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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Paper 2 of the International GCSE Specification A in English Language. The
paper consists of three components: Unit 1: Non-fiction and Transactional Writing – 60%
(examination); Unit 2: Poetry and Prose Texts and Imaginative Writing – 40% (this
examination) OR Unit 3: Poetry and Prose Texts and Imaginative Writing – 40%
(non-examination assessment). Candidates may also be entered for the optional Spoken
Language Endorsement (non-examination assessment). Unit 2 for Poetry and Prose Texts
and Imaginative Writing is assessed through an examination lasting one hour and thirty
minutes. The total number of marks available is 60. The reading and writing sections on this
paper are loosely linked by the theme of the text from the Anthology which appears on the
examination paper.

The focus of this component is:

Section A – Poetry and Prose Texts: study and analyse selections from a range of fictional
poetry and prose texts.

Candidates should study the poetry and prose provided in Part 2 of the Pearson Edexcel
International GCSE English Anthology in preparation for responding to a given extract in the
examination.

The specification identifies that candidates:

‘should be able to read substantial pieces of writing (extended texts) that make significant
demands on them in terms of content, structure and the quality of language. Throughout the
qualification, candidates should develop the skills of inference and analysis.’

Candidates are advised to allocate 45 minutes to Section A, and there will be one essay
question on a poetry or prose text from Part 2 of the Pearson Edexcel International GCSE
English Anthology , which will be made available in a booklet in the examination if it is a longer
extract or will be in the Question Paper in the case of a poem.

Candidates will answer the question in this section and 30 marks are available. There are
three bullet points to prompt the response and the third bullet always asks candidates to
consider language and structure.
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Section B – Imaginative Writing: explore and develop imaginative writing skills.

Candidates are advised to allocate 45 minutes to Section B. There are three writing tasks, to
some extent linked by theme to the reading extract. Candidates pick one question to respond
to and the response is worth 30 marks. The format of the tasks remains the same for each
series – Question 1 follows the format ‘Write about a time when you, or someone you
know…’, Question 2 follows the format ‘Write a story with the title…’ and Question 3 offers
two images as a prompt for a response which is always ‘Write a story that begins…’ or ‘Write a
story that ends…’.

The Assessment Objectives for this paper are:

Section A: Reading

AO1:

read and understand a variety of texts, selecting and interpreting information, ideas and
perspectives

AO2:

understand and analyse how writers use linguistic and structural devices to achieve their
effects.

Section B: Writing

AO4:

communicate effectively and imaginatively, adapting form, tone and register of writing for
specific purposes and audiences

AO5:

write clearly, using a range of vocabulary and sentence structures, with appropriate
paragraphing and accurate spelling, grammar and punctuation.

It was clear that candidates were all able to respond to the poem from the Anthology in the
examination, and that most had studied it before. Some candidates had been taught the
context of and background to the poem.

Throughout the qualification, overall candidates had been prepared well and all had, at
different levels, developed the skills required to answer the questions.

It was also clear that candidates used what they had studied in their reading to feed into
their imaginative writing, which inspired them. As the specification identifies, the main aims
for our candidates in this paper are:
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read critically and use knowledge gained from wide reading to inform and improve their
own writing
write effectively and coherently using Standard English appropriately
use grammar correctly, punctuate and spell accurately
acquire and apply a wide vocabulary alongside knowledge and understanding of
grammatical terminology, and linguistic conventions for reading, writing and spoken
language.

Candidates had, pleasingly, been given the opportunity to practise their writing techniques
and planning and proofreading skills.

The responses of candidates had some positive features. Examiners were impressed by:

evidence that many candidates had understood the content of and ideas in the poem
the successful use of the bullet points within the question
the references to context in response to the poem
the range of vocabulary for AO5
writing that showed creative ideas and suitable tone, style and register for audience and
purpose.

Less successful responses:

demonstrated a lack of awareness of the range of ideas in the poem
failed to reference the question, with candidates simply writing all they knew about the
poem
followed a rigid structure in their responses, with a stanza by stanza approach
had an insecure grasp of language and structure with a lack of understanding of how
language and structure were used, feature-spotting or confusion of terms
had limited comment on language and structure and relied heavily on description of ideas
or events for Question 1
failed to support points using appropriate textual evidence
lacked organisation of writing
lacked accurate spelling and secure control of punctuation and grammar.

