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Paper IntroducƟon 
This paper is a two-and-a-half-hour examinaƟon which is externally assessed and consists of three secƟons: 
SecƟon A: Reading; SecƟon B: Grammar; SecƟon C: WriƟng. Total marks for this paper are 80 and its 
weighƟng is 50% of the total IAL marks. It is available every June. 
 
The students who study for this specificaƟon are required to demonstrate skills in the comprehension of 
wriƩen Greek (SecƟon A), in the manipulaƟon of Greek language, grammar and lexis (SecƟon B), as well as 
in the producƟon of a Greek-language discursive essay (SecƟon C). 
 
There are no opƟons: all quesƟons must be answered. 
 
Content in SecƟons A, B and C draws from a variety of contexts and in relaƟon to the following general 
topic areas: 
 

 Youth maƩers 
 Lifestyle, health and fitness 
 Environment and travel 
 EducaƟon and employment 

 
In general, the majority of students completed the paper successfully. They responded to the different 
secƟons of the paper showing good reading comprehension skills, good language usage skills and familiarity 
with the specificaƟon. 
 
 



 

SecƟon A: Reading 
For this secƟon, students are required to demonstrate their understanding of wriƩen Greek through a 
series of reading tasks. These involve retrieving and conveying informaƟon from a short series of different 
Greek-language texts. A maximum of 30 marks is available in accordance with an assessment-specific mark 
scheme. 
 
This year, the theme for SecƟon A came from the general topic areas of Youth maƩers (Q01), EducaƟon and 
employment (Q02), Environment and travel (Q03) and Lifestyle, health and fitness (Q04). 
 
Performance in QuesƟons 1, 2 and 3 was excepƟonally good with many students earning full marks. There 
was evidence of good ability to idenƟfy the correct detail and understand the relaƟonship between words 
in order to extract meaning. 
 
 
QuesƟons 1 – 3 
The majority of students demonstrated excellent comprehension skills and handled the questions 
successfully, thus achieving the maximum marks possible for this question. 
 

 
 
QuesƟon 4 
A great number of students produced responses that showed a high degree of reading comprehension skills 
and a good ability to convey the essenƟal details. They gave clear, concise and to the point answers, 
avoiding making general remarks where specific examples were required. 
 
QuesƟon 4(a) was answered correctly by the majority of students, who conveyed the idea that the reason 
for Athina’s concern was the fact that she hadn’t seen her friends in a long Ɵme. The following response 
gained full marks. 
 

 
 
The response below also gained full marks, although the piece of informaƟon aƩribuƟng Athina’s concern 
to the lockdown was not necessary. 
 

Examiners’ Tips 
Read the text carefully and base your choice of the correct answer on informaƟon provided by the text. 
Use context clues to work out the meaning of a word or how parts of the sentence or ideas are linked in 
order to decide on the type of conjuncƟon that is required. 



 
 

 
 
Some students misread the quesƟon and gave responses which only stated the cause of Athina’s concern, 
i.e. the lockdown or a personal crisis, but failed to specify what she found concerning with regard to her 
friendships. The responses below gained no marks. 
 

 
 

 
 
QuesƟon 4(b) was answered correctly by the majority of students, who conveyed the idea that Athina was 
mostly worried about how long she would have to stay at home. The key phrase in answering this quesƟon 
is «πιο πολύ», which in the source text is indicated in «Κυρίως». The following response gained full marks. 
 

 
 
Responses which referred to lessons and exams as causes of Athina’s anxiey gained no marks because, 
although true according to the source text, they are not what Athina is mostly worried about. 
 

 
 
QuesƟon 4(c) was answered correctly by the majority of students, who explained that Athina conducted 
the research to find out how others felt about the lockdown or whether others shared her feelings of 
uneasiness or uncertainty regarding the lockdown. The following responses gained full marks. 
 



 
 

 
 

 
 
Some students gave responses that were not supported by the source text. The response below gained no 
marks because it mistakenly assumed that Athina believed she was the only person who had such feelings. 
 

 
 
QuesƟon 4(d) was answered correctly by a good number of students, who idenƟfied two sources through 
which Athina gathered informaƟon for her research, a quesƟonnaire and interviews. The following 
response gained full marks. 
 

 
 
This response also gained full marks, although the last detail regarding the fellow pupils and teachers was 
not necessary. 
 

