International GCSE English Anthology in preparation for responding to a given extract in the
examination.

The specification identifies that candidates:

‘should be able to read substantial pieces of writing (extended texts) that make significant
demands on them in terms of content, structure and the quality of language. Throughout the
qualification, candidates should develop the skills of inference and analysis.’

Candidates are advised to allocate 45 minutes to Section A, and there will be one essay
question on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE
English Anthology, which will be made available in a booklet in the examination if it is a longer
extract or will be in the Question Paper in the case of a poem.

Candidates will answer the question in this section and 30 marks are available. There are
three bullet points to prompt the response and the third bullet always asks candidates to
consider language and structure.
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Section B - Imaginative Writing: explore and develop imaginative writing skills.

Candidates are advised to allocate 45 minutes to Section B. There are three writing tasks, to
some extent linked by theme to the reading extract. Candidates choose one question to
respond to and the response is worth 30 marks. The format of the tasks remains the same
for each series - Question (Q) 01 follows the format ‘Write about a time when you, or
someone you know...", Q02 follows the format ‘Write a story with the title..." and Q03 offers
two images as a prompt for a response which is always ‘Write a story that begins..." or ‘Write a
story that ends...".

The Assessment Objectives (AOs) for this paper are:
Section A: Reading
AO1:

- read and understand a variety of texts, selecting and interpreting information, ideas and
perspectives

AO2:

-understand and analyse how writers use linguistic and structural devices to achieve their
effects.

Section B: Writing
AO4:

- communicate effectively and imaginatively, adapting form, tone and register of writing for
specific purposes and audiences

AO5:

- write clearly, using a range of vocabulary and sentence structures, with appropriate
paragraphing and accurate spelling, grammar and punctuation.

It was clear that candidates were all able to respond to the poem from the Anthology in the
examination, and that most had studied it before. Many candidates had been taught the
context of and background to the poem.

Throughout the paper, overall candidates had been prepared well and all had, at different
levels, developed the skills required to answer the questions.

It was also clear that candidates used what they had studied in their reading to feed into
their imaginative writing, which inspired them. As the specification identifies, the main aims
for our candidates in this paper are to:
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read critically and use knowledge gained from wide reading to inform and improve their
own writing

o write effectively and coherently using Standard English appropriately

e use grammar correctly, punctuate and spell accurately

e acquire and apply a wide vocabulary alongside knowledge and understanding of
grammatical terminology, and linguistic conventions for reading, writing and spoken
language.

Candidates had, pleasingly, been given the opportunity to practise their writing techniques
and planning and proofreading skills.

The responses of candidates had some positive features. Examiners were impressed by:

¢ evidence that many candidates had understood the content of, and ideas in, the poem

e the successful use of the bullet points within the question

¢ the references to context in response to the poem

e the range of vocabulary for AO5

e writing that showed creative ideas and suitable tone, style and register for audience and
purpose.

Less successful responses:

e demonstrated a lack of awareness of the range of ideas in the poem

¢ did not reference the question, with candidates simply writing all they knew about the
poem

o followed a rigid structure in their responses, with a stanza-by-stanza approach

e had an insecure grasp of language and structure with a lack of understanding of how
language and structure were used, feature-spotting or confusion of terms

¢ had limited comment on language and structure and relied heavily on description of ideas
or events for Question 1

e did not support points using appropriate textual evidence

¢ lacked organisation of writing

¢ lacked accurate spelling and secure control of punctuation and grammar.

It was clear that candidates had been able to understand the ideas in the poem and could
comment on language and structural features. Their imaginative writing was often engaging,
enthusiastic and had a clear sense of purpose and audience in the voice and ideas used.

As Principal Examiner for this paper and Chief Examiner for the specification, it was a
privilege to read such accomplished work and to see the engagement, interest and significant
hard work in the responses candidates had completed.
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Question 1

The majority of candidates appeared to be able to engage with the poem and focus their
discussion on the presentation of the importance of traditional Indian culture.

There was a good variety of responses across all levels, and, regardless of level, the majority
of responses largely followed the requirement of the mark scheme. As has been noted in
past series with this poem, many comments were insightful and unique, showing how well
candidates respond to this Anthology text. Points on structure were less securely made
across the responses, with more instances of underdeveloped feature-spotting.

