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Pearson Edexcel                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            International GCSE Religious Studies Two- year Scheme of Work 

Introduction 
How to use the scheme of work 

This scheme of work (SoW) has been made available on a word document rather than PDF, allowing you to edit the document in a way that suits your teaching style and student needs. 

International GCSEs have 120-140 guided learning hours.

Guidance provided within the course planners, schemes of work and lesson plans are suggested approaches that can be adapted by centres to suit their particular context.

This scheme of work covers the requirements for the Pearson Edexcel International GCSE Religious Studies Specification:
· Area of Study 1: Students study the beliefs and values of at least one major world religion; a range of religious and non-religious beliefs and values relating to the universe, creation and the place of human beings. Students will be assessed on AO1 and AO2 by a 1 hour and 45 minute examination paper. (60%)
· Area of Study 2: Students will study the religious community from the perspective of one major world religion. Students will be assessed on AO1 and AO2 by a 1 hour and 30 minute examination paper. (40%)
The learning sequence outlined in this scheme of work provides a framework for a full International GCSE studied over two years, which can be used to develop students’ understanding of religious beliefs to respond to the issues that are studied in later sections. 
The approach places emphasises student developing their knowledge and understanding of religious beliefs and teachings, enabling students to assess and analyse these beliefs and teachings and thus meet the Assessment Objectives AO1 and AO2. 
This scheme of work can be used alongside or to complement other materials that are available on our website. The suggested references and links given in this scheme are provided to help you teach the course in a rigorous and enjoyable manner. There is no requirement to use all the material or to study all the references to cover the specification content. In each section, materials that are known to be enjoyed by students and that they have used before in the classroom can be used as an alternative.
Why transferable skills? 
In recent years, higher education institutions and global employers have consistently flagged the need for students to develop a range of transferable skills to enable them to respond with confidence to the demands of undergraduate study and the world of work. To support the design of our qualifications, we have mapped them to a transferable skills framework. The framework includes cognitive, intrapersonal skills and interpersonal skills and each skill has been interpreted for each specification to ensure they are appropriate for the subject.  Further information on transferable skills is available on the website.  Pearson materials, including this scheme of work, will support you in identifying and developing these skills in students.
In the final two columns of this scheme of work we have indicated which transferable skills are explicitly assessed, and also where there are opportunities for them to be developed through teaching. Our intention is that teachers can use these columns to increase opportunities for transferable skills development in students.  
Area of Study 1: Beliefs and Values
Section 1: The Universe, Creation and the Place of Human Beings
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which transferable skills are explicitly assessed through examination?
	Which transferable skills could also be acquired through teaching and delivery?

	1 & 2
	Section 1:1

The universe and the place of human beings
	Students will be able to:

Know and understand religious and non-religious beliefs/teachings about the origins of the universe 

Know and understand beliefs about the place of human beings on earth 

Assess and analyse how these beliefs may affect the lives of human beings.
	Students must know and understand the beliefs and teachings of at least one major world religion about the creation/origins of the universe.
Students should be able to explain the place of human beings within this world, their responsibility to the planet and how this may be practised in different ways.

Students must look at how this affects relationships with other humans, as well as their interaction with all other creatures.

Students must be aware of non -religious explanations of the origins of the universe, and how the chosen religion responds to them.

Students should be able to know how each of the beliefs relate to worship, their view of authority, moral decision making and lifestyle. 

Assess and analyse the importance of these beliefs for the chosen religion (AO2)

Students should assess why the beliefs are important and link the importance to how the beliefs are expressed.
	Religious scriptures are the main text for this work. 
Information outlining the creation beliefs of the major world religions can be found in various places including on the BBC website. 
To research the non-religious explanations, it may be useful to look at the Humanist Society or to join up with the science department.

Suggested activity

Divide up the religious text into chunks and ask students to:  

· Put it into the correct order

· Do a timeline or a cartoon strip to show how creation happened according to their religious text

· Discussion questions: what are humans responsible for? What can humans do to look after the world? What happens if humans do not look after the world? Should humans be vegetarian? 

· Extension: Why are human beings concerned about animals dying out?


	Development of knowledge and understanding; analysis; evaluation
	Research skills
Collaboration

Prioritising

Creativity

Discussion

Analysis

Evaluation



	3
	Section 1:2

Human nature and the human condition
	Students will be able to:

Know and understand religious and non-religious beliefs and teachings about the nature of human beings

Know and understand differing views about the body and the spirit/soul 

Assess and analyse how these beliefs affect life.
	Students must know and understand the religious beliefs and teachings about the nature of human beings.

Students should look at how the physical and spiritual are linked in the religion they have chosen, and what this means in practice (for example, in death).
Students should study non-religious views.
Assess and analyse the importance of these beliefs for the chosen religion (AO2)

Students should assess why the beliefs are important and link the importance to how the beliefs are expressed.
	Students could attack this topic in a number of ways. For example, they could be given copies of sacred texts to look at and interpret, with a series of questions; or, they could start with the question, “what makes Sarah different to Clare” and discuss what makes up the human body from a scientific point of view. 

Students could produce a summary or mind map to record the views of the religion they are studying.

To look at a variety of views, a home learning task could be set to record the beliefs of 10 people within their neighbourhood. This is best if a variety of ages is stipulated. These could be put into an exam style answer, for example Some people believe that the soul is separate to the body and this means that they cremate their dead as the body is not needed in the afterlife.


	Development of knowledge and understanding; analysis; evaluation
	Interpretation

Teamwork

Problem solving

Summarising

Analysis 

Evaluation



	4 & 5
	Section 1:3

Selfishness, greed, ignorance and sin
	Students will be able to:

Know and understand religious and non-religious beliefs and teachings about human selfishness, greed, ignorance and sin as the root causes for human wrongdoing

Know and understand how humans have different responses to selfishness, greed, ignorance and sin

Assess and analyse how these beliefs affect life.
	Students must know and understand the religious teachings and beliefs about where selfishness, greed, ignorance and sin come from, and why they are part of the human make-up.
Students should look at how non-religious people explain these characteristics.