 
 
 
 
 
 



 
 

a 
Responses which idenƟfied only one source, i.e. either interviews or a quesƟonnaire, gained 1 mark.  
 

 
 
The response below also gained 1 mark as it idenƟfied only one source, i.e. a quesƟonnaire. The 
informaƟon about the quesƟonnaire being sent to Athina’s fellow pupils concerns its recipients and does 
not idenƟfy the second source. 
 

 
 
QuesƟon 4(e) was answered correctly by the majority of students, who presented the view of a minority 
of pupils that the pandemic offered them an opportunity to revise for their exams. The following response 
gained full marks. 
 

 
 
Responses which presented the view that the pandemic had some posiƟve elements were also accepted. 
 

 
 
Some students gave responses which included informaƟon that was either unsupported by the text or 
irrelevant. The response below gained no marks because the first detail, which describes the pandemic as 
enƟrely posiƟve, is inaccurate according to the source text. The jusƟcaƟon offered, that of allowing pupils 
to revise, is correct but comes second aŌer an incorrect detail in an one-mark quesƟon and cannot 
therefore be accepted. 
 



 
 

 
 
Similarly, the response below gained no marks because the informaƟon it contains concerns the view of 
the majority rather than of the minority of pupils about the pandemic. 
 

 
 
QuesƟon 4(f) was answered correctly by most students, who menƟoned the monotony of online lessons 
as what bothered teachers less. The key word in this quesƟon was «λιγότερο» and most students showed 
excellent comprehension skills in answering it. The following response gained full marks. 
 

 
 
Responses which referred to online lessons as being boring were also accepted. 
 

 
 
A small number of students misread the source text and gave answers which contained informaƟon that 
was unsupported by the text. 
 

 
 
Similarly, the responses below gained no marks because they describe the online lessons in terms that are 
not synonymous with “monotonous”.  In the second response, the detail describing the lessons as 
«μονότονα» is correct but comes second aŌer an incorrect detail describing the lessons as “δύσκολα” and 
cannot therefore be accepted. 



 
 

 

 
 

 
 
QuesƟon 4(g) was answered correctly by the majority of students, who idenƟfied the lack of contact with 
the pupils as what what bothered teachers most. The key word in this quesƟon was «περισσότερο» and 
most students showed excellent comprehension skills in answering it. The following response gained full 
marks. 
 

 
 
QuesƟon 4(h) was answered correctly by a good number of students, who addressed the quesƟon by 
explaining that Athina was surprised to see that she got closer to her family and that others from her school 
felt the same. The key word in answering Ɵs quesƟon is «παραξένεψε», which in the source text is indicated 
in the senence «Η έρευνά μου είχε και εκπλήξεις». The following response gained full marks. 
 

 
 
Some students misread the source text and gave responses which did not focus on the surprising aspects 
of Athina’s research but on what she learned from it. Thus, responses which referred to her realisaƟon of 
the importance of friendship or her discovery that sadness and faƟgue were common amongst others at 
her school did not gain any marks.  
 



 
 

 
 
The response below shows parƟal understanding of the source text. The first detail regarding the 
importance of communicaƟon is true in the context of the text but it is not what surprised Athina about 
her research. The second detail about Athina geƫng closer to her family is correct and thus the response 
gained 1 mark.  
 

 
 

 
 

 

Examiner Tips 
 
Read the quesƟon carefully and address it directly. 
 
Read the source text closely and manipulate language sufficiently rather than liŌ whole phrases or 
sentences from the text so as to show comprehension of the text and also to suit the answer. 
 
Avoid responding by using a direct quote from the text, unless the quote serves to illustrate or 
jusƟfy a comment or conclusion. 
 
Give short answers which are to the point and avoid irrelevant or superfluous informaƟon. 
 
If the quesƟon asks why, answer with a reason. 
 
If the quesƟon asks how, answer by giving the manner. 
 
Even if you do not use the quesƟon in your answer, imply it to avoid confusion, i.e. Για ποιο πράγμα 
ανησυχούσε πιο πολύ η Αθηνά; (Η Αθηνά ανησυχούσε πιο πολύ για το) Πόσον καιρό θα έμενε 
κλεισμένη στο σπίτι. 



