
Examiners’ Report
June 2023

International Advanced Level English Language WEN01 01



Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK's largest awarding body. We
provide a wide range of qualifications including academic, vocational, occupational and
specific programmes for employers. For further information visit our qualifications websites
at www.edexcel.com or www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

Giving you insight to inform next steps

ResultsPlus is Pearson's free online service giving instant and detailed analysis of your
students' exam results.

See students' scores for every exam question.
Understand how your students' performance compares with class and national averages.
Identify potential topics, skills and types of question where students may need to develop
their learning further.

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus. Your
exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all kinds of
people, wherever they are in the world. We’ve been involved in education for over 150 years,
and by working across 70 countries, in 100 languages, we have built an international
reputation for our commitment to high standards and raising achievement through
innovation in education. Find out more about how we can help you and your students at:
www.pearson.com/uk.

June 2023

Publications Code WEN01_01_2306_ER

All the material in this publication is copyright

© Pearson Education Ltd 2023

2International Advanced Level English Language WEN01 01

https://qualifications.pearson.com/en/about-us/qualification-brands/edexcel.html
https://qualifications.pearson.com/en/about-us/qualification-brands/btec.html
https://qualifications.pearson.com/en/contact-us.html
https://qualifications.pearson.com/en/support/Services/ResultsPlus.html


Introduction

WEN01 introduces students to how language is used in data from a range of sources.
Students explore how the contexts of production and reception affect language choices in
spoken and written texts. Students also explore how language reflects and constructs the
identity or identities of the user and varies depending on the contexts of production and
reception. Students apply appropriate methods of language analysis to a range of written,
spoken or multimodal data taken from 20th and 21st century sources using the key language
frameworks and levels. They also demonstrate their understanding through the creation of a
new text for a specified audience, purpose and context.
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Question 1

In the June 2023 examination,Text A comprised an extract from the open letter published on
Twitter by Marcus Rashford. Rashford presents as a highly successful, yet grounded,
international footballer who attributed his success to the industry and determination of his
mother, and to the programmes that supported his family in their struggles with poverty as
he was growing up in Manchester, UK. He fully identifies with those he seeks to help, sharing
his own experiences of poverty and hunger to converge with them and to eliminate any
sense of condescension. He writes with an authority supported by statistical evidence
regarding the hardships suffered by the most vulnerable in Britain; hardships exacerbated by
the impact of coronavirus and the lockdown imposed in 2020. He also speaks as a black
British man and links this statistically and anecdotally to the minority ethnic groups most
severely impacted. He acknowledges government support through the provision of free
school meal vouchers to children in need but argues passionately against the decision not to
extend this programme to the summer holidays. He uses his fame and resultant social media
reach to galvanise public pressure on the government.

In Text B Emily Fredenberg tells the personal story of Francine and her children who have
benefitted directly from the World Food Programme’s development of a school meals and
nutrition programme in their village in southern Rwanda. Francine presents as a mother with
fierce ambition for her children. She sees their education as the pathway out of poverty and
recognises hunger as a barrier to that education. She is clear in her ambition for them to use
this education for the good of their community by becoming teachers. Also incorporated in
the text are the voices of Francine’s two youngest sons. Donat’s (9) voice is informed by his
desire to please his mother through his educational progress and his ambitions to a future
career that she will approve of. Lambert (13) voices his recollection of the impact of hunger
on his schooling before the intervention of the WFP and offers positive comparisons with his
school experience now. He also reflects on the broader food and nutritional education
afforded by the WFP and how it has benefitted the broader life of his farming family. The
direct voice of Amy Blauman, WFP’s education adviser, offers statistical evidence to support
assertions about the programme’s success. The article is shaped by the authorial
interventions of Emily Fredenberg, whose voice reflects her links to WFP and the website on
which she is published.

The question asked candidates to analyse and compare how the language of both texts
conveys personal identity. Three bullet points offered additional prompts and guidance
directly linked to the Assessment Objectives (and the mark scheme) for this component and
reminding candidates of the specific areas of study they should apply to the task:

relevant language frameworks and levels
concepts and issues such as social, cultural and gender factors
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Centres are advised that the format and focus of the question will be consistent across the
lifetime of the specification. Actual wording may, inevitably, change depending on the nature
and content of the two unseen texts presented. However, the focus of assessment is clearly
stated in the question stem with its prompt to consider and compare how personal identity is
constructed and presented in the source materials. The bullet points remind candidates of
the areas of study they should apply to this comparative exploration and are linked directly to
the Assessment Objectives applied by examiners to their responses. The mark scheme
contains indicative content and may well provide centres with a useful resource when
preparing their students for subsequent examinations.

