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This booklet has been produced to support mathematics teachers delivering the new
International GCSE in English Literature.

The booklet looks at questions from the Sample Assessment Materials, and some relevant

questions from past papers. It shows real student responses to these questions, and how the
examining team follow the mark scheme to demonstrate how the students would be awarded
marks on these questions.

Our examining team have selected student responses to 3 questions. Following each question
you will find the mark scheme for that question and then a range of student responses with
accompanying examiner comments on how the mark scheme has been applied and the marks
awarded, and on common errors for this sort of question. The questions exemplified are:

- Paper 1 Section B Anthology Poetry Question 3

- Paper 1 Section C Modern Prose Question 6 and Question 7
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Level 4

Examiner Comments

This response to the poems ‘La Belle Dame sans Merci’ and ‘Poem at Thirty-Nine® satisfies clearly
the criteria for Level 4 it 1s focused and detailed, with sustained analysis of language, form and
structure. Examples are fully relevant, and there are effective comparisons, for example in the
introduction and in considering the structure and subject-matter of each poem. To achieve the
high vel, slightly more telling development of some of the examples. and a more consistent
the language of the poems to back up the points made. would have been required; a cohesive
cture to the writing would have been more evident, particularly when writing about the second

of the poems and in drawing the analysis together into a clear and compelling conclusion.

e

Examiner commentary
on the student

response

Marks awarded
for the question
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3. Re-read La Belle Dame sans Merci.

Compare how the writers present relationships in La Belle Dame sans Merci and
one other poem from the anthology.

You should make reference to language, form and structure.

Support your answer with examples from the poems.

(Total for Question 3 = 30 marks)
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Question
number

Indicative content

3

Examiners should be alert to a variety of responses and should
reward points that are clearly based on comparison of the two
poems. Indicative content is offered on La Belle Dame sans Merci
but because candidates are asked to choose any other appropriate
poem from the selection, it is not possible to indicate content for
the second except in generic ways.

La Belle Dame sans Merci
(AO2) Responses may include:

« the narrative poem, a ballad, written in 12 four-line stanzas each with
regular rhythm and rhyming pattern, opens with the voice of an
unknown narrator questioning the knight with concern at his state
which is ‘so haggard and so woe-begone’

« the opening describes the poor state of the knight, which foreshadows
the traumatic nature of the knight's relationship with the lady. His
pale and feverish state contrasts with the magical beauty of the lady
described in stanzas 4 and 5 which results in his seeing nothing else
than her ‘all day long’

« the repeated question ‘O what can ail thee’, contrasts with the
negative effects of the relationship that the knight goes on to describe
with the lady/fairy in stanzas 4-9. So the poem presents two kinds of
relationships: the casual kindness of a stranger and the misleading
affection of the lady who declares ‘I love thee true’ but in fact has him
‘in thrall’

« colour imagery is used to describe the dramatic effect that his
meeting with, and subsequent desertion by, the lady has had on the
knight: his pale skin is described with the metaphor ‘lily on thy brow’

« the magical nature of the lady is developed by the use of a triplet:
‘Her hair was long, her foot was light,/And her eyes were wild’.
Archaic language ‘fast withereth’ provides a sense of time and place
as the relationship is developed

« this language suggests that love is like an illness: the knight is
wasting away (ail’, ‘fever-dew’). In stanza 10, ‘pale’ is repeated 3
times in the description of the ‘kings’, ‘princes’ and ‘warriors’ who
have been tricked by the lady, suggesting that women are more
generally dangerous to enter into relationships with

« the bewitching nature of the relationship is emphasised when the
lady/fairy feeds the knight with food from heaven ‘manna’. This
mitigates the impression that the knight was foolish to be taken in by
the lady

« the poem uses symbolism (seasons [‘the harvest’'s done’], pale
colours, dreams, sleep) to create the fairytale atmosphere for the
doomed relationship and how it has affected the knight.
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Question Indicative content
number

3 La Belle Dame sans Merci and one other poem

(continued) All poems have particular merits and features and therefore there are a

number of points of comparison which students will make. Examiners
might consider the following areas of comparison where applicable:
treatment of subject matter and theme, tone, voice, attitude, character,
diction, imagery including figurative language, poetic form/structure
including rhythm, line length and enjambment.