 

SecƟon B: Grammar 
For this secƟon, students are assessed on their ability to understand and manipulate Greek language, 
grammar and lexis. They are required to manipulate sentences that appear in a previous exercise and 
reform them around a given word without changing the given word itself or the meaning of the sentence 
as well as manipulate a series of verbs so that each fits in a gap within the context of a short text. A 
maximum of 20 marks is available in accordance with an assessment-specific mark scheme. 
 
This year, the theme for SecƟon B came from the general topic areas of Lifestyle, health and fitness (Q05) 
and Environment and travel (Q06). 
 
 
QuesƟon 5 
 
Overall, performance in QuesƟon 5 was very good. A great number of students produced responses that 
demonstrated a high degree of competence and an excellent ability to manipulate grammaƟcal structures 
effecƟvely, thus earning full marks. 
 
A number of students found QuesƟons 5(d), 5(g), 5(h), 5(i) and 5(j) challenging. 
 
QuesƟon 5(d) required replacing the verb «περιορίστηκε» with the given word «πήρε» followed by the the 
object «συνεντεύξεις» and the adverb «μόνο», whilst also replacing the preposiƟon «με» with «από». 
Responses which placed «μόνο»  aŌer the verb  «πήρε» were also accepted. The following response gained 
full marks. 
 

 
 
The responses below gained no marks either because they changed the meaning of the original sentence 
by keeping the verb «περιορίστηκε» or  the structure produced is grammaƟcally incorrect as in the use of 
the preposiƟon «σε» instead of «από». 
 

 
 



 
 

 
 
QuesƟon 5(g) required replacing the verb «διαπίστωσε» with the noun «H διαπίστωση» and changing the 
nominaƟve of the proper noun «Η Αθηνά» into the geniƟve «της Αθηνάς», whilst adding the verb «ήταν» 
in the past tense.  
 
The following response would have gained full marks but for the misspelling of the verb «είταν», which is 
a grammaƟcal mistake. 
 

 
 
Similarly, the responses below gained no marks either because the structure produced is grammaƟcally 
incorrect as in the use of the verb «Ήρθε» or because it makes no sense.  
 

 
 

 
 



 
 

 
 
QuesƟon 5(h) required replacing the noun «Η συζήτηση» with the parƟciple «συζητώντας», whilst 
changing the verb «έμαθε» from the third person into the first person «έμαθα» and therefore omiƫng the 
personal pronoun «μου». 
 
The following responses gained no marks either because the structure produced changed the meaning of 
the original sentence, as in the use of the verb «έμαθε» which refers to a person other than the speaker, 
or because it is grammaƟcally incorrect. 
 

 
 

 
 
QuesƟon 5(i) required changing the preposiƟonal phrase introduced by «για» into a secondary clause 
introduced by «πως» and adding the verb «είναι» or «ήταν», whilst replacing the noun «τη σημασία» with 
the adjecƟve «σημαντική» and changing the geniƟve of the adjecƟve «της επικοινωνίας» into the 
nominaƟve «η επικοινωνία» so that it funcƟons as the subject of «είναι» or «ήταν». Responses in which 
the secondary clause is introduced by «για το ότι» or «για το πόσο» were also accepted. The following 
responses gained full marks. 
 

 
 



 
 

 
 
The responses below gained no marks either because the structure produced is grammaƟcally incorrect or 
because parts of the original sentence were omiƩed, which altered the meaning. 
 

 
 

 
 
QuesƟon 5(j) required changing the original negaƟve sentence into an affirmaƟve one by using the verb 
phrase «θα μου μείνει» in the future tense, whilst replacing the verb «ξεχάσω» with the adjecƟve 
«αξέχαστο» and omiƫng the personal pronoun «το». 
 
Responses in which the verb «ξεχάσω» is replaced by the preposiƟonal phrase «στη μνήμη μου» or «στο 
μυαλό μου» were also accepted but it should be noted that the personal pronoun «μου» should be omiƩed 
from the verb «θα μείνει». The following responses gained full marks. 
 

 
 

 
 
The responses below gained no marks either because the structure produced is grammaƟcally incorrect if 
the adjecƟve «αξέχαστο» is omiƩed or because parts of the original sentence were omiƩed, which altered 
the meaning. 



 
 

 

 
 

 
 

 
 
A small number of students did not score full marks either by changing the word given in brackets, or by 
omiƫng stress marks or using them wrongly, or by making grammaƟcal mistakes misspelling a word, or by 
making an unnecessary change and thus altering the meaning of the original sentence. The following 
responses gained no marks. 
 

