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Introduction

This report will provide exemplification of candidates' work, together with tips and
comments, for Questions 1-7 of Paper 1 of the International GCSE English Language A.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)

Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR

Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).

There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2
hours and 15 minutes with a total of 90 marks. The paper is organised into two sections each
worth 45 marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen
passage (Qs1-3) and a text from the International GCSE English Anthology (Q4) with a total
word count of approximately 2000 words. Q5 asks candidates to compare the two texts. In
this series, the unseen extract was adapted from Classroom of the damned in which the
writers describe how, despite having severe dyslexia, Will Carter has achieved academic
success. The Anthology text was the extract from Young and dyslexic? You’ve got it going on by
Benjamin Zephaniah in which he describes his experience of dyslexia.

The texts worked extremely well together and examiners noted that candidates responded
with interest and engagement.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional
writing tasks. A particular form will always be specified and for this series the two tasks were
to write a letter to the headteacher of a local school suggesting ways in which it could be
improved (Q6) or to write a magazine article entitled ‘How to achieve success in life’.(Q7).

The Assessment Objectives for this paper are:

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas
and perspectives (Q1, Q2, Q3)
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AO2: Understand and analyse how writers use linguistic and structural devices to achieve
their effects (Q4)

AO3: Explore links and connections between writers' ideas and perspectives, as well as how
these are conveyed (Q5)

Section B: Writing

AO4: Communicate effectively and imaginatively, adapting form, tone and register of writing
for specific purposes and audiences (Q6 or Q7)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate
paragraphing and accurate spelling, grammar and punctuation (Q6 or Q7)

This is an untiered specification and the choice of texts and questions set are such that all
candidates are able to access the paper and to show their abilities in reading and writing. The
vast majority of candidates sitting the paper in this series responded very positively to all
questions.

It was clear that candidates were all able to show some understanding of the ideas in the
unseen text. Examiners reported that ‘the extracts were well-balanced and interesting with
obvious appeal to most candidates and elicited some very successful responses’.

Candidates had been prepared well and all had, at varying levels, acquired and developed the
skills of interpretation and analysis. Many examiners felt that the standard of writing across
both Qs 6&7 was very high with many level 4 and level 5 quality responses which one
examiner felt were ‘Incredible! Genres are spot on and the use of rhetoric and lexis often
demonstrated some very mature thinkers and writers.’
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Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a
straightforward way into the paper and build confidence on the part of the candidates,
almost all of whom were able to gain the two marks available. The question directed
candidates to lines 11-12 and asked them to select two words or phrases that describe Jo.

The important advice for this question is to look at the line references given and to select
words or phrases from the passage, not to attempt to use your own words and not to spend
time giving comment or explanation which cannot be rewarded here.

On the few occasions where both marks were not achieved, this tended to be because
candidates had selected material from outside the line references. There were a number of
possible answers, but candidates do need to select carefully: e.g. 'same school in East
Dulwich' was acceptable but 'East Dulwich' on its own was not.
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Two correct words were selected and so two marks awarded. The
majority of candidates chose these words.

Single words can be enough to gain the marks if they clearly answer
the question.

The candidate has made two correct points in each line of the answer
so has done more than enough to gain both marks.
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The phrases selected do not come from the correct part of the text,
and are not, in any case, used in the passage to describe Jo so no
marks can be awarded.

It can be useful to highlight the line references and key words in the
question.

The first point was not made very often but is correct and there are
two correct points in the second line.
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The first word selected is correct but the second comes from outside
the given lines (and does not describe Jo). This response is therefore
worth 1 mark.

Whilst, as we have seen, single words can gain the marks, they have to
be carefully selected and accurate.

Two correct points are made and two marks gained.
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Question 2

This question moves on from question 1 by directing candidates towards a larger section of
the text. Nearly all candidates achieved the full four marks for this question, which requires
them to select and interpret information. For this examination the question asked candidates
to look at lines 27-36 and describe Will Carter’s experiences at school. Examiners noted that
the majority of candidates were able to select the relevant information and ‘showed that
information retrieval had been taught well.' Examiners noted that ‘the most successful
answers were concise’ and there was concern that some candidates wrote ‘very full answers
which were longer than necessary and may have impacted on the time available for the
other question.’

