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Introduction

This report will provide exemplification of candidates' work, together with tips and comments, for

Questions 1-7 of Paper 1 of the International GCSE English Language A linear version.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)

Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR

Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).

There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2 hours

and 15 minutes with a total of 90 marks. The paper is organised into two sections each worth 45

marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen passage

(Questions 1-3) and a text from the International GCSE English Anthology (Question 4) with a total

word count of approximately 2000 words. Question 5 asks candidates to compare the two texts.

In this series, the unseen extract was adapted from Dance Delight by Emine Saner in which she

writes about her meeting with Rose Ayling-Ellis, who is deaf. The Anthology text was the extract

from Young and Dyslexic? You’ve got it going on by Benjamin Zephaniah in which he describes his

experience of dyslexia. The paper worked well and many responses were a real pleasure to read.

Examiners were impressed by the quality of the work that they marked and centres are to be

congratulated for all the careful preparation that was carried out for this exam.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional

writing tasks. A particular form will always be specified and for this series the two tasks were to

write the text for a speech in response to the statement ‘In our lives, there are certain people or

things that inspire us.’ (Question 6) or to write a guide for staff at schools suggesting ways in

which they can make school life a positive experience for their students. (Question 7).

The Assessment Objectives for this paper are:

Section A: Reading

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas and

perspectives (Questions 1-3)

AO2: Understand and analyse how writers use linguistic and structural devices to achieve their

effects (Question 4)
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AO3: Explore links and connections between writers' ideas and perspectives, as well as how these

are conveyed (Question 5)

Section B: Writing

AO4: Communicate effectively and imaginatively. Adapting form, tone and register of writing for

specific purposes and audiences (Question 6 or 7)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate

paragraphing and accurate spelling, grammar and punctuation (Question 6 or 7)

This is an untiered specification and the choice of texts and questions set are such that all

candidates are able to access the paper and to show their abilities in reading and writing. The

vast majority of candidates sitting the paper in this series responded very positively to all

questions.

The two texts worked very well together and offered plenty of points of comparison and one

examiner noted that ‘there were some lovely comments on the inspirational messages of both

writers’.

Candidates had been prepared well and all had, at varying levels, acquired and developed the

skills of interpretation and analysis. Many examiners felt that the standard of writing across both

Questions 6 & 7 was often very impressive; ideas were explored and examined with a good

degree of maturity and insight and one examiner reported how ‘both writing questions allowed

candidates to showcase a range of written skills’.
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Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a

straightforward way into the paper and build confidence on the part of the candidates, almost all

of whom were able to gain the two marks available. The question directed candidates to lines 1-4

of the unseen text and asked them to select two words or phrases that describe how people

reacted to Rose dancing in the park.

The important advice for this question is to look at the line references given and to select words

or phrases from the passage, not to attempt to use own words and not to spend time giving

comment or explanation which cannot be rewarded here.

On the very few occasions where both marks were not achieved, this tended to be because the

candidate had selected material from outside the line references or because they had misread

the question and selected words or phrases that described Rose herself, for example 'delighted'

or 'infectious happiness'. It is also essential that there is some degree of selection, so copying out

the whole of the given lines will not earn marks.
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In this answer, the quotations cover four rewardable points: line 1 contains bullet points 4

and 5 from the mark scheme and line 2 contains bullet points 1 and 2.

2 marks

It is important to select carefully from the given lines. This answer contains more than is

required for both marks.
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Two correct words are selected: bullet points 4 and 5 from the mark scheme.

2 marks

This response exemplifies how single words, judiciously chosen, may be sufficient to gain

both marks.
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The first point is incorrect as it describes Rose rather than the people. Bullet point 3 from

the mark scheme is made in the second line.

1 mark

Be sure that you have actually answered the question. Underlining key words, in this case

'how people reacted', can be useful.
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Unfortunately, the candidate has used their own words to describe how the people reacted

but the question requires the selection of 'two words or phrases' from the given lines, so no

marks could be given for this response.

0 marks

Ensure that you choose appropriate words or short phrases from the given lines to answer

this question.
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Question 2

This question moves on from Question 1 by directing candidates towards a larger section of the

text. Nearly all candidates achieved the full four marks for this question, which requires them to

select and interpret information. For this examination the question asked candidates to look at

lines 17-28 and describe Rose’s experience on the dance show.