AO1

AO1 requires candidates to read and understand a variety of texts, selecting and interpreting
information, ideas and perspectives. The level of understanding of the text from the
Anthology is assessed in the first bullet point, and the selection and interpretation of
information, ideas and perspectives in the text in the second bullet point.

All candidates had at least some knowledge of the poem, with much evidence of
understanding of the more obviously mentioned elements of culture such as the bazaar, the
henna, the busy streets. The most successful responses tended to be the ones that really
understood the contrast with the western aspects, discussing the invading western
influences and the judgemental tone, how this contrasts with the beautiful description of the
bazaar, and how this is then applied to the poet/narrator's own feelings of being culturally
split.

Responses provided many different views. Most answers linked the unknown girl to the idea
of traditional Indian culture and the importance of that culture in the overall theme of the
poem. This led to consideration of the poet's dual nationality and her desire to absorb her
Indian roots. Some candidates considered the poet to be the unknown girl, finding her roots,
yet aware that she was a foreigner in India and would lose the close connection with the
country once she returned home, hence the use of the henna, which would 'fade in a week'
to represent this loss.

Successful responses also offered multiple layers of analysis, picking out more thoughtful
ideas such as the 'tilted heads' of the dummies being judgmental of the narrator.

The least successful responses for AO1 tended only to repeat what was being said in the
poem. They showed some understanding of some parts of the poem, but the understanding
was uneven. There was often limited selection and interpretation of information and ideas:
for example where candidates did not move past the henna tattoo.
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AO2

AO2 asks candidates to demonstrate that they can understand and analyse how writers use
linguistic and structural devices to achieve their effects. There needs to be understanding of
the language and structure used in the text, and the level of skill is also a discriminator.
Explain is a mid-level skill, comment a lower level skill and explore/analyse higher-level skills,
which gives candidates opportunities to achieve across the range.

Most responses referenced vocabulary associated with traditional Indian culture, similes,
metaphors and personification. It was clear that candidates understood the language and
structure in the poem, although some candidates did consider some features with more
perceptive consideration of effects on the reader, for example the use of the 'Dummies' and
the use of the process of 'icing'.

Level 5 responses provided detailed analysis of the language and provided details about the
structure. For example, there was reference to cyclical structure, the way that the words at
the start of the poem were similar to the concluding words. There were references to the
shape of the poem, which were interesting, for example it is following the shape of a henna
tattoo, or represents the narrator/poet being 'stuck in the middle' of the traditions of East
and West. This provided evidence of a deeper understanding of the continuing search for
identity.

In the least successful responses devices were often identified and named, but these
responses did not discuss their use. These responses were characterised by writing without
any explanations, limiting them to, at best, comment.

Responses in the middle of the mark scheme were commenting on and explaining language
and structure, with appropriate and relevant references. Responses at this level were able to
pick out features to link back to the ideas there were many references to metaphor, symbols,
repetition, but often there was little developed explanation of the effect of these features.
The henna/peacock on the poet/narrator's hand was thought to indicate the poet's
awareness of her dual state and the temporary nature of her 'new brown veins'.

The best responses made points about both language and structure consistently, confidently
and succinctly. These responses were exploring and analysing language and structure, with
detailed and discriminating references. The best responses were able to explore less obvious
features such as tone, the significance of the title, the use of repetition through the poem
and the change of article from 'an' to 'the' at the end. The examples of language and
structure in the best responses were much more considered and selected and often were
linked confidently to context.
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1 How does the writer present the importance of traditional Indian culture in
An Unknown Girl? I

In your answer, you should write about:

« how the writer presents the cultural experience with the unknown girl
+ how the writer presents feelings about the place

« the use of language and structure.

You should support your answer with close reference to the poem, including
brief quotations.
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/--.'. Examiner Comments
This response gives a general introduction and several promising
comments, which are supported from the poem. However, these
comments are undeveloped, and some sections are vague, leaving the
reader to do the work for the candidate.

Some comments are generic and could be about any poem. It shows
some understanding of the poem and some clear understanding in
places but it is not consistent and needs more detail. The selection of
references is valid but undeveloped.

There is some understanding of the poet's use of language but not
enough to reach Level 3. It is borderline Level 2/Level 3 but, on
balance, stays within Level 2.
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1 How does the writer present the importance of traditional Indian culture in
An Unknown Girl?

