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Introduction 

The paper is divided into two equally weighted sections. Section A offers students 
a choice of a Shakespeare play (Measure for Measure, The Taming of the 
Shrew, Hamlet, King Lear). In Section B students choose from one of three 
prescribed anthologies (Metaphysical Poetry edited by Colin 
Burrow, English Romantic Verse edited by David Wright 
and The New Oxford Book of Victorian Verse edited by Christopher Ricks). In 
Section A, candidates are invited to explore a statement about the play and 
consider contextual factors in their response. For the poetry questions, candidates 
are presented with one poem from their chosen collection and asked to choose an 
additional poem with which to explore the question and consider relevant 
contextual factors. 

The candidates who sat were mainly capable of engaging with their chosen texts at 
least on some level and centres continue to prepare students for the exam in a 
way that enables many of them to access the middle and higher attainment 
strands. Relatively few candidates seemed to have significant difficulties with 
exam technique, although it does seem that there may be a slight tendency to 
over-write in Section A, thereby squeezing the time available for Section B. 

Summary 

The Report for 2306 recommended that candidates ensure that their use of textual 
reference was at least sufficient and relevant and there seemed to have been 
some acknowledgement of this advice but, once again, the Assessment Objective 
grid states that a Band 3 answer (for example) will offer ‘a clear response using 
relevant textual examples’. As a rule, candidates continue to embed their 
references at least effectively, with fewer quoting very little or not at all. As this 
is an open book exam, there should be fewer problems in managing this important 
aspect of the assessment. 

Similarly, as stated, critical interpretation has to figure in any response for it to be 
considered thorough because two of the bullet points in the Assessment Objective 
grid address it: 

• Offers clear understanding of different interpretations and alternative 
readings of texts   

• Explores different interpretations in support or contrast to own argument 



(Band 3: 11-15 marks out of 25) 

Especially in answers on the Poetry texts, this key element is sometimes 
overlooked, though in this series, there was a lot of successful coverage of 
different interpretations, including some strong focus on different presentations of 
the plays in performance, both on stage and in film or television. 

 Two bullet points in the Mark Scheme focus on context: 

• Demonstrates a clear exploration of the significance and influence of 
contextual factors 

• Develops relevant links between texts and contexts 

(Band 3: 11-15 marks out of 25) 

This was more consistently addressed across the exam, though still not always as 
strongly in Section B. 

Future students are offered the following advice: 

• Address all four assessment objectives, which are the same across both 
sections of the paper; AO3 (the significance and influence of context; links 
between text and context) and AO5 (different interpretations and 
alternative readings) need to be a focus 

• Return frequently to the terms of the question throughout the answer to 
ensure that analysis is specific to the set task and relevant  

• Context covers a whole series of factors – political, social, cultural, 
historical, intellectual, literary, biographical – that influence both the 
writer and the audience (context of production and context of reception) 

• Varieties of possible critical reception are exemplified in the Mark Scheme 
for each iteration of WET04. These can range from specific comments by 
named critics to 'school-based' theories, e.g. relating to gender concept, 
eco-critical or Marxist analyses. Where possible, it is better to avoid 
constructs such as "a critic says" - an alternative might be "one 
interpretation suggests that", if the candidate has forgotten the name of the 
person being cited. It is imperative that whatever is being referenced is 
relevant to the question being answered. Although forms of critical idiom 
are somewhat a matter of preference, it would perhaps be better to avoid 
the formulation ‘critic Leavis suggests’ as if ‘critic’ was the given name of 
the person in question or an honorific title.  

• In Section A questions, candidates should carefully consider the assertion 
(the comment in inverted commas) and the injunction which follows it (the 
actual task being set). More effective answers tend to use this as a guide for 
generating a thesis. Often, the prompt is intended to help with AO5 
(“exploring literary texts informed by different interpretations”) 

• Candidates should remember that the play in Section A was written to be 
performed and consider how the play may be interpreted and performed in 
different productions, as well as how audiences and critics respond. 
Increasingly answers reference particular performances or film version of 



the plays and this can be a significant strength, though such commentary 
needs to be relevant 

• In Section B, candidates should make sure they extend the argument by 
choosing an appropriate additional poem, not just the one they happen to 
know best from the anthology 

• Candidates should develop a flexible “toolkit” of technical knowledge that 
can be applied to drama and poetry, along with a range of literary 
terminology which they must attempt to use relevantly. 

Section A - Shakespeare 

There remained some evidence of candidates perhaps pre-learning essays or 

sections of them and reproducing these with only mild adaptation to the terms of 

the question.  