Examiners noted that the majority of candidates were able to select the relevant information and

most candidates received full marks. It appeared that many candidates had been well-prepared

and clearly understood that this is a straightforward ‘retrieval of information’ question. There

were many possible points to be made; the majority of candidates picked up on Rose’s

determination, the level of challenge she faced, the emotional highs and the significance and

impact of her participation on the show as its first deaf contestant. Many candidates tried to

ensure full marks by including an additional fifth point.

Candidates who did not achieve full marks sometimes repeated points, made fewer than four

points or used quotations to make their points. There was evidence in a very small number of

responses of indiscriminate copying from the passage, changing only one or two words into ‘own

words’ or simply missing out selected words. A few candidates failed to focus on the given lines

and provided more of an overview. It is important to remember that this question has the

instruction ‘In your own words’ and many candidates made admirable attempts to choose

relevant points and describe them in their own way. Examiners were surprised, however, at the

number of candidates who wrote ‘deaf’ as ‘death’ which, whilst recognisably an error and

obviously not penalised, did lead to some odd-sounding comments.

Overall, there were fewer candidates who adopted an AO2 approach but, where they did, they

tended to spend a long time making just two or three rewardable points. Examiners were

concerned that these candidates may not have had sufficient time to spend on the later, higher-

tariff questions. Candidates who sat the paper onscreen also often wrote far more than was

required.

Examiners reported that, as always, the most successful approach employed by candidates was

to make at least four clear discrete points. Some candidates wisely decide to include an 'extra'

point' in case one proves not to be rewardable. If points are set out separately then it can help

both the candidate and the examiner to see at a glance how many have been made. It is

important to remember that the question asks candidates to 'describe' and therefore, although it

is not necessary to write at length, it is not acceptable to simply list very brief points. The

response must be written in full and complete sentences that clearly demonstrate understanding

and secure interpretation. It is important that the given lines are read closely and carefully.
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The first point in the response comes from outside the given line references and so cannot

be rewarded. However, bullet points 1,5,8,9,10 are subsequently covered in the candidate’s

own words.

4 marks

Check line references carefully.
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Although the candidate has included some unnecessary quotations, bullet points 6 and 11

are covered in their own words ('a very pivotal moment' and 'happiness that deaf people are

being included in media').

2 marks

Remember that quotations should not be used in response to this question as the

instruction is to answer 'In your own words'.
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Bullet points 2,3,7,11 have been made in this clear and focused response.

A few words from the text have been incorporated into the answer, but most of this is in

own words that demonstrate a clear understanding of Rose’s experiences.

4 marks

This response shows how full marks can be gained concisely. Setting out points separately

can help an examiner distinguish which parts of the mark scheme have been addressed.
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Question 3

This is the final AO1 question; it is worth 5 marks and, like Question 2, requires candidates to

show their understanding of the text by selecting and interpreting ideas and information. For this

examination, they were asked to look again at lines 29-40 and explain what we learn about Rose’s

time at school.

In Question 3, candidates are told that they 'may support' their points 'with brief quotations' and

the vast majority did so to good effect. Examiners noted that many candidates scored full marks

on this question and most demonstrated a secure understanding of what was required. As with

Question 2, it was noted that candidates who sat the paper onscreen often wrote far more than

was required and must ensure that they do not spend too long on low-tariff questions.

Successful candidates often worked methodically through the set section of the text identifying

key points. There were very few who looked at information that was not in the relevant lines but

where this happened there were references to Rose dancing in the park or the impact of the

silent dance, neither of which are about her experiences at school. Many candidates adopted the

very successful approach of making five clear points, sometimes set out separately on the page,

written in full and complete sentences and supported by relevant brief quotations. Most showed

a good understanding of Rose’s experiences at school (although some mistakenly thought that

she received no support); popular points made often focused on the first part of the extract with

references to Rose for the most part enjoying her time at school but finding challenges and

knowing she was fortunate to have a mother who supported her and ensured she, unlike most of

the other deaf children, had help in class.

Some relied on integrated quotations to make a point but explanations are really required to act

as evidence of comprehension and quotations should be used to support these points. For

example, stating that Rose ‘didn’t get bullied’ simply uses the quotation to try and make the point.

However, writing ‘Rose says she ‘didn’t get bullied’ which suggests that she was not mistreated at

school’ offers some interpretation and shows understanding.

Where some candidates did not achieve full marks it was because they made fewer than five valid

points, repeated a point or went outside of the given lines. A few expected long quotations with

no comment to act as evidence of their own understanding, but answers including overlong

quotations very rarely gained full marks.

