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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Questions (Q) 01-07 of Paper 1 of the International GCSE English Language A
linear version.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)

Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR

Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).

There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2
hours and 15 minutes with a total of 90 marks. The paper is organised into two sections each
worth 45 marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen
passage (Qs01-03) and a text from the International GCSE English Anthology (Q04) with a
total word count of approximately 2000 words. Q05 asks candidates to compare the two
texts. In this series, the unseen extract was adapted from Crocodylus by Rosita Boland, in
which she describes the time she spent at Crocodylus in Australia when she was 23. The
Anthology text was the extract from Beyond the Sky and the Earth: A Journey into Bhutan by
Jamie Zeppa in which she writes about her early days in Bhutan where she had moved to be
a teacher.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional
writing tasks. A particular form will always be specified and for this series the two tasks were
to write the text for a speech giving views on the statement ‘Life may be stressful at times, so
it is important to focus on all the things that can bring us happiness.’ (Q06) or to write a guide
to travelling aimed at young people. (Q07).

The Assessment Objectives (AO) for this paper are:

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas
and perspectives (Q01, Q02, Q03)
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AO2: Understand and analyse how writers use linguistic and structural devices to achieve
their effects (Q04)

AO3: Explore links and connections between writers' ideas and perspectives, as well as how
these are conveyed (Q05)

Section B: Writing

AO4: Communicate effectively and imaginatively. Adapting form, tone and register of writing
for specific purposes and audiences (Q06 or Q07)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate
paragraphing and accurate spelling, grammar and punctuation (Q06 or Q07)

This is an untiered specification and the choice of texts and questions set are such that all
candidates are able to access the paper and to show their abilities in reading and writing. The
vast majority of candidates sitting the paper in this series responded very positively to all
questions.

The two texts worked very well together and offered plenty of points of comparison and one
examiner noted that ‘candidates engaged really effectively with the unseen text’.

Candidates had been prepared well and all had, at varying levels, acquired and developed the
skills of interpretation and analysis. Many examiners felt that the standard of writing across
both Q06 and Q07 was often very impressive; ideas were explored and examined with a
good degree of maturity and insight.
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Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a
straightforward way into the paper and build confidence on the part of the candidates,
almost all of whom were able to gain the two marks available. The question directed
candidates to lines 5-7 and asked them to select two words or phrases that describe where
the plane landed.

The important advice for this question is to look at the line references given and to select
words or phrases from the passage, not to attempt to use own words and not to spend time
giving comment or explanation, which cannot be rewarded here.

On the few occasions where both marks were not achieved, this tended to be because
candidates had selected material from outside the line references. There was a number of
possible answers, but candidates do need to select carefully: eg ‘cleared field’ is an
acceptable answer, as is ‘field’ but ‘cleared’ on its own is not.

These two correct quotations were the ones that seemed to be chosen
most frequently.

Total: 2 marks
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The first quotation is incorrect because ‘cleared’ on its own is not
sufficient.

One mark can be awarded for the quotation in the second line and one
mark for a third quotation written below.

Total: 2 marks
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The first quotation is incorrect because it comes from outside the
given line references.

One mark given for the quotation in the second line.

Total: 1 mark

Highlight the line references in the question and in the Source Booklet
to ensure quotations come from the correct part of the text.
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When answering this question there is no need to write in complete sentences; the
quotations on their own are sufficient.

Two correct quotations have been selected and so gain both marks.

Total: 2 marks

Two correct words have been selected.

Total: 2 marks

Sometimes, as in this case, single words can be sufficient to gain the
marks.
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Question 2

This question moves on from Q01 by directing candidates towards a larger section of the
text.

Nearly all candidates achieved the full four marks for this question, which requires them to
select and interpret information. For this examination, the question asked candidates to look
at lines 13-22 and describe what the writer tells us about Crocodylus. Examiners noted that
the majority of candidates were able to select the relevant information and most candidates
received full marks.