In your answer, you should write about:

+ how the writer presents the cultural experience with the unknown girl
» how the writer presents feelings about the place

« the use of language and structure.

You should support your answer with close reference to the poem, including
brief quotations.
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Examiner Comments

There is some sound understanding of the poem, which therefore for
this first bullet point in the mark scheme places it on the border of
Level 2 and 3.

The selection and interpretation of information is valid (such as the
reference to the 'bazaar’), but not always developed in places, again
demonstrating that this has some features of a borderline Level 2/3
response. The selection of references is valid, appropriate and relevant
to the points made which meets Level 3.

The candidate mainly comments on their chosen references but there
are moments of explanation, on balance, as they move through the
poem. This meets all of Level 2 and some touches of Level 3 which just
moves this into Level 3 for AO2.
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1 How does the writer present the importance of traditional Indian culture in
An Unknown Girl?

In your answer, you should write about:

+ how the writer presents the cultural experience with the unknown girl
how the writer presents feelings about the place
the use of language and structure.

You should support your answer with close reference to the poem, including
brief quotations.

(30)
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/--_ Examiner Comments
There is sound understanding of the poem illustrated. The selection

and interpretation of information and ideas is appropriate and
relevant to the points being made.

The response shows clear understanding and explanation of language
and structure linked to the effects created. A number of devices, such
as symbolism, repetition, personification, hyperbole and the form of
the poem are explained. The response is a little repetitive in places,
especially towards the end.

The selection of references is appropriate and relevant to the points
being made. All of Level 3 is met, but there is not enough evidence of
exploration to move into Level 4. There are some 'glimmers' that it
could have reached Level 4 with more development but the response
stops just short of moving into 'explore’'.
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1 How does the writer present the importance of traditional Indian culture in
An Unknown Girl?

In your answer, you should write about:

+ how the writer presents the cultural experience with the unknown girl
« how the writer presents feelings about the place

+ the use of language and structure.

You should support your answer with close reference to the poem, including
brief quotations.
(30)
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/--.'. Examiner Comments

There is thorough and sustained understanding shown throughout this
response. A wide and varied selection of quotations demonstrates a
deeper understanding, with specific quotation analysis demonstrating
exploration over explanation.

Both linguistic and structural points are made in an increasingly
mature way, in comparison to S1C. There is specific exploration of the
effect these techniques have on the reader and intention of the writer.

23 Int GCSE English Language 4EAT 02



1 How does the writer present the importance of traditional Indian culture in
An Unknown Girl?

In your answer, you should write about:
how the writer presents the cultural experience with the unknown girl
how the writer presents feelings about the place

+ the use of language and structure,

You should support your answer with close reference to the poem, including
brief quotations.
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/---_ Examiner Comments
From the outset, the candidate shows sustained understanding of the
poem. There is a large number of points (neon, dummies, bazaar,
amber, repetition, brown veins, train metaphor) which demonstrate
thorough understanding and exploration of language and structure.

This is an uneven response with some points being more explained
(for example, the idea of the bazaar and cyclical structure) but there
are also glimmers of perception, (for example when talking about the
amber contrasted with the few rupees it cost) so it is a 'best-fit'.

The response is stronger on AO2 with reference to a range of language
and structural devices.
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How does the writer present the importance of traditional Indian culture in
An Unknown Girl?

In your answer, you should write about:

« how the writer presents the cultural experience with the unknown girl
« how the writer presents feelings about the place

« the use of language and structure.

You should support your answer with close reference to the poem, including
brief quotations.
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Examiner Comments
This response demonstrates perceptive understanding of the poem
and selects the textual references precisely to suit the given question
the importance of traditional Indian culture.

The candidate selects information to focus on three broad ideas in the
three sections of the response: the poet's initial experience of
hennaing, feeling insecure and conflict about her cultural identity, and
the desire to keep the connection.

Aptly selected textual evidence of both language and structure is
analysed and integrated, developing and breaking down each idea. For
example, the desire to remain connected with her Indian culture: verb
'clinging', short sentence 'it will fade in a week’, factual monosyllabic
tone, shift into future tense 'I'll lean across the country’, cyclical
structure 'longing for the unknown girl".

The selection of references is discriminating and clarifies the points
being made throughout the response.