In summary, the best answers used a good balance of short quotation and some interpretation,

paid attention to how many marks the question is worth and made five clear and discrete points,

often set out separately which, as with Question 2, can be useful to both candidate and examiner.
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Although it looks at first as if the candidate may have made just two points, within each

paragraph two points from the mark scheme have been covered.

In the first paragraph bullet points 10 and 8 are rewarded and in the second paragraph 6

and 7 ('life as easy as possible in school'). In this instance the candidate selected some

relevant parts of the extract but did not make five rewardable points.

4 marks

For this question, it may be helpful to work through the extract from the start. This might

help to ensure sufficient points have been made to gain full marks.
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Although this response looks quite brief, it covers a large number of bullet points 1,3, ('hard

for her to learn'), 6,7,8,10,12 and 5.

5 marks

It can be helpful to set out points on separate lines. This will signpost the different points

made to both you and the examiner.
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Clear understanding is shown throughout this response. The answer is clearly set out and a

good number of points have been made: bullet points 3 ('challenging'), 1 ('sparse'), 2,6,7,10

and 11.

5 marks

This is a good full answer that does more than is required for full marks. It is important to

manage time carefully, so remember it is not necessary to fill the page to gain maximum

marks.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and

analyse how writers use linguistic and structural devices to achieve their effects. It is therefore a

more challenging and discriminatory question and is worth 12 marks divided over five levels.

In this examination, candidates were asked how the writer, Benjamin Zephaniah, uses language

and structure in the extract from Young and dyslexic? You’ve got it going on to convey his views of

being dyslexic.

This piece contains a very wide range of features of language and structure as exemplified in the

mark scheme, but these are just examples of possible points that could be made and any valid

points that candidates make that are securely rooted in the text can be rewarded. There does not

need to be an equal number of points on language and structure, but both should be addressed

as, indeed, they were by the majority of candidates. It was noted that most candidates engaged

with the text well and approached the question confidently. One examiner reported that on the

whole ‘candidates seemed to be very well-prepared for this question’ and another was impressed

by ‘some amazingly enthusiastic responses’. Across all levels there were some candidates who

referred to dyslexia as a 'mental disability', when it should more aptly be understood as a

learning difficulty that primarily affects reading and writing skills.

At the lower levels, candidates either identified features of language or - more frequently this

year - of structure, but offered little explanation of their effect within the passage or described

and made general comments on the text. At this level, there tended to be a lack of focus on the

question with comments, for example, about the racial discrimination that Zephaniah faced or a

straightforward narrative account of the text. Responses were often brief and did not comment

on more than the start of the piece, although there was a generally sound understanding of

Zephaniah’s harsh experiences at school, with much outrage expressed.

Mid-level candidates tended to make a sound range of points and to select apt textual references

for support. However one issue reported frequently by examiners this year was that, whilst

candidates showed a solid understanding of the passage and Zephaniah’s strongly-held view that

dyslexia should be seen as an ‘advantage’, they did not really address how language and structure

were used to convey these ideas effectively throughout. Responses often started off looking quite

closely at some of the techniques used in the opening paragraphs, i.e. the emotive verb ‘suffered’,

the contrast between this and the following clause, the use of pronouns, tricolons etc, but then

drifted into a more general overview of the piece and opportunities to explore the use of

language or structural features were missed.

From examiner feedback, the most common advice for candidates aspiring to the higher levels is

to ‘focus on the how’. For example, how does the use of humour impact the reader’s

understanding of Zephaniah’s view on dyslexia? How do metaphors, dynamic verbs, direct speech

or anecdotes shape the emotional tone of the text and impact the reader?

The most successful responses did just that; they dealt with the whole passage and made many

insightful points, selecting their textual references judiciously from throughout the text.

Candidates at the top end of the mark scheme skilfully interwove their discussion of language

and structure and deftly selected and embedded brief, apt quotations to support points. One
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examiner reported that: ‘Higher-achieving candidates wrote with impressive linguistic insight, for

instance: ‘The modal verbs ‘must’, ‘should’ and ‘can’t’ reflect the speakers’ fluctuating certainty’.

There was often a skilled analysis of complex features such as anaphora, sibilance, antithesis.

Such candidates were also able to show, for example, how the use of anecdote was not just a way

to draw the reader in and illustrate a point but formed a part of structural layering as the writer

moved from this to becoming more polemical and building an argument. There was good

understanding of the use of a cyclical structure and the oft-quoted sentence 'We are the

architects, we are the designers' was effectively analysed with many pointing out that this

conveyed a view that those with dyslexia could plan and craft their lives.