There was a good range of possible points that could be made and most candidates achieved
full marks; the most commonly made points were those about Will being in the lowest sets,
having poor teachers, finding out that he had dyslexia and demanding assistance. Many
candidates picked up on the fact that Will’s grandparents were keen to help him and avoid
the same mistakes as were made with his mother, but a few got a little confused and thought
it was the grandparents who took the copy of the Disability Discrimination Act into the
teacher’s office and stated the need for help. In addition to the points on the mark scheme,
examiners were advised that candidates might make their own valid and rewardable points.

It was clear that candidates has almost all clearly understood what Will’s experiences at
school were like, but where candidates did not score full marks, it tended to be because they
were struggling to follow the instruction 'In your own words'. There was evidence in a small
number of responses of indiscriminate copying from the passage and some other candidates
failed to focus on the given lines and provided more of an overview. Overall, there were fewer
candidates who adopted an AO2 approach but still some who veered into offering their own
views about how awful the situation must have been for Will, criticising his school and
teachers and thus failed to focus on making the required number of points.

Examiners reported that, as always, the most successful approach employed by candidates
was to make at least four clear discrete points. If these are set out separately then it can help
both the candidate and the examiner to see at a glance how many points have been made. It
is important to remember that the question asks candidates to 'describe' and therefore,
although it is not necessary to write at length, it is not acceptable to simply list very brief
points. The response must be written in full and in complete sentences that clearly
demonstrate understanding and secure interpretation. It is important that the given lines are
read closely and carefully.
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The candidate makes a rather vague statement in their first sentence
which is not really supported by the text, but then makes a valid point
in the second sentence (bullet point 3). This brief response earns 1
mark.

Aim to make four, clear and relevant points to secure full marks.
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After a general statement that Will Carter’s experience was miserable,
the candidate goes on to make three specific and rewardable points
(bullet points 2,1,4).
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Clear understanding is shown in this succinct response and bullet
points 1,2,3,10 are credited.

Setting out each point on a separate line makes it clear to you and the
examiner how many points there are.
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The candidate has written a very full answer and covered more than
four of the points in the mark scheme (bullet points 1,3,5,6,8,10).
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Question 3

This is the final AO1 question; it is worth 5 marks and, like question 2, requires candidates to
show their understanding of the text by selecting and interpreting ideas and information. For
this examination, they were asked to look again at lines 37-47 and explain how Will Carter’s
experience of education improved.

In question 3, candidates are told that they 'may support' their points with brief quotations'
and the vast majority did so to good effect. Examiners noted that many candidates scored
full marks on this question having been taught to select quotations carefully and explain the
content rather than the language.

Successful candidates often worked methodically through the set section of the text
identifying key points; there were very few who looked at information that was not in the
relevant lines. Many students adopted the very successful approach of making five clear
points, sometimes set out separately on the page, written in full and complete sentences and
supported by relevant brief quotations. Some relied on integrated quotations to make a
point but explanations are needed to act as evidence of understanding, and quotations
should only be used to support these points. For example saying that Will ‘went from being in
the lowest sets to getting A stars‘ simply uses the quotation to try and make the point.
However, stating that ‘Will had previously limited academic success but then started to
achieve high grades as we are told he went from being in the lowest sets to getting A stars’
offers some interpretation and shows understanding. Where some candidates did not
achieve full marks it was because they repeated a point or, in some instances considered
bullet point 4 as two separate points A few expected long quotations with no comment to act
as evidence of their own understanding, but answers including overlong quotations very
rarely gained full marks. One examiner noted that some candidates selected long quotations
but separated the opening and closing words with ellipsis and failed to make the point
precisely.

In summary, the best answers used a good balance of short quotation and some
interpretation, paid attention to how many marks the question is worth and made five clear
and discrete points, often set out separately which, as with question 2, can be useful to both
candidate and examiner.
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In this brief response four different points have been made (bullet
points 2,1,8,3). No quotations have been selected to support the points
but the instruction is that candidates 'may' do so, and therefore whilst
most candidates find it helpful to use quotations, it is not a
requirement.

Remember that if you do include quotations in your answer, they
should be used to support the point; on their own with no explanation
they cannot make the point.
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Five rather brief but valid points have been made. They are set out
clearly and supported by appropriate quotations (bullet points
1,2,3,5,7).