The texts were clearly linked by the issue food poverty and the provision of free school meals
in the UK and in Rwanda. There was much opportunity for candidates to explore the links
and contrasts between them. The focus of the question was the construction and
presentation of personal identity, and the ability of candidates to incorporate this into their
analysis proved something of a discriminator, with a significant minority struggling with this
concept. Those that framed their analysis through this central focus were rewarded.

In June 2023, responses to Section A covered a full range of achievement. Most candidates
offered consideration of the genre and context of both texts and were able to draw links
between them based on their central focus on the issues of food poverty and free school
meals provision. They were also able to offer comparative consideration of the differing
audience and context of each text and shape these – with varying success – through the
differing perspectives and circumstances of the writers and, in the case of Text B, with the
family and ‘expert’ voices included.

The source texts proved to be accessible to most candidates and the majority offered a
balanced consideration of both and the theme that linked them. Most candidates could
differentiate context well and most responses across the range could point to more complex
aspects of each. These included the multiple functions of both texts; the nature of the
Rashford letter – the government audience broadened through its publication on Twitter; the
nature of Rashford’s personal story and the relatability/convergence this affords; the editorial
influence of the host WFP site in shaping the voice of the author; the incorporation of the
voices of the family and how their voices were shaped and sequenced. They often developed
insightful contrast between the personal and ‘professional’ experiences of the
speaker/writers and how these influenced perspectives on the impact of food poverty on the
life prospects of the disadvantaged. There were also some very competent explorations of
the cultural and societal attitudes towards race and education within the social and
geographic contexts of both texts.
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It was pleasing to see that many centres had made use of the support afforded by the
Examiner Report and the indicative content in the mark scheme produced in previous series.
This enabled many to meet more of the specific requirements of the Assessment Objectives.
Some used these documents as a framework for their responses which ensured coverage
and structure in the mid – bands of achievement, but which sometimes led to repetition at
the lower levels and, in some, less frequent, cases, restricted responses at the mid to upper
levels. In these instances, candidates sometimes looked for direct points of comparison
across frameworks that were not really evident in the texts themselves, and the subsequent
analysis was somewhat strained/forced as a result. Those that used the marks scheme
framework to provide ‘subheadings’ sometimes generated repetitive and or/undeveloped
responses, with significant negative impact on the crucial analysis central to performance at
AO1 and AO2. Centres are advised that the mark scheme offers indicative content – it is not
prescriptive, and given the nature of the specific frameworks considered, there is
considerable overlap. Candidates need to be selective and only apply framework that relate
directly to the task and which can be exemplified directly from the source materials. They
should also consider language choices and techniques at every opportunity and integrate
these into the body of their response.

AO4 requires candidates to explore connections and contrasts between the source texts.
Comparative work was usually helpful in lifting responses into Level 4 (at least) enabling
candidates to demonstrate a more discriminating approach to the data. There was a pleasing
increase in responses that approached this comparison in an integrated manner this series.
Others, however, lacked confidence to deal with the texts in an integrated comparative
approach and dealt with them in separate sections and this negatively impacted on the
potential for reward. The most successful responses seized the many opportunities for
comparison and contrast. Many explored the purpose of the texts and developed links
through the persuasive function of each. Most picked up on the fact that both texts were
clearly linked by the issue of pandemics but were differentiated by the age and status of the
speaker and writer and the socio-geographical focus and reach of each text.

Successful investigations of Text A looked at the conventions of the letter itself and how its
structure and content was adapted by Rashford to address the primary audience of the UK
government but also to converge with the broader secondary audience afforded by the reach
of Twitter, the platform on which it was published. They were able to comment on the
language choices made in order to fulfil both the informative/persuasive function and to
enable the development and presentation of voice and identity of Rashford on a personal
and professional level.

6International Advanced Level English Language WEN01 01



Responses that were placed in the highest bands of achievement supported comment and
assertion with evidence directly drawn from the text which was used to explore the specific
language choices made, applying terminology in good range and across frameworks. These
linked comment to the concept of 'voice'/persona as constructed by Rashford through
consideration of his shaping of content through a blend of personal/familial experience and
professional/international stance. It is this link between form and function/effect that signals
a successful response.