This is a full mark response.
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Question 2

This question was the least answered of the three. Examiners noted a range of idea about
decorating, some linked to the poem and many links to celebrations such as birthdays,
festival such as Christmas or surprise parties.

It was felt that all candidates answering this question managed to focus on the decoration
with some build-up to the event. There were some poignant ideas, for example one of the
responses offered in this report on decorating the Christmas tree when missing their mother.
Some were humorous, for example cakes collapsing as they were carried out. Often the
enthusiasm of a candidate for a particular hobby or interest came to the fore. One examiner
noted ‘The enthusiasm and the attention to detail were heart-warming and occasionally
educational!’

Responses that showed a real unity of purpose between family members from different
generations were successful, for example, where the intimate relationship between them
was vividly enacted. Occasionally, there were some less-successful responses where over-
elaborate descriptions of process did not really engage the reader. Those candidates with
specialised knowledge performed well.
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/--J_ Examiner Comments
AO4

Despite being short, this response has development in the plot and
characters throughout, demonstrating clear communication.

The inclusion of humour shows an understanding of tone and
purpose.

Vocabulary choices are deliberately for effect throughout. The
response is clearly structured through paragraphs and ideas. All of the
Level 3 criteria are met.

AOS5

For AO5, the candidate meets all of the criteria in Level 3. There is
some real attempt to manage sentence structures for deliberate effect
(Level 4) and some quite wide, selective vocabulary used, which moves
it into Level 4.

Level 4
A04: 11 marks

AO5: 8 marks

Total: 19
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Examiner Comments

AO4

This is a response with sophisticated use of detailed and precise
descriptions, sharply focused on the intended reader. The atmospheric
sense of old decaying mansion, building the sense of mystery and
tension through the setting - ‘'empty window frames were eye sockets’,
‘mangled carpet’, ‘countless maze like corridors and staircases'.
Dialogue and use of the leather book discovery all feed into fulfilling
the expectations of the intended reader. Very well-crafted.

Communication is perceptive and subtle.

The focus on the task is not as sharp - which impacts on the
achievement of purpose. The idea of decorating is realised through
arriving to it in the last section of the response. The response is
awarded a mark of 16 in Level 5.

AOS5

The response manipulates complex ideas, utilising a range of structural
and grammatical features to support coherence.

There is quite an extensive vocabulary, which is used strategically.

The response is punctuated with accuracy (one rare error toward the
end) to aid emphasis and precision, using a range of sentence
structures accurately and selectively to achieve particular effects.

The mark of 11 in Level 5 is awarded, taking into account the cohesion
is not being fully sustained.

Level 5
AO4: 16 marks

AO05: 11 marks

Total: 27 marks
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Examiner Comments

AO4

This is a response that is over-and-above what we would expect for full
marks.

There is subtlety, sophistication and well-observed detail in every
word. There is deliberate crafting with vivid description of the different
family members and their responses to grief.

The response is sharply focused on purpose and the reader - it would
be difficult for any reader to not feel what the candidate is sharing.
There is sophisticated use of form, tone and register.

AO5

Whilst not 100% accurate, examiners are not looking for perfection to
achieve full marks. The candidate takes a complex and sensitive idea
and manipulates it in a complex way to impact on the emotions of the
readers.

A range of structural and grammatical features is used to support
coherence and cohesion.

There is some extensive vocabulary used strategically and rare spelling
errors do not detract from overall meaning.

A range of sentence structures is used accurately and selectively to
achieve particular effects.

Level 5
AO4: 18 marks

AO5: 12 marks

Total: 30 marks
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Question 3

This question was the most popular of the three this series.

There were very varied responses, but, as noted, some that were (ironically or not) very
negative and therefore did not really meet the purpose of the title.

Examiners noted accounts where a perfect place became a menacing location or one where
disappointment, tragedy and even bitterness invaded the atmosphere. Nevertheless, there
was a wide range of places covered, some based on experience, some imagined. Mainly the
responses were narrative, although some included more of a description. Some adopted a
tone that was intended to influence the reader. A number of candidates seemed to have
ignored the title and then tacked it on at the end — this is not usually successful.