It was clear that candidates had been able to understand the ideas in the poem and could
comment on language and structural features. Their own writing was often enthusiastic and
had a clear sense of purpose and audience in the voice and ideas used.

As Principal Examiner for this paper and Chief Examiner for the specification, it was a
privilege to read such accomplished work and to see the engagement, interest and significant
hard work in the responses candidates had completed.
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Question 1

The majority of candidates appeared to be able to engage with the poem and focus their
discussion on how sympathy was created. There was a good variety of responses across all
levels, and regardless of level, the majority of responses largely followed the requirement of
the mark scheme. As usual, some comments were unexpectedly insightful and unique.
Points on structure were less securely made across the responses, with more instances of
underdeveloped feature-spotting.

AO1

The first two bullet points in the mark scheme relate to AO1 – read and understand a variety
of texts, selecting and interpreting information, ideas and perspectives. The level of
understanding of the text from the Anthology is assessed in the first bullet point, and the
selection and interpretation of information, ideas and perspectives in the text in the second
bullet point.

Candidates had varying knowledge of the poem. Those who scored highest were able to
comment on effects of specific phrases and language, and how they emphasised the tragedy
of the boy's death, as well as the setting and reaction surrounding it. More basic responses
tended to focus on the portrayal of the saw and physical harm it did, overlooking the human
tragedy.

The least successful responses tended to either explain what was being said in the poem.
They showed some understanding of some parts of the poem, but the understanding was
uneven. There was often limited selection and interpretation of information and ideas: for
example where candidates did not move past the accident. A significant number of
responses were speculative and made assertions which were not really justified in the poem.
For example, some suggested that the boy had laughed because he was not now going to
have to work. Presumably because of the line, ‘He must have given the hand’, a number of
candidates thought he might have deliberately maimed himself so that he ‘could get off
work’. A number assumed he was a ‘little boy’ and this created a lot of reactions of sympathy
from candidates, despite this not being accurate. Obviously, there is some shock in the
apparent coldness of the reaction of people at the end of the poem but that needs to be put
into context and the reader response needs to be nuanced. A good number of candidates
interpreted the reaction as being very evil and a few even accused the doctor of murdering
the boy. Some invented scenarios (about cruel sisters and a boy wanting to play in the
mountains) which had a bit more to do with their imagination than the poem.
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In the mid-range of the mark scheme responses at least identified some of the key ideas in
the poem, although at this level there was often an imbalance where the focus was on
identifying basic/valid ideas and information from the poem rather than being appropriate,
apt or persuasive for the higher levels. For example, candidates at this mid-level often had
not considered more than broad ideas. There was a lack of ‘drilling down’ into the poem to
examine the more nuanced ideas considered by candidates achieving higher marks.

The most successful responses were more direct in approach, as they were able to select the
relevant ideas from the poem in a detailed but succinct manner. These responses covered
the full poem and offered detailed comment including foreshadowing and the contrast
between setting and events in the poem creating a feeling of sympathy for the boy. Some of
the best responses made very decent points about the backdrop of mountain range and
sunset in Vermont and commented on the symbolic power of the “dark of ether”. They also
made much more than a cursory reference to the origin of the title.

Some interesting points in responses included:

the fragility of life
gender roles – sister cooking, boy chopping wood
evokes nervousness / family had no sympathy so this exaggerates sympathy from the
reader / unsettles the reader / evokes sympathy as the reader is powerless to do anything
but is desperate to.

AO2

Candidates were more successful when they were able to name and discuss a range of
language, structure and form devices from the extract. Candidates usually had plenty to say
about the way the saw was presented and the rich variety of techniques used by Frost to
make it seem threatening and vicious. Personification, powerful verbs, repetition,
onomatopoeia, were often identified and their impact on the reader explored.