All points of comparison should be developed and supported by close
reference and evaluation of specific examples.

(AO3) Responses may include:

« the poem chosen must be one in which relationships are a significant
theme, such as: Do Not Go Gentle into that Good Night, Poem at
ThirtyNine, Piano, Remember or any other appropriate poem from the
collection

« the type of relationship may be central to the comparison: love;
parent- child relationship; loss in a relationship; death in a
relationship; suffering in a relationship

« graphic images used to convey the relationship

« comparative links between the writer’s attitudes to love in La Belle
Dame Sans Merci and those of the writer towards the featured
relationship in the second poem

« comparisons in the way the thoughts and feelings of the writers about
how relationships are portrayed in the two poems.
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Level

Mark

AO2 Analyse the language, form and structure used by a writer

to create meanings and effects (15 marks)

AO3 Explore links and connections between texts (15 marks)

No rewardable material.

Level 1

The response is simple and the identification of language,
form and structure used by the writer is minimal.

There is little or no comparison of the two poems.
Limited use of relevant examples to support the response.

Level 2

The response is largely descriptive, with some comment on
the language, form and structure used by the writer.

There are some underdeveloped comparisons and contrasts
presented, with obvious similarities and/or differences
between the poems.

Some use of relevant examples to support the response.

NB: the mark awarded cannot progress beyond the top of
Level 2 if only ONE poem has been considered.

Level 3

13-18

The response shows an understanding of the range of
language, form and structure used by the writer and links
these to their effect on the reader.

The response compares and contrasts a range of points and
considers some similarities and/or differences between the
poems.

Use of clearly relevant examples to support the response.

Level 4

19-24

The response is focused and detailed, and the analysis of the
language, form and structure used by the writer and their
effect on the reader is sustained.

The response compares and contrasts the poems effectively,
considering a wide range of similarities and/or differences
between the poems.

Use of fully relevant examples to support the response.

Level 5

25-30

The response is a cohesive evaluation of the interrelationship
of the language, form and structure used by the writer and
their effect on the reader.

The response compares and contrasts the poems perceptively
with a varied and comprehensive range of similarities and/or
differences between the poems.

Discriminating use of relevant examples to support the
response.




Exemplar Question 1 @gﬁgié’&

Student Response A

...... Th GWMS’L&&QQQM’&S&»sMwm‘m\A’p°m%" -r\w{a =Nine .
..‘........Ln\"k..“!.\ﬁuﬂ ,f\'h:i&m....o......Hma.-ss......M.&thhml.m...m\g.kms\msﬁ\psrg.mmﬁla
low!-l\.sb\omu&ufm\n.%o ‘“N‘.(.QMQ\WMM welookn ol
priveloogn
.............L.s..sl\.ba....\‘y.s....o.......m.\o.\‘.\'nmsh.(\Q__\'m....g....u.mu..gk\“lmlm ...... | «6\4-

....#.LQ. ....... BL QLDM S«'MAJA ....Meu.c.,(_j_..Lsms.-.m_.Mo.v.L.ul/_s&.%mtAiﬁﬁoﬁil-né\n..
S o A

.......... ......_-...!&\ﬂi.omski.es_,.,AA.S O»‘Om“n.c\,\‘r o Hen \V\'\'\AJ.QQVMU\ .ne..
g.,-;\:-wgH’\;k\i&.&\‘;\kma&mt&hnuw \.-q&.ﬂ.,mwvwvj

“-\M&. = 'QQN \\S ‘cy-(.qusrmuwa\mwm:&:mko,huxx_
o - .shsagk.\wgs\.;_.l:h...\ag%\‘um\'vxﬁ...;;..59.1:\.,..;&39.*{»3. .‘L%M\.QV.\.‘\',\AMQV%\AT

_Mo.%&(SAS :

,ﬁ-'b'\“\‘\m.‘?qm an.. Sosnae-tiag \:euv\\a\t\aug.gzd-gdlo_\zm?w:&m
EW*LB..MQAQLQQ"“\A&PQQMSW‘JNW b endn wikla
NUA aasue \eg‘Lv\-\&knﬁ\\kﬁw\«whﬂ%quk\uwessww