As with question 2, setting points out on separate lines can let you
check easily how many you have made.

16Int GCSE English Language 4EA1 01R



The candidate has made five relevant points (bullet points 1,3,4,7,8)
that are clearly and separately set out; bullet point 5 is also there but
all copied from the text and so not explained.
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This looks like a detailed response at first sight, but although it opens
with an appropriate point (bullet point 3) it is then copied entirely from
the extract and so only gains 1 mark.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and
analyse how writers use linguistic and structural devices to achieve their effects. It is
therefore a more challenging and discriminatory question and is worth 12 marks divided
over five levels.

In this examination, candidates were asked how the writer, Benjamin Zephaniah, uses
language and structure in the extract from Young and dyslexic? You’ve got it going on to convey
his experiences.

This piece contains a very wide range of features of language and structure as exemplified in
the mark scheme, but examiners were advised that these are just examples of possible
points that could be made and instructed that any valid points that candidates make that are
securely rooted in the text can be rewarded. There does not need to be an equal number of
points on language and structure, but both should be addressed as, indeed, they were by
nearly all candidates. It was evident to examiners that most candidates had ‘been taught
really well’, had a secure knowledge of this text and reached at least level 3 with a high
number achieving level 4 and above: one examiner reported that ‘answers to this question
were mostly thorough and perceptive’. Another examiner was pleased to note that ‘learners
were almost universal in their condemnation of Zephaniah’s teachers’ conduct as outmoded
and ignorant’.

Examiners commented that nearly all responses offered at the least some understanding of
the text. At the lower levels, candidates either identified features of language (and sometimes
structure) but offered little explanation of their effect or described and made general
comments on the text, failing to focus on how the writer shocks the reader. At this level,
some candidates offered a straightforward narrative account of the text with vague
observations about sentence lengths creating ‘impact’ or general comments such as ‘the use
of first-person engages the reader’, even more simply ‘the account is written in chronological
order’. One examiner came across a number of candidates who used bullet points to identify
features of language and structure which, inevitably, led to a lack of development
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Mid-level candidates tended to work through the text, made a sound range of points and
selected apt textual references for support, but often did not move on to analyse closely the
impact or connotations of individual words and phrases or fully consider the effect of the
structural features. Some examiners felt that at this level, candidates were sometimes taking
more of a question 5 approach and writing more about Zephaniah’s ideas and perspectives
rather than trying to analyse language. There was also some evidence of candidates referring
to sophisticated features that they did not fully comprehend and some mis-terming of parts
of speech. However, examiners were pleased to see many candidates who examined the
effect of the light-hearted, humorous tone that Zephaniah adopts at times. This year there
appeared to be fewer, but still some, candidates who spent too long on unnecessary
introductions that set out what they intended to cover and conclusions that simply repeated
the points already made.

The most successful responses dealt with the whole passage and made many insightful
points, selecting their textual references judiciously from throughout the text. Whilst many
candidates had chosen to write about the triplet ‘no compassion, no understanding and no
humanity’, the best candidates picked up on the fact that ‘humanity’ is left until last in the
line, thus placing emphasis on it and highlighting the harshness of Zephaniah’s experiences.
One examiner wrote that: ‘The strongest candidates were able to pick up on the more subtle
details, such as the shift to directly addressing the reader as ‘you’ towards the end of the text,
and how it moves from personal experiences to inspiring others.’ The examiner was further
‘impressed by the number of candidates who were able to comment accurately on links to
Aristotle’s modes of persuasion, such as the emotive language in the opening building up
pathos, and Zephaniah’s honesty giving him a sense of ethos.’ At this level, candidates were
precise in their use of quotations, linking different parts of the text. The best responses
demonstrated perceptive understanding, dealt with a good range of ideas from throughout
the text and interwove their discussion of language and structure, seeing the two as working
symbiotically to convey meaning.
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The candidate makes quite a solid opening statement about how
Zephaniah starts the piece with a ‘critic (sic) of the educational system
that he had’ and goes on to make a clear point about the use of a
triplet supported by quotation. A point on the use of a question is
made in the second paragraph. In both instances, the candidate
considers the effect on the reader. This is quite a slight response but
there is just sufficient in the way of explanation to lift it into Level 3.

