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Introduction

This report will provide exemplification of candidates' work, together with tips and comments, for

Questions 1-7 of Paper 01R of the International GCSE English Language A linear version.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)

Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR

Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).

There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2 hours

and 15 minutes with a total of 90 marks. The paper is organised into two sections each worth 45

marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen passage

(Questions 1-3) and a text from the International GCSE English Anthology (Question 4) with a total

word count of approximately 2000 words. Question 5 asks candidates to compare the two texts.

In this series, the unseen extract was adapted from The Fearless Flyer by Donna McCluskie in

which she describes her meeting with helicopter pilot Quentin Smith. Smith is one of the two

explorers whose rescue after their helicopter crashes is the subject of the article Explorers or boys

messing about? Either way, taxpayer gets rescue bill by Steven Morris, which was the chosen

Anthology text for this series.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional

writing tasks. A particular form will always be specified and for this series the two tasks were to

write the text for a speech on the topic ‘First Impressions’. (Question 6) or to write a magazine

article about what makes a true hero. (Question 7).

The Assessment Objectives for this paper are:

Section A: Reading

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas and

perspectives (Questions 1-3)

AO2: Understand and analyse how writers use linguistic and structural devices to achieve their

effects (Question 4)

AO3: Explore links and connections between writers' ideas and perspectives, as well as how these
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are conveyed (Question 5)

Section B: Writing

AO4: Communicate effectively and imaginatively. Adapting form, tone and register of writing for

specific purposes and audiences (Question 6 or 7)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate

paragraphing and accurate spelling, grammar and punctuation (Question 6 or 7)

This is an untiered specification and the choice of texts and questions set are such that all

candidates are able to access the paper and to show their abilities in reading and writing. The

vast majority of candidates sitting the paper in this series responded very positively to all

questions.

The two texts, offering differing views of the same people and incident, worked very well together

and offered plenty of interesting points of comparison, particularly on perspective.

Candidates had been prepared well and all had, at varying levels, acquired and developed the

skills of interpretation and analysis. Many examiners felt that the standard of writing across both

Questions 6 & 7 was often very impressive; ideas were explored and examined with a good

degree of maturity and insight and examiners noted that there were many entertaining and

engaging responses.
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Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a

straightforward way into the paper and build confidence on the part of the candidates, almost all

of whom were able to gain the two marks available. The question directed candidates to lines 1-3

of the unseen text and asked them to select two words or phrases that describe Drake Passage.

The important advice for this question is to look at the line references given and to select words

or phrases from the passage, not to attempt to use own words and not to spend time giving

comment or explanation which cannot be rewarded here.

On the few occasions where both marks were not achieved, this tended to be because candidates

had selected material from outside the line references. There were a number of possible answers

and all appeared at some point in responses. There were a very few candidates who thought

Drake Passage was a person and therefore gave (incorrectly) ‘Englishman’ or ‘the first Englishman

to circumnavigate the globe’ as an answer. It is also essential that there is some degree of

selection in order to demonstrate understanding, so copying out the whole of the given lines will

not earn marks.
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Two valid quotations have been selected covering bullet points 1 and 3 have been selected.

2 marks
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One mark could be awarded for 'treacherous' (bullet point 1) but 'situated' on its own does

not describe Drake Passage.

1 mark

A single word can be sufficient to gain a mark but it must be valid and answer the

requirements of the question.
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The first quotation does describe Drake Passage but does not come from the given lines.

However, bullet points 1 and 2 are covered in the second line of the response.

2 marks

Ensure that your chosen words or phrases come from the correct lines.
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Question 2

This question moves on from Question 1 by directing candidates towards a larger section of the

text. Nearly all candidates achieved the full four marks for this question, which requires them to

select and interpret information. For this examination the question asked candidates to look at

lines 8-22 and describe the experiences of the two men.

Examiners noted that the majority of candidates were able to select the relevant information and

most candidates received full marks. It appeared that many candidates had been well-prepared

and clearly understood that this is a straightforward ‘retrieval of information’ question. There

were many possible points to be made; the most popular points were that the pilots were on

their way to the South Pole, that the engine malfunctioned, that there was already a plan in case

of an emergency and that the men possessed key information about ships in the area. Many

candidates tried to ensure full marks by including an additional fifth point.