............................ evasn. thouala love. oad 9.....\19&.93&9.}58&.{@_, ADAL. SR AAA

\)cmu¥\¥u\M&a\,Cqb‘\m\cd-_%us-\‘,»_ngucLlouf)(.oshsJ%MQ‘md
UA-‘\‘\!Q&&Q.AS .......... Posssa.. o}ﬁmvt’ ~Ning* am-Hw.q\-ML\O\MQl/
\'\M‘\wmdkwo\flﬁ_@_&\‘l-\uQ.O,QEHOQ\L_‘_HM&O\mGW\w&\.Lc\
.........smm....gx.__.S.g.»dm.gss..._gv@.”@xgg%.....w.i.’.«.\zs.. W Tiosd sacd o0

" Haw.| M\SSMO..‘ZW“M“_&&'\'M__%
_Stvuchuved glows how \'\m....fmgﬁti......au.ie. L Decaraaan nanye. .
i Q.Q.\_.\'.mﬁ.\-..ic.. as sha veolsaes o s veloliswsiae

........... \«.Qqe&_&w%e.ccwa\om\oeu mm.,,..kmgilmmg\cﬁ

Sacadobls & i5




Exemplar Question 1 @gggg)%ggl

\'\MQQ%;.;\L\AASQMSQQQ-Qamxgw\-mﬁw4~wdm.hs.$mduw

e Bl Reamssiig. It b Ataadacds
V‘*"Vewgs;\:wxv.\.)t'\'sm—‘:\f\u.as«'\e\wpqﬂsw \a bewwas of Foum,

ok 5\'%&'3_4!.%_&@\'0%)?\“.@»\;0." .......?—w \.‘.“\°~\ WA A AL
~<-°~C)w¥9w\;w\omﬁ'wﬂckms\&ulw&\mtd{m“ml
Thasiin dasa ko Mo idaon Haok o shony 55 becnq bold valbu
Shoan borug o touversodion as o) maekan ik weva

LMQ!TQS\AQNAk%kkmwmwxwgls&a!%a&Obe [’V&
g.wa“‘rq_o,w%qm \re_mo\ws 'A-pne.w_o.lrmu\-%:J\L%’

.E_Lgca.:;...s::.......g..mr.m...u. _ﬁum_uM&QTW\J\M%\\MS\ ALY TS ij
_mMRTmsmn%\m\é«o,MA\mmg\)ux;&_ ...............
NV“"!M&\:)M\AML\AQ Whs cams ,M&‘L&.\AB}\“_FM

—

Waay e mu\musn..\.inm ...... L\min..m.o.m...k\u....‘mm._n.umr_m ......................
po.\rsomoﬁmil'\»«we.gcue.mav e veolotalole. ua\aasa owns
Ty | QQ"TWOW\A?M\EJ.M&HS ..... i

...:}*:EQEIM....Q&&MSM.9_\_5.9......$Xanw.....\r.e..\o.&.\'.gv.ssl.es.ivh....gg-.. Ca N J\\‘-Q‘NQW‘
Voind: Lo Bl Poume souns. Menei 5 about oo smeve ’
_Veuwamhic \Le..\gﬂ\.i.qms.\ﬁ.hg...m_.\m._....s?;).o&s...s& o wsuaaana. laa
Lo Yoo a Loue w Fl, cal s \MI"Q§¥%&U6‘$C\A\\A“_
b llaal veken s o Pousd _JPDu-.:x\M..szuwg\'\M\A_L’
sw‘)w_—sm..}wq\\Th\s?u.q\m\owsmm_a\uaw\ghq_d%&g{-l@al
...... ? AW .S....A.Q\(.\..\.h.\LQ.QA'.S..‘...H.’..\...\...m\(.&...k.guﬂ_fs....F.LQ.Q.LCLA&...‘.Q\LA_5.5.&45.‘.3:..ﬁ.V.?..V.\.N...
Hawre on Y poesas uOm.o.c.l:'.s..‘..{‘..m....g.MMU.L.m.l&_ﬂm_ummmﬁn
....... coudd ba intarprekad weve ow \ubk Ahosn \eve an ..