This was the question that most commonly led to candidates requiring additional answer pages

and there were also over-long answers from candidates who sat the paper onscreen. It seemed

that some candidates could not resist the temptation to write all they knew about the piece,

including some elements that did not directly relate to the question, and long responses often

included repeated ideas or unnecessary 'padding'. As with all questions, a lengthy response does

not guarantee a high mark.
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This is a brief response in which the candidate identifies a number of features of language

and structure such as direct address, speech, rhetorical questions and statistics. Some

points are supported by quotation and some comment is offered but this tends to be

general and could apply to any text: 'makes the reader feel more involved', 'makes it more

personal to the reader', 'adds more detail, 'gets the reader thinking'. Some points such as

that on complex sentences and hyperbole give no examples. Some understanding is shown

but this is quite limited.

Level 2 - 3 marks

Try to explain the effect of your chosen examples within the specific text you are writing

about.
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The response demonstrates a clear understanding of language with some explanation, but

this is not developed. Explanation is sometimes rather general and often about the content

rather than the language and structure features. This response sits firmly in the middle of

Level 3.

Level 3 - 6 marks

Try to explain the impact of particular words that you have quoted. For example, in the

sentence 'We are the architects, we are the designers' what do the nouns 'architects' and

'designers' actually suggest? What is the effect of using the first-person plural pronoun 'we'?
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This response covers quite a wide range of relevant language and structure points. There is

clear explanation, with at times some exploration, of the features selected. Points are

supported by a detailed selection of references. The response sits securely within Level 4.

Level 4 - 9 marks

This is a good answer but to secure marks within the higher levels, always try to develop

your points. For example, in the above response, there could also have been a closer look at

the language used in the tricolon quoted.

Below is an example of a response that gains full marks.
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The candidate offers perceptive analysis of language and structural techniques supported

by a discriminating selection of references. Amongst other points, there is an effective and

insightful understanding of chronological structure and tone. This is an impressive response

that fulfils all of the Level 5 criteria.

Level 5 - 12 marks

Note how this candidate has skilfully selected appropriate parts of the whole text to focus

on.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and

connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed

between five levels, carries almost half of the total marks available for reading. This year

examiners were pleased to see that there were very few candidates who did not attempt the

question or who wrote very brief responses and thereby missed the opportunity to gain a

significant number of marks; examiners reported that the vast majority of candidates achieved

marks within Levels 3 and 4. This is encouraging; careful time-management is crucial for success

in this examination, so it was also pleasing to see that many candidates had factored in time to

plan with care the points that they wished to make.

Examiners recognise the challenge of the question but there was extremely positive feedback

from them. Below are some examiner comments, all testament to the careful preparation and

guidance provided by the teachers of this specification.

‘This series produced a number of excellent responses. It was impressive to see the sheer

amount of comparisons candidates were writing about.’

‘I continue to admire how much candidates can produce in the time given.'

‘This question allowed candidates to showcase their ability to synthesise valid material across the

sources.’

‘Candidates seemed to enjoy this question; there were mature, thoughtful responses which

identified the range of ideas and emotions covered in both texts.’

‘I felt that, overall, candidates seemed more confident in comparing this year – well done to them

and their teachers!’

The unseen passage worked very well with the Anthology text and afforded candidates at all

levels the opportunity to identify a range of comparisons. Some examiners also felt that a

number of candidates seemed to achieve a higher level of success with this question than with

Question 4. It is perhaps the case with Question 4 that they are trying to recall what they have

discussed in class rather than focusing on the requirements of the question in front of them and

feel more free to express their own ideas in Question 5. Nearly all candidates were able to

demonstrate some level of comparison between the text with one examiner noticing that ‘the

difference in marks was down to what was done with the comparisons rather than finding them’.

The ideal approach often came from recognising the differences - such as Ayling-Ellis’ privilege

compared to Zephaniah’s deprivations - as well as the similarities. Often, there was a heart-

warming sympathy for the hardships described by the writers and an appreciation of the

resilience and inspirational qualities portrayed.

Some candidates made a brief plan (sometimes, effectively, a Venn diagram) which often

contributed to a more thoughtful, exploratory approach based on key elements of similarity or

difference rather than an explanatory, chronological approach to the texts. Where points were

then ticked off, it often led to a well-structured and coherent answer.
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Where candidates did achieve a mark below Level 3, their responses were often brief and

sometimes entirely narrative. Whilst examiners noted that candidates almost all wrote about

both texts, they tended to focus on obvious, factual links between the texts such as both were

about people dealing with difficulties to overcome or one was written by a man about himself

and one was about a woman and written by a journalist. There did at times appear to be some

confusion between first, second and third-person narratives. Candidates often did not support

their points with evidence, stating them but not proving them. Other responses tried to draw

links between completely different elements of the texts which rarely led to effective points.

