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International GCSE Bangladesh Studies (The landscape, people and economy of Bangladesh) 2019

Scheme of Work
Introduction
International GCSE Bangladesh Studies (The landscape, people and economy of Bangladesh) provides students with opportunities to learn about many characteristics of Bangladesh whilst developing their geographical skills.  It is important, therefore, that learning about the landscape, people and economy Bangladesh is accompanied by tasks and practice questions that allow teachers to assess students' skills and understanding by providing the support needed to progress to higher assessment levels. Consequently, students will be better prepared for the final assessment. The skills required are identified by the assessment objectives:
	AO1
24% *
	Demonstrate knowledge and understanding of key information, ideas, concepts and themes

	AO2
44%
	Analyse and explain key information, ideas, concepts and themes

	AO3
32%
	Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements


*15 marks will assess recall of knowledge
The specification requires students to study all of specification sections A, B and C. The scheme of work below offers suggestions for teaching of these topics. When teachers set questions and mark these based on the sample mark scheme, the generic part of the mark scheme should be used unaltered, but the content expected will vary depending on the content that has been taught.  
In the exemplar scheme of work, questions will be referred to according to the type of question in the SAMs, for example 1(e).
Throughout the course, teachers are advised to emphasis the significance time and writing space constraints in the final assessment by integrating these into class activities.
 Section A: The Physical Environment. Compulsory.
Overview: Students will study topics related to the physical geography of Bangladesh, including location, relief, geology, drainage, climate, erosion and associated resources and hazards. Along with the skill of evaluating the relative importance of different physical factors, influences, resources and hazards, students will gain knowledge and understanding of key physical features, processes, issues and management approaches.
	Week
Note:
Guidance   only
	Section
Bullet
	Learning outcomes
	Content
	Exemplar tasks

	Week1 to week 5
	1.1 Location, climate and biomes
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· A0£: Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements.  
	
a) Position of Bangladesh in South Asia and globally, and regional variations in climatic zones (tropical savanna, humid subtropical, subtropical highland and monsoon).










b) The nature and causes of seasonal variations in precipitation and temperature, including the characteristics and causes of the Southwest Monsoon and Western Disturbances.
 


c) Distribution and characteristics of large-scale ecosystems (i.e. biomes).

	
1.1a) (i) Use outline maps and atlases or on-line resources to enable students to plot the position of Bangladesh at a range of scales.  
Students research a teacher selected climate zone for homework and produce a fact file including climate graphs. The information can be shared between students.
 Teachers might assess knowledge and understanding with questions such as SAMs question 1(a). Short answer style questions can be student marked and students should be encouraged to write an evaluative comment that will help with future work.
1.1(b) Students might record significant annual variations in a weather diary. This could be used to help describe and explain the major weather systems that affect Bangladesh. Teachers might assess knowledge and understanding with questions such as SAMs question 1(b).    
  
1.1(c) Students might produce an annotated map to show the distribution and characteristics of major ecosystems. Alternately they might produce a poster that illustrates the main characteristics of each ecosystem. Students might then share their research with other class members.

	Week 6 to week 10
	1.2 Tectonic and glacial processes and landforms, and geophysical hazards
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· A0£: Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements.
	
a) Tectonic processes affecting Bangladesh and the formation of the Himalayan landscape (fold mountains)







b) Glacial processes that operate in the Himalayan landscape (long-term and seasonal accumulation/ablation of glacial systems).




c) The primary and secondary impacts of earthquakes on Pakistan and responses of national and international governments, agencies and individuals to these earthquake events.





	
1.2(a) Students might research information for a presentation describing and explaining tectonic processes.  
Students might construct a series of detailed annotated diagrams or maps to explain the formation of the Himalayan fold mountains.  
Teachers might assess knowledge and understanding with questions such as SAMs question 1(c).


1.2 (b) Teachers might check students’ understanding of key terms using multiple-choice type questions, which can be self-marked.
Students might summarise glacial processes by constructing group mind maps.   



1.2(c) Students who live in earthquake prone areas might be able to share information about both primary and secondary impacts and responses made to earthquake events.
Other students might research recent earthquake events such ashttps://www.earthquaketrack.com/p/bangladesh/dhaka/recent  and construct two tables, one to show primary impacts and the other to show secondary impacts.
Teachers might assess knowledge and understanding with questions such as SAMs question 1(c).

	Week 11 to week 15

































Week 16 to  week 21







	1.3 Relief, drainage and hydro-  meteorological hazards
































1.4 Natural resources and their exploitation

	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3: Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
























Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3: Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
	a)  The relief regions and characteristics of the drainage network of Bangladesh (Padma, Jamuna and Meghna floodplains and the Ganges deltaic coastline).






b) The causes and characteristics of tropical cyclones, storm surges and flooding (river and coastal).













c) The responses of national and international governments, agencies and individuals to flooding and tropical cyclones in Bangladesh.








a) The distribution and exploitation of two natural resources (water, forest products, fish/shellfish and/or minerals).










b) Energy resources – renewable and non-renewable - their distribution and exploitation: examples of one renewable and one non-renewable resource.




c) Environmental impacts resulting from the exploitation of one of natural resource (water, forest products, fish/shellfish or minerals) and one renewable and one non-renewable energy resource.
	1.3 (a) Use outline maps and atlases or on-line resources to enable students to plot the major relief and drainage features. Students might work in pairs to check each other’s knowledge, for example by covering up river or upland labels and asking their partner to name each.