 
 

 
 

 
 



 
 

 
 

 
 

 
 
 
QuesƟon 6 
Overall, performance in QuesƟon 6 was very good. This year, the grammaƟcal structures that required to 
be placed in the correct form included verbs, nouns and adjecƟves. Many students produced responses 
that demonstrated a high degree of competence and an excellent ability to manipulate these structures 
effecƟvely, thus earning full marks. 
 
Some students did not score full marks.  
 

 The most common grammaƟcal error was the misspelling of verb or adjecƟve endings or of high 
frequency verbs, as in quesƟon 6(b), i.e. δημιουργίθηκε δημιουργήθικε, in quesƟon 6(c), i.e. 
απόψεον, in quesƟon 6(d), i.e. δραστηριοποιούντε, in quesƟon 6(h), i.e. μέλοι or μέλει, or in 
quesƟon 6(i), i.e. συνεργάζετε 
 

 Another common error wαs wriƟng the verb in the wrong person and/or tense, as in quesƟon 6(i), 
i.e. συνεργάζονται, instead of the correct form συνεργάζεται, which has as its implied subject «Η 
ομάδα», or in quesƟon 6(d), i.e. δραστηριοποιήθηκε instead the correct form 
δραστηριοποιούνται. The use of the past δραστηριοποιήθηκε places the groups’s acƟviƟes in the 

Examiner Tips 
 
Do not change the word given in brackets. 
 
Do not change the meaning of the sentence by changing verb tense or by adding or omiƫng key 
words. 
 
Remember to put the stress marks where necessary. 
 
Remember to check your responses for any grammaƟcal mistakes. 



 
 

past and implies they are no longer valid. Furthermore, the verb should be in the plural as its subject 
is «Οι εθελοντές». 
 

 Another common error wαs wriƟng the noun in the wrong form, as in quesƟon 6(c), i.e. απόψεις 
or άποψης, instead of the correct form απόψεων. 
 

 A number of students changed the given word from passive to acƟve voice, or from noun to verb or 
adjecƟve, or from verb to noun, as in quesƟon 6(a), i.e. οργάνωσε, or in quesƟon 6(d), i.e. 
δραστηριοποιούν, or in quesƟon 6(h), i.e. μέλοντα or μελοντικά, or in quesƟon 6(i), i.e. 
συνεργασίες, or in quesƟon 6(j), i.e. μοιράζουν, which is semanƟcally incorrect as the meaning of 
μοιράζουν is “they distribute” rather” than they share” 
 

 A much less common grammaƟcal error this year was the omission or wrong use of the stress mark 
or placing a dot over the Greek leƩer –ι, which, according to the convenƟons of the Greek 
accentuaƟon system, is not accepted grammaƟcal pracƟce 

 
 
 

 
 
SecƟon C: WriƟng 
For this secƟon, students are required to write a 240-280 word discursive essay in Greek, in response to a 
short Greek-language sƟmulus and related bullet points. Responses rely on careful reading of the bullet 
points in order to allow for a perƟnent and comprehensive piece of conƟnuous wriƟng. The assesment 
rewards the effecƟve and purposeful communicaƟon of relevant informaƟon, the logical sequencing of 
ideas as well as the quality of the Greek language produced. The quesƟon carries 15 marks for Content and 
CommunicaƟon and 15 marks for Quality of Language. Total 30 marks. 
 
This year, the theme for SecƟon C came from the general topic area of Youth MaƩers and required criƟcal 
engagement with the theme of Peer Pressure and Role Models. 
 

Examiner Tips 
 
Read the enƟre text before aƩempƟng to answer the quesƟon in order to understand the Ɵme frame 
in which it is set. 
 
Look for key words in the text as an indicaƟon of which person to put the verb in. 
 
Pay close aƩenƟon to verb endings and the spelling of high frequency words. 
 
Put the verb in the voice – acƟve or passive – indicated by the word given. 
 
Remember always to put the stress marks clearly. 