It appeared that many candidates had been well-prepared and clearly understood that this is
a straightforward ‘retrieval of information’ question. However, some spent too long writing a
paraphrase of the whole extract or analysing how the writer expressed her thoughts about
the resort. Examiners were concerned that these candidates may not have had sufficient
time to spend on the later, higher-tariff questions. The most successful answers were those
where points had been carefully selected and set out separately.

There was a good range of possible points that could be made; those most made most
frequently were the location, the nature of the accommodation, the fact that it had opened
recently and the abundance of greenery.

It was clear that candidates had almost all understood what Crocodylus was like but where
candidates did not score full marks, it tended to be because they did not follow the
instruction 'In your own words'. A few took this to mean re-writing the extract from their
own first-person perspective and these were rarely able to gain many marks.

There was evidence in a small number of responses of indiscriminate copying from the
passage and some other candidates did not focus on the given lines and provided more of an
overview. Overall, there were fewer candidates who adopted an AO2 approach but where
they did, they tended to spend a long time making just two or three rewardable points.

Examiners reported that, as always, the most successful approach employed by candidates
was to make at least four discrete points. If these are set out separately then it can help both
the candidate and the examiner to see-at-a-glance how many points have been made. It is
important to remember that the question asks candidates to 'describe' and therefore,
although it is not necessary to write at length, it is not acceptable simply to list very brief
points. The response must be written in full and complete sentences that demonstrate
understanding and secure interpretation. It is important that the given lines are read closely
and carefully.
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The opening sentence of this response provides a very generalised
point about the author trying ‘to give a description of Crocodylus’
through ‘how it is built, designed’.

This is rather vague but gives enough of an overview to be rewarded as
an own point.

The second sentence, stating that ‘Crocodylus was seeking for
employees’ makes bullet point 12 from the mark scheme and so the
response gains two marks.

Total: 2 marks

Aim to make four clear, relevant points.
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The candidate has written a very full answer and covered a lot of the
points in the mark scheme (bullet points (bps) 1, 2, 4, 6, 7, 9, 10, 11, 12,
13).

Total: 4 marks

It may be a good idea to include an extra point but there is no need to
make as many points as you can. Remember there is a mark for each
valid point up to a total of four.
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Points are set out separately, which is very helpful.

All are valid and two correct points are actually made in the second
sentence.

Full marks are given (bullet points 1, 2, 3, 5, 12).

Total: 4 marks

Setting your answer with points on separate lines helps you and the
examiner to see how many points you have made.
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Question 3

This is the final AO1 question; it is worth 5 marks and, like Q02, requires candidates to show
their understanding of the text by selecting and interpreting ideas and information. For this
examination, they were asked to look again at lines 30-42 and explain the writer’s thoughts
and feelings.

In Q03, candidates are told that they 'may support' their points 'with brief quotations' and
the vast majority did so, to good effect. Examiners noted that many candidates achieved full
marks on this question and most demonstrated a secure understanding of what was
required.

Successful candidates often worked methodically through the set section of the text,
identifying key points. There were very few who looked at information that was not in the
relevant lines but where this happened there were references to arriving at Crocodylus or
what the job entailed.

Many candidates adopted the very successful approach of making five clear points,
sometimes set out separately on the page, written in full and complete sentences and
supported by relevant brief quotations. Most showed a good understanding of Boland’s
thoughts about her future, her sense of joy and freedom at being in Australia and her desire
to keep her job at Crocodylus. A few wrote about the fact that she took a run each morning
but this was not related to a relevant thought or feeling. Examiners noted that some
candidates began each point with ‘The writer thought …’ or ‘The writer felt …’ which helped
them to stay on-task.

Some candidates relied on integrated quotations to make a point but explanations are really
required to act as evidence of comprehension. Quotations should be used to support these
points. For example, stating that Boland "thought constantly what I was going to do for a
living" simply uses the quotation to try to make the point. However, stating that she ‘regularly
considers her future career' as she "thought constantly what I was going to do for a living’’
offers some interpretation and shows understanding.

Where some candidates did not achieve full marks it was because they made fewer than five
valid points, repeated a point or went outside of the given lines. A few expected long
quotations with no comment to act as evidence of their own understanding, but answers
including overlong quotations very rarely gained full marks.