Candidates who did not achieve full marks sometimes repeated points, made fewer than four

points or used quotations to make their points. There was evidence in a very small number of

responses of indiscriminate copying from the passage, changing only one or two words into ‘own

words’ or simply missing out selected words. A few candidates failed to focus on the given lines

and provided more of an overview. Some candidates took 'experiences' to include the men’s

'flying hours'; where this was linked to a point relevant to their experiences on the trip then it was

credited.

It is important to remember that this question has the instruction *‘In your own words’*and many

candidates made admirable attempts to choose relevant points and describe them in their own

way. There are always some words which are very hard to find synonyms for and this is taken into

account in the mark scheme which specifies that candidates should answer ‘in own words where

possible’.

Overall, there were fewer candidates who adopted an AO2 approach but where they did, they

tended to spent time making lengthy points which might only result in two or three marks.

Examiners were concerned that these candidates may not have had sufficient time to spend on

the later, higher-tariff questions. Candidates who sat the paper onscreen also often wrote far

more than was required.

Examiners reported that, as always, the most successful approach employed by candidates was

to make at least four clear discrete points. If these are set out separately then it can help both the

candidate and the examiner to see at a glance how many points have been made. It is important

to remember that the question asks candidates to 'describe' and therefore, although it is not

necessary to write at length, it is not acceptable to simply list very brief points. The response

must be written in full and complete sentences that clearly demonstrate understanding and

secure interpretation. It is important that the given lines are read closely and carefully.
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In this brief response, the candidate has covered bullet points 4 and 5 from the mark

scheme with an attempt to express them in own words.

2 marks

Try to ensure that you make at least four clear points in answer to this question.
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In this response, three points are made that cover bullet points 4, 3 and 9 from the mark

scheme. 'In an emergency' is a valid way of saying the men were in trouble or danger.

3 marks
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The candidate covers five points from the mark scheme: bullet points 2, 4, 5, 6, 8.

4 marks

It can be a good idea to include an extra point in order to try and ensure that you have 4

rewardable points.
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Question 3

This is the final AO1 question; it is worth 5 marks and, like Question 2, requires candidates to

show their understanding of the text by selecting and interpreting ideas and information. For this

examination, they were asked to look again at lines 41-53 and explain Quentin Smith’s memories

of the incident.

Examiners noted that many candidates scored full marks on this question and most

demonstrated a secure understanding of what was required. Where some candidates did not

achieve full marks, it was because they made fewer than five valid points, repeated a point or

went outside of the given lines. As with Question 2, it was noted that candidates who sat the

paper onscreen often wrote far more than was required.

Successful candidates often worked methodically through the set section of the text identifying

key points. There were very few who looked at information that was not in the relevant lines; a

few candidates did not seem to realise that Quentin Smith was retelling the story long after the

event, leading many to comment on how smoking a cigar as the helicopter went down showed

how calm he is.

In Question 3, candidates are told that they 'may support' their points 'with brief quotations' and

the vast majority did so to good effect. Some relied on integrated quotations to make a point but

candidates should aim to offer 'own-word' explanations to act as evidence of comprehension;

brief quotations can then be used to support these points. For example, stating that ‘Quentin

remembers thinking there was "no way to survive in such cold water"’ simply uses the quotation

to try and make the point. However, writing ‘Quentin remembers thinking that he would die in the

freezing ocean as there was "no way to survive in such cold water"’ offers some interpretation

and will signpost understanding to the examiner. One examiner reported that some candidates

elided the crucial part of their chosen supporting quotations, but as long as the point had been

securely made in own words then this was not an issue.

In summary, the best answers used a good balance of short quotation and some interpretation,

paid attention to how many marks the question is worth and made five clear and discrete points.

Setting these out separately, as with Question 2, can be useful to both candidate and examiner.

Candidates should be careful not to spend a disproportionate time on this question; examiners

raised concerns that over-lengthy responses that did far more than required might have led to

candidates running out of time for the higher-tariff questions.
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This brief response makes two valid points from the mark scheme: bullet points 3 and 2.

2 marks

The two points made come from the early part of the extract. Re-read all of the lines; there

will always be plenty of possible points that could be made and you should aim for five.
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This response covers four points from the mark scheme: bullet points 1, 2, 5 and 11.

4 marks

Aim to include some explanation in your own words rather than relying on a quotation to

make a point.
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This response earns full marks. The candidate has made their points concisely and

supported them with an appropriate quotation. Bullet points 1, 2, 5, 7 and 8 have been

made.