 
 

 
QuesƟon 7 
Overall, the majority of students performed well in this quesƟon, with many scoring 22 marks and above. 
A good number of students achieved marks from the top bands (levels 4 and 5) of the categories for 
‘Content and CommunicaƟon’ and ‘Quality of Language’. They addressed all bullet points and provided 
both a short introducƟon and a conclusion. They gave relevant, convincing and well developed answers 
with no digression or irrelevance. They supported their ideas by ciƟng concrete examples drawn from their 
personal experience to illustrate the point. They put forth convincing arguments and jusƟfied their opinion 
by offering an explanaƟon or by making a personal comment or evaluaƟon. 
 
They also used effecƟvely and appropriately a varied range of vocabulary and complex grammaƟcal 
structures, relevant to the discussion and with few lapses in basic grammaƟcal control. It was also noted 
with pleasure that there were successful aƩempts to link discussion of the bullet points in a logical and 
effecƟve sequence. 
 
There were instances where students made statements or expressed ideas without providing any 
illustraƟon or jusƟficaƟon or without drawing any conclusions. A number of responses included an 
enumeraƟon of traits that were deemed important in a good role model but without an evaluaƟon of their 
significance being offered. 
 
Some students expanded excessively on one bullet point, mainly point 3, or under-developed a bullet point, 
more so point 4, oŌen repeaƟng ideas that were discussed in previous bullet points or discussing the point 
in very general terms without using conrete examples, providing explanaƟons or drwaing logical 
conclusions. This resulted in an imbalanced essay with the inclusion of irrelevant and/or repeƟƟve 
informaƟon and vocabulary.  
 
(i) The following response earned 27 marks. This answer is coherent, well balanced and purposeful with no 
digression. The organisaƟon of material is effecƟve and ideas are expressed in a logical sequence. However, 
there is some generalisaƟon and ambiguity but this does not affect the overall impression of a confident 
piece. The student has employed a wide range of vocabulary and grammaƟcal structures that were used 
effecƟvely and appropriately to address the needs of the task, with very few errors. 
 



 
 

 

 



 
 

 

 



 
 

 
 



 
 

 
 
(ii) The following response earned 22 marks. The answer is mostly purposeful and coherent with no 
digression. Ideas are expressed in a logical sequence but there is some generalisaƟon and ambiguity. The 
development of the bullet points is not always balanced but the piece gains more confidence in the last 
secƟon. The student has employed a good range of vocabulary and grammaƟcal structures that are 
generally used appropriately to address the needs of the task, with occasional lapses in grammaƟcal and 
lexical control. 
 

 

Examiner Comments 

 

Following a brief introducƟon that expresses agreement with the ideas presented in the rubric concerning 
the importance of having a role model, the student proceeds to jusƟfy their posiƟon through the use 
concrete of examples. For instance, when they state the posiƟve effect of a role model on character 
development. However, some generalised statements are made, which are leŌ unexplained. For instance, 
the student could have illustrated what a good role model can teach us. The discussion of the second bullet 
point, regarding the traits of a good role model, is adequately developed with a good range of traits being 
menƟoned. However, the student could have explained the choice of some of the suggested traits. The 
student next moves on to discuss their view of celebrity role models by presenƟng both sides of the 
argument and providing reasons for each; for instance, when staƟng that celebriƟes exercise great 
influence, which they can uƟlise to insƟll more values in young people. However, the idea of the negaƟve 
impact of celebrity role models could be illustrated in more specific terms through the use of more concrete 
examples. The student finally moves on to the last bullet point, regarding their own role model, which they 
discuss successfully in great detail and through the use of apprpriate examples. The student offers 
convincing reasons for their choice and evaluates the impact of their role model on their life. Finally, the 
student rounds off the essay with a short conclusion that reiterates the main idea. 

 

Content and communicaƟon: 13 marks  

Quality of language: 14 marks 



 
 

 

 



 
 

 

 



 
 

 
 

 
 
(iii) The following response earned 16 marks. The overall purpose is clear and there is some evidence of 
ideas following a logical sequence. However, the discussion of the different points is imbalanced and there 
is also ambiguity and repeƟƟon. The student employed a saƟsfactory range of vocabulary and grammaƟcal 
structures that are someƟmes used appropriately to address the needs of the task, with significant lapses 
in grammaƟcal and lexical control. 
 