Exemplar Question 1 @gfé,gig&

_wqmm,m\s_QQJ\\!m%f.&M&s\m\s T emc.\,\mst¥w
_le_wxcg\hs" wn kW, w\\e\g.\ae.S_WO\s&:ushmc&e.%\gh TS VTN
“vaolks. QS:T...U.Q.\CSX.'&H.S\&QQJE NS con a\es. %\‘u‘q QM...\'MP.\I.Q.S..SiQ&A.
Aok vouramt e Lon m\swmaxqo.l‘?gu LVPRE SRUCPRE VR S S
\ousts vkl Mo \M&a\ic. ,.mes;.\m.cw o\ Leowes. Paa yrckiva .
B T (P Peinn o} —R\w\d— \NRVCTT ORI " P Q;wh“\j
velodtousWip. wlaene. nallas scalllacks gun Haa dealia o)
WQ&\-W\»\gom\wm}r ...... Yo e gel\eouw‘,¥\*~b -

Pasenra,

ave shows thal Q.\JQ.\A.."’L\Q\»QA\A.‘\'\M-\I%.%\YQ45“'.\1.%%%\3.3)

%O\AC..GV\MQ\.&L a.s.....uck.,,&k_\m,\u&gb

twvslyed fwa \qu e, iw.tag e
oo bakkol pax Sow vt lan. Hlacaa cow(ma ok wavse

22/30
Level 4

Examiner Comments

This response to the poems ‘La Belle Dame sans Merci’ and ‘Poem at Thirty-Nine’
satisfies clearly the criteria for Level 4: it is focused and detailed, with sustained
analysis of language, form and structure. Examples are fully relevant, and there are
effective comparisons, for example in the introduction and in considering the structure
and subject-matter of each poem. To achieve the highest Level, slightly more telling
development of some of the examples, and a more consistent use of the language of
the poems to back up the points made, would have been required; a cohesive
structure to the writing would have been more evident, particularly when writing about
the second of the poems and in drawing the analysis together into a clear and

compelling conclusion.
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Examiner Comments

This is an impressive response to the poems ‘La Belle Dame sans Merci’ and ‘Poem at
Thirty-Nine’ - fully deserving a mark at the top of the highest Level, as it satisfies the
criteria for this level extremely well in all cases. The clear planning which is apparent
at the outset helps to ensure that the approach to language, structure and form is
highly methodical and that there is comprehensive coverage of the ideas in the two
poems, which are evaluated in a personal and insightful way. Impressive points are
made throughout, with an excellent command of vocabulary that enables the
candidate to contrast the mood and tone of the relationships in the two poems very
effectively. The handling of each of the poems is confident and well-observed, which
provides a secure basis for the skilful and poised comparisons between them. A strong
feature is the close language analysis at word level. Overall, a very mature approach is
demonstrated with ample evidence of a perceptive and discriminating ability to offer a
strong and well-argued personal viewpoint that carries conviction.
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Level 4

Examiner Comments

The candidate’s response fully meets, at a very secure standard, the criteria for Level
4, being both focused and detailed. In this answer, relatively unusually, but highly
appropriately, the poem chosen to set alongside ‘La Belle Dame sans Merci’ is ‘Do Not
Go Gentle into that Good Night.” This enables the candidate to pick out many clear
differences, not least with regards to the kinds of love portrayed in the two poems.
Appropriate comparisons are made in relation to the form and structure as well as the
language - with reference to the archaisms of Keats, seen as fitting for a poem in
medieval ballad form. Good points are made, for example, in the introduction, in
which the candidate notes the emphasis on relationships necessarily coming to an end.
There is a focus on the fact that Keats’s narrator is anonymised and hence distanced,
whereas Dylan Thomas, as the son of the dying man, is writing from a far more
personal standpoint. The structure and imagery of both poems are analysed clearly,
with the observation that both show relationships as ‘overpowering, emotional and
turbulent’. The response has demonstrated some of the qualities to be expected at
Level 5, but not quite consistently so, and more development in the range of
examples, together with closer analysis of language would have tilted the answer into
the next Level. A strong, confident start to the answer would have helped, too.
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Level 5