Even in less successful responses, candidates were able to describe method and effect but
many at the mid-lower levels of achievement struggled to apply specific language terms to
their consideration of how – and why – these effects were produced. A more systematic
approach, whereby comments are supported by evidence drawn directly from the source
materials, would have provided candidates with the opportunity to explore the language
from which this evidence was comprised (applying concepts, terms and frameworks) and
would have enabled them to reach the requirement for the higher levels of achievement at
AO1 and AO2 provided in the mark scheme. Some responses used a range of impressive
language terms to describe language features but did not go beyond a descriptive/feature
spotting approach and marks had to be restricted because of failure to link to
context/purposes. A list-like approach/feature spotting is not a successful way to tackle this
question.

Some offered generalised comment on context whilst those that developed comment not
only on the background context of the texts but also on key aspects of production and
reception of each (including key generic conventions) were rewarded accordingly.

A significant minority did not address AO4 and the requirement to comment on the links
between the two texts and this made an upward movement through the levels difficult. An
integrated approach to this comparison is recommended.

Successful investigations of Text B recognised the influence of the host WFP site on the voice
of author, Emily Fredenberg, and her shaping of the personal story of Francine and her
children to highlight the positive impacts on the family who have benefitted directly from
WFP’s development of a school meals and nutrition programme in their village in southern
Rwanda. These picked up on the shared values and concerns of both Fredenberg and the
organisation she represents.

The best recognised the multiple voices incorporated (often directly) into the article and
linked this to the overall persuasive/promotional/informative function of the text.

7 International Advanced Level English Language WEN01 01



These were able to draw distinctions between identities presented. For example, Francine
and her belief in education as the key to the future of her children; Donat, and his desire to
please his mother through his educational progress; the direct voice of Amy Blauman, WFP’s
education adviser, which offers statistical evidence to support assertions about the
programme’s success.

As with Text A, successful answers were able to offer specific analytical comment on the
crafting of the article to further the multiple functions of the text. These supported comment
and assertion with evidence directly drawn from the text which was used to explore the
specific language choices made, applying terminology in good range and across frameworks.
This link between form and function/effect again signalled a successful response.

Less successful responses offered generalised comment on the context of the article and
adopted a very descriptive approach to its content. Those that offered limited exemplification
and limited specific analysis of the language used were anchored in the mid/ lower bands of
achievement. Limited consideration of the construction and presentation of the personal
identity of Fredenberg, or of the other voices integrated into her article, negatively impacted
on the success of the response. These tended to outline the links and contrasts between the
two texts but failed to develop any but the more obvious or to explore the language which
evidenced these. Such responses were characterised by an essentially descriptive approach.
A significant number of candidates took a summary approach to the content of the texts
which is not a useful approach to achieve marks. This proves reading ability but not an ability
to analyse language features in use.

This is a very successful, concise response to Question 1. It was awarded a mark of 31 which
places it towards the bottom of Level 5, indicating that it is consistently discriminating and
controlled (L4) and, on occasion, sophisticated and critical/evaluative (L5).

Had the response integrated its technical and comparative analysis more seamlessly it may
well have scored more highly.
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The opening section offers systematic consideration of each text
across the key prompts of the question and attendant assessment. The
parallel structures employed here offer clear points of comparison and
contrast.

There is also a clear, developed focus on voice and the construction
and presentation of identity. Responses that frame themselves in this
way generally do well.

Do not lose sight of the concepts of voice and identity as constructs.
They are crafted by the writer/speaker as a conscious link to target
audience and function.
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The personal identity of Rashford foregrounds this section which
explores the concept through a discourse/pragmatic framework. The
overall structure and sequence is considered through function and
perspective and the shifts in tense are linked to both in terms of
connection and convergence with his audience. The reference to a
'stanza' is slightly off beam but terms are applied mostly accurately,
and with some ambition, to link form and function.

When citing evidence directly from a text always try to analyse the
evidence in terms of the language choices made to link method with
effect and purpose. Try to consider points at word and sentence level if
you can.

15 International Advanced Level English Language WEN01 01



16International Advanced Level English Language WEN01 01



17 International Advanced Level English Language WEN01 01



18International Advanced Level English Language WEN01 01



Comments on race and class are highly perceptive here and score
highly at A03. These contextual points link once more to the identity of
Rashford and his need to identify with, and relate to, those who suffer
food poverty and social discrimination. As such he garners broad
support for his cause through his chosen social media platform. This
understanding is expressed with fluency, although analysis of language
choices could be more fully developed. Understanding generic
convention is also clear.

When moving to Text B understanding of the generic conventions of a
written article are also clear. The positivity and ambition central to the
identities of Fredenberg and Donat are also addressed, but at this
point levels of technical analysis dip a little.

Try to integrate analysis of language choices throughout your
response.
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There are some interesting, if occasionally strained, points about the
overall structure of Text B which affords analysis at whole text level.
Terms are accurate here.