Students should look at how these characteristics are seen in the world, what they can lead to, and how they may or may not be overcome.

Assess and analyse the importance of these beliefs for the chosen religion (AO2)

Students should attempt some exam style questions and attempt to peer mark them.
	Students need to have a clear knowledge of what each characteristic means. They could be given a selection of newspapers and given the task of finding stories that fit into each category, or they could be asked to write story scenarios for each of them.

Students need to know how their chosen religion explains these characteristics. They could be given this as a research task in four groups, with each given a different word, and then they collect all the information by teaching each other.

Discussion questions:

· Is violence ever justified?

· Are all people inherently selfish?

· If God created humans, did he create them to be evil? (This is a good starter for the next lesson).

	Development of knowledge and understanding; analysis; evaluation
	Research 
Creativity

Collaboration

Teamwork

Discussion skills

Ethical decision making



	6
	Section 1:4

Free will, determinism and predestination
	Students will be able to:

Know and understand religious and non-religious beliefs and teachings about free will, determinism and predestination

Assess and analyse how these affect the lives of humans. 
	Students must know and understand the difference between free will, determinism and predestination, and what their chosen religion teaches about them.

Students need to be able to explain how these teachings and beliefs affect the lives of religious people, as well as these beliefs among non-religious people.

Assess and analyse the importance of these beliefs for the chosen religion (AO2)
	Ask students to find definitions of the words, either before the lesson or as a starter activity.

Have a list of things such as wanting children, crying, falling in love, getting angry, homosexuality and so on – are they choices or are they natural? What do we mean by having free will?

Return to the question from the previous lesson and recap their answers. How can any religion believe in both free will and the belief that humans were created by an all loving God? How can God be the judge if humans are not free? Briefly look at the inconsistent triad and ask them for their responses. 

Discussion questions:

· if God is in control, should humans be punished for doing things wrong?

· Are people born evil?
	Development of knowledge and understanding; analysis; evaluation
	Critical thinking
Discussion skills

Evaluation



	7
	Section 1:5

Ultimate reality
	Students will be able to:

Know and understand religious beliefs and teachings about the nature and character of God/the ultimate reality

Know and understand how non-religious people respond to these beliefs and teachings

Assess and analyse why these beliefs and teachings are important for religious people.
	Students must know and understand beliefs and teachings about the nature and character of God (or the ultimate reality for those studying Buddhism),   including omnipotence, omniscience, transcendence and omnibenevolence.

Students should know and understand the difference between monotheism and polytheism, and to understand the importance of these beliefs in the religion they have chosen.

Students must know how non-religious people respond to these beliefs about the nature of God (e.g. what questions do they raise?)

Assess and analyse the importance of these beliefs for religious people today (AO2)
	An example activity for appropriate religions could be the following: 

Ask students to create a word wall with pictures to show the meanings of the words used to describe God. Let them devise ways to remember the words and their meanings.

What do these characteristics tell us about God? 

Have a discussion in groups and come up with sentence enders for:

· If God is omnipotent, then why…

· If God loves everyone then how come…

· If God is transcendent, then why do religious people…

· If God knows everything, then should…


	Development of knowledge and understanding; analysis; evaluation
	Creativity
Communication

Problem solving

Discussion skills
Collaboration



	8 & 9
	Section 1:6

Belief, uncertainty and unbelief
	Students will be able to:

Know and understand arguments to support belief in God – the Causation argument and the Design argument

Know and understand other reasons for believing in God – the search for meaning and purpose, conversion

Know and understand the reasons why people do not believe in God such as scientific explanations

Analyse and assess these conflicting views.
	Students must know and understand the Causation and Design arguments for belief in God, including the strengths and weaknesses.
Students should know and understand other reasons for believing in God such as meaning and purpose and religious experiences.

Students must study the reasons why some people do not believe in God, such as the scientific origins of the world, a lack of clear evidence and upbringing.

Analyse and assess these conflicting arguments (AO2)
	Mind map the reasons why people believe and do not believe in God – which are the most compelling and why.

Split the class in two and give each half either the Causation argument or the Design argument but cut it into chunks to put in a logical order. Using computers, give each group the task of researching further – there are many videos on YouTube. Give them the task of creating a PowerPoint or a poster to teach the other half of the class.

As a home learning task, ask students to ask 10 people whether they believe in God and the reasons why. Use these as the basis of a discussion.

Answer the question: Why do some people believe in God and some do not. 


	Development of knowledge and understanding; analysis; evaluation
	Critical thinking
Empathy

Problem solving

IT skills

Research skills



	10
	Section 1:7

The problem of evil and suffering
	Students will be able to:

Know and understand the problem of evil and suffering for people who believe in God

Know and understand how the presence of evil and suffering may cause people to not believe in God

Analyse and assess both religious and non-religious responses to evil and suffering.
	Students must know and understand the problem of evil and suffering for people who believe in God and their responses to it

Students need to be able to explain how the presence of evil and suffering may lead people away from God.
Analyse and assess the responses to evil and suffering (AO2)

Students should understand how belief might affect day- to- day living.
	This is a topic that can be accessed in many ways – students could be given excerpts from the Diary of Anne Frank, or shown a film such as The Karate Kid or The Boy in the Striped Pyjamas, or give them a selection of newspapers. Recap the lesson on the characteristics of God and move towards the inconsistent triad.

How do religious people respond? Into Google, write the phrase ‘Holocaust survivors belief in God’ to get pages of testimony on both sides. This could be set as a home learning task.

Ask students about both practical and theoretical responses.