The third bullet point in the mark scheme relates to AO2 – understand and analyse how
writers use linguistic and structural devices to achieve their effects. There needs to be
understanding of the language and structure used in the text, and the level of skill is also a
discriminator. Explain is a mid-level skill, comment a lower level skill and explore/analyse
higher-level skills, which gives candidates opportunities to achieve across the range.
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At the lowest levels candidates often made reference to language and structure as a brief
add-on at the end of the answer. Candidates here often identified and named devices, but
did not demonstrate the skill or understanding to discuss their use. At this level responses
were characterised by writing without any explanations – candidates here were good at
finding both language and structure features, but not as confident at explaining them. The
responses were much more at a descriptive level, with limited and underdeveloped evidence.
Least successful responses became a little vague about the way particular structural features
helped create sympathy for the boy. The effects of sentence structures were not often
explained very clearly, for example. Sometimes the responses were very simple, sometimes
vague. There were some ‘big leaps’ in interpretation of structure sometimes, for example ‘the
fact there is a single stanza means the story is a fast-moving one’. In general, a lot of
structural techniques were identified accurately but the explanations of their impact were
under-developed.

The responses in the mid-range of the mark scheme were at least commenting on both
language and structure. At this level candidates were commenting on and explaining
language and structure, with appropriate and relevant references. These responses showed
the picking out of features in the text, but often there was little developed explanation of the
effect of these features. The majority of candidates were able to comment clearly on, for
example, repetition, personification, exclamations. Some explanations at this mid-level were
non-specific: ‘The writer uses language and structure to engage the reader.’

The most successful responses reflected on both language and structure consistently,
confidently and succinctly. In the best responses candidates were exploring and analysing
language and structure, with detailed and discriminating references. These responses
explored less obvious features such as recognising the creation of tension in the ending and
the reaction of the poet. The examples of language and structure used in the best responses
were considered and selected, showing a perceptive understanding of the viewpoint of the
poet and the effect of details selected on the readers.

The final bullet point in the mark scheme relates to selection and use of references from the
text which has been studied for both AO1 and AO2. This is a very useful discriminator in this
question. As previously mentioned, candidates were sometimes unable to consider
references that supported different ideas and information (rather than many references
which illustrated the same point) where candidates perhaps missed key elements that would
have demonstrated apt, persuasive selection of information and ideas.

Some interesting candidate responses were:

a number of candidates explored a religious connotation to ‘supper’, linked to the ‘last
supper’ of Jesus and his disciples
one response that argued that the visual shape of the poem on the page resembles a saw
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the contrast with the peaceful setting and the accident
‘The fate of the boy is foreshadowed by the declarative sentence, “Call…said!”’
‘the active verbs “made and dropped” shows the saw is in control not the boy
foreshadowing the lurking death’
the change from the detached narrator to the emotive, “Call…said!” and ambivalent tone
of the narrator
time references highlighted: day…done / call it a day / half an hour
“Saw all” shows the boy’s epiphany but also could be a dark play on words referencing the
object which subjected him to pain
pleasant domestic imagery – sister-apron-supper provides a sense of security – loving-
nurturing leads the reader into a false sense of security
‘Lack of name normally distances the reader from empathy but here it allows the reader to
imagine our own siblings in that situation. We fill in the blanks, this allows a connection
that no amount of description can provide.’
'“But the hand!” This simple sentence contrasts with the previous hugely detailed
description of the surrounding mountains, implying that the accident was so bad Frost
cannot find the words to describe it.'
“But the hand!” which is a sentence fragment, perhaps symbolising the boy will be
incomplete after the accident + the vague imagery forces the audience to imagine the
worst.’
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This is a basic response in its brevity and coverage. There is basic
understanding of the text, which does border on ‘some understanding’
in the reference to the reactions of others. The selection and
interpretation of information is valid (although not linked to the
question there is some link to the bullet points), but there is not much
of it. There is a lack of any understanding of language and structure,
although personification is implicitly identified, and structure is
identified at the end. The first bullet point in the mark scheme is met in
Level 1. This is the same for the second bullet point – there is little
selection. There is identification of language and structure, but this
lacks evidence of understanding. Two references are included, showing
limited coverage.