 

Examiner Comments 

Following a brief introducƟon that states the importance of having a role model, the student proceeds 
to idenƟfy different types of role model and aƩempts to jusƟfy their point. For this, they use concrete 
examples when, for instance, they explain that role models come from the world of entertainment as 
well as from one’s family circle. However, the jusƟficaƟon provided is a generalised statement which is 
leŌ unexplained. The discussion of the second bullet point, regarding the traits of a good role model, 
is under-developed and contains some repeƟƟon of ideas, as in the reference to being polite. The 
student could have explained the choice of the suggested traits and expanded on what consƟtutes 
conservaƟve stereotypes. The student next moves on to discuss their view of celebrity role models by 
providing reasons and drawing logical conclusions; for instance, when staƟng that celebriƟes never 
reveal their true character, which raises issues of trust and leads to the conclusion that it is preferable 
to have someone we know personally as our role model. However, the discussion is rather limited in 
scope with repeƟƟon of ideas and lacks specific details. The student finally moves on to the last bullet 
point, regarding their own role model, which they discuss successfully in great detail and through the 
use of concrete examples. The student offers convincing reasons for their choice and evaluates the 
impact of their role models on their life and character. Finally, the student rounds off the essay with a 
short conclusion that reiterates the main idea. 

 

Content and communicaƟon: 11 marks  

Quality of language: 11 marks 



 
 

 

 



 
 

 



 
 

 

 
 
 
 



 
 

 
 

Examiner Comments 

The essay does not follow the convenƟon of using paragraphs. The student starts with a short 
introducƟon, staƟng the importance of having a role model. They then proceed to jusƟfy their view but 
the discussion lacks clarity and the ideas presented are leŌ unexplained and unsupported. The second 
bullet point, regarding the traits of a good role model, is discussed in some detail but there is ambiguity 
and communicaƟon is oŌen impeded by the use of language. The student could also have explained the 
choice of the suggested traits rather than provide a list of them. The student next moves on to discuss 
their view of celebrity role models and aƩempts to present both sides of the argument but does so in 
very general terms, offering very few concrete examples; for instance, when illustraƟng the posiƟve 
impact of celebrity role models by inspiring others to help the poor or care for the environment. 
Furthermore, the discussion of this point is over-developed and contains abmiguity with communicaƟon 
impeded by the use of language. The student finally moves on to the last bullet point, regarding their own 
role model, but the discussion is not fully developed or jusƟfied with ideas and vocabulary being repeated. 
The student could have explained some of the ways in which the uncle has helped them become a beƩer 
person. The student also seems to have merged discussion of the last bullet point with a concluding 
statement. 

 

Content and communicaƟon: 8 marks  

Quality of language: 8 marks 

Examiner Tips 
Remember to develop all bullet points purposefully and to sequence ideas in a logical manner. 
 
Read both the rubric and the bullet points carefully in order to avoid misunderstanding, which may lead to 
the discussion bein goff point. 
 
Develop all bullet points equally. An over-developed response may result in digression, irrelevance or 
repeƟƟon of ideas and vocabulary. An underdeveloped response may result in omission or lack of 
convincing argumentaƟon. 
 
Express your ideas in a clear and precise manner. Avoid general answers and vague statements. 
 
JusƟfy your opinion or explain your preference by giving concrete examples or staƟng your reasons. 
 
Support personal statements by providing convincing explanaƟons or providing concrete examples. 
 
Remember to follow the convenƟons of wriƟng by including an introducƟon and a conclusion and using 
paragraphs appropriately. 



 
 

Paper Summary  
Based on their performance on this paper, students ought to consider the following, when 
preparing for or siƫng this examinaƟon: 
 

 Read the quesƟons carefully and give clear and concrete answers 

 Provide responses which are perƟnent to the quesƟon and are based on the text rather 

than on general knowledge or personal experience in QuesƟon 4 

 Show evidence of producing their own language  

 When rephrasing sentences make sure that they do not change the meaning by adding or 

omiƫng key words in QuesƟon 5 

 Pay aƩenƟon to the spelling rules in order to avoid grammaƟcal errors in endings 

 Address all bullet points equally in QuesƟon 7 

 Observe the convenƟons of essay wriƟng 

 Do not forget to put the stress marks on words which need a stress mark. 

 Present a legible answer that does not spill over the margins of the page 

 Proof-read what they write 
 

 
Grade Boundaries 
Grade boundaries for this, and all other papers, can be found on the website on this link: 
 
hƩps://qualificaƟons.pearson.com/en/support/support-topics/results-cerƟficaƟon/grade- 
boundaries.html 
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