Mid-level responses often made a good range of comparisons covering points such as school

experiences, support received and success achieved despite difficulties, but offered little more

than a brief comment or explanation. Simply listing comparisons without exploring the deeper

implications – such as how they reflect theme, tone or perspective - resulted in under-developed

responses. Others at this level tended to repeat ideas and some candidates used similar ideas -

or even copied parts - from their Question 4 response but did not link these sufficiently to the

unseen text to make useful comparisons. There were a number that demonstrated an overall

good understanding but wrote as if the writer of Text One was describing her own experiences

and thus missed the nuances of the different perspectives.

The more successful responses focused almost immediately on comparing specific details of the

extracts and looked closely at the writers’ perspectives – often a discriminator - as well as their

ideas. It was interesting that both first-person and third-person narratives were deemed as more

‘authentic’, depending on candidates’ own interpretations of what they read.

At the top level, responses included astute analysis of language, structure, purpose (inspirational

as well as informative) and tone and explored the subtleties of the extracts. Many thoughtfully

recognised the impact that the date of diagnosis would have had in terms of self-understanding.

Responses at this level often impressed by the manner in which they dealt with the nuances of

the texts and shifts in perspective and tone. They contrasted the more formal, distanced

approach adopted by Saner with the humour and power of Zephaniah’s words.

As stated in previous reports, there are different ways to approach this question, but examiners

noted that the most successful responses made each point a valid and appropriate comparison,

with supporting references from both extracts; this led to the balance required for marks within

Levels 4 and 5. The use of a comparative topic sentence at the start of each paragraph was also

used effectively. Where candidates dealt with one passage at length before moving on to the

second - and it was pleasing to note that this happened less often in this series - they often failed

to make many actual points of comparison.

The most successful responses were able to select pertinent words/phrases within the lines being

discussed, embed them effectively within their own sentences and, if looking at language

features, offer some astute analysis and make apposite links between the texts.

It is important to remember though that language and structure are only two of the possible

elements that can be considered. Some candidates became side-tracked into exploring these

features of each text separately at the expense of drawing out comparisons. Examiners felt that

some candidates fell into the trap of comparing by technique but this often had limited success

as the technique was often used for entirely different purposes. Where candidates focused on
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the writers’ use of language and structure, the most successful responses effectively linked these

elements to the ideas and perspectives.
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The candidate identifies a range of comparisons, many fairly obvious. Some of the points

are supported by quotations but there is very little in the way of comment about any of the

links made between the texts. This response fulfils Level 2 criteria.

Level 2 - 8 marks

Ensure that you try to offer some explanation of the points that you make.
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This is a very secure Level 3 response. The candidate offers some straightforward

comparisons (both have 'a disability to overcome', experiences at school, pride in who they

are) with explanation of the writers' ideas and perspectives, supported with appropriate

references/quotations.

Level 3 - 13 marks

To achieve a mark in Level 4, aim to explore and develop points of comparison covering such

elements as theme, language, tone and perspective.
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This is a good example of a candidate who may not write particularly fluently or with flair,

but whose response on this reading question meets Level 4 criteria securely. It considers a

wide range of comparisons, offers exploration of ideas and perspectives with references

which are balanced and fully support the points being made. There is a slight tendency to

repetition, which does not detract from the overall quality of the response.

Level 4 - 17 marks

Try to avoid repeating points; a brief plan may help to ensure that all points made cover

different ideas.

Below is an example of a top-level response.
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This is an impressive response which considers a wide and comprehensive range of

comparisons. There is analysis of language, structure, the writers' ideas and perspectives,

some of which is perceptive. The selection of references is discriminating, although some

points could have been made more securely if supported with a little more textual evidence.

Level 5 - 21 marks
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Question 6

This writing task, asking candidates to write a speech based on the statement ‘In our lives, there

are certain people or things that inspire us’, certainly seemed to ‘inspire’ our candidates as it was

by far the more popular choice and produced some excellent responses, which examiners

thoroughly enjoyed reading as seen from some of their comments listed below.

‘I saw some wonderful responses. The question allowed candidates to respond with humour and

with heartfelt intimacy which worked really well.’

‘it seems a real shame that many of these parents and family members may never know how

much they’ve impacted young lives as they won’t get to hear the speeches.’