The ‘best-fit’ for this response is at the top end of Level 1 with a mark
of 5.
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There is ‘some understanding of the text’ here and the response is
‘valid, but not developed’ – Level 2. The response attempts to interpret
valid ideas from the poem about the boy wanting to get off work, being
scared/not wanting to lose his hand and doing an adult’s job even
though a child. The reader's response and sympathy for the boy are
considered. The selection and interpretation of information is valid,
but not developed, and somewhat repetitive. There is identification of
structure on the second page (exclamation point), but the comment on
its use goes back to the same point of the boy being scared. The
selection of references is valid, but not developed. The interpretations
and comments are repetitive or paraphrase the quotations used.
Paragraphs 3, 4 and 6 do not contain specific references to the poem.

The response stays at the lower end of the Level 2 with a mark of 8 as
there is not enough comment to justify meeting all of the bullet points.
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There is sound understanding of the text as a whole. The
personification of the saw, the boy’s reaction, the stress on it being a
child, the idea of his life being spoiled, his desire for his sister to help
and the use of listing. It is useful to compare this to S1B as this makes
similar points, but we see some clear understanding and explanation
of language and structure.

There is pattern in every paragraph of a point, backed up by a
quotation from the text and then some explanation. An example of
explanation would be the point on listing (at Level 2 it would say ‘the
list creates tension…’ but this shows explanation for Level 3 with ‘the
list creates tension…it represents the heartbeat of the young boy
slowly but gradually fading away’). To go to the top of the level, it would
need to go from ‘some explanation’ to ‘explanation’. There are points of
clear explanation but sometimes does little more than comment which
keeps it at the lower end of Level 3 with 14.
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This response was placed in Level 3, close to the top of the level with a
mark of 17.

It shows a sound understanding of the text. There is a sustained focus
on the subject of sympathy for the boy. The selection of references is
appropriate. It maintains a level of clear explanation of the chosen text
and on a number of occasions threatens to move up to ‘exploration’
but cannot quite rise to it. Perhaps it might drill down into the
language more; perhaps each point would benefit from an extra
sentence. An example might be the explanation of ‘rueful’; nicely
picked up and explained but calling out for a deeper examination.

There certainly are creditable explanations: the boy’s reaction to the
accident, disbelief as he struggles to process what has happened; in
paragraph 5 the reference to the narrator is well-judged; in paragraph
7 there is a neat reference to the title of the poem.

For AO2 there is definite clear understanding and explanation of
language and structure and how these are used by the writer to
achieve effects. This does border on being ‘thorough’, for example on
the penultimate page. The selection of references is appropriate and
relevant to the points being made, but not detailed which would be
required for Level 4. A mark of 17 at the top end of Level 3 is awarded.
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The response meets the first bullet point in Level 4 as the candidate
definitely shows sustained understanding of the text and question.

The candidate makes a wide selection of quotations, accompanied by
detailed explorations. Thorough understanding is shown of both
language and structure, with specific references used to develop the
candidate’s points. This candidate writes very well, so it is important to
see through the sophisticated language used and focus on the points
being made.

The conclusion shows a more developed bringing together of their
own ideas, rather than a summary that we might see in Level 3.
There are slight hints of perception but overall, not enough to warrant
Level 5.
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This response begins with a clear overview of the poem and it is
immediately evident that this is a candidate who understands the
poem.

There is definitely perceptive understanding of the text, for example,
on the first page the idea of the contrast between the ‘man’ and the
‘child’, reinforcing the cruel nature of child labour, which then moves
on to discuss the pleading tone in ‘Don’t let him cut my hand off…’. On
the second page the candidate again uses the idea of forced labour,
but this adds little to this ongoing point. The point here about
resentment is not fully explored and is not completely convincing. The
third page returns to well exemplified analysis, with comments about
the impact of both the caesura and the enjambment. Perceptive
understanding is shown in comments such as ‘the unnerving lack of
sentimental feelings … builds an ominous atmosphere'. The candidate
maintains a focus on the question and exemplifies the points made.
Towards the end of the fourth page there are some points, for example
the point about the exclamatory ‘But the hand’, that are less
developed. The concluding paragraph appears a little rushed.