5 marks

Setting out points separately will clearly indicate to you and the examiner how many you

have made.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and

analyse how writers use linguistic and structural devices to achieve their effects. It is therefore a

more challenging and discriminatory question and is worth 12 marks divided over five levels.

In this examination, candidates were asked how the writer, Steven Morris, uses language and

structure in the extract from Explorers or boys messing about? Either way, taxpayer gets rescue bill to

influence the reader’s opinion of the incident.

This piece contains a very wide range of features of language and structure as exemplified in the

mark scheme, but these are just examples of possible points that could be made and any valid

points that candidates make that are securely rooted in the text can be rewarded. There does not

need to be an equal number of points on language and structure, but both should be addressed

as, indeed, they were by the majority of candidates. It was noted that most candidates engaged

with the text well and approached the question confidently. One examiner stated: ‘This question

was answered impressively; candidates were well-prepared and had been taught the text in

detail.’

As stated earlier, most examiners found that candidates responded well to the question with

many candidates achieving marks in Level 4 and few falling below Level 3. As such, nearly all

responses showed a clear understanding of language and structure, supported by relevant

textual evidence. The key discriminator was the degree of analysis of precisely why that language

choice or structural feature might influence the reader’s opinion. Where candidates did not quite

reach Level 3 quality, it was generally because they adopted a descriptive or narrative approach. A

few candidates bullet-pointed quotations, identified the technique illustrated and added a brief

comment. These could be quite lengthy responses but could not move beyond Level 2.

The majority of answers started with an examination of the title; this gives some useful material

but it is important to try and cover ideas from the whole text. Where candidates did work their

way through the article, there was frequent discussion of the use of theatrical language, the list of

rescue services, the inclusion of expert opinion and Ms Vestey’s words at the end. In terms of

vocabulary, the verbs 'plunged' and 'plucked', the adjective 'trusty' and the suggested punishment

of 'bottoms kicked' provided much scope for analysis. The best answers explored the overall

shape of the article as well as exploring the use and impact of techniques; examiners saw some

good focus on the author’s use of expert opinion, sarcasm and critical tone; some looked at how

the men were portrayed as entitled and lacking a social conscience and others wondered about

Morris' stance as a writer for The Guardian. Quotations were skilfully selected and integrated to

support the points made.

This was the question that most commonly led to candidates requiring an additional sheet of

paper to complete their answer. The three pages in the answer booklet reflect the number of

marks allotted and should be sufficient to achieve the top level. Onscreen candidates, using the

expanding answer box, also often overly long responses. Candidates need to ensure that they do

not: spend too long on this question, attempt to write all they know without selecting what is

relevant to the given question, include unnecessary generalised openings that simply restate the

question or concluding paragraphs that sum up what has already been said.
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This response demonstrates a clear understanding of some of the text’s language and

structural features and how they are used. Points are not sufficiently developed to move

into 'exploration' (a Level 4 requirement). The selection of references is appropriate. The

response securely meets Level 3 descriptors and so was given a mark at the top of the level.

Level 3 - 7 marks

Try and look closely at individual words and phrases that you quote and explain their

impact/effect as precisely as you can.
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The candidate opens with a focus on the title and then moves through the text selecting

relevant features, although they do not quite reach the end of the piece. A range of language

and structure points is considered and the candidate demonstrates a thorough

understanding and exploration of the way these are used to achieve effects. This quality is

not quite fully sustained; for example, there could have been further expansion on how

humour is created. The selection of references is detailed and appropriate.

Level 4 - 9 marks

Try to show that you have considered the whole text. For instance in this response, the

candidate could have linked the word 'boys' in the title to Ms Vestey’s words at the end of

the passage.
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The candidate focuses on analysis of language and structure and how this might impact the

reader throughout this response. At times, the development of some points is thorough

(Level 4) rather than perceptive (Level 5) and, as with the previous response, the ending of

the text is not covered but it meets all of Level 4 criteria and there is sufficient analysis to lift

this into Level 5.