A number of perfect locations involved travel to hot countries and too often examiners felt
that there was too much time in the build-up — packing, going on the plane, settling into the
hotel — and only then describing the wonderful secret bay at sunset, for example. Starting
stories in the middle of the action or with the antics or speech of a lively character might
have been helpful in these instances. Perfect places entwined with the description of beloved
family members often worked well and had an emotional impact. Some described sunsets
(perhaps inspired by a question on a past paper) or secluded natural scenes and there was
also some vivid, descriptive writing.

There were some responses that were more like a guide or a presentation of a country or a
place, not imaginative but very non-fiction like, such as why Thailand or Dubai is a perfect
place to visit, see, holiday, for example. A similar pattern was the search for perfection which
again, at times, tended to veer off towards a newspaper article in form, something to advise,
rather than an imaginative piece of writing — appreciating family as a perfect place, for
example.

It was possible for responses ‘with a twist’ — when a perfect place turns into a nightmare or a
war zone, a safe place becomes unsafe, or being in a perfect place in their life or evenin a
book featured — to be crafted successfully . One examiner noted:

‘what particularly stuck is a description of a bedroom as a perfect place, isolating the narrator
from the parents’ arguments. A relatively simple idea, but executed very well.’

Often, it was the responses that had the confidence to turn everyday events or common
places into ‘perfect’ ones that were the most successful, because they allowed candidates to
express subtlety and manage complex ideas.
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« Examiner Comments

AO4

There is some evidence that the candidate is trying to craft a ‘sense of
feeling’ when writing, though their sense of purpose is not always
clear.

Creating a response that responds specifically to the question is a
significant part of the sense of purpose.

There is appropriate information that is connected and clear
communication evident in the response. The candidate meets all of the
criteria for Level 2 and moves into Level 3.

AO5

There is varied vocabulary (‘occasionally’, ‘meandered’). Ideas are
organised. Paragraphs are used but there is not a range of structural
and grammatical features.

Punctuation is not used with control and at times it feels as though
there is basic control of the usage.

A ‘best-fit’ approach is required here - bullet point 3 is met in Level 1,
but bullet point 2 is met in Level 3, and bullet point 1 in Level 2/3.

Level 3
AO4: 8 marks

AOS5: 4 marks

Total: 12 marks
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« Examiner Comments

AO4

From the outset, this candidate communicates successfully,
particularly through their use of detailed description and varied
vocabulary for effect.

The candidate can be seen to craft every sentence: they are doing
much more than just telling a story, they are very much thinking of the
reader. It does feel ‘overdone’ at times (for instance, the lengthy zip
section) but examiners will look to reward what is there and it is very
effective in form, tone and register.

To go into Level 5, there would need to see this more sharply focused
on the ‘perfect place’ - this is the purpose of the writing.

The response lacks the subtlety required in Level 5 (although it really
does strive to get there), but it does fulfil Level 4 for AOA4.

AOS5

Ideas and structure are managed for effect throughout the response.
There is use of very wide and deliberately chosen vocabulary, with
occasional spelling errors.

Punctuation is not just accurate but used for deliberate effect. All of
the Level 4 criteria are met.

Level 4
AO4: 15 marks

AO5: 10 marks

Total: 25 marks
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Question 4

Examiners noted some formulaic and fairly predictable ‘surprise stories’, for example where
people are upset as everybody seems to have completely forgotten about their special day,

only to be in tears of ecstasy a few hours later when the surprise is sprung upon them. Also,
there were several conventional love-at-first-sight-stories. These responses were often clear
and fairly successful in their sense of purpose.

Often, candidates managed to insert twists or unconventional characters in their accounts
and examiners noted that ‘many responses to this question were fresh and enjoyable to
read'. Also, there was scope for ‘eyes to meet’' in quite menacing circumstances and there was
a sprinkling of successfully-achieved suspense stories.

Some candidates used the preparation from a past paper to inspire them (this is different to
pre-preparing a response), and some used ideas from the Anthology, such as The Bright Lights
of Sarajevo . Responses that achieved higher levels used the eye contact or the idea of it to
repeat it throughout their writing, focusing on the idea of danger; focus and leadership,
communication (during robberies); need for reassurance, forgiveness or mercy (the war
setting).
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AO4

Whilst this response seems to foreground the question, the sense of
purpose is not fully realised.