The selection and interpretation of information and ideas is apt and
the candidate is mostly persuasive when clarifying the points made.
This is particularly evident and convincing when the candidate
discusses the reactions of the boy.

For AO2, the candidate shows mostly perceptive understanding and
analysis of language and structure. There are perceptive comments
about how the poet achieves effects, including tone, foreshadowing,
anaphora, caesura, and enjambment. This is seen in the discussion of
how the poet creates sympathy.

The selection of references is discriminating and they clarify the points
being made.

A mark of 28, securely in Level 5, reflects the evidence offered in this
response.
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Question 2

Examiners noted that the theme of family provoked some strong writing but with a
predominantly negative bias. Stories of neglect, abandonment and bereavement far
outweighed more optimistic fare such as unity and celebration (though some were present).
This question tended towards the most narrative of the three writing questions and there
were a lot of responses that followed the same formula of the prodigal parent with a
frequency of maternal abandonment (in stark contrast to prevailing real world statistics)
presumably as the saddest scenario candidates could imagine. One examiner noted ‘I am
not sure why there were not more positive responses but I suspect TV melodrama has a
hand in it.’

Some responses were very clear about the story including a relative or friend right from the
start, or waited until the very end where it was a surprise or climax of the story to meet or
reference them. This led to a good variety of responses and a rich mixture of true and
fictional accounts. Especially with the (probably) true accounts, some candidates felt a
responsibility to mention each detail of a trip/holiday (such as time in an airport, in a coach,
in a plane, choosing what to wear). Practice in opening stories effectively may have benefited
a fair number of candidates.

The least successful responses were dry, factual accounts where one thing happens after
another and there is little emotional weight or intrigue. Yet there were plenty of successful
responses where characters were projected in a concise way, setting was described originally
and there was a powerful emotional impact (which also avoided sentimentality). The more
insightful responses were more figurative and therefore in a better position to develop a
more engaging tone.

The best responses were emotive and structured in a way to cause the reader to feel
connection to the protagonist and their meeting with family members.
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This shows clear attempts to engage the reader and to evoke a sense
of this woman she did not know. There is a clear sense of purpose and
the candidate understands that they need to engage with the
audience. The form and register are appropriate and the tone is
generally appropriate. At times, the tone feels a little straightforward
and the candidate struggles to maintain their conversational tone –
this keeps the response firmly in Level 3. The lack of control in places
stops it being successful and effective.

For AO5 the response is securely in Level 3 but it lacks the cohesive
and deliberate use of structural and grammatical features of Level 4.
Paragraphing and sentence structure generally accurate, with some
slips in control. Varied vocabulary is used, for example brutal, hazel,
presence. Ideas are connected and developed with paragraphing aiding
clarity.
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This response merits a secure place in Level 4 for both AO4 and AO5.

In AO5 it certainly meets bullet points one and two of Level 4: it
communicates successfully and fulfils its purpose. In the first part of
the script the use of form, tone and register is impressive; towards the
end it is less impressive, which accounts for the response not quite
making the top mark in the level.

The response begins sharply, the reader being drawn in by the promise
of ‘Drama ahead’. This is followed by three paragraphs, each one
devoted to some detailed description of three of the characters in the
anticipated drama. The descriptions go deeper than the unashamedly
rich physical portrayals; they offer intriguing glimpses into the souls of
the characters. In particular, there is some effective story-telling as
James is pictured as ‘leaving a trail of unintentional casualties in his
wake’; something we might recall as the story ends.

In paragraph 5 there is a nice tongue-in-cheek, direct address to the
reader. Latterly, however, the quality is not as sustained.

In AO4, the response meets all the bullet points, some more securely
than others. Its structure and management of ideas are clear and
developed, particularly in the first part. The description of the
characters offers some well-selected vocabulary and some memorable
phrases: eyes resembling ‘the depths of ancient woods’; ‘a window into
bygone decades’; ‘like a wayward poet’.