In summary, the best answers used a good balance of short quotation and some
interpretation, paid attention to how many marks the question was worth and made five
clear and discrete points. These were often set out separately which, as with Q02, can be
useful both to candidate and examiner.
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In this response the candidate makes the point that the writer is
unsure of her future career (bp1) and that ‘she feels alive’ (bp6).

The point that ‘she can make a decision’ is not sufficiently clear to gain
a further mark.

Total: 2 marks

Aim to make five clear and appropriate points.
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Points are set out clearly and helpfully on separate lines.

Bp 5 from the mark scheme has been made twice (it is the sensation of
freedom that is thrilling) so overall only three marks can be given. Bp
1,5,7 can be credited.

Total: 3 marks

Check that the points you make are all different.
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Again, points have been set out clearly – six in total – but ‘the writer
was unsure’ and ‘Boland felt she had experienced something she never
had before’ are unfortunately too vague to be credited.

Total: 4 marks

Ensure your points relate specifically to the text
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This is a clear and focused response that gains maximum marks.

The following bullet points from the mark scheme are made:
Bp1,3,5,9,10.

Total: 5 marks

Note how the candidate has made a clear statement and followed it
with a supporting quotation.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and
analyse how writers use linguistic and structural devices to achieve their effects. It is
therefore a more challenging and discriminatory question and is worth 12 marks divided
over five levels.

In this examination, candidates were asked how the writer, Jamie Zeppa, uses language and
structure in the extract from Beyond the Sky and the Earth: A Journey into Bhutan to convey her
experience.

This piece contains a very wide range of features of language and structure as exemplified in
the mark scheme, but these are only examples of possible points that could be made. Any
valid points that candidates make that are securely rooted in the text can be rewarded. There
does not need to be an equal number of points on language and structure, but both should
be addressed as, indeed, they were by nearly all candidates.

Most candidates approached the question quite confidently and one examiner observed that
their answers ‘provided evidence of admirable and rigorous preparation by centres’.

Examiners commented that while there were ‘some impressive responses’, nearly all offered
at the least a basic understanding of the text. Thoughts about Zeppa’s attitude and
observations varied considerably at times. Mountains featured in nearly every response and
candidates were quite evenly divided between seeing the use of repetition as implying awe
or indicating boredom. Perhaps, both reactions could have been considered as alternatives.

The metaphor of the ‘giant child’ was sometimes explained as the landscape looking clumsily
constructed and at others as showing it was carefully crafted, depending on the candidate’s
interpretation. Both views were presented persuasively.

Many responses commented (sometimes at unnecessary length) on the unpleasant
breakfast. Sometimes, candidates only commented on it as an example of listing but better
answers explored the impact of the adjectives employed by the writer. One examiner noted
that the term ‘noun phrase’ was rarely seen but could have been usefully employed when
analysing this part of the text.

At the lower levels, candidates either identified features of language (and sometimes
structure) but offered little explanation of their effect within the passage or described and
made general comments on the text. At this level, some candidates offered a straightforward
narrative account of the text. They made vague observations about sentence lengths creating
‘impact’ or generic statements such as ‘the use of first-person engages the reader’.
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Mid-level candidates tended to work through the text, made a sound range of points and
selected apt textual references for support. However, they often did not move on to analyse
closely the impact or connotations of individual words and phrases or consider fully the
effect of the structural features.

Some candidates also did not cover the whole passage and therefore omitted what stronger
answers identified as a shift in perspective. This year, there appeared to be fewer, but still
some, candidates who wasted time on unnecessary introductions that set out what they
intended to cover and/or conclusions that simply repeated the points already made. Best
advice is to start with an immediate point on the use of language and structure rather than a
statement giving an overview of the text.

Sometimes, selected quotations were too long to be analysed productively.

The most successful responses dealt with the whole passage and made many insightful
points, selecting their textual references judiciously from throughout the text and one
examiner reported that there were some ‘excellent academic, sophisticated answers’.