‘Beautiful writing – mature, heartfelt.’

Generally, candidates showed a good awareness of the requirements of a speech and used a

register that was fully appropriate. The majority demonstrated a clear understanding of how to

craft an engaging piece and effectively used rhetorical devices such as direct address (worked

best when used throughout the speech not just at the start), listing, repetition, rule of three and

rhetorical questions to persuade and included strategic use of anecdotes and statistics to support

and enhance their arguments.

Most speeches showed a clear sense of purpose and communicated clearly. The most common

sources of inspiration proved to be family members, famous celebrities (e.g. Malala Yousafzai,

Cristiano Ronaldo, Serena Williams, Emma Watson) or figures who played an important part in

shaping our world, such as Martin Luther King and Rosa Parks. There were also some thoughtful

explorations of more unconventional sources of inspiration, for example a painting seen in a

museum, the soothing movement and sound of a tree and some recognised the quiet, everyday

acts of inspiration from a range of peoples such as doctors, firefighters and even teachers. One

examiner was impressed by ‘a sophisticated, cosmopolitan paean to the inspirations of London’.

Whilst the majority of candidates achieved marks within Levels 3 and 4 for both AOs and so dealt

very competently with the task, weaker responses lacked development or a real sense of

conviction. Some showed a lack of certainty about what exactly ‘inspiration’ might mean and a

few confused the meaning with that of ‘aspiration’. Whilst many candidates described personal

experiences, sometimes the anecdotes became too lengthy with the inclusion of irrelevant details

which detracted from the purpose of the speech. Paragraphing was often an issue at this level

and some responses stopped very abruptly. If possible, and it is understood that there is much to

do in the time allotted, candidates should try to allow a few minutes to check through their work

and correct any obvious errors. Examiners noted that punctuation was often missing or lacking in

range. Common errors included: comma splices, misuse or no use of the apostrophe, random

use of upper-case letters.

The best responses had a clear, authentic voice and were often witty and self-effacing. There

were some astute observations about the potentially hollow nature of much that appears on

social media: ‘We are influenced but hardly ever inspired’. Others also issued thoughtful warnings

about the dangers of ‘negative’ inspiration, which added some depth and complexity to their

writing. At this level, candidates wrote with fluency and flair and produced accurate, coherent,

well-crafted response that made strategic and deliberate use of techniques. The final paragraphs
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often featured strong, encouraging calls to act on the inspiration we find in our lives.

Finally, inspiration was often linked to motivation with one candidate offering this mature and

perceptive clarification: ‘Motivation is temporary, it is inconsistent and is not as impactful as

inspiration. Motivation can even be gained by watching a short five-second reel on Instagram or a

catchy empowering song. If this motivation is held onto and used to fuel the journey to achieving

your goal, this becomes your inspiration.’
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There is clear communication and a clear sense of purpose in this response. The candidate

makes a number of points about setting goals and working towards them, just like a familiar

figure, such as Bill Gates, has done in the past. There is inclusion of a brief anecdote to

illustrate a point. Ideas are all relevant but not explored.

Appropriate tone and register are evident from the openings of paragraphs (‘In our lives’;

’But I encourage you’; ’It’s important to have dreams’) with careful choice of pronouns.

Ideas and information have been connected and paragraphing provides a clear structure.

There is some variety in vocabulary (encourage, inspirations, motivate, idolise) with mostly

accurate spelling. Some sentences have been adapted for effect (‘Don’t be that person’) but

the response sometimes doesn’t distinguish between paragraphs and sentences.

AO4: Level 3 - 15 marks

AO5: Level 3 - 10 marks

Further development of ideas would have helped to secure a higher mark.
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There is very clear communication which is sometimes successful. The candidate creates a

genial tone and works hard to connect to the listener throughout (‘how does that make you

feel’; ‘You might be thinking’; ‘Think about it’). Form and style are entirely appropriate. Some

points would have benefitted from further development.

Spelling is mostly accurate. There is some variety in vocabulary (chunk, concept, powerful,

snippets). Whilst some punctuation is missing, sentences are reliably punctuated on the

whole; question marks and commas have been used.

AO4: Level 4 - 18 marks

AO5: Level 3 - 11 marks

Accurate and appropriate use of a suitable range of punctuation can help to secure a mark

within Level 4 for AO5.
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This response features a strong awareness of form and purpose. The focus on the audience

is kept to the forefront; for example, asides are used to help maintain engagement (‘in case

you forgot’) and there are flashes of humour throughout (‘pernicious piece of politics

homework’). A confident voice emerges and the piece is a secure realisation of the task. It

fulfils all Level 4 criteria for AO4.