	Development of knowledge and understanding; analysis; evaluation
	Teamwork
Self-direction

Critical thinking

Analysis




 Section 2: Life and Death
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1 & 2
	Section 1:1

Death and life after death
	Students will be able to:

Know and understand religious and non-religious views about death and the afterlife 

Know and understand the differing views within a faith such as immortality and resurrection 

Assess and analyse the importance of these beliefs for religious people in their lives.
	Students must know and understand what their chosen religion teaches about life after death and human destiny.
Students must know and understand the different beliefs within their chosen faith, and how these different beliefs manifest themselves in their everyday life.
Students must also be aware of non-religious views, both those who believe in an afterlife which is not attached to faith, and those who do not believe in an afterlife.
Assess and analyse the importance of these beliefs for religious people in their lives (AO2)

Students should assess why the beliefs are important and link the importance to how the beliefs are expressed.
	Information about what a religion believes about life after death can be found in the religious texts and on websites such as the BBC. 

Students should be encouraged to discuss their own thoughts on life after death. They could be given a post-it note at the start of the lesson on which to write their initial thoughts and then return to it at the end to see whether their views have changed.

Students could create a mind map to help them remember the different views.
There are many pieces of film on YouTube to help students get a full picture of the variety of views, such as:

https://www.youtube.com/watch?v=zmaiy-JB9VE 

https://www.youtube.com/watch?v=Rg5_hMr8Cfo 

A series of questions could be devised to go with the films, or students could make their own film.

At the end of the lesson, remember to return to the post-it notes.


	Development of knowledge and understanding; analysis; evaluation
	Discussion
Creativity

Analysis

Critical thinking



	3
	Section 1:2

The meaning and purpose of life
	Students will be able to:

Know and understand what religions believe about our purpose on earth

Know and understand what non-religious people understand by meaning and purpose 

Assess and analyse the importance of these beliefs for religious people today.
	Students must know and understand what their chosen religion teaches is the reasons why humans are on the planet. What is the purpose of life and how may these goals be reached?

Students must also know and understand how non-religious people understand the purpose of life, and how meaning can be found without a higher being.
Assess and analyse the importance of the belief about the meaning and purpose for religious people today (AO2)

Students should assess why the beliefs are important and link the importance to how the beliefs are expressed.
	Discussion questions:

· Why are we here?

· Is there a reason for humans to exist?

· Is it better to pray or to be actively helping? 

· Do all good people go to heaven?

Encourage students to come up with 3 more questions on this topic. A moving debate works well, or a silent debate, where students write their thoughts onto big sheets with the questions on. They could then use these to write a more detailed response to one of the questions.


	Development of knowledge and understanding; analysis; evaluation
	Philosophical thinking
Critical thinking

Debating

Written debating skills

	4 & 5
	Section 1:3

Sanctity of life, abortion and euthanasia
	Students will be able to:

Know and understand the meaning of sanctity of life for religious people, and the value of life for non-religious people 
Know and understand how belief in the sanctity of life and the value of life affects the issues of abortion and euthanasia 
Assess and analyse the importance of these issues for life today. 
	Students must know and understand what sanctity of life and value of life mean, and be aware of the difference.
Students must know and understand the issues of abortion and euthanasia and be able to link the beliefs of sanctity of life and value of life to these issues.
Assess and analyse the importance of the issues for all people today (AO2)

Students should assess why the beliefs are important and link the importance to how the beliefs are expressed.
	Information about these issues can be found in various places including the BBC website and on YouTube. Students should also use religious scriptures as they may be asked why their chosen religion teaches the way it does and being able to quote directly is a good way to get marks.

There are some good films that cover these issues, such as Juno (abortion) and A Short Stay in Switzerland (euthanasia). Depending on time limits, these could be watched in class or clips taken from them and used as discussion starters.

Students should be encouraged to look at a variety of views and be able to justify their opinions.
Students should attempt some exam style questions and attempt to peer mark them.


	Development of knowledge and understanding; analysis; evaluation
	Empathy
Reasoning

Critical thinking

Analysis 

Evaluation



	6
	Section 1:4

Human relationships
	Students will be able to:

Know and understand what their chosen religion teaches about relationships

Know and understand non-religious beliefs about relationships 

Assess and analyse how these beliefs impact on life. 
	Students must know and understand the beliefs and teachings on the full range of types of human relationship, including homosexuality.
Students should be aware of the changing face of the world they live in and how religious and non-religious people address these issues.
Assess and analyse the variety of beliefs (AO2)
	This topic is largely dictated by the religion chosen and by the country that the student is in, but students must be made aware of the world picture, and of differing views within the religion itself. Most religions have very clear teachings about relationships and this is where it is best to start, but students should then be encouraged to look at how these teachings are practised within the religion, for example sex outside of marriage is accepted by some churches and homosexuality is accepted by many religious people, regardless of teachings. Depending on the religion chosen, it can be useful to discuss whether teachings should adapt to change in society, or whether they are absolute.

Activities could be centred on changes in laws in various countries; research into why change has happened; collect the thoughts of the people around and create a tree of thoughts as a display.

An exam style question could be asked, giving students the opportunity to give a variety of viewpoints and their own, justified opinion.
	Development of knowledge and understanding; analysis; evaluation
	Research
Using data

IT skills

Analysis

Evaluation



	7
	Section 1:5

Marriage and partnership
	Students will be able to:

Know and understand religious teachings and beliefs about marriage 
Know and understand the variety of types of partnership
Know and understand the teachings and beliefs about sexual behaviour 
Analyse and assess these issues from both a religious and non-religious viewpoint.
	Students must know and understand the different beliefs and teachings about marriage, and the purposes of marriage.
Students must be aware of the different types of relationship, such as civil partnerships, cohabiting couples and same-sex marriages.
Students should understand the different beliefs and teachings about sexual relations including sex outside marriage, promiscuity and adultery.
Assess and analyse the variety of beliefs (AO2)
	Ask students to raise their hand if they think they will get married. Ask them to come up with a list of reasons why they want to marry / people get married.

Hand out sheets with a variety of wedding services on. This could be from different religions or from different denominations within a religion, and one non-religious service, and ask them to analyse the words – what are the similarities and differences?

Discussion questions:

· Do they think cohabiting couples have different purposes for the relationship or are they similar? Why?