Candidates achieving marks at the top end of the mark scheme skilfully interwove their
discussion of language and structure and deftly selected and embedded brief, apt quotations
to support points. They often used what was perceived as a change in Zeppa’s tone to shape
their responses into two parts. The first dealt with her sense of feeling overwhelmed by the
landscape and disappointed with what she found. The second examined her shift into an
appreciation of Bhutanese history, culture and people.

Many responses were very perceptive; one examiner noted that ‘some even considered the
privilege and problematic self-appointed authority of Zeppa’s voice from what could be seen
as a post-colonial perspective’. At this level, candidates were precise in their use of
quotations, linking different parts of the text.

The best responses demonstrated a sensitive understanding, dealt with a good range of
ideas from throughout the text and interwove their discussion of language and structure,
seeing the two as working symbiotically to convey meaning.
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The candidate comments on the use of a list in the first paragraph of
this answer and there is some attempt to explain its effect.

The example provided of imagery is not especially useful and the
comment that Zeppa uses the description to 'paint a picture' does not
look at the effect of the words within this particular text.

There is then mention of chronological structure and the inclusion of
‘detail about bhutans (sic) history’ with reasonable comments but no
evidence. Overall, this response meets all of the Level 2 criteria.

Level 2

Total: 4 marks

Try to support every point with textual evidence
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The candidate approaches the task quite methodically, adopts a Points,
Evidence, Explain (PEE) approach and makes a range of points about
techniques employed by the writer such as ‘repetition’, ‘adjectives’,
‘listing’, ‘imagery’ and ‘contrast’.

The final point about adjectives used to describe the Bhutanese people
only offers the simple comment that 'these adjectives are used to
describe Bhutanese'.

There is clear understanding and some explanation but the points,
although supported by relevant references, lack development. A mark
securely within Level 3 is appropriate.

Level 3

Total: 6 marks

Always try to explain the connotations of the words you select

Consider their impact/effect within the particular text you are writing
about.
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The candidate shows a clear level of understanding and makes some
relevant points about a number of features. They cover the use and
effect of ‘vivid imagery’ including metaphors, repetition, first-person,
chronological order and adjectives.

Points are supported by appropriate quotations although these are
sometimes overlong.

This response meets all of the Level 3 criteria and there is some
exploration, which lifts it just into Level 4.

Level 4

Total: 8 marks

Keep quotations brief. You do not necessarily need to write out a
whole sentence: select what is relevant.
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This response contains a wide range of interesting, and often
perceptive, points that the candidate explores and develops.

There is an assured understanding of language and structure and
whilst there is some use of literary terms such as metaphor, repetition,
colloquial language, ‘blunt vocabulary’, parenthesis etc the candidate
does not rely on these to demonstrate their good understanding.

There is secure analysis and use of discriminating references, which
help to secure a mark at the top of Level 5.

Level 5

Total: 12 marks

Note how this candidate develops a thoughtful analysis of language
and structure.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and
connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed
between five levels, carries almost half of the total marks available for reading. Therefore, it
is extremely important that candidates allow sufficient time for a developed response.

Although there were a few candidates who did not attempt the question or who wrote very
brief responses and thereby missed the opportunity to gain a significant number of marks,
one examiner reported that ‘there were very few who did not get into at least Level 3 with
most at Level 4’.

Another examiner commented that ‘it is so gladdening when almost everyone accesses the
question at their level of confidence’. This is encouraging; careful time-management is crucial
for success in this examination so it was also pleasing to see that many candidates had
factored in time to plan with care the points that they wished to make.

Examiners recognise the challenge of the question but there was extremely positive feedback
from them with one examiner stating that ‘a great many responses made a good range of
thoughtful points of similarity and difference.’

It was felt that the unseen passage worked very well with the Anthology text and enabled
candidates at all levels the opportunity to identify a range of comparisons. Some examiners
also felt that a number of candidates seemed to achieve a higher level of success with this
question than with Q04. It is perhaps the case with Q04 that they are trying to recall what
they have discussed in class rather than focusing on the requirements of the question in
front of them and that they feel more free to express their own ideas in Q05.

Some candidates made a brief plan, which often contributed to a more thoughtful,
exploratory approach, based on key elements of similarity or difference rather than an
explanatory, chronological approach to the texts.