A wide vocabulary is evident (mantra, persevere, laughable, pernicious, pulsated) with just a

few slips in accuracy of spelling. Paragraphing is used deliberately with single-sentence

paragraphs inserted for particular effects (‘I won’t lie to you - we lost’). Sentence structures

are used effectively to add emphasis. Again, all Level 4 criteria, this time for AO5, are met.

AO4: Level 4 - 22 marks

AO5: Level 4 - 15 marks

Note the careful, cohesive structure of this response - something examiners always hope to

see.

Below is an example of a response that was awarded full marks.
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This response discusses a range of interesting points related to the task and does so in a

thoroughly engaging and focused manner. It includes developed ideas relating to Dr Who

(‘the notion of a time-travelling alien saving the universe’) and the Pharaoh Hatshepsut (‘a

prolific builder, constructing hundreds of temples’). At times both subtle and perceptive, the

response maintains strong focus on the task and the use of tone and style is sophisticated.

Full marks are deserved.

An extensive vocabulary (deities, generate, obelisks, infiltrated, muses) is used with accurate

spelling. Complex ideas are handled within the response and cohesion is enhanced by the

use of paragraphing and grammatical features (‘Furthermore’, ‘Additionally’, ‘To conclude’).

Sentence structures are crafted and deployed to develop emphasis and interest for the

reader.

AO4: Level 5: 27 marks

AO5: Level 5: 18 marks

Note how this candidate does not employ a conventional opening to the speech, but

immediately engages the audience with an original link to the idea of inspiration.
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Question 7

This question required candidates to write a guide for school staff suggesting ways in which

school life could be made a positive experience for their students.

Although there were fewer responses to this question the question was accessed by candidates

of all abilities and all had some useful - and often very thoughtful - ideas to offer.

Examiner feedback included the following statements:

‘This was an engaging question and many candidates approached it with enthusiasm and a

strong personal voice.’

‘The sincerity and originality of thought made these answers rewarding to read.’

‘An enjoyable read for a current teacher, like me, with some very interesting suggestions.’

‘I thoroughly enjoyed marking these. Many would be useful to share with teachers.’

Most candidates included some practical and clear advice including at least three or four ways in

which schools could ensure a good experience for their students; there was usually a focus on

facilities, subjects and teacher demeanour. Common ideas that were covered included less

homework, allowing phones, making lessons more interesting and offering a wider variety of

subjects. More thoughtful answers requested quiet rooms for students, varied teaching strategies

taking into account different learner needs and counsellors to help with mental health. There was

also a frequent request for greater levels of respect and kindness.

At the lower levels, there was at times some uncertainty about form and audience and examiners

noted that some responses drifted into a rant, listing complaints with use of an inappropriate

tone e.g. angry or too informal. Often, the focus was very specifically on the writer’s own school

and experiences. However, it was clear that most of these responses used the suggested points

of content as a straightforward structure for their answer, although some responses were brief,

perhaps as a consequence of running out of time. Candidates should be wary of including

unrealistic ‘statistics’ that could serve to undermine, rather than support, their points.

Better responses sought to promote positive change rather than commanding it. Some assured

responses were well-shaped with sub-headings, stepped information and a persuasive, didactic,

(though not ‘preachy’) tone. Often a strong opinion was expressed using some perceptive and

elucidating comments.

There were some responses where the required form was not entirely evident, reading more like

an article, and others where candidates relied too heavily on listing brief suggestions in bullet

point form. Obviously, a guide might include these to make it accessible to a range of readers but

short phrases do not provide evidence of a range of sentence structures or enable development

of ideas. Many candidates did use an appropriate balance of a heading and sub-headings

providing a framework followed by paragraphs of writing and occasional use of bullet points. The

highest-achieving candidates smoothly integrated persuasive techniques and showed

imagination and flair in their layout, thinking carefully about effective and engaging sub-headings

for example. An understanding of the conventions of the given form, as well as an awareness of
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audience, can help candidates to make appropriate language choices which will lead to apt

register and tone.

The majority of candidates used a varied vocabulary and connected relevant ideas in an attempt

to drive their argument forward. As with Question 6, examiners felt that more attention could be

given to accurate use of varied punctuation.