· Do they think same-sex couples have different purposes for the relationship or are they similar? Why?

· Why do some people not want to get married?

Research: What does their chosen religion believe about sex outside marriage (pre-marital, promiscuity, adultery) and why? What are their thoughts? 

They could prepare a PowerPoint to show these issues, using interviews with peers, music, film.

.
	Development of knowledge and understanding; analysis; evaluation
	Critical thinking
Discussion

Analysis

Evaluation

Research

IT skills



	8
	Section 1:6

Divorce and remarriage
	Students will be able to:

Know and understand the religious teachings and beliefs about divorce and remarriage in their chosen religion 

Know and understand non-religious views on divorce and remarriage

Analyse and assess how these affect society. 


	Students must know and understand what their chosen religion teaches about divorce and remarriage, and how these teachings are practised by religious people within that faith.
Students must know and understand how beliefs about divorce and remarriage are practised by non-religious people.
Assess and analyse how this variety of beliefs affects society (AO2)
	Ask students to discuss the reasons why people get divorced and to list the reasons in a central place that everyone can see. Are some reasons better than others? Hand out cards with scriptural passages on about divorce and remarriage – what does the chosen religion say? Why do they think these teachings are as they are? Have the teachings been adapted at all?

Research the latest figures for marriages, divorces and remarriages and analyse them. Are there any trends? What questions do they raise? How do these affect society? How are these shown in the media?

An exam question could be given for the whole class to answer together on the white board and then copied into books.


	Development of knowledge and understanding; analysis; evaluation
	Discussion
Critical thinking

Research

Data interpretation/ numeracy skills
Analysis

Evaluation



	9
	Section 1:7

Family structures and responsibilities 
	Students will be able to:

Know and understand the beliefs and teachings on family life in the chosen religion

Know and understand how family life has changed in society and the reasons for this 

Analyse and assess the consequences of different types of family for society. 
	Students must know and understand the different religious beliefs and teachings about family life; the responsibilities and the rights and their importance.
Students must be aware of the changing nature of family structure across the world, such as nuclear, extended, single-parent, reconstituted, same-sex) and the consequences of these for society.
Assess and analyse the reasons why family life has changed and what this means for society (AO2)
	A selection of photos can be given out, showing different types of family grouping – these can be found on the internet or in magazines. Ask students to identify them in pairs and see if they can put the names with the types of family (for reconstituted families, it is best to find an example they may know, such as one from a soap opera.)

Discussion questions:

· How have families changed?

· Are nuclear families the ‘best’ type of family?

· Are there natural roles in a family?

· Should children be responsible for their parents when they are old?

· Should same-sex couples be allowed to adopt?

Research the teachings on family roles within their chosen religion. Are any of these surprising? Are they old fashioned?

They should then attempt an exam style question from the Sample Assessment Materials.


	Development of knowledge and understanding; analysis; evaluation
	Collaboration
Teamwork

Creativity

Analysis

Evaluation



	10
	Section 1.8

Childlessness and celibacy
	Students will be able to:

Know and understand different solutions to childlessness; genetic engineering, fertility treatments, adoption and fostering 

Know and understand different religious and non-religious views and teachings about these issues 

Assess and analyse attitudes to these issues and their effects on society.
	Students must know and understand the difficulties faced by childlessness for both religious and non-religious people.
Students must know and understand the range of solutions to childlessness, including genetic engineering, fertility treatments, adoption and fostering.
Students must know and understand the different teachings and beliefs about these solutions by their chosen religion, and viewpoints from non-religious people.
Assess and analyse the impact that these solutions have had on society
	Information about the solutions to the problem of childlessness can be found on many websites including the BBC and YouTube.

Ask students to discuss how fertility problems are seen in society and any ways they already know of dealing with these issues.

Give out cards with each solution on them, or put them on big sheets of paper around the room and ask students to write strengths and weaknesses for each one. 

Can they think of any responses their chosen religion may have? Why? Is it likely that all members of a faith may believe the same? Why?

Ask students to write a full letter response from a religious perspective to someone who says more money should be spent on researching fertility treatments.


	Development of knowledge and understanding; analysis; evaluation
	IT skills
Critical thinking

Information gathering

Reasoning

Formal writing skills




Section 3: Peace and Conflict
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1 & 2
	Section 3:1

Conflict and war
	Students will be able to:

Know and understand the causes of war and conflict in the world today 

Know and understand religious responses to war and conflict

Assess and analyse three current areas of conflict in the world.
	Students should know and understand the causes of war and conflict, such as economic reasons, religious reasons and social reasons.
Students must know and understand how religions respond to war and conflict – Just War Theory, holy war – and their beliefs, teachings and attitudes on fighting in war, weapons of mass destruction, terrorism, the treatment of prisoners and passive resistance.
Assess and analyse three current areas of conflict in the world (AO2)
	Students could be asked to bring in newspaper articles / news stories from the internet and look at areas in conflict.

Discussion questions:

· Are there obvious causes of the conflict?

· How long has the conflict been going on?

· Are there other ways it could be solved?

· Is the danger to civilians acceptable or necessary?

· Should religious people fight in wars?

Ask them to come up with a list of conditions that should be put in place before a war or conflict happens. Research Just War Theory and write the conditions into their books. Then look again at the conflicts they brought in – do they satisfy these conditions? Why/why not? 

Split the class into three groups and give each the task of researching an area of conflict in the world currently that they are to prepare a 10-minute presentation on for the rest of the class. It may be helpful to give them guided questions to look up, depending on the nature of the class.

There are a variety of DVDs that can help teach this such as Ross Kemp’s DVD about Israel and Palestine, which is balanced and looks at the conflict from the point of the people living there, including the children.