Punctuation is clear and (in general) spelling correct. Towards the end,
there is a sense of the candidate rushing to finish and this results in
some lack of control in the writing. This serves to prevent the response
from reaching the very top of the level.
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Question 3

Examiners felt that this was the strongest of the three questions in terms of responses, with
candidates able to engage well with the positive and negative connotations of the image. On
the metaphorical side there were a number of deaths, though often with uplifting final
moments reflecting the beauty of sunset imagery. Other responses involved spending lovely
days with friends, lovers and parents (here being an almost universally positive force). The
emphasis on a sunset elicited a lot of romantic responses (either successful or failed
romances), which provided the candidates with an excellent opportunity to construct some
well-thought-out responses with a lot of sensory imagery.

One examiner noted:

‘The strongest writing I have seen leant towards pastoral descriptions and scenic beauty with
thematic implication of an ending day as opposed to the more heavy handed metaphors or
simply stories.’

Lots of candidates chose to explore ‘The Sunset Experience’ in a very literal and linear way.
Many ended their narratives with ‘the sunset experience’ as it was meant to be the most
important aspect of the story. There were lots of fairly common adjectives to describe a
sunset and often candidates felt nostalgic. Some candidates went a bit dark, and started with
a very positive beginning, with a tragic (ironic?) attempt at an ending.

Most successful were the powerful examples of sunsets experienced by people in solitary,
romantic and communal situations. Descriptions were not always original and vivid, of
course, but a lot of good attempts were made. The idea of a ‘symbolic sunset’ also led to
some successful pieces, a fitting climax to an emotional account.

Less successful were where candidates just added an obligatory sunset at the end of a story
which was not really integrated.

39 Int GCSE English Language 4EA1 02



40Int GCSE English Language 4EA1 02



41 Int GCSE English Language 4EA1 02



42Int GCSE English Language 4EA1 02



The response opens with a range of similes, building sensory images
which continues throughout the piece. Description is effective but
becomes repetitive towards the end of the piece. The overall
experience of being on the boat is more prominent than that of the
sunset, but the candidate is successful in their crafting of a clear and
sometime successful response.

In terms of AO5, there is an attempt at varied vocabulary shown
throughout the piece. There are some inaccuracies and loss of control
which does not meet the criteria for Level 4 – all of Level 3 is achieved.
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This is a crafted piece of writing, where the communication is definitely
perceptive and subtle. The candidate begins with a narrative hook,
with the reader wondering who the character, ‘she’ is. The idea of the
sunset experience is cleverly weaved throughout the response as the
candidate explores the idea of her family visiting her in death. There
are complex ideas throughout this piece. The candidate cleverly uses
sentence types to manipulate the reader’s feelings, for example,
around the word ‘Longing’ on the second page; this with the two short
sentences ‘Such a fickle concept. So tangible, yet so useless.’ The shift /
change in focus to the brother shows deliberate crafting. The whole
idea of her living ‘vicariously’ and the fact that she is a ‘perpetual
voyeur’ shows a sharp attention to detail and very deliberate and
sophisticated use of form, tone and register.

Level 5 is met in full for AO4 in the perceptive and subtle
communication and manipulation of ideas in this response. It is
perceptive and sophisticated throughout. The focus on feelings and
the juxtaposition of the sister’s position in death and the feelings of
the brother are poignant. The ending is deliberately crafted for impact.

For AO5 information and complex ideas are manipulated, with
structural and grammatical features used cohesively and deliberately
across the text. There is an extensive vocabulary, used strategically, for
example consigned, panacea, acrimoniously, vicariously, perpetual and
many more. There is a range of sentence structures used accurately
and selectively to manipulate the reader.

This is a short response that does more than enough to achieve full
marks.
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Question 4

Examiners felt that this title was another that lends itself well to metaphor, although with
less variety seen than Question 3. Candidates tended towards the notion of struggle in
metaphorical responses with a number of eating disorders overcome, a few battles with
depression and some team sports events. A range of mountain-based adventures were
presented with a tendency towards direct narrative, high level responses elevating their
stories with a preponderance of description and less successful responses creating twist
endings with little foreshadowing or internal logic. Examiners noted:

‘some successful crafting – a mountain personified as she, with lovely description topped off
with “two birds circling her peak served as her crown”.’

There were also successful accounts with very vivid, descriptive passages which were able to
engage the reader. Terrain, challenging weather and feelings were all dealt with in a
convincing way. There were also imaginative pieces which dealt with the title in a symbolic
way.