Final feedback on the writing questions:

To achieve the highest level in AO4, writing needs to be ‘perceptive’, ‘subtle’ and ‘sophisticated’

and there should be a clear focus on the appropriate form. For AO5, candidates should consider

the ordering of their ideas, write in clear paragraphs and aim to link them effectively. There needs

to be accuracy but also a ‘strategic’ use of an ‘extensive vocabulary’. Candidates should not avoid

using an ambitious vocabulary because they fear making spelling errors. They should also aim for

an assured and controlled use of a range of carefully-crafted sentence structures ‘to achieve

particular effects’. Those who did achieve higher-level marks frequently opened their piece with

an intriguing question, a powerful statement or a short sentence and proceeded to explore and

develop their ideas with fluency, clarity and enthusiasm.

There was some evidence that a small number of candidates had memorised pre-prepared

phrases or short sentences to use in their writing. This is not good practice as it leads to a lack of

spontaneity and originality and such lines were often ‘shoe-horned’ inappropriately into the

response.
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The opening, with its references to the cup of coffee, establishes a connection with the

reader (although the use of 'Today' does make it sound a little-speech-like) and the

candidate returns effectively to this idea at the end. The response covers a range of possible

issues, although some points might have been more fully/effectively developed. It meets

AO4 Level 3 criteria securely as there is clear and relevant communication, with a clear sense

of purpose and audience. The candidate has used a generally appropriate form, tone and

register throughout.

This answer uses sub-headings to manage appropriate ideas and information within the

overall cyclical structure. All of the AO5 Level 3 criteria are securely met and there is use of a

wide vocabulary (bland, sanctions, frustrated, flavourful) which is spelt accurately.

AO4: Level 3 - 17 marks

AO5: Level 4 - 12 marks

The bullet points provided in the question may help you to structure your response, as in

this case.
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This is an engaging, successful response, which gives specific examples of suggestions and

communicates successfully, with effective touches of humour. There is a secure awareness

of purpose and effective use of tone and register, although there is a slight 'waver' in form

when the candidate refers to 'this article'. This is a secure Level 4 for AO4.

Manages ideas and information successfully. Bullet points have been used to separate ideas

but each one leads into a developed point. A wide vocabulary has been employed, with only

occasional spelling errors and a range of sentence structures has been used for effect.

AO4: Level 4 - 21 marks

AO5: Level 4 - 13 marks

Aim to sustain the required form throughout your answer.

Below is an example of a response that achieved full marks.
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This is an exceptionally mature, well-developed response, which is sharply focused on the

task. There is sophisticated use of form, tone and register. A range of techniques is

deliberately used for effect. It was awarded a top AO4 mark.

The candidate manipulates complex ideas and uses an extensive range of vocabulary and

sentence structures to achieve effects, with only very occasional errors/slips. In an attempt

at authenticity, the layout of the guide has been suggested but this is not necessary. The

response meets all AO5 Level 5 criteria very securely.

AO4: Level 5 - 27 marks

AO5: Level 5 - 18 marks

Consider how right from the start, this response establishes audience, form and tone.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

• Be aware of the different Assessment Objectives to ensure that you focus your answers

specifically on the varying question requirements.

• Highlight the relevant lines in the text for Questions 1-3 to ensure that your answers come

from the correct part.

• Answer Question 2 in your own words as far as possible. Aim to make four clear and distinct

points. They can be set out separately but must be written in full and complete sentences.

• You should make five clear points for Question 3; brief quotations can be used to support

these points but quotations without explanation are not sufficient. Points can be set out

separately but must be in full and complete sentences and offer some interpretation.

• Consider the effects of language and structure features within the context of the given extract

for Question 4. Ensure that you focus on the question and avoid simply giving an overview;

highlighting key words in the question can help.

• Make a range of comparative points in Question 5. Rather than simply comparing the ideas or

events within the texts, try to link similar elements such as content, theme, tone, purpose,

narrative voice, language and support points with relevant quotations or textual references.

Ensure that references are balanced across both texts.

• Take time to make a brief plan for the higher tariff questions (5 and 6 or 7) and use it.

• Consider the given form and audience for the writing task and use these to inform register

and tone. Try to use a wide vocabulary and varied sentence structures. Think carefully about

how you can engage the reader right at the start and consider how you will end. This will help

you to produce a structured, cohesive and complete piece of writing. Allow time to proof-read

in order to achieve the highest possible degree of accuracy.

• Read all instructions carefully. Consider the marks allocated to each question and plan your

time accordingly so that you are able to attempt every question. Try not to spend too much

time on the low-tariff questions.

• Take great care with handwriting so that it is legible - examiners cannot mark what they

cannot read.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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