	Development of knowledge and understanding; analysis; evaluation
	IT skills
Discussion

Critical thinking

Research

Collaboration

Teamwork

Analysis



	3 & 4
	Section 3:2

Peace, reconciliation and forgiveness
	Students will be able to:

Know and understand beliefs, teachings and attitudes of religious people to peace, reconciliation and forgiveness 

Know and understand the nature and history of pacifism 

Assess and analyse the role and work of the United Nations, and one religious organisation that works towards peace.
	Students must know and understand what the religion they have chosen teaches about peace, reconciliation and forgiveness, and the attitudes towards these issues.
Students must know and understand what is meant by pacifism, and how this has manifested itself in history.
Assess and analyse the role and work of the United Nations and one religious organisation which works towards peace (AO2)
	Information outlining the teachings of their chosen religion on peace, reconciliation and forgiveness can be found in religious scriptures, textbooks and on the internet.

Students need to understand what is meant by each of the words – peace, reconciliation, forgiveness, pacifism - they could be asked to design a picture for each one to show its meaning, and underneath the picture, write either an explanation or quote from scripture to show what the teachings are.

https://www.youtube.com/watch?v=UbZSpmwR6yw
This is a good introduction to pacifism although quite stilted – ask students to create a better resource.

https://www.youtube.com/watch?v=YeFzeNAHEhU 

This is tank man, the CNN footage and can lead to a good discussion.

The work on both the United Nations and religious organisation could be done as project work, either within the class or as home learning depending on time restrictions.


	Development of knowledge and understanding; analysis; evaluation
	It skills
Research

Empathy

Reasoning

Analysis

Communication



	5
	Section 3:3

Bullying
	Students will be able to:

Know and understand the issues about bullying

Know and understand religious and social responses to bullying

Assess and analyse the significance and importance of a response to bullying for society.
	Students must know and understand what bullying is, and how it is different to other forms of violence.
Students must know and understand the different types of bullying, including physical, mental and cyber bullying.
Students must be aware of how both religious and non-religious people respond to bullying and solutions to it.
Analyse and assess the significance and importance of bullying for society (AO2)
	Ask students to write a definition of bullying in pairs and then discuss the differences between their answers – does it have to be physical? Does the victim have to realise they are being bullied? Can bullying happen between friends? Write a class definition and then look up an official definition and see whether you agree.

https://www.youtube.com/watch?v=l8ovOA7VhFo
There are a variety of videos on YouTube such as this made by high school students – ask the students to do their own version. What needs to be in it?

The religious and non-religious attitudes to bullying are straightforward and do not need too much time spent on them. Ask students what they think the attitudes will be. It may be interesting to then ask them if they believe religious and non-religious people practise this, and if not, why not.

To analyse and assess the wider impact for society, ask them to write a school policy about bullying – why is this necessary? What happens in a society where bullying is left unchallenged?

A piece of personal writing could be done here.


	Development of knowledge and understanding; analysis; evaluation
	Collaboration
Teamwork

Listening skills

Formal writing skills

Analysis

Evaluation



	6
	Section 3:4

Sin and crime
	Students will be able to:

Know and understand the difference between a sin and a crime and how and why they differ

Know and understand the teachings and beliefs associated with both 

Assess and analyse the attitudes within the wider society.
	Students need to know and understand the difference between a sin and a crime; where they may be the same, such as murder, and where they may be different, such as sex before marriage.
Students need to be aware of the teachings of their chosen religion, such as the requirement to follow the laws of the land they are in.
Assess and analyse (AO2) the attitudes to sin and crime in the wider society
	Hand out a list of sins and crimes and a grid with three columns – which are sins, which are crimes and which are both. How did they decide? Write out definitions for each.

Discussion questions: 

· Why are some sins not crimes, and some crimes not sins?

· Who decides what is a crime?

· Who decided what is a sin?

· Are sins and crimes universal or do they differ depending on the country or the religion? Why?

· How do we know what is right?

Research what their chosen religion says about each issue and write into their books.

What happens to a society that has no rules? Ask students to think up some scenarios and act them out. Write this up.


	Development of knowledge and understanding; analysis; evaluation
	Problem solving
Discussion

Research

Critical thinking

Evaluation



	7 
	Section 3:5

Punishment
	Students will be able to:

Know and understand types of punishment and why they exist

Assess and analyse why different crimes require different punishments.
	Students must know and understand the different types of punishment: imprisonment, fines, community service and the reasons for them:  protection, deterrence, retribution, reform and reparation.
Assess and analyse why different punishments require different responses (AO2)
	List as many punishments as they can think of on the board (from detentions to the death penalty).
Hand out a list of misdemeanours, sins and crimes and ask students to decide what punishment each should get. Discuss their answers, probing why they have written the answers they have. Do shoplifters need to be imprisoned? Why/why not? Do not let them dwell on capital punishment at this stage as that is the next lesson.

What is the purpose of punishment? They will probably come up with most of them, although they will not necessarily know the correct terminology. Explain how some punishments may have different purposes, for example imprisonment is protection but also can be deterrence reform.

Set them an exam question from the sample assessment materials.


	Development of knowledge and understanding; analysis; evaluation
	Discussion
Self-direction
Communication

Exam skills



	8 & 9 + one extra if needed
	Section 3:6

Capital punishment
	Students will be able to:

Know and understand the nature of capital punishment

Know and understand the reasons for and against capital punishment

Know and understand the religious arguments in the chosen religion

Assess and analyse why there is no clear answer to capital punishment.
	Students must know and understand what capital punishment is, and the history of it. 

Students must know and understand a range of arguments on both sides of the debate, including religious and non-religious arguments. Depending on the religion chosen, students should be aware that there is often disagreement even within a faith on this issue.
Students should analyse and assess how people come to a decision on capital punishment, and be able to explain the complexities of this. 
	There are many ways to teach this issue and students often enjoy this topic as it is hotly debated in society. If there is time in the timetable, a film such as Let Him Have It could be watched, which is the story of the hanging of Derek Bentley. There are many films on YouTube, including news footage and there are programmes such as Inside Death Row with Trevor Macdonald. This is a clip of young people who have a variety of opinions:

https://www.youtube.com/watch?v=ka1B59ir1mI 

As there is no absolute right and wrong answer in this issue, it is best to give students a variety of opinions and let them make up their own minds. A final class debate followed by an exam style question allows them to come to a conclusion.