1.3(b) The students might research   and make notes on the formation and characteristics of tropical cyclones, for example https://www.youtube.com/watch?v=SSx_gisp24w. This information might be prepared in advance as part of a flipped lesson.
The students might construct a series of detailed and annotated diagrams/photos to describe and explain the formation of storm surges.
Some students might be able to provide first-hand information about the causes of flooding which can be shared with the rest of the class.  
Students might produce posters to summarise the information covered explaining coastal and river flooding.

1.3(c) Some students might be able to provide and share first-hand accounts of their own and communities’ responses to flooding and tropical cyclone events.
Students might research and evaluate the effectiveness the responses of agencies (NGOs) and governments to both types of event.
Teachers might assess knowledge and understanding with questions such as SAMs question 1(f).


1.4(a).Teachers and students might select two natural resources that are important to the local area. For example students living in or near to Chittagong might select fish while those in north west Bangladesh might study minerals. Students might use on-line information to investigate the exploitation of the selected resource, for example http://www.fao.org/3/a-am628e.pdf provides information about forestry in Bangladesh.  Teachers might assess knowledge and understanding with questions such as SAMs question 1(e). This could be initially self-marked, with the student adding additional relevant information using a different coloured pen.
1.4(b). Teachers might ask students to explain the differences between renewable and non-renewable energy resources. Students might investigate and map the distribution of energy resources in Bangladesh. Teachers might assess knowledge and understanding with questions such as SAMs question 1(d).

1.4(c).  Teachers and students might investigate the environmental impacts resulting from the exploitation of one of the resources selected in 1.4(a). Students might research and prepare a presentation covering the environmental impacts of the exploitation of a non-renewable resource such as off-shore natural gas.
Teachers might assess knowledge and understanding by setting an eight mark type question for home-work with either evaluate or assess as the command word. The students might initially mark each other’s work, adding suggestions and comments, so that each student has the opportunity to review and improve the content.


Section B. The Human Environment. Compulsory.
Overview. Students will study topics related to the human geography of Bangladesh, including population distribution and growth, social diversity, economic inequality and economic activity (agriculture, manufacturing, services and infrastructure/transport). Students will further develop an ability to evaluate patterns and trends, and to assess the relative significance of their different causes and consequences. They will gain knowledge and understanding of a range of important demographic and socio-economic changes, issues and management approaches.
	Week
	Section
Bullet
	Learning outcomes
	Content
	Exemplar tasks
	

	Week 22 to week 26
	2.1
Bangladesh’s economy: the primary sector and the need for food security
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
	a) Factors influencing the distribution of agricultural production in Bangladesh (climatic events, dynamic floodplains, deltaic coastline, income, population density).






b) Strategies to increase agricultural output (land rights reforms, plant breeding programmes, fertilisers/pesticides, education, water management and appropriate/intermediate technology).







c) Approaches to managing food security in Bangladesh
	2.1(a) The teacher might ask students to work in pairs to research one factor, for example population density and how this influences population density in Bangladesh. Each pair might then share their research with the pair next to them. When all the factors have been covered, teachers or students might construct a mind map as revision. Teachers might assess knowledge and understanding with questions such as SAMs question 2(e).


2.1(b) Teachers in more rural areas might ask students to explain local attempts to increase agricultural output. Teachers in urban areas might be able to arrange a visit to an agricultural area so that students gain first-hand knowledge of strategies such as plant breeding and the use of technology. Students might write shorter answer type questions (with describe or suggest as command words, for example Suggest why education has helped to increase agricultural output) and mark schemes to help them and the teacher in assessing their knowledge.

2.1(c). Students might watch a video clip about food security such as https://www.youtube.com/watch?v=k-dz61sceTc
Students might then discuss ways in which Bangladesh could improve food security. Teachers might assess students, knowledge and understanding by setting a long answer type question with assess or evaluate as the command word.   

	

	Week 27 to week 31
	2.2 Bangladesh economy secondary,  tertiary/quaternary sectors and transport systems
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
	a) Factors affecting the type and location of manufacturing (secondary sector), including rural-based craft industries.



b) Factors affecting the type and location of formal and informal services (tertiary sector) and knowledge-based services (quaternary sector).




c) The challenges of the transport system and its impact on Bangladesh’s economic development.
	2.2 (a) Students might produce spider diagrams or more complex mind maps to illustrate the factors affecting the location of industry. Teachers/students might design multiple choice questions or quizzes to assess knowledge.

2.2(b) Students might write their definitions of formal and informal services on mini-white boards. Their ideas might then be consolidated by the teacher.
Students might construct two tables, one headed 'Factors affecting the location of formal services' and the other 'Factors affecting the location of informal services'.