Success sometimes depended on how familiar candidates were with either the experience of
at least walking in the hills/mountains and the basic ‘nuts and bolts’ of climbing as an activity,
especially when a linear approach of climbing an actual mountain was taken. In less
successful responses there was a tendency towards cliché, especially regarding the dangers
faced on a mountain, and a significant number of candidates wrote pieces with a lot of action
but a limited amount of engaging description and genuine suspense. Sometimes also there
were a fair number of accounts which spent too much time giving reasons for protagonists
taking on a challenge or describing the preparations needed for the trek, losing the sense of
cohesion needed.
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This response is a Level 3 response with the mark of 8 for AO4. The
communication is clear (mostly). There is a clear sense of the purpose
– a story about the metaphorical mountain of writing looking
impossibly high, and of the requirements of the intended reader.
There is appropriate use of form, tone and register. The ideas are clear
and came across as an engaging and creative piece of writing, if not
fully developed.

For AO5 the candidate has met Level 3 securely with a mark of 6. For
the first bullet in the mark scheme the ideas are developing and
connected: withholding the information, hooking the reader in the
opening paragraph, thought process continues in the second
paragraph, rounding off. Looking at the second bullet in the mark
scheme the response uses varied vocabulary (unwant, fraction, ping
ponged, deliberating, jargon, logical...) and spelling is accurate. The
candidate uses varied and mainly accurate punctuation, adapting
sentence structures as appropriate. The response loses control
towards the end and this therefore impacts on the overall placement in
the level.
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This response shows full achievement of Level 2 for AO4. The
communication is broadly appropriate but is a little repetitive. There is
some sense of the purpose, and of the requirements of the intended
reader. It sets the scene and tries to include descriptive touches
astonishing sunset. There is straightforward use of form, tone and
register with a series of statements about what happened next. There
is some confusion over timings which detract from the overall clarity of
the response.

In AO5 the candidate has met all of Level 2. The candidate uses
punctuation with some control, with some range of sentence
structures meeting Level 2. There is an attempt to use varied
vocabulary, for example frantically, absurdly. Spelling, however, has
some inaccuracies. Verb tenses are confused. These impact on the
overall placement in the mark scheme so a mark at the top of Level 2 is
appropriate.
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As always, examiners noted that these imaginative writing pieces were often really enjoyable
to read, with an impressive amount and quality produced under timed conditions. It was also
pleasing to see candidates using ideas and phrases borrowed from other anthology texts; for
example ‘The clouds had all but cleared away’ and ‘I had never looked on her save with love’.
This demonstrated an impressive knowledge and a great use of the anthology texts for
inspiration.

The least successful responses were basic response, with straightforward use of tone, style
and register, with audience and purpose not always clear. At this level candidates tended to
express but not always connect ideas and information, with limited use of structural and
grammatical features and paragraphing. There were few responses that only achieved
Level 1 – this was mostly because these candidates hardly wrote anything, offering a basic
response, or the sentences did not make sense at all.

The middle level responses tended to at least have straightforward and at best appropriate
use of tone, style and register, selecting material and stylistic or rhetorical devices to suit
audience and purpose. At this level candidates tended to connect, but not always develop,
ideas and information, with some structural and grammatical features and paragraphing.
There was a tendency in the majority of responses marked in this range to set out a stronger
description in the start of the story and then focus more on quickly moving the plot on
towards the end where planning had let the candidates down. In some cases, the writing
lacked development to move higher into the mark scheme for AO4. At this borderline grade
the use of vocabulary and syntax tended to be appropriate but repetitive and at times limited
to vague simile/metaphor, use of short sentences, questions and exclamations for effect. The
level of AO6 at this borderline was appropriate but overall formulaic, where it appeared that
candidates had been advised to include plenty of descriptive techniques in their writing
whether they were appropriate or not.

In the best responses, candidates tended to at least have successful and at best touches of
subtle use of tone, style and register, managing ideas and stylistic or rhetorical devices to suit
audience and purpose. These responses tended to manage, but not always manipulate,
ideas and information, with a range of structural and grammatical features and
paragraphing. Responses at this level had some creative ideas, humour and withholding
information to the end as a technique. The most successful tended to have some selective
vocabulary used for specific effect rather than just to demonstrate knowledge of particular
multi-syllabic words.