	Development of knowledge and understanding; analysis; evaluation
	Research
Debating skills

Empathy

Communication

Critical thinking

Reasoning

Analysis

Evaluation




Section 4: Rights, Equality and Social Justice
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1
	Section 4:1

Human rights
	Students will be able to:

Know and understand what human rights are 

Know and understand religious and non-religious attitudes to human rights 

Assess and analyse the importance of human rights for society. 
	Students must know and understand what the Universal Declaration of Human Rights says are the rights of all people.
Students must know and understand what religious and non-religious people believe about human rights and why.
Assess and analyse the importance of these beliefs for society – what happens when these rights are not upheld? (AO2)
	Information about the Universal Declaration of Human Rights can be found in various places including on the internet and in GCSE textbooks.

Students could be given a series of 15 pictures – water, food, a woman in a headscarf, a TV, a school and so on. Ask them to pick the nine most important, and create a diamond 9, with the most important at the top of the diamond and the least at the bottom. They must pick three to explain (or ask them to justify each one if there is time).
Make copies of the Universal Declaration of Human Rights and talk through the origins – perhaps show some pictures from the Holocaust to illustrate it and then show pictures of Guantanamo Bay / stoning to show how this is still an issue.  

Students could produce a consequence wheel for the importance of human rights. Write ‘human rights’ in the central hub and then write the consequences of having human rights in a ring around the central hub. Outside of this in another ring in which they could write the consequences of not having human rights.

They could use this wheel to answer a (d) type examination question.


	Development of knowledge and understanding; analysis; evaluation
	Research
IT skills

Problem solving
Prioritising

Decision making



	2 & 3
	Section 4:2

Equal rights and equal opportunities
	Students will be able to:

Know and understand how the role and status of women has changed in society   

Know and understand the religious teachings and beliefs, and non-religious attitudes to the roles and status of women in society

Know and understand the attitudes to people with disabilities in society, and how this has changed

Assess and analyse the importance of equal opportunities in society.
	Know and understand the historical role and status of women, and how this has changed in society, and why.
Know and understand the beliefs, teachings and attitudes of the chosen religion in relation to women, both in society and with religious roles (such as priests, rabbis and so on). Students must be aware of differences within the religion.
Know and understand how attitudes have changed towards people with disabilities, both within the religious community and within society.
Analyse and assess the importance of equal opportunities in society

 (AO2)
	If there is time in the timetable, a good way to start this topic is by watching the film Mona Lisa Smile, which tells the story of changing attitudes to women in a college in the USA in the 1950s. It raises many discussion points. 

https://www.youtube.com/watch?v=DB5TOsS5EyI
This is based on an article called the Good Wife’s Guide from Good Housekeeping magazine – although a humorous take on it, it does show how attitudes were.

List the changes that have happened over the past 100 years, perhaps starting with the suffragettes. Have these been mirrored by religion? Ask students to research this.

Give them the question: 

Do you think men and women should have the same rights in religion? Give reasons for your answer showing that you have considered another point of view.

Peer mark.

https://www.youtube.com/watch?v=IocLkk3aYlk
Look at this video made for the Paralympics in 2016 in Rio. How have attitudes changed to the way people with disabilities are treated in society?

How important is it to treat all people equally in society? Why? 


	Development of knowledge and understanding; analysis; evaluation
	Discussion
Initiative

Research

Reasoning

Evaluation



	4
	Section 4:3

The multi- ethnic society and racial harmony
	Students will be able to:

Know and understand different religious and non-religious beliefs and teachings and attitudes to racial harmony 
Know and understand the nature of a multi-ethnic society, the benefits and problems
Assess and analyse the problems of prejudice, racism and discrimination and how to overcome them.
	Students must know and understand the beliefs, teachings and attitudes of their chosen religion to racial harmony.
Students must be aware of attitudes to racial harmony within the wider community.
Students must know what a multi-ethnic society is, and understand the benefits and problems that come with it.
Students will be asked to analyse and assess the problems of prejudice, racism and discrimination

Assess and analyse (AO2)
	Information about teachings and beliefs about racial harmony can be found in various places, including the BBC Bitesize website. 

Students could investigate/research religious teachings, beliefs and attitudes about racial harmony. They could work in groups and present their findings to the rest of the class or produce displays. 

A selection of newspaper articles showing stories, both positive and negative,  of a multi-ethnic society in action could be handed out for them to analyse. 

Discussion question: 

‘A society with one race will always be more peaceful than one with lots of races.’

Students should attempt some exam style questions and attempt to peer mark them.


	Development of knowledge and understanding; analysis; evaluation
	It skills
Research

Collaboration

Discussion

Debating



	5
	Section 2:4

The multi-faith society and interfaith relationships
	Students will be able to:

Know and understand the nature of a multi-faith society, its benefits and its problems

Know and understand religious attitudes and non-religious attitudes to living in a multi-faith society 

Assess and analyse the problems of a multi-faith society and how to overcome them.
	Students must know and understand what a multi-faith society is, and how it differs from a multi-ethnic society. They must be aware of the positives and the negatives of living in a multi-faith society.
Students must be aware of religious communities that are fully integrated into a multi-faith society and compare them to communities that keep themselves separate.
Students must also be aware of the attitudes of non-religious people to living in a society with different faiths

Assess and analyse the problems of proselytization, exclusivism, inclusivism and pluralism and how these can be overcome or managed successfully (AO2)
	There are few societies that are not multi-faith now so students should not find it difficult to think through the benefits and issues raised by religions living and working closely together. It may be best to come at this from an area they recognise, using a debate statement such as ‘all schools should be single faith’ and using that as a starting point.

If they do not come up with them, introduce the concepts of proselytisation and interfaith marriage as well as death and burial issues. 

Discussion questions:

· Why do religious people prefer to marry people of the same faith?

· How difficult is it to work in a multi-faith society?

· Which traditions might be more difficult in a multi-faith society?