It begins in a straightforward manner and the ideas are not always
clearly ordered. For example, in the first paragraph there is some
‘plodding out of bed’ and later in the paragraph ‘jump out of bed'.
However, the candidate does build up a sense of the character of
Mum.

The plot, which moves from the PE kit to the idea of Tom's party and a
little bit about golf and back to the party and returning again to the PE
kit, lacks real development of any of those ideas.

The response is broadly appropriate. There is some straightforward
use of form, tone and register. A mark at the top of Level 2 is awarded.

AOS5

The response expresses ideas for the first bullet point of Level 2, but
the order is confused in places.

The candidate does use appropriate paragraphing and there are some
grammatical features.

Spelling is generally correct and punctuation is mostly controlled.
Syntax helps the narrative in relation to the structure of the sentences.

Overall, the candidates does everything in Level 2 but ideas are not
developed enough for it to move into Level 3.

Level 2
AO4: 7 marks

AOS5: 4 marks

Total: 11 marks
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7 ResultsPlus
/-.. Examiner Comments

AO4

This response really is a story of two halves! It starts well with a range
of comments and use of structure - ellipsis, question mark for
example. It has a well-crafted introduction. It is quite descriptive about
the street party and the people, builds up the anticipation and at the
end of the third paragraph, it changes.

The action shifts away from football and the celebration party to a fire.
The introduction of an ‘elderly recluse’ is not developed (the candidate
may be drawing on the extract from The Woman in Black in the
Anthology). There is not much variation in the structure but it has a
sense of purpose throughout. The fire is like an add-on and not part of
the intended story. The cohesiveness of the whole response puts it
almost at the top of Level 4 for AO4.

AOS5

The candidate connects and develops the ideas, and for AO5 all of
Level 3 is met. There is an attempt to use devices cohesively and
deliberately, a feature of Level 4, and some wide, selective vocabulary.
Bullet point 3 for AO5 is met in Level 3/4. ‘Best-fit’ for AO5 for this
response is the middle of Level 4, because all of the bullet points are
touched upon in Level 4, although not securely.

Level 4
AO4: 14 marks

AOS5: 9 marks

Total: 23 marks
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As always, examiners noted that these imaginative writing pieces were often really enjoyable
to read, with an impressive amount and quality produced under timed conditions. It was also
pleasing to see candidates using ideas and phrases borrowed from other anthology texts; for
example the extract from The Woman in Black or Night. This demonstrated an impressive
knowledge and a great use of the anthology texts for inspiration.

The least successful responses were basic responses, with straightforward use of tone, style
and register, with audience and purpose not always clear. At this level candidates tended to
express but not always connect ideas and information, with limited use of structural and
grammatical features and paragraphing. There were few responses that only achieved Level 1
- this was mostly because these candidates hardly wrote anything, offering a basic response.

The mid-level responses tended to at least have straightforward and at best appropriate use
of tone, style and register, selecting material and stylistic or rhetorical devices to suit
audience and purpose. At this level candidates tended to connect, but not always develop,
ideas and information, with some structural and grammatical features and paragraphing.

There was a tendency in the majority of responses marked in this range to set out a stronger
description in the start of the story and then focus more on quickly moving the plot on
towards the end where planning had let the candidates down. In some cases, the writing
lacked development to move higher into the mark scheme for AO4. At this level the use of
vocabulary and syntax tended to be appropriate but repetitive and at times limited to vague
simile/metaphor, use of short sentences, questions and exclamations for effect. The level of
AOG6 at this borderline was appropriate but overall formulaic, where it appeared that
candidates had been advised to include plenty of descriptive techniques in their writing -
whether they were appropriate or not.

In the best responses, candidates tended to at least have successful and at best touches of
subtle use of tone, style and register, managing ideas and stylistic or rhetorical devices to suit
audience and purpose. These responses tended to manage, but not always manipulate,
ideas and information, with a range of structural and grammatical features and
paragraphing.

Responses at this level had some creative ideas and used devices such as a build-up of
tension, humour and withholding information to the end as a technique. The most successful
tended to have some selective vocabulary used for specific effect rather than just to
demonstrate knowledge of particular multi-syllabic words. In general, examiners felt many
candidates seemed to be thoughtful about the way they opened stories, keeping the reader
guessing and engaged in the early stages of a story.
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The assessment objectives for these tasks effectively discriminated the quality of responses.
As always, advice to centres would be to encourage candidates to avoid thinking they need to
write a whole novel or even short story in the time available - they need to have a clear
organisation and direction in mind, and to perhaps not ‘over-season’ the pieces with
vocabulary and syntax.