Examiner Comments

The candidate has produced an extremely good response to the poems ‘La belle Dame
sans Merci’ and ‘Poem at Thirty-Nine’, with many excellent points throughout. The
introduction to the answer provides a thoughtful overview and establishes the basis for
making worthwhile comparative points. It is noted that the poem’s structure is cyclical
and that the knight is left with no purpose. The tone and mood are seen as weaker
and depressing in comparison with Walker’s comforting poem. Walker’s use of
colloquial and accessible language is compared with the formality of Keats’s diction. To
have reached the very top of the highest Level, the candidate would have expanded
some of the perceptive points made with a slightly fuller development of the analysis
of language and a fully comprehensive range of examples from both poems.
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Of Mice and Men, John Steinbeck
EITHER

6. ‘Candy is central to our understanding of life on the ranch.’
How far do you agree with this view?

You must consider the context of the novel in your answer.

(Total for Question 6 = 40 marks)

OR
7. Explore the theme of power in the novel.

You must consider the context of the novel in your answer.

(Total for Question 7 = 40 marks)
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Question Indicative content

number

6 Examiners should be alert to a variety of responses and should

Of Mice reward points which are clearly based on evidence from the text.
and Men This is not an exhaustive list but the following points may be made.

(AO1)

e Candy is unusual in that he is one of the few workers on the ranch who
is not itinerant. Nevertheless, he is one of the more lonely, not being
able to go into town with the other men: ‘I ain‘t got the poop no more.’

e He provides information for George and Lennie, and the reader, about
people and previous events on the ranch: the boss, Whitey, Slim,
Crooks and his fight with Smitty, Curley and Curley’s wife.

e He is an observer and a listener, to the extent that George accuses him
of eavesdropping, but he is reluctant to give his opinions at first. He
says the boss is ‘nice’ and only gradually does he offer any criticism:
Curley’s bullying ‘never did seem right’ to him and Curley’s wife is ‘a
tart’.

e After losing his dog, he is keen to contribute to George and Lennie’s
dream and he gains strength when in a group, joining in the ‘attack’ on
Curley and defending Crooks against Curley’s wife. Even so, he subsides
when challenged by those who are more powerful: ‘Nobody’d listen to
us.’

e The episodes involving his dog are important in a number of ways, not
only illustrating the need for companionship. The dog’s fate suggests
what might happen to Candy when he becomes useless in old age:
‘When they can me here I wisht somebody’d shoot me.” He admits that
he should have shot the dog himself.

e Candy’s changing temperament shows how life on the ranch can be
tough. Although usually mild, Candy can become excited and angry,
particularly when he launches a verbal assault over the body of Curley’s
wife, calling her a ‘God damn tramp’.

(AO4)

e Candy is one of the more vulnerable people on the ranch, being old and
disabled. His situation highlights the insecurity of many workers in
1930s’ America. He is constantly afraid of those who might ‘can’ him. He
knows that he would not find employment elsewhere due to his arm. He
demonstrates the caution needed to survive as a man low in the pecking
order.

e In giving information to George and Lennie when they first arrive, he
paints a picture of relationships and the power/social structure on the
ranch.

¢ Candy’s admission that he should have shot his dog himself resonates
when George shoots Lennie. There is no safety net for those unable to
work, nor for those who fall victim to rough justice.

¢ He may show anger towards the body of Curley’s wife but his last
comment is one of sympathy and plaintive longing: ““Poor bastard,” he
said softly’, stressing an essential humanity in the face of a frequently
brutal way of life.
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Level

Mark

AO1 Demonstrate a close knowledge and understanding of texts,
maintaining a critical style and presenting an informed
personal engagement (20 marks)

AO4 Show understanding of the relationships between texts and
the contexts in which they were written (20 marks)

No rewardable material.

Level 1

e Limited knowledge and understanding of the text.

e The response is simple with little evidence of personal
engagement or critical style.

e There is little comment on the relationship between text and
context.

e Limited use of relevant examples in support.

Level 2

9-16

e Some knowledge and understanding of the text.

e The response may be largely narrative with some evidence of
personal engagement or critical style.

e There is some comment on the relationship between text and
context.

e Some use of relevant examples in support.

Level 3

17-24

e Sound knowledge and understanding of the text.