Try to look at more than just the opening part of the Anthology text for
this question; your points should be selected from the whole text.
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This is a methodical and straightforward response that offers some
appropriate points on use of first person, content and structure. There
is some explanation but points are not developed. This sits firmly in
the middle of Level 3.

To achieve a mark beyond Level 3, aim to explore points fully and really
consider the impact of the language and structure features you have
chosen to write about.
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After a short plan and a brief introductory sentence, the candidate has
produced a thorough answer which makes a number of relevant and
thoughtful points about language and structure. The middle
paragraph, with points on tone (and its effect on the reader) and
language, is particularly strong. All of the Level 4 criteria are met

It is a good idea to jot down a plan but do make sure you check you
have included your planned points. In this answer, the candidate does
not make the point about the 'cyclical structure' they had noted; this
might have helped to lift the response into the top level.
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This response contains a wide range of perceptive and insightful points
and demonstrates some extremely good understanding. The candidate
is discriminating in their selection of references and offers some
analysis of a range of language and structural features such as the use
of rhetorical question, tricolon, hyperbole, metaphor, direct speech,
use of anecdote, and tone. Points are often developed with close
examination of word choice. This fulfils all of the Level 5 criteria.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and
connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed
between five levels, carries almost half of the total marks available for reading so it is
extremely important that candidates allow sufficient time for a developed response.
Although there were a few candidates who did not attempt the question or who wrote very
brief responses and thereby missed the opportunity to gain a significant number of marks,
one examiner found that candidates ‘seemed very often to have budgeted their time well
across the paper, leaving the opportunity for a full and thoughtful answer.’ Careful time-
management is crucial for success in this examination and it was pleasing to see that many
candidates had factored in time to plan with care the points that they wished to make.

Examiners recognise the challenge of the question but there was extremely positive feedback
from them with one examiner stating that ‘a great many responses were thorough and
delightful to read.’ It was felt that the unseen passage worked very well with the anthology
text and enabled candidates at all levels the opportunity to identify a range of comparisons.
One examiner reported that responses to this question ‘were the strongest answers. The two
texts complemented each other so beautifully and some of the work candidates produced
was superb’. Another examiner was impressed by the responses seen which ‘were well-
written, fluent and covered a good range of comparisons; there was evidence of very good
teaching.’ Yet another reported that ‘the level of autonomous, personal response driven by
the unseen component of this question was simply stunning.’

At the lower end, candidates tended to focus on obvious links between the texts such as both
being about a man with dyslexia; both men had a hard time at school; both men became
successful. Often these answers gave a point, perhaps supported by a quotation but with no
development, quickly moving on to making another point. Some candidates at this level
retold the events of each text, sometimes with greater emphasis on one text, rather than
focusing on comparison or examining the perspectives and experiences of the narrators.
Others identified a number of techniques, eg referring to the contrast between first and third
person but offered little in the way of explanation of their effect. Stronger responses,
however, went on to explore how this meant that Text Two was more emotive, personal and
encouraging, whereas Text One had a more detached, informative and concerning tone
about the state of education.
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The more successful responses focused almost immediately on comparing specific details of
the extracts and looked at the writers’ perspectives as well as their ideas. Popular points
included: the very similar attitudes of the teachers in each text and the use of dialogue to
show their insults indicating how strong a memory this was for both Carter and Zephaniah;
the difference in time period of the two men’s experiences and the fact that Carter could use
the assistance of technology that was not available to Zephaniah. Some candidates made a
brief plan which often contributed to a more thoughtful, exploratory approach based on key
elements of similarity or difference rather than an explanatory, chronological approach to
the texts.

At the top level, responses included astute analysis of settings, language, structure, purpose
and tone and explored the nuances and subtleties of the extracts. Responses at this level
often impressed by the manner in which they dealt with the shifts in perspective, person and
tone across the texts. Although less assured responses sometimes believed Will Carter was
saying ‘I made it, so anyone can’ the most astute understood that he was saying the opposite
and concluded that Text One was therefore more pessimistic whilst Text Two was more
motivational. The best candidates were able to explore what they saw as a key difference in
theme: that Carter succeeded despite his dyslexia, whereas Zephaniah feels he succeeded
because of it.