The main areas that discriminated these responses were:

¢ whether candidates could meet both parts of the first part of bullet one in the mark
scheme for AO5 - for example they often expressed ideas to achieve in Level 2, but these
ideas lacked the order for the second part of that bullet. In Level 3, they may have
connected ideas but not developed them.

e the success of tone, style and register in AO4.

e whether candidates had really considered the assessment objective requirement to write
for ‘specific purposes and audiences’. This means answering the question given in an
appropriate way, rather than using a past paper response prepared and trying to add the
title in. This approach of preparing responses may not often achieve successful
communication of purpose.

¢ the spelling of basic vocabulary in AO5.

e the accuracy of punctuation and use of varied punctuation in AO5.

¢ the use of a range of sentence structures for AO5.

As in previous series', sentence structure was clearly an area centres had focussed on:
varying the way sentences begin; more use of subordinate clauses to begin complex
sentences; effective use of one-word sentences and one-sentence paragraphs to
demonstrate conscious crafting. Some candidates attempted to use ambitious vocabulary
while some seemed to steer away from ambitious vocabulary in order to maintain accuracy.
A key message to centres is to focus on crafting and organisation whatever the nature of the
task. This was a common weakness running through all but the very best responses. The less
successful responses showed a lack of organisation and demonstrated a lack of planning and
direction.

In terms of register it was clear that the majority of the candidates knew how to write an
imaginative piece, however there were some that produced responses that were more like an
essay. Some key issues were the achievement of the purpose of the writing, especially when
candidates had created what appeared pre-prepared responses which just had a statement
bolted on at the end to link it to the title, for example ‘This was no longer my perfect place’. A
story about trauma, sadness and drama is unlikely to be a story about ‘A Perfect Place’ and is
not broadly appropriate for the purpose. Examiners noted that candidates need to manage
their time better, as even responses that started off strong appeared unfinished or rushed at
the end.
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Examiners felt that, overall, there were some incredibly imaginative responses with a great
range of ideas used creatively. One noted ‘The vast majority were very pleasurable to read. It
was clear a lot of thought went into the crafting of the responses, especially in some very
well-chosen vocabulary and the requirements of the reader.’
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Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

e Ensure you have studied the poetry and prose texts in the Anthology fully and use the
examination time to remind yourself of the text, not re-read it.

e Even where the text is a short poem, consider what the key points are linked to the
question you are being asked.

e Make you are covering the whole poem from beginning to end in order to meet AO1 in the
higher levels.

e Read the question carefully and make sure you are answering this question, not telling the
examiner what you know about the poem you have studied. The selection needs to be
relevant to the question you are being asked, in this case the importance of traditional
Indian culture.

e For AO2 (language and structure), make sure you are offering ideas about how language
and structure are used. Many of you were able to give examples, but sometimes you did
not offer a comment about the example was used.

e For AO2 try to cover points on both language and structure, commenting on the different
techniques that have been used by the writer and how they link to the overall topic of the
question, in this case the importance of traditional Indian culture.

e When you are writing, always think about your reader, what information and ideas you
want to develop and how you want the reader to react at different parts of your writing;
then choose the best words, phrases or techniques available to you to achieve those
effects. Think about ‘how do you want your reader to feel?” and ‘how will you achieve this?’
to encourage more conscious crafting of writing.

e Listen to your teacher’s advice and make sure to plan - some responses felt as if they had
little purpose or understanding of how they were going to conclude.

e Think carefully about starts and ends. Think about how you will begin to write so that it is
engaging for your reader from the very start. As you begin to write, know where you will
end. This will help you to write in a manner that is cohesive and coherent for your reader.

e Take care throughout with accuracy: spelling, punctuation and grammar.

¢ In writing, focus on crafting and organisation whatever the nature of the task.

e Be ambitious in your structure, vocabulary and range of ideas and try to be creative and
original.

e Always respond to the questions set, not a question you have prepared — this rarely leads
to effective responses because the response needs to be appropriate and at least clearly
linked to the purpose (ie the title).
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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