Q1  

Writing about genre conventions in Measure for Measure, this candidate produces a 

neat, sensible conclusion. 

 

Q2  

Many candidates discussed gender roles in the presentation of fate in Measure for 

Measure. This is a fairly convincing excerpt from an essay which adopted such an 

approach  



 

Q3  

This was a question about the poetry of Taming of the Shrew. In an essay which 

had dealt well with the technical specifics of the play’s language, here, one of the 

few people to attempt the task moves efficiently into an overview. 



  

Q4 

The question on appearance and reality in Taming of the Shrew provoked a number 

of mature responses, proficiently articulated. Some of these went on to provide 

particularly strong summaries of the fluidity of interpretations relating to the 

theme as these have changed over time. There was much discussion of the 

importance of costume, the sumptuary laws and the ways in which the characters’ 

clothing reflected the development of the concept. Some good connections were 

made between this and the play’s production history, as well as there being a lot of 

commentary on critical approaches, specifically gender-concept readings which 

were mainly and understandably focused on Kate. This said, there were also many 

candidates who wrote about the idea of Bianca not necessarily being the naïve 

creature who is seemingly presented in the earlier phases of the narrative. The 

Induction was discussed with some enthusiasm, as was Kate’s final speech, with 

many candidates referencing the 1929 film version and Mary Pickford’s celebrated 

wink. Interestingly, there was comparatively little coverage of the element of 



disguise, which, given that the question was not specifically about that, was 

possibly a good thing. 

Q5 

A task on the use of imagery and symbolism in Hamlet was felt likely to be popular 

and accessible. This proved to be the case and in this example, a candidate 

demonstrates their insight and understanding relating to that matter, focusing 

clearly on language. 

 

Q6 

A task on the presentation of Gertrude in Hamlet was also felt likely to be popular 

and accessible. Here too, expectations were confirmed. In this case, the writer 

takes a clear and confident approach to one element of the play’s network of 

allusions.   



 

Q7 

Writing about the presentation of guilt in King Lear, this candidate clearly and 

relevantly develops a line of argument relating to Cordelia, tying it up with a 

pertinent personal comment. 



 



 

Q8  

Many candidates chose to write about setting in King Lear. Here is one of them, 

taking an interesting approach which acknowledges that setting could include 

social and cultural issues, not just, for example, the play’s physical locations. 



 

Section B - Poetry 

Besides ensuring that they are accurate in how they render the names of the poets 

and their work, it would be generally sensible for candidates not to misspell simile, 

amongst other things. 

It remains generally advisable for candidates to state which other poem they have 

chosen early in their response, clearly and with some kind of brief rationale. 

It is probably still not wise to comment at great length on punctuation (or rhyme 

scheme perhaps). 

There were fewer unfiltered comments on rhetorical technique, it seemed. This 

may or may not have been in response to comments in the 2306 Report for WET04. 

It was a welcome development in any case. 

 

 



Q9 

This question, about the presentation of faithfulness in the prescribed work of the 

Metaphysical poets attracted a number of answers. In this case, the candidate 

manages the diverse strands of the assessment profile in a very proficient manner.  

 

Q10  

As noted in at least one previous Report (and above), candidates are recommended 

to write in an appropriate critical idiom. However, it is always good to see some 

enthusiastic personal response, as demonstrated here (the candidate is writing 

about mood and tone in the Metaphysical poets). 



  

Q11 

Many candidates seemed pleased enough to be invited to write about timelessness 

in Romantic poetry. Not everything has to be perfect in order to succeed and here 

is an example of a fairly commonly used approach to starting a response. It works 

well enough. 



  

Q12 

The question on the power of the imagination as it is presented in Romantic poetry 

was popular. In this example, a candidate sustains their focus on the terms of the 

question in a way that keeps their argument clearly on track. 



 



Q13 

Nature, as it is presented in the work of the anthologised Victorian poets, was 

taken on board by a good number of candidates. Here is one of them making a 

positive start to their response by acknowledging that ‘nature’ might mean more 

than one thing. Centres are encouraged to support their students by getting them 

to consider the possibilities of connotation and intention which may exist in the 

wording of tasks, probably before they start writing.  



 

Q14 

This task on desire was also a popular option for candidates writing about the 

Victorian poets. This answer is just on the safe side of the ‘What volume of  

rhetorical terminology is too much?’ debate.  



 

 

  

 

 

 

 

 

 

Pearson Education Limited. Registered company number 872828  

with its registered office at 80 Strand, London, WC2R 0RL, United Kingdom 