There are different ways to approach this question, but examiners noted that the most
successful responses made each point a valid and appropriate comparison with supporting
references from both extracts; this led to the balance required for marks within Levels 4 and
5. Where candidates dealt with one passage at length before moving on to the second, they
often failed to make many actual points of comparison.

Feedback from examiners suggested that use of references can still be variable. Some
candidates use references within an almost entirely narrative response and offer no real
comment, others select relevant quotations but then do little more than paraphrase them
rather than offering any further explanation or expansion. More successful responses were
able to select pertinent words/phrases within the lines being discussed, embed them
effectively within their own sentences and, if looking at language features, offer some astute
analysis and make pertinent links between the texts, for example the way in which both
writers use drug analogies.
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It is important to remember that language and structure are only two of the possible
elements that can be considered. Some candidates became side-tracked into exploring these
features of each text separately at the expense of drawing out comparisons. Examiners felt
that some candidates fell into the trap of comparing by technique, but this often had limited
success as the technique was often used for entirely different purposes. One examiner wrote
that: ‘I think that a common misconception is that question 5 is two question 4-style answers
glued together; in reality it has more of a focus on the themes and ideas of the texts, rather
than the minutiae of language and punctuation.’ One examiner observed that where
candidates focused on the writers’ use of language and structure, the most successful
responses effectively linked these elements to the ideas and perspectives.
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This is a very brief response but the candidate does offer some
obvious comparisons, eg both about young men, both written in the
present about the past. There is some comment that shows
understanding of key ideas and a quotation from each text to support.
A mark of 7 within Level 2 is appropriate.

Ensure you allow enough time to tackle this question properly as it is
worth nearly half of the marks for reading.
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The candidate offers some explanation of relevant comparative points
on tone and the experiences of Will Carter and Benjamin Zephaniah in
school. There is some imbalance in references to the texts with greater
consideration given to Text Two. Overall, this response sits firmly in the
middle of Level 3.

Try to ensure that you deal with each extract equally and that your
references are balanced across both texts.
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There is a real sense of personal engagement with the text in this
response and quite a wide range of comparative points is made,
covering such elements as theme, language and attitude. Exploration
of ideas could be more developed at times, but this is a thorough
answer that considers both texts in a balanced way and is worthy of a
mark at mid-level 4.

If you write an introduction, ensure it makes some immediate points of
comparison as this candidate has done.
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Right from the start there is an assured approach to this question. The
candidate presents an extremely full and detailed response with
excellent analysis of language and perspective. A couple of points such
as that the chances of prison are high ‘due to their different thinking’
and the final interpretation of Carter’s statement are not quite as
strong but, overall, this answer offers a varied and comprehensive
range of comparisons and it is placed very securely within Level 5.
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Question 6

This question, asking candidates to write a letter to the headteacher of a local school
suggesting ways in which it could be improved seemed to strike a chord with some
candidates and led to some enthusiastic and engaging responses. One examiner wrote: ’I
loved the insight I was given into students’ perceptions of schooling.’

Generally it was felt that candidates showed good awareness of the required form with one
examiner reporting that ‘Every piece I marked had a firm grasp that the task was a letter and
a relatively formal one.’ The majority of candidates made appropriate vocabulary choices
which led to a suitable register and tone and produced clear and structured responses.

Candidates approached the task in different ways but generally used the bullet points to help
structure a cohesive response although at the lower levels there was sometimes a tendency
to list a litany of complaints and little on what could be done to improve the situation.
Examiners noted that more successful responses often focused on only one or two ideas but
really explored and developed them.

Issues raised ranged from dissatisfaction with the food choices offered to the cleanliness of
the school to the length of break times. It was noted that stronger responses were able to
turn these complaints from a moan into a persuasive idea such as the candidate who wrote:
‘If we are more rested, we are more likely to learn better and therefore eventually perform
better in our exams which will make the school look better in the league tables.’ A number of
candidates drew inspiration from the texts and wrote about the lack of provision and support
for students with dyslexia or other learning needs.