The assessment objectives for these tasks effectively discriminated the quality of responses.
As always, advice to centres would be to encourage candidates to avoid thinking they need to
write a whole novel or even short story in the time available – they need to have a clear
organisation and direction in mind, and to perhaps not ‘over-season’ the pieces with
vocabulary and syntax.
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The main areas that discriminated these responses were:

whether candidates could meet both parts of the first part of bullet one in the mark
scheme for AO5 – for example they often expressed ideas to achieve in Level 2, but these
ideas lacked the order for the second part of that bullet. In Level 3, they may have
connected ideas but not developed them.
the success of tone, style and register in AO4.
the spelling of basic vocabulary in AO5.
the accuracy of punctuation and use of varied punctuation in AO5.
the use of a range of sentence structures for AO5.

Sentence structure was clearly an area centres had focused on: varying the way sentences
begin; more use of subordinate clauses to begin complex sentences; effective use of one-
word sentences and one-sentence paragraphs to demonstrate conscious crafting. Some
candidates attempted to use ambitious vocabulary while some seemed to steer away from
ambitious vocabulary in order to maintain accuracy. A key message to centres is to focus on
crafting and organisation whatever the nature of the task. This was a common weakness
running through all but the very best responses. The more ‘pedestrian’ responses showed a
lack of organisation and often demonstrated a lack of planning and direction.

Be ambitious in the structure, vocabulary and range of ideas and try to be creative and
original.

In terms of register it was clear that the majority of the candidates knew how to write an
imaginative piece, however there were some that produced responses that were more like an
essay. Examiners noted that candidates need to manage their time better, as even responses
that started off strong appeared unfinished or rushed at the end.

Some comments from examiners include:

‘What lovely pieces! A real joy to read – even the lower level responses had a glimmer of
crafting’
most candidates tried to introduce some varied sentence structure and punctuation
some effective use of single-word sentences and single-line paragraphs
most tried with similes and varying vocabulary
rule of 3 was evident
‘it was interesting to see where candidates had been inspired by all three titles in
whichever they decided on – some had a sunset experience on a mountain, some had a
sunset with friends or family, for example.’
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Paper Summary

Based on their performance on the paper, candidates are offered the following advice:

Ensure you have studied the poetry and prose texts in the Anthology fully and use the
examination time to remind yourself of the text, not re-read it.
Even in the text is a short poem consider what the key points are linked to the question
you are being asked.
Make sure you are covering the whole poem from beginning to end in order to meet AO1
in the higher levels.
Read the question carefully and make sure you are answering this question, not telling the
examiner what you know about the poem you have studied. The selection needs to be
relevant to the question you are being asked, in this case sympathy.
For AO2 (language and structure), make sure you are offering ideas about how language
and structure are used. Many candidates were able to give examples, but sometimes they
did not offer a comment about the example was used.
For AO2 try to cover points on both language and structure, commenting on the different
techniques that have been used by the writer and how they link to the overall topic of the
question, in this case sympathy for the boy.
When you are writing, always think about your reader, what information and ideas you
want to develop and how you want the reader to react at different parts of your writing;
then choose the best words, phrases or techniques available to you to achieve those
effects.
Listen to your teacher’s advice and make sure to plan – some responses felt as if they had
little purpose or understanding of how they were going to conclude.
Think carefully about how you will begin to write so that it is engaging for your reader
from the very start.
As you begin to write, know where you will end. This will help you to write in a manner that
is cohesive and coherent for your reader.
Take care throughout with accuracy in your spelling, punctuation and grammar
In writing, focus on crafting and organisation whatever the nature of the task.
Be ambitious in your structure, vocabulary and range of ideas and try to be creative and
original.
Always respond to the questions set, not a question you have prepared – this does not
often lead to effective responses.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html

58Int GCSE English Language 4EA1 02

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-boundaries.html


Pearson Education Limited. Registered company number 872828
with its registered office at 80 Strand, London WC2R 0RL.