At the lower end, candidates tended to focus on obvious, factual links between the texts,
such as both are about a young woman travelling; the landscapes described are different;
both are written in the first-person. Often these answers gave a point, perhaps supported by
a quotation but with no development, quickly moving on to making another point.

Whilst most candidates understood that both writers enjoyed positive experiences abroad,
there were some who believed Boland was keen to return home to Ireland and some who
felt Zeppa remained disappointed with Bhutan.
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Some candidates at this level retold the events of each text, sometimes with greater
emphasis on one text, rather than focusing on comparison or examining the perspectives
and experiences of the narrators. Others identified a number of techniques eg referring to
the use of imagery but offered little in the way of explanation or resorted to statements such
‘Text One uses dialogue but Text Two does not’, with no conclusions about the purpose or
effect drawn.

The more successful responses focused almost immediately on comparing specific details of
the extracts and looked at the writers’ perspectives as well as their ideas.

Popular points included:

the writers’ impressions on arrival at their destination
reasons for travel
other people and their relative importance
concluding views.

Most looked at how Text Two contains more in the way of information, with some candidates
linking this to the fact that Zeppa was a teacher.

At the top level, responses included astute analysis of settings, language, structure, purpose
and tone and explored the subtleties of the extracts. Responses at this level often impressed
by the manner in which they dealt with the nuances of the texts and shifts in perspective and
tone. They contrasted the more formal, detached approach adopted by Zeppa with the
personal enthusiasm and gusto of Boland’s journalism, described by one candidate as ‘a love-
memory’.

There are different ways to approach this question, but examiners noted that the most
successful responses made each point a valid and appropriate comparison, with supporting
references from both extracts; this led to the balance required for marks within Levels 4 and
5. The use of a comparative topic sentence at the start of each paragraph was also used
effectively. Where candidates dealt with one passage at length before moving on to the
second, they often did not make many actual points of comparison.

Feedback from examiners suggested that use of references can still be variable. Some
candidates use references within an almost entirely narrative response and offer no real
comment, others select relevant quotations but then do little more than paraphrase them
rather than offering any further explanation or expansion. More successful responses were
able to select pertinent words/phrases within the lines being discussed, embed them
effectively within their own sentences and, if looking at language features, offer some astute
analysis and make apposite links between the texts.
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It is important to remember, though, that language and structure are only two of the possible
elements that can be considered. Some candidates digressed into exploring these features of
each text separately at the expense of drawing out comparisons.

Examiners felt that some candidates fell into the trap of comparing by technique but this
often had limited success because the technique was often used for entirely different
purposes. One examiner wrote that: ‘I think that a common misconception is that Q05 is two
Q04-style answers glued together; in reality it has more of a focus on the themes and ideas
of the texts, rather than the minutiae of language and punctuation.’ One examiner observed
that where candidates focused on the writers’ use of language and structure, the most
successful responses effectively linked these elements to the ideas and perspectives.
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The opening paragraph offers a few obvious points of comparison,
such as that both texts are ‘about the writer’s journey’, both are set in
‘the middle’ of a place and there is a brief point about each writer’s
situation.

The second paragraph attempts some points on language, structure
and tone but these are brief, unsupported and not always clear. A
mark within Level 2 is appropriate.

Level 2

Total: 7 marks

Aim to support points with brief quotations from both texts.
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The candidate makes a number of points of comparison covering use
of first-person, writers’ ‘initial thoughts’, use of adjectives etc and offers
a mix of comment (final paragraph) and explanation (second
paragraph).

The references chosen are appropriate but most points would have
benefitted from further development.

This response sits securely in the middle of Level 3.

Level 3

Total: 11 marks
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This response opens with a clear, if brief, introductory point of
comparison.

The candidate goes on to look at a number of different elements of the
texts, such as the authors’ ‘messages’, use of imagery, the feelings that
are conveyed etc and provides some sound explanation.

The answer ends with a strong final point comparing Zeppa’s lack of
personal ‘connection’ to Bhutan with Boland’s ‘pure joy’.