As the response moves to consider 'grammar' there are some very
insightful comments about Rashford's code – switching in order to
accommodate his primary and secondary audiences here. Issues of
convergence and prestige are well handled. However, these assertions
could have been better supported by evidence drawn directly from the
extract to enable the specific analysis that would fully meet AO1 and
AO2. The sophistication of comment is worthy of reward.

As the paragraph concludes the analysis becomes more targeted.
Linking of statistical data to Rashford's construction and presentation
of self links well to function here. The comment of parallel syntax
redresses the balance somewhat, putting the response back on track
for Level 5.
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There is differentiation between the elaborated code of the author and
the restricted codes of the family and this is linked to the concept of
identity as a construct. This structure and content of this section works
in parallel with comments on Text A thereby affording comparison.

Lexical fields are evidenced with care and linked to the identity of
Rashford on a social and cultural level. Evidence is judiciously selected
but falls a little short in terms of specific analysis.

Always analyse the evidence you provide as fully as you can, identifying
word class, for example.
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Again the response considers lexical choices in parallel. The response
ends abruptly, suggesting minor timing issues, but these do not overly
detract from the success of the response.
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This response was awarded a mark of 17 which places it into Level 3, at a mid-lower point.

The response is mostly 'clear and relevant', the key descriptor for Level 3. It is generally well
structured and expressed but lacks the detail and development, especially in the range of
specific/ technical analysis, to score more highly.
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The introductory paragraph is clearly on task, and is an effective
summary with clear understanding of audience, genre and function.
The identification of the semantic field is apt in terms of its lexical
grouping but falls shy of the attribution of specific word classes. There
are some apt comments of the professional identity of Rashford and
his potential reach.

This introduction promises much, but the rest of the response
essentially fails to fully deliver the L4 signalled as it opens, anchoring
the response in L3.
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The introductory paragraph applies parallel structures to the
consideration of Text B , therefore affording comparison between the
source materials. There is identification of a narrow semantic field –
but examination, again, falls short on specifics.

There is recognition of the parallel syntax employed by Rashford to
afford some analysis at sentence level – and the comment on the
paragraphing does offer some comment on whole-text structure.
Other comments relating to Standard English tend to the descriptive,
however.

When looking at lexis try to identify the word class used and link it to
function/effect.
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Consideration of the grammar/syntax of Text B is thin. There is an
appreciation of the purpose of the inclusion of direct speech, but lack
of exemplification restricts any opportunity for specific analysis.

The point on visualisation is interesting, but as is characteristic of the
main body of this response, undeveloped.

The movement to consider the presentation of the identity of Rashford
is on task. There is a sense of convergence and relatability here, but
again, undeveloped.
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Always provide evidence from the text to support your assertions.
Then analyse the language of this evidence as fully as you can.
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Consideration of the contextual factors that are are a backdrop to
Rashford's letter are apt enough, and comments on Rashford's
reference to parents and headteachers add to this and contribute to
the sense of the writer's identity. They lack development, however.

Comments on construction and presentation of identity in Text B are
thin – possibly pointing to issues with timing.
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Question 2

Q2 (Section B) of the examination is assessed against AO5:

‘Demonstrate expertise and creativity in the use of English to communicate in
different ways’.

As such the task assesses both the fluency and accuracy of written expression and the ability
to generate an original and (hopefully) engaging text.

Candidates were expected to draw upon at least one of the source materials provided in
Section A but reshape them to meet the requirements of the task.

In June 2023 candidates were asked to produce the text for a speech to be delivered at a
conference discussing food aid in their local community. This gave a clear steer on audience
and context. The function of the speech was explicitly stated within the question stem:

‘Persuade people to support a programme that provides free school meals and other
help for the children of low-income families’.

The second part of the question:

‘In addition to your own ideas you must refer to material from at least one of the texts
in the Source Booklet’ is standard and thus affords comparability year on year. It highlights
a key requirement of the task, that is the need to adapt some material from one (or both) of
the source texts into the article.

The format of the question is relatively constant, but wording will, inevitably, change
according to the nature of the creative task set. As this is a creative response, examiners will
accept any approach that concedes to the prompts provided.

There seemed a slight improvement in responses to Q2 this year. This reflects the ongoing
trend for the paper.

Successful responses effectively applied the rhetorical conventions of a speech with some
skill, offering clear concession to the spoken context and to the local conference setting.
These produced clear, well-structured responses and demonstrated an understanding of
writing for an audience, experimenting with register. They demonstrated clear awareness of
audience and function, conceding clearly to the persuasive/informative function of the task.
The best adapted the source material fluidly to produce viable speeches.