· Why might a religious family find it more difficult to bring up children in a mixed community?

· How can you turn each of these questions into a positive?

Ask students to learn the words proselytisation, exclusivism, inclusivism and pluralism for home learning, along with their definitions.


	Development of knowledge and understanding; analysis; evaluation
	Deep thinking skills
Debating skills

Memorising

Empathy



	6
	Section 4:5

Relationships between rich and poor
	Students will be able to:

Know and understand the difference between wealth and poverty 
Know and understand the beliefs, teachings and attitudes of the chosen religion to wealth and poverty
Know and understand the attitudes of non-religious people to wealth and poverty
Assess and analyse the need for compassion in society.

	Students must know and understand what the terms wealth and poverty mean, and the reasons why they exist.
Students must know and understand the beliefs, teachings and attitudes to wealth and poverty in their chosen religion – what are the problems, and how are they overcome?

Students must know and understand the attitudes of non-religious people to wealth and poverty – what are the problems and how are they overcome?

Students must analyse and assess why wealth and poverty is an issue for all people in society, and why it is necessary to overcome it for the benefit of all (AO2)
	 Brainstorm the causes of poverty – what causes it, who is to blame, what is the reason some people are born into terrible poverty while others are born into rich societies. 

Hand out some pictures of a famine or another disaster. The picture Kevin Carter took of the vulture and the child is particularly good for this. Who is to blame? Try and get them to dig deep (God, nature, the parents, the people for living there, the government for not putting infrastructures in place quickly enough, global warming, the rest of the world for sitting back and watching it and doing nothing etc.). They could do a pie chart and decide how much blame each one should get. Turn this into a positive…so what can they do? 

Research the religious responses to wealth and poverty and create a PowerPoint or a mind map

Answer the question: Why is it important for all people in society to be treated with compassion?


	Development of knowledge and understanding; analysis; evaluation
	Problem solving
Responsibility

Decision making

Empathy

Teamwork

Evaluation




Area of Study 2: The Religious Community
Section 1: Origins and their Impact on the Community
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1-3
	Section 5:1

Religious texts and sources of authority
	Students will be able to:

Be aware of the main writings and teachings of the chosen religion 

Know and understand the role and authority of the text

Know and understand the significance of the religious text

Know and understand how the text is used

Assess and analyse the use of religious texts in the life of religious people.

	Students must know what the main texts, scriptures and teachings are of the religion they are studying.
Students must know and understand the role of the texts and their place of authority in the faith studied.
Students must understand the significance of the texts for religious people.
Students must understand how the texts are used in the lives of the followers of the faith, in worship, devotion, education and meditation.
Assess and analyse the place of these religious texts in the lives of religious people (AO2)
	Give students copies of main religious text (e.g. Bible, Torah, Qur’an) and ask them to describe it: What does it look like? How is it split up? What is the difference between the sections or parts, such as the Old Testament and the New Testament? Where do we find the stories about key religious figures? How was it compiled? What authority is it given? 

Ask them to think of a further three questions and then let them research the answers. 

How is the religious text used? Brainstorm in groups and bring together the answers (worship, devotion, education, support).
Ask students to do a personal study of two denominations such as Roman Catholics and Methodists to see how they use the Bible both in worship and in private devotion.
This could be Shi’a and Sunni for those studying Islam, or Orthodox and Reform for those studying Judaism.
Using the sample assessment materials, answer a question on religious texts and peer mark. 
	Development of knowledge and understanding; analysis; evaluation
	Investigative
Problem solving

Analysis

Research

Evaluation



	4-6
	Section 5:2

Founders and leaders
	Students will be able to:

Know and understand the stories of the lives of the founder(s) of the chosen religion 

Know and understand their teachings, status and significance

Know and understand their impact, past and present

Know and understand the roles and impact of leading historical or contemporary figures within the religious tradition 

Assess and analyse the importance and significance of the founder(s) and other figures for the religion today.
	Students need to know and understand how the religion or tradition came about – who started it, how and why?
Students need to know and understand the main teachings of the founder(s) and the significance of those teachings.
Students need to know and understand the impact that the founder(s) had on the religion or tradition when it started, and the place they hold in the religion today.
Students need to research either leading historical figures or contemporary figures who have made a major contribution to the religion in some way, for example, Martin Luther, Moses Maimonides or Mahatma Gandhi, and assess and analyse their contribution to the religion today.
	Give students cards with incidents from the life of a religious figure (e.g. Jesus) on them, and ask them to devise a timeline, using the key religious texts to complete the stories and put together with pictures. Ask them to choose another two stories that they know about to add to the timeline.

Give students a list of teachings (e.g. use some of Jesus’ teachings, but also add in some belonging to other religious people and make some up). Ask students to identify the teachings and look up the original accounts. An interesting discussion can be had if those teachings from other religions are similar to Christian ones.

For those studying other religions, similar tasks can be given based on the life of Muhammad, Abraham and Moses, or Guru Nanak.

Discussion question: 

Did Jesus have to die? 

Watch the DVD of Jesus Christ Superstar (the Tim Minchen version), which shows the political background of the time and delves into the discussion question.

Give students a list of historical and contemporary figures who have contributed to the faith, such as Martin Luther, Martin Luther King, Pope John Paul II, Mother Teresa, and allow them to pick one historical and one contemporary figure to study and analyse.
	Development of knowledge and understanding; analysis; evaluation
	Problem solving

Information sorting

Discussion

Analysis




Section 2: Celebration and Pilgrimage
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1-3
	Section 6:1
	Students will be able to:

Know and understand the main festivals of their chosen religion 

Know and understand the history of the festivals

Know and understand how the festivals are observed, the worship and traditions associated with them 

Assess and analyse their significance and importance for the followers of the faith.
	Students will need to know and understand how the main festivals of the religion began, the history behind them.
Students will need to know and understand how the festivals are observed, the worship associated with them and the traditions attached to them.
Students will need to assess and analyse their importance and significance of these festivals for followers of the faith.