Level 5 - 11 marks

Note how saying Morris shows 'disdain' towards the two men gives a greater precision to his

attitude, rather than simply saying he dislikes them.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and

connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed

between five levels, carries almost half of the total marks available for reading. This year there

were very few candidates who did not attempt the question or who wrote very brief responses

and thereby missed the opportunity to gain a significant number of marks; examiners reported

that the vast majority of candidates achieved marks within Levels 3 and 4. This is encouraging;

careful time-management is crucial for success in this examination so it was also pleasing to see

that many candidates had factored in time to plan with care the points that they wished to make.

Examiners recognise the challenge of the question and were impressed by the standard of

responses; one examiner commented that ‘most responses were remarkably thorough’.

The unseen passage worked very well with the Anthology text with the unusual dimension that

both featured Quentin Smith and gave differing views of the same incident and people involved.

Despite the information given that Text One was about the author’s ‘meeting with Quentin Smith

(who is one of the two explorers featured in Text Two’, there were some candidates who did not

appear to notice this. Sometimes this did not prevent candidates making some valid points of

comparison but it did lead a few to make inaccurate contrasts such as thinking that one text

described a terrible crash and the other did not or believing that Steve Brooks had died in Text

One but not in Text Two. There were one or two who did not realise that in Text One, Quentin

Smith was recounting events some years afterwards and therefore was not calmly smoking a

cigar at a time of crisis.

Some candidates made a brief plan (sometimes, effectively, a Venn diagram) which often

contributed to a more thoughtful, exploratory approach based on key elements of similarity or

difference rather than an explanatory, chronological approach to the texts. Where points were

then ticked off, it often led to a well-structured and coherent answer.

Lower-level responses tended to be brief and sometimes entirely narrative in response. Whilst

examiners noted that candidates almost all wrote about both texts, they tended to focus on

obvious, factual links between the texts. At this level, supporting evidence was not always

precisely chosen and there was some confusion between what constituted first or third person

narration.

Mid-level answers presented a range of appropriate comparisons and demonstrated a sound

understanding of the writers’ ideas and perspectives with most confidently contrasting the

positive portrayal of Smith and Brooks in Text One with the negative picture conveyed in The

Guardian article. Many candidates pointed out that Morris’ focus was on the rescue, whereas

McCluskie’s article created more empathy by looking at the drama of the accident and retelling its

harrowing events. The point that in Text One the helicopter was to blame for the incident and not

pilot error, whereas in Text Two the fault was laid squarely at the door of the pilots was also

frequently made.

Many candidates relished the opportunity to discuss writers’ bias, purpose and methods of

persuasion. There were some good observations about the difference between the more
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personal interview style of McCluskie’s piece, designed to convey the character of Quentin Smith,

and the deliberately distanced account from Morris who, in the astute words of one candidate,

‘denies the explorers a voice’. There were some candidates who felt that there was, in fact, some

element of bias in Text One as the author clearly seemed impressed and fascinated by Smith, his

‘lion-size personality’ and his ‘charisma’. There some interesting gender-based interpretations

including some that suggested that the evidence of Ms Vestey in Text Two served to emasculate

the explorers.

The more successful responses focused almost immediately on comparing specific details of the

extracts and looked closely at the writers’ perspectives – often a discriminator - as well as their

ideas. At the top level, responses included astute analysis of language, structure, purpose and

tone and explored the subtleties of the extracts. Responses at this level often impressed by the

manner in which they dealt with the nuances of the texts and shifts in perspective and tone. One

examiner noted that ‘the strongest answers were able to make more fine-grained comparative

points rather than broad brushstrokes’. At this level, there was skilful integration of a strategic

choice of supporting textual evidence.

There are different ways to approach this question, but examiners noted that the most successful

responses made each point a valid and appropriate comparison, with supporting references from

both extracts; this led to the balance required for marks within Levels 4 and 5. The use of a

comparative topic sentence at the start of each paragraph was also used effectively. Where

candidates dealt with one passage at length before moving on to the second - and it was pleasing

to note that this happened less often in this series - they often failed to make many actual points

of comparison.

The most successful responses were able to select pertinent words/phrases within the lines being

discussed, embed them effectively within their own sentences and, if looking at language

features, offer some astute analysis and make apposite links between the texts.