The response is a little uneven in quality but there is sufficient in the
way of exploration of ideas and perspectives to receive a mark within
Level 4.

Level 4

Total: 15 marks

If comparing the language of the texts, ensure that you are looking at
the same or similar features.

Look at how language is used to convey particular ideas or feelings.
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The first paragraph of this response gives a succinct and relevant point
of comparison on the writers’ early feelings about the place to which
they have travelled.

It goes on to explore the ideas fully. Apt quotations have been selected
and used very efficiently to support points.

References are balanced across both texts and fully support the points
made.

All of the Level 4 criteria are met securely and a mark at the top of the
level can be given.

Level 4

Total: 18 marks

Note the effective opening paragraph, which makes a link about
content and a point of contrast about the writers' reactions.
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This is a strong and engaging personal response that skilfully draws
out a number of subtle and sophisticated links and points of
comparison between the two texts.

The candidate considers many different elements and features
including the writers’ ‘appreciation’, use of anecdote and first-person,
‘intent’, impact of previous experiences etc.

Real insight is shown when the writers’ perspectives and attitudes are
analysed and interpretation of the texts is thoughtful and persuasive.

Pertinent and discriminating references have been selected to support
the points made and this response is worthy of full marks.

Untidy presentation and any technical errors do not detract in any way
from the quality of this response, which is marked for the quality of
understanding of the texts.

Level 5

Total: 22 marks
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Question 6

Candidates are required to answer just one writing task but it carries half of the total marks
available for the paper and so they must ensure that they allow sufficient time to plan and
organise their response.

There are two assessment objectives for writing.

AO4: Communicate effectively and imaginatively, adapting form, tone and register of writing
for specific purposes and audiences. (27 marks spread over five levels)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate
paragraphing and accurate spelling, grammar and punctuation. (18 marks spread over five
levels)

The topic of Q06, which asked candidates to write a speech giving views on the statement
‘Life may be stressful at times, so it is important to focus on all the things that can bring us
happiness’, certainly seemed to resonate with a lot of candidates because it was by far the
more popular choice. One examiner said ‘there were some really lovely responses’ and
another reported that ‘I have taken away some excellent advice regarding how to be less
stressed and more happy’.

However, it was clear that many young people do feel great levels of stress, often connected
with pressure to achieve academic success. It is to be hoped that they all have the
opportunity to discuss this topic and share their concerns.

Generally, it was felt that candidates showed good awareness of the required form. One
examiner reported that many candidates ‘were able to adopt a consistent and convincing
tone of advisory authority’ and the audience of peers was usually addressed with a lively,
friendly voice.

Common causes of stress that were covered included school work, with particular emphasis
placed on preparation for exams, friendship issues and family worries. Some looked at how
causes of stress change throughout a person’s lifetime and considered what stresses adults
might face such as employment and money worries.

Whilst some of the lower-level responses seemed to dwell at length on the first bullet point
of the question, more successful speeches took on an uplifting tone when the second bullet
point was covered and the different things that can bring happiness were explored. These
ranged from listening to music, reading a beloved author, playing sport and talking to friends,
to visiting a ’rage room’.

Where candidates looked at both parts of the statement, cohesion and structure was often a
strength. At the higher levels, one examiner was pleased to see that many candidates
‘shaped ideas sequentially, often developing a crescendo towards their conclusion’.
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The majority of candidates made appropriate vocabulary choices but writing is most effective
when candidates employ words that they understand. It is good to be ambitious in word-
choice but it is important that such words are used appropriately and enhance the response
rather than distract or confuse the reader.

Basic punctuation was generally used correctly but examiners felt that candidates at all levels
could consider how sentence structures might be varied and crafted for deliberate effect.
Invented statistics and quotations from ‘experts’ were often included but these need to be
used sparingly and convincingly and are not an essential element. Anecdotes were often
used to good effect although it is important not to become distracted into telling a story at
length.

At the top level candidates produced eloquent, impassioned and sophisticated responses
and some impressed the examiners with the mature and philosophical nature of their ideas.
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The response opens with an address to the audience although it does,
perhaps, sound more like a start to a letter.