¢ The response shows relevant personal engagement and an
appropriate critical style.

e There is relevant comment on the relationship between text and
context.

e Use of clearly relevant examples in support.

Level 4

25-32

e Thorough knowledge and understanding of the text.

e The response shows thorough personal engagement and a
sustained critical style.

e There is a detailed awareness of the relationship between text
and contexts.

e Use of fully relevant examples in support.

Level 5

33-40

e Assured knowledge and understanding of the text.

e The response shows assured personal engagement and a
perceptive critical style.

e Understanding of the relationship between text and context is
integrated convincingly into the response.

e Discriminating use of relevant examples in support.
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Question Indicative content
number
7 Examiners should be alert to a variety of responses and should
Of Mice reward points which are clearly based on evidence from the text.
and Men This is not an exhaustive list but the following points may be made.

(AO1)

e The ranch is presented as having a clear power structure. At the top are
the boss and his son Curley. At the bottom are Curley’s wife and those
below her: Crooks, Lennie and Candy.

e The boss has economic power, being able to hire and fire. He is, reports
Candy, ‘sore as hell’ when Lennie and George are late. However, we are
told that he is generous with whisky at Christmas and Candy tells us he
is a ‘pretty nice fella’. He only appears to abuse his power with Crooks,
giving him *hell when he’s mad’, but his absolute power stresses the
vulnerability of itinerant workers.

e His son Curley is a more direct threat to the men, always being ready to
demonstrate his boxing skills against those bigger than him and showing
jealousy and aggression where his wife is concerned. Carlson and Slim
stand up to him, despite the threat of being ‘canned’, and he is
humiliated by Lennie’s physical power. When his wife is killed, however,
the ranch hands support him.

e George has intellectual power over Lennie and tells Slim that he has
abused this power in the past. Now, though, he attempts to protect
Lennie. On the other hand, Lennie is cunning enough to exercise the
power of emotional blackmail over George.

e The least powerful are Candy, old and disabled and on the edge of his
useful life, and Crooks, a black man in a society riven by racial
inequality. Crooks’ attempt to assert himself is easily countered by the
threats of Curley’s wife who, as a woman, is also severely
disadvantaged.

e Slim, ‘the prince of the ranch’, has an almost metaphysical power and
‘calm, Godlike eyes’.

(AO4)

e Steinbeck’s choice of title, and its source in the Burns poem, hint at the
ultimate power of fate in controlling human affairs.

e The boss’s ability to sack workers shows his absolute power on the
ranch and the itinerant workers seem to have little protection against
this. The issue of worker rights is raised when the workers act in unison.
After Lennie’s fight with Curley, Curley’s power is temporarily
neutralised. However, Candy’s attempt to support Crooks against
Curley’s wife comes to nothing.

e The 1930s’ views on race are reflected as black people are seen as being
at the bottom of the chain of power, as we see from Crooks’ monologue
and the treatment of him throughout.

e Society of the time offers little to help the old and infirm (Candy says
‘they’ll put me on the county’). Curley’s wife represents the women in
society who are defined by their husbands and have little hope of
independence. The women who work at the cat house are able to make
money only by selling themselves.
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Question Indicative content
number
7 Examiners should be alert to a variety of responses and should
Of Mice reward points which are clearly based on evidence from the text.
and Men This is not an exhaustive list but the following points may be made.

(AO1)

e The ranch is presented as having a clear power structure. At the top are
the boss and his son Curley. At the bottom are Curley’s wife and those
below her: Crooks, Lennie and Candy.

e The boss has economic power, being able to hire and fire. He is, reports
Candy, ‘sore as hell’ when Lennie and George are late. However, we are
told that he is generous with whisky at Christmas and Candy tells us he
is a ‘pretty nice fella’. He only appears to abuse his power with Crooks,
giving him *hell when he’s mad’, but his absolute power stresses the
vulnerability of itinerant workers.

e His son Curley is a more direct threat to the men, always being ready to
demonstrate his boxing skills against those bigger than him and showing
jealousy and aggression where his wife is concerned. Carlson and Slim
stand up to him, despite the threat of being ‘canned’, and he is
humiliated by Lennie’s physical power. When his wife is killed, however,
the ranch hands support him.

e George has intellectual power over Lennie and tells Slim that he has
abused this power in the past. Now, though, he attempts to protect
Lennie. On the other hand, Lennie is cunning enough to exercise the
power of emotional blackmail over George.

e The least powerful are Candy, old and disabled and on the edge of his
useful life, and Crooks, a black man in a society riven by racial
inequality. Crooks’ attempt to assert himself is easily countered by the
threats of Curley’s wife who, as a woman, is also severely
disadvantaged.

e Slim, ‘the prince of the ranch’, has an almost metaphysical power and
‘calm, Godlike eyes’.