A key requirement of this creative task is that it MUST draw on the material from at least one
of the source texts – there were some very engaging responses that failed to do this and
were essentially self-penalising.
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Many, in the mid-range of achievement could adopt a tone or ‘voice’ which was convincing
even if the technical accuracy in written English was lacking.

Less successful responses were often very brief which severely restricted links to the source
materials or failed to fully engage the reader. Others appeared to be rushed and
undeveloped, suggesting that candidates did not manage their time effectively.

This is a successful response to Q2. It was awarded a mark of 13 which places it into Level 5,
the highest band of achievement.

There are occasional minor flaws with expression but these do not detract from the overall
quality of the answer. The generic conventions of a speech are clearly understood and
applied, as is the prescribed local/conference context. The audience and purpose are
consistently addressed. The crafted voice of the speaker is wholly appropriate to the task.
The adaptation of source materials is highly effective; the way in which details from both
texts are reworked to the crafted personal story/perspective of the speaker is impressive.
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The opening fully concedes to the conventions of a speech and
foregrounds the purpose, context and perspective clearly, framing the
personal story effectively.

This crafted retrospective emulates the structural pattern of Rashford's
letter. It adapts and integrates source materials fluidly to a new and
convincing text.

Try to reshape the source materials to the new task – adding details of
your own to craft a new text – rather than quoting directly from them.
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The response, mimicking changing chronology of both source texts,
brings the speaker to present tense and the function of the speech.

Discourse markers effectively structure and sequence the speech.
Details are drawn from both source texts in terms of the support
available to those in food poverty and are shaped to the crafted voice
and agenda of the speaker. The community context of the conference
is also clear.

The movement to community schemes and collaboration is mostly
new material which fits the brief extremely well.

Try to add material of your own that relates to your own circumstances
and location. This adds a creative slant to the text. Be careful to avoid
shifts in tone/register, however.
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The section on summer provision moves fluidly to the call for action
and donation. The direct address is targetted closely, and effectively, to
the audience at the conference. The tone of this address is wholly
appropriate to function and context.

Do not lose sight of your audience.
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The section links primarily, although not exclusively, to Text B with its
focus on the educational benefits of school meals provision. The
specific shift to address parents is therefore wholly appropriate. There
is slightly less confidence in terms of expression here, although the
materials are adapted well to task.
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As the speech concludes there is a concise and effective summary of
issues and potential community/individual action. This fully meets the
task. This sign off similarly fulfils the generic agenda.

Always show your examiner that you are aware of the genre of your
text by incorporating appropriate features and conventions if you can.
This is made clear to you in the question.
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This response was awarded a mark of 6, which places it at the top of Level 2. This borderline
placement indicates that the answer fulfils all of the AO requirements for Level 2 and exhibits
some characteristics of a Level 3 response. In this instance these Level 3 features were
insufficient to move across the border and the overall response is best characterised by the
key L2 descriptor of 'general understanding'.

The brevity of the response is a limiting factor here.
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The opening paragraph is straightforward, and apt for the context of a
speech. There is incorporation of Text A, but the reshaping to a local
audience is awkward at times. Issues of expression do impact here, but
meaning is essentially clear.

The final section hits the persuasive brief and hints at L3 performance.
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The concluding call to action is effective.
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Paper Summary

Unit 1 is assessed by examination of 1 hour 45 minute’s duration. Candidates answer two
questions: one question from Section A and one question from Section B. The paper is
marked out of a total of 50 marks with 35 allocated to Section A and 15 to Section B.

For Section A (Q1), candidates are required to produce an extended comparative response
showing how the presentation of identity is shaped by language and contextual factors in
both unseen texts.

The task is assessed across AO1, 2, 3 and 4:

AO1: Apply appropriate methods of language analysis, using associated terminology and
coherent written expression.

AO2: Demonstrate critical understanding of concepts and issues relevant to language use.

AO3: Analyse and evaluate how contextual factors and language features are associated with
the construction of meaning.

AO4: Explore connections across texts, informed by linguistic concepts and methods.

Section B (Q2) of the examination is assessed against:

AO5: ‘Demonstrate expertise and creativity in the use of English to communicate in different
ways’

A total of 15 marks is allocated for this component. As such the task assesses both the
fluency and accuracy of written expression and the ability to generate an original and
(hopefully) engaging text.

Candidates are expected to demonstrate their own expertise and creativity in the use of
English. They are encouraged to incorporate personal and local references. Candidates are
expected to draw upon the at least one of the source materials provided in Section A but
reshape them to meet the requirements of the context.

53 International Advanced Level English Language WEN01 01



Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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