The candidate follows the bullet points and provides a list of stressful
situations and also a list of things that will not cause stress.

There is some slight development of ideas with a suggestion as to how
the stress could be alleviated but the candidate does seem to move
away from the task somewhat.

Content is broadly appropriate and there is some grasp of purpose
shown by the controlled use of the second-person.

Tone and register are straightforward. Spelling is sound, some
punctuation is used with control but there are errors in syntax. The
response sits firmly within Level 2 for both AOs.

Level 2

AO4: 10 marks

AO6: 6 marks

Total: 16 marks

Remember to organise your writing using paragraphs.
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There is clear communication and appropriate use of form, style and
register.

The candidate writes out the stimulus statement but then engages the
audience through use of a rhetorical question ‘Who doesn’t feel stress
sometimes?’ followed by the short sentence response ‘Well obviously
no one.’

There is a clear structure and the candidate connects a sound range of
ideas covering the causes of stress and suggesting ways of relieving it,
for example through baking, playing sports or visiting ‘a rage room’.

Form, tone and register are fully appropriate throughout and all of the
Level 3 criteria for AO4 are met.

There is a little unevenness in spelling but punctuation is quite
accurate and there is some deliberate sentence crafting.

Best-fit places this securely in Level 3 for AO5 but not right at the top.

Level 3

AO4: 17 marks

AO5: 10 marks

Total: 27 marks

Note the effective use of a rhetorical question followed by an emphatic
answer in the opening paragraph.
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This response is at the top of Level 4 for AO4 and approaching the top
end of the level for AO5.

There is a very assured approach to the task and the candidate
efficiently covers the causes of stress — ‘puberty, exams, new schools
or even parties!’ — but moves through to explore how it is important to
focus on the things that bring happiness.

There is a reassuring and calm tone that is very successful and overall,
there is a secure realisation of the task and effective use of style and
register.

Ideas are managed well and cohesively, a wide vocabulary has been
used and sentence structures have been carefully crafted.

Level 4

AO4: 22 marks

AO5: 14 marks

Total: 36 marks

Note how the end of this response links back to the opening, giving a
clear and effective structure.
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There is a sustained, high-level quality of writing in this excellent
speech. Right from the opening paragraph the candidate seeks to
engage the listener in a variety of ways and does so very skilfully.

A range of techniques is used to convey the points, from the alliterative
triad of causes of stress ‘family, finance, feeling left out’ to the
evocative description of ‘the pinprick sensation of freshly-cut grass’ to
the recurring motif of looking for ‘silver linings’ that is threaded
throughout the response.

Complex ideas are manipulated with dexterity and there is excellent
technical accuracy.

Overall, this is an extremely impressive and sophisticated piece of
writing and achieves full marks.

Level 5

AO4: 27 marks

AO5: 18 marks

Total: 45 marks

69 Int GCSE English Language 4EA1 01R



Question 7

This question required candidates to respond to the statement ‘Travel can offer many
benefits to young people, but they should ensure that they are properly prepared’ and write
a guide to travelling aimed at young people. Although fewer candidates opted for this task,
one examiner noted that ‘the variety of approaches and material was delightful’. Another
said ‘I really enjoyed marking this one and I was intrigued to see what preparations were
covered and what advice was offered’.

At the lower levels, responses often listed items to take and consisted of a series of brief
sentences about what to do to keep safe. To achieve well, ideas need to be developed and
explored in detail. A few candidates based their responses on the texts used for the exam
and whilst it is fine to acquire some ideas, it is important not to copy. Some answers became
accounts of a personal trip and although the use of an anecdote can enliven a response it
should not be the sole content of the answer.

Examiners reported that candidates often wrote in interesting and quite imaginative ways
and expressed themselves with confidence and authority. There were often touches of
humour and a real sense of what might engage a young reader, keen to set out on their
travels

There were some responses where the required form was not evident and others where
candidates relied too heavily on listing ideas in bullet form. Obviously, a guide might include
these to make it accessible to a range of readers but short phrases do not provide evidence
of a range of sentence structures or enable development of ideas. Many candidates did use
an appropriate balance of a heading and sub-headings providing a framework followed by
paragraphs of writing and occasional bullet points.