It is important to remember though that language and structure are only two of the possible

elements that can be considered. Some candidates became side-tracked into exploring these

features of each text separately at the expense of drawing out comparisons. Examiners felt that

some candidates fell into the trap of comparing by technique but this often had limited success

as the technique was often used for entirely different purposes. Where candidates focused on

the writers’ use of language and structure, the most successful responses effectively linked these

elements to the ideas and perspectives.
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The candidate makes a range of comparisons but not all of these, for example in the second

paragraph, are supported by textual evidence. At other points, quotations are put into a list

and not used effectively. In the third paragraph, Text Two is dealt with at greater length than

Text One. There is explanation of the writers' ideas and perspectives. This response was

awarded a mark within Level 3.

Level 3 - 12 marks

Try to avoid simply listing ideas or quotations; aim for some explanation of both.
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Right from the start, the candidate makes some effective points of comparison. Despite

occasional misunderstanding (e.g. of ‘Cornishman’) and some awkward expression, this

candidate offers a wide range of comparisons, and explores ideas and perspectives.

References are selected from the whole texts and are carefully balanced; there is some

thoughtful examination of the language used and this response was awarded a mark

securely within Level 4.

Level 4 - 17 marks

Note how equal weight is given to both texts in this response. Clear, effective points of

comparison are signposted with words that serve to link the texts such as 'however', 'also'

and 'both'.

Below is an example of a response that achieved full marks.
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The candidate has presented a varied and comprehensive range of comparisons, skilfully

synthesising material from both texts. Right from the start, with the insightful statements

about how the impact of the hostile environment is conveyed in the two texts, there is

sustained and perceptive analysis throughout. In this extremely assured response, points

are fully supported by discriminating references, balanced across both texts. It meets all

Level 5 criteria very securely.

Level 5 - 22 marks

Whilst many candidates noted the figures giving the height of the waves in Text One, note

how in this response that evidence is skilfully utilised to make a perceptive point about

perspective and contrasted to that of Text Two.
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Question 6

This question which asked candidates to write a speech on the topic of ‘First Impressions’ was the

more popular choice and produced some impressive responses. One examiner reported that

they saw many ‘really interesting and entertaining pieces’ with most candidates looking at both

parts of the stimulus statement and producing some effective argument and counter-argument.

Another examiner was pleased to see that the responses marked ‘revealed our exam-takers to be

a tolerant, open-minded, forbearing group’.

Generally, it was felt that candidates showed good awareness of the required form with effective

use of appropriate rhetorical devices such as direct address, list of three, repetition etc and the

audience of peers was usually addressed with a lively, friendly voice. Examiners stated that

anecdotes were used particularly effectively this year with many candidates drawing on their own

experiences of either judging or being judged.

Whilst the vast majority of candidates secured marks at the top of Level 3 or above, weaker

responses took a narrow view of the topic or became distracted by rather rambling content. At

the mid-level of achievement, there was often a straightforward approach repudiating prejudice

and quick-fire judgements. There were a number of candidates who told of negative first

impressions of people who later turned out to be good friends. Most included ideas about the

importance of first impressions when starting at a new school, going for an interview etc and the

limitations of first impressions on knowing someone deeply. 'Don’t judge a book by its cover’

seemed to be a recurrent theme, with many candidates using this to craft their piece and some

using it as an extended metaphor throughout their writing.

At the higher levels, there was a more complex approach, discussing how it is only human nature

to judge, that first impressions can be beneficial if instincts of danger prove correct but also

considering how we might temper such instincts. One examiner was left with a lasting impression

of a memorable response that ‘described the actions of a famous and charismatic serial killer

who was able to commit crimes as a result of making a good first impression – this was used as a

cautionary tale not to put too much faith in our initial judgements and made for a colourful read’.

The majority of candidates made appropriate vocabulary choices but writing is most effective

when candidates employ words that they understand. It is good to be ambitious in word-choice

but it is important that such words are used appropriately and enhance the response rather than

distract or confuse the reader. Basic punctuation was generally used correctly but there was

evidence of comma splicing and odd use of capital letters. Examiners felt that candidates at all

levels could consider how sentence structures might be varied and crafted for deliberate effect

and consider how paragraphing can contribute to a cohesive structure.

Invented statistics and quotations from ‘experts’ were often included but these need to be used

sparingly and convincingly and are not an essential element. Anecdotes were often used to good

effect although it is important not to become distracted into telling a story at length. Examiners

reported little evidence of planning and felt that some responses would have benefited from

being shorter but more tightly structured.
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This is a good example of a relatively brief response which does meet the Level 3 criteria,

but lacks the development to move to the top of the level. The candidate connects ideas and

uses paragraphs, using a range of vocabulary and sentence structures. Inaccuracies are only

minor and do not impede clarity.