Many candidates chose to adopt a persona which was often done to good effect and
examiners appreciated the range of impressive and entertaining voices: outraged matron,
scandalised proud parent, diligent and conscientious head student, concerned local
councillor. The necessity of conveying disapproval encouraged the use of an impressive
range of discourse markers. One examiner noted that ‘A number of strong candidates also
included an element of flattery, starting by discussing the positives of the school before
moving on to explain the things that needed to be improved.’ Examiners also enjoyed reading
those letters that included some elements of humour.

At the top level candidates produced eloquent, persuasive and sophisticated responses that
really explored the needs of students and how these could best be met.
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The candidate makes a clear and appropriate start to their answer
which addresses the key issues. They look at the comfort needs of the
school community and refer to the problems of inadequate breaks and
the state of the air conditioners and consider what could be done to
ameliorate the problems and improve the situation for students. There
is clear communication throughout and a very sound sense of
purpose. Paragraphing helps to make meaning clear and there is an
attempt to adapt and craft some sentences – ‘focused, refreshed and
on track!’. All Level 3 criteria are met for both AOs.

Whilst it is important to know how to set out a formal letter, for exam
purposes and to save time it is sufficient to start with the salutation;
there is no need to include the addresses of sender and recipient.
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The candidate has made what seems to be a useful plan which has
helped to structure an effective response. The salutation at the start
clearly indicates appropriate form and the candidate adopts a suitably
formal tone of address throughout. Several areas of concern are raised
including provision of special needs, need for more technology in the
classrooms, improved school food and better sports facilities. There is
thorough explanation of the issues and suggestions of how the
situation could be remedied. Ideas are managed well in a clear and
well-ordered manner. There are some random capital letters and
occasional technical errors but there is use of a selective vocabulary
and a range of punctuation. This answer sits securely in the middle of
Level 4 for both AO4 and AO5.

This response shows how a plan can be used effectively to cover ideas,
their development and reminders about form, tone and register.
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This is a lively, engaging and thought-provoking letter which presents
an extremely confident and articulate critique of the school’s provision
of creative subjects. The candidate argues skilfully and very
persuasively for greater emphasis on the arts in this sophisticated and
impressive piece which presents incontestable reasons for greater
emphasis on the arts. Written expression is sophisticated and
perceptive and there is a clever mix of complex ideas, humour and
frank personal opinion ‘I’m being honest’. The response is deserving of
full marks.
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Question 7

This task was the slightly more popular of the two writing questions and invited candidates to
write a magazine article entitled ‘How to achieve success in life’.

One examiner observed that the task ‘allowed candidates to exhibit flair and individuality and
some responses were extraordinary in their handling of the topic and worthy of a place in
any Sunday supplement magazine.’ Candidates provided many different definitions of
success with some of them stressing the subjectivity of the term. Many students conveyed
thoughtful and wise ideas and, as one examiner pointed out, 'seem likely themselves to lead
successful lives, having observed what truly matters in life: meaningful work, close
relationships and a positive mindset.'

At the lower end, some candidates seemed unsure as to the requirements of the text type
and form of writing but generally speaking most candidates produced clear pieces that were
structured appropriately. Some used features such as a heading, a sub-heading or two and
judicious use of bullet points to indicate that the response was an article. One examiner
noted that weaker responses did not conclude their article satisfactorily but seemed to ‘fizzle
out’ of ideas, whereas stronger responses ended with an uplifting and inspiring sign off.

A common approach to this question was to start by considering the nature of success and
then explore it and support ideas with ‘statistics’ or quotations from ‘experts’. A number of
candidates looked at examples of hard-working celebrities who had succeeded against the
odds through hard work. Some candidates used personal anecdotes to good effect with
many using the example of not having worked hard enough for a test in the past but later
finding success when they did apply themselves to their studies. Strong responses contained
good use of metaphor, comparing success to climbing a mountain or, in one memorable
example, a plant that needs watering and the right conditions in order to flower.

There was evidence that a few responses had adopted what appeared to be an identical
structure with paragraph openers such as ‘Imagine this..’, ‘Now imagine this…’. Whilst,
obviously it is important to teach structural techniques, it seemed that this particular one
might have been instilled too strictly and examiners considered that it led to a stifling of
creativity and originality.