(AO4)

e Steinbeck’s choice of title, and its source in the Burns poem, hint at the
ultimate power of fate in controlling human affairs.

e The boss’s ability to sack workers shows his absolute power on the
ranch and the itinerant workers seem to have little protection against
this. The issue of worker rights is raised when the workers act in unison.
After Lennie’s fight with Curley, Curley’s power is temporarily
neutralised. However, Candy’s attempt to support Crooks against
Curley’s wife comes to nothing.

e The 1930s’ views on race are reflected as black people are seen as being
at the bottom of the chain of power, as we see from Crooks’ monologue
and the treatment of him throughout.

e Society of the time offers little to help the old and infirm (Candy says
‘they’ll put me on the county’). Curley’s wife represents the women in
society who are defined by their husbands and have little hope of
independence. The women who work at the cat house are able to make
money only by selling themselves.
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Level 4

Examiner Comments

There is a clear and focused introduction, giving the reader a firm indication of the
main intended coverage. The comments on Curley's wife and the 'weak attacking the
weaker', in her treatment of Crooks, are thoughtful and very well made, with a
recognition that both are subject to discrimination (on grounds of race or sex). The
observations on Curley and how power corrupts are helpful. The occasional inaccuracy
prevents a mark higher in Level 4, and the coverage could be somewhat fuller. There
are strong points about the context, with interesting observations on the predatory
nature of the ranch, on status and on the American Dream. Although in some respects
the response is not fully sustained, the quality of the writing is enough to place it just
into Level 4 on the ‘best fit’ principle.
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Level 3

Examiner Comments

The response demonstrates sound (Level 3), but not detailed enough to be considered
‘thorough’ (Level 4) understanding of the significance in the novel of the character
Candy. There is worthwhile comment on how Candy’s dog is, like his master, without
physical capability and having no power. The answer also focuses on loneliness — with
a recognition that life is tough on the ranch. There is also reference to his willingness
to give his savings to pursue the dream. More could have been done to show the
thematic link between the shooting of his dog and the way in which this foreshadows
later events with Lennie.
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Level 4

Examiner Comments

This candidate’s response is a very good one overall, and a mark at the top of Level 4
reflects that in some ways the perceptive nature of some comments on how Candy
helps us to explore a number of the themes (including loneliness, power, loss and
friendship) nudges towards Level 5. However, the use of relevant evidence, though
effective, could show slightly greater development and discrimination. The reference to
Candy as ‘incompetent’ is not fully explained, but thereafter the comments gain in
assurance, and there is a strong account of how his physical characteristics affect his
life and treatment, as well as on his kind and friendly nature. There are also signs of a
good awareness of the relationship between the text and its context in the era of the
Depression and the American Dream, the Wall Street Crash and the existence of
migrant workers. Overall, this is thoughtful writing showing thorough personal
engagement, but to reach Level 5 slightly more aspects of the text could be analysed
in depth.
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Level 2

Examiner Comments

The candidate’s response fully meets the criteria for a Level 2 award, with some
elements of Level 3, but insufficiently consistently so. There is reasonable
understanding, but the interpretation is not always fully secure and coverage of the
relationship between text and context is undeveloped, although there is some brief
reference to the Depression. The examples are relevant, but could be more fully
elaborated, and the writing sometimes tends towards narrative. Much of the content
sees power as conveyed through physical strength: Lennie is described as an animal
(horse/bear) and it is noted that he cannot control his strength. More focus on
characters other than George and Lennie would have enabled a more rounded
exploration of the theme. Unfortunately, part-way through the text Lennie becomes
‘Alan’, and this error is repeated and not picked up — an example of where careful
proofreading would have been helpful.
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