AO4: Level 3 - 15 marks

AO5: Level 3 - 10 marks

The ideas in this piece are sound but would benefit from a little further expansion, especially

in the second paragraph. Ensure you allow sufficient time to tackle the writing question.
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This response meets Level 4 descriptors very securely, but lacks the sophistication and

subtlety to move into Level 5. There is successful communication, secure realisation of

purpose and effective use of tone and register. The candidate addresses the given audience

of peers throughout ('Look around you', 'As individuals, we are different…') and employs

other effective rhetorical devices such as use of first-person plural pronouns, listing, a

rhetorical question and declarative statements. Ideas are managed well. The candidate has

used a wide, selective vocabulary, accurate punctuation and uses a range of sentence

structures for effect.

AO4: Level 4 - 22 marks

AO5: Level 4 - 15 marks

Note how it is possible to achieve well within 2 sides of writing if there is close focus on the

task, technical accuracy and a tight, cohesive structure.

Below is an example of a response that gains full marks.
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This is an extremely impressive response, which meets the AO4 Level 5 criteria very securely

indeed and, perhaps, goes beyond them. It is sophisticated, perceptive and sustained. This

response also meets all AO5 Level 5 criteria very securely indeed: the candidate manipulates

complex ideas, uses a range of structural and grammatical devices, employs an extensive

vocabulary strategically and crafts a range of sentence structures accurately and selectively

for effect.

AO4: Level 5 - 27 marks

AO5: Level 5 - 18 marks
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Question 7

This question required candidates to write a magazine article about what makes someone a true

hero. Although fewer candidates opted for this task, examiners were impressed by the quality of

the response; one examiner noted that ’there were some very well-argued and mature

approaches to the topic’ and another found that responses to Question 7 ‘were overall more

creative than those for Question 6’.

Most candidates reflected on the differences between superheroes in movies and comic books

and those who act as real-life heroes such as nurses and firefighters. Many used examples of

sporting celebrities or people from the worlds of science or politics: Martin Luther King, Mahatma

Ghandi, Rosa Parks and Marcus Rashford were all frequently cited. The ‘not all heroes wear capes’

idea was often movingly linked to family members: one examiner noted that it ‘was not

uncommon to read a script that praised a parent for their bravery in settling in a new country to

secure a better life for their (often very articulate) child’.

Many candidates used the bullet points of suggested content as a helpful structural scaffold. As a

result, the majority of answers included an explanation of the qualities needed to be a hero with

most arguing that kindness, compassion and selflessness are key. At their best, responses were

sophisticated and persuasive in their arguments.

A ‘magazine article’ is quite a broad genre and almost all attempts at it were deemed to be

successful. Strong responses tended to make good use of catchy sub-headings, often in the form

of rhetorical questions, to organise and develop their writing. Weaker responses, however,

sometimes over-used sub-headings at the expense of producing developed paragraphs. Many

candidates judiciously decided that the task did not lend itself to including ‘statistics’ or ‘expert

opinion’ and sensibly relied on exploring and expanding their own ideas instead which often led a

greater degree of authenticity and originality.

Generally, there was a good level of technical accuracy in the responses to this question with use

of skilful subordination, signalling of development and progression and a wide and appropriate

vocabulary choice.

Final feedback on the writing questions:

There was some evidence that a small number of candidates had memorised pre-prepared

phrases or short sentences to use in their writing. This is not good practice as it leads to a lack of

spontaneity and originality and such lines were often ‘shoe-horned’ inappropriately into the

response.

To achieve the highest level in AO4, writing needs to be ‘perceptive’, ‘subtle’ and ‘sophisticated’

and there should be a clear focus on the appropriate form. For AO5, candidates should consider

the ordering of their ideas, write in clear paragraphs and aim to link them effectively. There needs

to be accuracy but also a ‘strategic’ use of an ‘extensive vocabulary’. Candidates should not avoid

using an ambitious vocabulary because they fear making spelling errors. They should also aim for

an assured and controlled use of a range of carefully-crafted sentence structures ‘to achieve

particular effects’. Those who did achieve higher-level marks frequently opened their piece with

an intriguing question, a powerful statement or a short sentence and proceeded to explore and

develop their ideas with fluency, clarity and enthusiasm.
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Some fairly simple ideas about the qualities of a hero are communicated reasonably clearly.