On the whole, examiners felt that candidates ordered their ideas efficiently; spelling was
generally good but punctuation could be used more effectively. Where candidates had
written a list of punctuation marks to include, these were often ‘shoe-horned in’ rather than
used for deliberate effect.

Finally, a number of examiners raised concerns about the quality of handwriting; cramped,
tiny writing can often be illegible and can lead to candidates not necessarily gaining the
marks their responses deserve because they are indecipherable.
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Final feedback on the writing questions:

To achieve the highest level in AO4, writing needs to be ‘perceptive’, ‘subtle’ and
‘sophisticated’ and there should be a clear focus on the appropriate form. For AO5,
candidates should consider the ordering of their ideas, write in clear paragraphs and aim to
link them effectively. There needs to be accuracy but also a ‘strategic’ use of an ‘extensive
vocabulary’ and an assured and controlled use of a range of sentence structures ‘to achieve
particular effects’. Candidates should not avoid using an ambitious vocabulary because they
fear making spelling errors. Those who did achieve higher-level marks frequently opened
their piece with an intriguing question, a powerful statement or a short sentence and
proceeded to explore and develop their ideas with fluency, clarity and enthusiasm.
Candidates are advised that colloquialisms such as ‘gonna’ and ‘wanna’ should only be
employed in direct speech.
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It is possible that the candidate ran out of time but this is a very brief
and undeveloped response. The essay topic is used as a headline and
then followed by the use of the first bullet point as a sub-heading.
There is some explanation of what makes someone a successful
person (based on the second bullet point of the question) and then a
series of bullet points giving advice on how to be successful. As such
this response does not really move beyond ‘broadly appropriate’, ‘some
grasp of purpose’ and ‘straightforward’ and so is best-placed towards
the top of Level 2 for AO4. It is written with clarity and a fair degree of
technical accuracy but its brevity keeps it in Level 2 for AO5.

It is important to allocate sufficient time for this question; the exam
paper itself suggests 45 minutes should be spent on the writing task.
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The candidate aims to hook the reader straight away with the opening
question: ‘Do you think that it is easy to achieve success?’ and then
goes on to discuss the theme of success. The candidate has worked
hard to make a range of points but there is some awkwardness in
expression which at times impedes clarity. There is, however, a clear
sense of purpose and appropriate use of form, tone and register.
Best-fit places this within the lower end of Level 3 for AO4. Spelling is
accurate but there are syntactical errors and for AO5 this is best placed
at the top of Level 2.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

1. Be aware of the different assessment objectives to ensure that you focus your answers
specifically on the varying question requirements.

2. Highlight the relevant lines in the text for Questions 1-3 to ensure that your answers
come from the correct part.

3. Answer Question 2 in your own words as far as possible; do not copy out large chunks
of the text. Aim to make four clear and distinct points. They can be set out separately
but must be written in full and complete sentences.

4. You should make five clear points for Question 3; brief quotations can be used to
support these points but quotations without explanation are not sufficient. Do not
spend time analysing the language of the quotations. Points can be set out separately
but must be in full and complete sentences and offer some interpretation.

5. Do not waste time on a general introduction or summative conclusion in Question 4 –
every sentence should be earning marks. Consider the effects of language and
structure features within the context of the given extract in this question. Ensure that
you focus on the question and avoid simply giving an overview. Highlighting key words
in the question can help.

6. Make a range of comparative points in Question 5. Rather than simply compare the
ideas or events within the texts, try to link similar elements such as content, theme,
tone, purpose, narrative voice, language and support points with relevant quotations or
textual references. Ensure that references are balanced across both texts.

7. Take time to make a brief plan for the higher tariff questions (5 and 6 or 7) and use it.
8. Consider the given form and audience for the writing task and use these to inform

register and tone. Try to use a wide vocabulary and varied sentence structures. Think
carefully about how you can engage the reader right at the start and consider how you
will end. This will help you to produce a structured, cohesive and complete piece of
writing. Allow time to proof-read in order to achieve the highest possible degree of
accuracy and keep handwriting as neat as possible.

9. Read all instructions carefully. Consider the marks allocated to each question and plan
your time accordingly so that you are able to attempt every question. Try not to spend
too much time on the low-tariff questions.

66Int GCSE English Language 4EA1 01R



Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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