	If Christianity is the chosen religion:

Information on Christian religious celebrations can be found in various places on the internet including www.churchofengland.org/prayer-worship/worship/the-liturgical-year.aspx.  A liturgical year chart can be found at www.patheos.com/blogs/markdroberts/pages/liturgical-year-chart/  or www.ocarm.org/en/content/ocarm/liturgical-year-2013-2014 (Catholic).

Give students/or display a liturgical calendar and ask them what they know about it. Discuss the seasons in the Church year and which they think are important and why. Ask them to summarise (written or as a mind map) what the main festivals are and why they are celebrated.

Divide up students and ask them to research one festival from a list of Christmas, Easter, Advent and Holy Week. Ask students to write an information page including information about what it is, examples of how it is celebrated and why it is important to celebrate. They should use biblical quotations to support the reasons why it is celebrated (including 1 Corinthians 15:12-34 for Easter). 

This task can easily be adapted for other religions, for example students studying Hinduism will look at Diwali, Judaism Pesach and so on. 
Organise a hot seat situation whereby students have to question each other to find out about the other celebrations that they themselves have not investigated.

Ask students to discuss in small groups which celebrations they think are important and why. 

Divide the class with one half doing a consequence circle with ‘Easter in the centre, two outer rings to help them think about the immediate consequences of celebrating and then the secondary consequences, helping them see why it is celebrated.

The second half could do a consequence circle with ‘Christmas’ in the centre, with two outer rings to help them think about the immediate consequences of celebrating Christmas and then the secondary consequences, helping them see why it is celebrated. 

They should then explain their circles to each other.

This can be done for Eid ul-Adha or Rosh Hashanah just as easily.
	Development of knowledge and understanding; analysis; evaluation
	Collaboration
Creativity

Decision making

Reasoning



	4-6
	Section 6:2

Places of pilgrimage
	Students will be able to:

Know and understand what a pilgrimage is

Know and understand the reasons why followers go on pilgrimage to certain places, and what they do when they are there

Know and understand two specific places of pilgrimage in the chosen religion 

Assess and analyse the significance and importance of pilgrimage for followers.
	Students must know and understand the reasons why religious people go on pilgrimage, what they do on a pilgrimage and they will need to assess and analyse the significance and importance of this form of devotion. This will depend very much on the religion chosen.
Students must also study two specific pilgrimages made by followers of the chosen religion.

	If Christianity is the chosen religion:

Information about pilgrimage can be found on the Internet, including http://request.org.uk/life/spirituality/places-of-pilgrimage/.

Ask students to research on the internet and find information about what a pilgrimage is and why Christians go on them, including interpretations of Luke 2:41-43.

Divide the class in four and instruct each group to look at one specific place of pilgrimage to find out its history and what happens there.

· Jerusalem

· Iona

· Taize

· Walsingham

With this information they should write a summary about the place of pilgrimage. Students can then do a hot seat session to share information about all four places.

Students could do a media search (online or newspapers) for examples of Roman Catholic and Protestant pilgrimage and then produce work (poster/PowerPoint/written summary) to show why pilgrimage may or may not be important for Christians.

This task can easily be adapted for other religions, for example the Hajj in Islam, or the Ganges for Hinduism or Bodh Gaya for Buddhism.


	Development of knowledge and understanding; analysis; evaluation
	Research
Evaluation

Teamwork

Collaboration

Initiative




Section 3: Worship and Practice
	Week
	Section


	Learning outcomes
	Content
	Exemplar resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be acquired through teaching and delivery in this lesson?

	1-3
	Section 7:1

Places of worship
	Students will be able to:

Know and understand the variety of places of worship within the religion chosen 

Know and understand the design of the building outside and the features inside 

Know and understand the uses of the place of worship

Assess and analyse the importance and significance of the place of worship for followers. 
	Students must know and understand how places of worship are central to the community; their features both inside and out and the reasons for them; the uses of the place of worship, such as services, education, meditation.
Students must assess and analyse the importance and significance of the place of worship for the followers and for the community.
	Information about the work of the local place of worship (Church/Temple/Mosque/ Synagogue/Gurdwara etc.) can be found on many websites and there is some useful information on many websites that shows what those places of worship do.

Give students the outline of a place of worship to fill in and label.

Ask students to produce a mind map including all the work that a local place of workshop does and why they do it (who it helps and how).  

Ask students to discuss in small groups whether they feel the local place of worship is important.

Then ask then to draw a table recording reasons why it is important and reasons why it is not important. Ask them to develop each reason with an example or quote.

They should then attempt an exam style question from the sample assessment materials.


	Development of knowledge and understanding; analysis; evaluation
	Problem solving
Creativity

Discussion

Evaluation



	4-6
	Section 7:2

Forms of worship
	Students will be able to:

Know and understand the styles and forms of worship within their chosen faith 

Know and understand different examples of devotional activity 

Assess and analyse the importance and significance of forms of worship for the followers of the faith.
 
	Students will need to know and understand the variety of forms of worship and devotion within the tradition, both regular services and celebrations, public worship and private devotion.
Students must assess and analyse the importance and significance of worship for the followers of the faith chosen.
	If Christianity is the chosen religion:

Information about forms of Christian worship can be found in various places including on the BBC website. 

Students could produce a summary or mind map to record definitions, examples of and information about:
· Worship

· Informal worship

· Formal worship

· Liturgical worship

· Non-liturgical worship.
Students could produce a Fact File on each of the liturgical and non-liturgical forms. They need to know when each form is used, by whom and why, including reference to the Book of Common Prayer and other evidence.

They could then answer a (d) style question on liturgical worship to show reasons why it might be seen as important and why it might not be seen as important. They should attempt to peer mark them using the levels in the sample assessment materials. 

This task can easily be adapted for other religions, for example researching services in the Mosque or the Temple.
	Development of knowledge and understanding; analysis; evaluation
	Creativity
Problem solving

Information gathering and evaluation

Prioritising

Collaboration
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