An understanding of the conventions of a given form, as well as an awareness of audience,
can help candidates to make appropriate language choices that will lead to apt register and
tone.

As with Q06, examiners felt that more attention could be given to accurate use of varied
punctuation.

Final feedback on the writing questions:

To achieve the highest level in AO4, writing needs to be ‘perceptive’, ‘subtle’ and
‘sophisticated’ and there should be a clear focus on the appropriate form.

For AO5, candidates should consider the ordering of their ideas, write in clear paragraphs
and aim to link them effectively.
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There needs to be accuracy but also a ‘strategic’ use of an ‘extensive vocabulary’. Candidates
should not avoid using an ambitious vocabulary because they fear making spelling errors.
They should also aim for an assured and controlled use of a range of carefully-crafted
sentence structures ‘to achieve particular effects’.

Those who did achieve higher-level marks frequently opened their piece with an intriguing
question, a powerful statement or a short sentence and proceeded to explore and develop
their ideas with fluency, clarity and enthusiasm.
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This candidate communicates clearly with a sense of purpose and uses
an appropriate form and register throughout with the target audience
clearly addressed.

Opportunities to develop ideas are missed, possibly due to time
constraints, and therefore the requirements of the intended reader are
not met fully.

Paragraphing helps to make meaning clear and there is an attempt to
adapt and craft some sentences.

Marks for this response were within Level 3 for both AOs.

Level 3

AO4: 16 marks

AO5: 11 marks

Total:

Total: 27 marks
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Allow sufficient time for the writing question so that you can develop
ideas effectively.
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The candidate approaches the task with confidence and clarity of
purpose.

The guide is effectively structured with the three sub-headings used to
give direction and order to the content.

Ideas are developed appropriately and there is careful and deliberate
choice of vocabulary that mixes the colloquial ‘rookie mistake’ and the
formal to good effect.

The target audience of young people is at the forefront throughout
and this is a successful piece of writing that is best placed towards the
top end of Level 4 for both AOs.

Level 4

AO4: 21 marks

AO5: 14 marks

Total: 35 marks

Note how the use of sub-headings helps to indicate the given form.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

Be aware of the different assessment objectives to ensure that you focus your answers
specifically on the varying question requirements.
Highlight the relevant lines in the text for Qs01-03 to ensure that your answers come from
the correct part.
Answer Q02 in your own words as far as possible; do not copy out large chunks of the text.
Aim to make four clear and distinct points. They can be set out separately but must be
written in full and complete sentences.
Make five clear points for Q03; brief quotations can be used to support these points but
quotations without explanation are not sufficient. Do not spend time analysing the
language of the quotations. Points may be set out separately but must be in full and
complete sentences and offer some interpretation.
Do not waste time on a general introduction or summative conclusion in Q04 – every
sentence should be earning marks.
Consider the effects of language and structure features within the context of the given
extract in this question. Ensure that you focus on the question and avoid simply giving an
overview; highlighting key words in the question can help.
Make a range of comparative points in Q05. Rather than simply compare the ideas or
events within the texts, try to link similar elements such as content, theme, tone, purpose,
narrative voice, language and support points, with relevant quotations or textual
references. Ensure that references are balanced across both texts.
Take time to make a brief plan for the higher tariff questions (Q05 and Q06 or Q07) and
use it.
Consider the given form and audience for the writing task and use these to inform register
and tone. Try to use a wide vocabulary and varied sentence structures. Think carefully
about how you can engage the reader right at the start and consider how you will end.
This will help you to produce a structured, cohesive and complete piece of writing. Allow
time to proof-read in order to achieve the highest possible degree of accuracy and keep
handwriting as neat as possible.
Read all instructions carefully. Consider the marks allocated to each question and plan
your time accordingly so that you are able to attempt every question. Try not to spend too
much time on the low-tariff questions.
Take great care with handwriting so that it is legible. Avoid using a very thick pen because
this can obscure letter formation and the ink can smudge or leak through into subsequent
pages.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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