There is, however, limited development/explanation. Form, tone and register are

straightforward. On a best-fit basis, this response was awarded a mark just into Level 3 for

AO4. Ideas are ordered and expressed, although not fully developed and connected; there is

some correctly spelt vocabulary (environment, recycling), but control of punctuation is

inconsistent and there is a lack of capital letters.

AO4: Level 3 - 12 marks

AO5: Level 2 - 7 marks

Try and allow time to read through your work and check that you have used appropriate

punctuation.
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In this response, the candidate communicates clearly, with a clear sense of purpose and

appropriate tone and register.  Form is indicated through the use of straightforward sub-

headings although a couple of the paragraphs that follow are made up of only one or two

sentences. As a result, some elements are not developed but there is also, throughout the

article, some repetition of ideas. Appropriate ideas and information are connected. There is

use of a varied vocabulary (community, represented, undeniable) and spelling is generally

accurate, as is punctuation.

AO4: Level 3 - 15 marks

AO5: Level 3 - 10 marks

Try and take time to plan your response; this can help to ensure that you cover a good range

of points and avoid repetition.
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This response communicates successfully with thoughtfully developed ideas. The three sub-

headings contribute to the successful structure that starts with the popular perception of a

super-hero and returns to the idea at the end, having explored what makes a true hero; the

final paragraph makes the ‘message’ of the piece very clear. There is effective use of form,

tone and register throughout. This response is placed securely within Level 4 for AO4.

Information and ideas. are organised efficiently and some sentences have been

manipulated for effect, especially in the final paragraph. Within the piece, the candidate has

used a wide range of vocabulary (muscular, fantasise, roamed, teleportation), although

there are occasional spelling errors.

AO4: Level 4 - 20 marks

AO5: Level 4 - 13 marks

Carefully thought-out sub-headings can help you to structure your response and provide

focus for your ideas.

Below is an example of a Level 5 response.
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In this response ideas have been developed thoughtfully and they are sharply focused on

the task. Paragraphs begin in different - and carefully constructed - ways, with effective use

of form, tone and register. Communication is successful; the ideas are perceptive, though

perhaps not subtle, and they are often supported in a way that adds credence to them.

Complex ideas are skilfully manipulated using a range of techniques such as list of three,

rhetorical questions and varied sentence structures. There is an extensive vocabulary (traits,

extravagant, composure) and although there are some slips in spelling, the degree of

technical accuracy, including a range of punctuation, is good.

AO4: Level 5 - 25 marks

AO5: Level 5 - 17 marks

Aim to draw in your reader right from the start. Note here how the very brief opening

sentence offers an idea that is expanded upon in an imaginative and engaging way through

the first paragraph.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

• Be aware of the different Assessment Objectives to ensure that you focus your answers

specifically on the varying question requirements.

• Highlight the relevant lines in the text for Questions 1-3 to ensure that your answers come

from the correct part.

• Answer Question 2 in your own words as far as possible. Aim to make four clear and distinct

points. They can be set out separately but must be written in full and complete sentences.

• You should make five clear points for Question 3; brief quotations can be used to support

these points but quotations without explanation are not sufficient. Points can be set out

separately but must be in full and complete sentences and offer some interpretation.

• Consider the effects of language and structure features within the context of the given extract

in Question 4. Ensure that you focus on the question and avoid simply giving an overview;

highlighting key words in the question can help.

• Make a range of comparative points in Question 5. Rather than simply comparing the ideas or

events within the texts, try to link similar elements such as content, theme, tone, purpose,

narrative voice, language and support points with relevant quotations or textual references.

Ensure that references are balanced across both texts.

• Take time to make a brief plan for the higher tariff questions (5 and 6 or 7) and use it.

• Consider the given form and audience for the writing task and use these to inform register

and tone. Try to use a wide vocabulary and varied sentence structures. Think carefully about

how you can engage the reader right at the start and consider how you will end. This will help

you to produce a structured, cohesive and complete piece of writing. Allow time to proof-read

in order to achieve the highest possible degree of accuracy.

• Read all instructions carefully. Consider the marks allocated to each question and plan your

time accordingly so that you are able to attempt every question. Try not to spend too much

time on the low-tariff questions.

• Take great care with handwriting so that it is legible - examiners cannot mark what they

cannot read.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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