2.2(c).  Students might share their own experiences of using the transport system in Bangladesh They might work in groups to research and create a presentation covering one type of transport and its impact on Bangladesh’s economic development. Teachers might assess knowledge and understanding with questions such as SAMs question 2(f).
 

	Week 32 to 36.
	2.3 Globalisation, including (transnational corporations) TNCS, can cause rapid change for economies such as Bangladesh
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements


	a) One case study of a TNC operating in Bangladesh (global structure and networks).




b) The benefits and challenges of TNCs for the people and government of Bangladesh





c) The impact of globalisation on Bangladesh (international transport and communication improvements, spread of global culture): Are there winners and losers?
	2.3(a) Students might select one major TNC and investigate its global structure and networks. They might summarise their research on a poster which could be passed around the class with each student adding a fact or statistic.


2.3(b) Students might construct two tables, one to show the benefits and the other the challenges of TNCs for the people of Bangladesh. Students might research the advantages and disadvantages to the government of ‘hosting’ TNCs.
Teachers might assess knowledge and understanding with questions such as SAMs question 2(d).

2.3(c). Students might debate the impact of globalisation on Bangladesh Who has benefited and who has not benefited from the spread of global culture?
Teachers might assess knowledge and understanding with a long answer question using assess or evaluate as the command word.

	

	Week 36 to 41
	2.4 The challenges of economic development for Bangladesh
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements

	a) The trade balance between imports and exports, including remittances, to ensure economic stability.







b) Challenges facing the economic development of Bangladesh (regional disparities, reliance on imported energy, loss of young skilled workers and gender equality).





c) Impact of the primary and secondary sectors on the physical environment, to include two of the following: water pollution, air pollution, waste management, deforestation, and/or soil erosion.
	2.4(a) Students might research and explain the terms trade balance, imports, exports and remittances.
Students might write short answer or multiple-choice questions and mark schemes to test their peers’ knowledge.
Teachers might assess knowledge by using questions such as SAMs question 2(a) and 2(b).

2.4(b) Students might research the regional disparity of their local area, why is it more or less economically developed than other regions of Bangladesh?
Students might research and make notes on the impacts of the loss of young skilled workers and gender equality for the development of Bangladesh in preparation for a ‘flipped’ lesson.

2.4(c) Students and teachers might discuss which two impacts they would like to study. Those in urban areas might select pollution topics whilst those in more rural areas might select soil erosion and deforestation (or visa-versa). In addition to using their own knowledge, students might research these topics by watching and making notes on one of the many video clips on YouTube about pollution and soil erosion.
Teachers might assess knowledge and understanding with questions such as 'Assess the impact of primary sector activities on the physical nvironment.'



Section C. Challenges for Pakistan. Compulsory.
Overview. Students will study contemporary geographical challenges for Bangladesh. These include changes linked with globalisation, economic development and urbanisation. The threat posed by climate change is also explored in some detail. Students will evaluate the severity and significance of these different challenges, alongside the availability of different management approaches and attempts to mitigate risks. They will gain knowledge and understanding of the causes of the varied challenges and issues upon which this section is focused.  
	Week
	Section
Bullet
	Learning outcomes
	Content
	Exemplar tasks

	Week 42 to 46
	3.1 Indicators of development, population patterns and trends
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
	a) The characteristics used to determine the level of development of a country: gross domestic product (GDP), demographic data (population density/structure, birth/death rates and natural increase).






b) The physical and human factors influencing the distribution, density and structure of the population of Bangladesh.




c) The trends in fertility rates, infant/maternal mortality rates, and life expectancy and their implications for service provision such as education, healthcare and employment.
	3.1(a) Students could be asked to research ‘What is meant by the level of development of a country?’ They might work in groups or pairs to produce definitions of the key terms form the specification.
Students might construct a choropleth map to show the population density of Bangladesh and an age/sex graph to show the population structure.
Teachers might assess knowledge and understanding with questions such as SAMs questions 3(a and b).



3.1(b) Students might work in groups to produce a hand out of either the physical or the human factors influencing the distribution, density and structure of the population of Bangladesh. Each group could then write a series of short answer questions and mark schemes for the remainder of the class to answer.

3.1(c) Students might research trends in fertility rates, infant/maternal mortality rates, and life expectancy and use this information to construct graphs.
Teachers might assess knowledge and understanding of the implications of these factors by using long answer questions with assess or evaluate as the command word.




	Week 47 to 51.
	3.2 Quality of life in rural Bangladesh: challenges of life in rural communities
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements (see below)
	a) Human Development Index (HDI) factors influencing the ‘quality of life’ for different groups within Bangladesh: years of schooling, per capita income and life expectancy.


b) Challenges facing Bangladesh's rural population: population structure of rural communities, poverty, education, gender equality: subsistence agriculture and rural-based craft industries, and impact of remittances.




c) Incentives and strategies to support rural communities.
	3.2(a) Students might use named the factors to assess their quality of life against other regions and groups within Bangladesh. Students might produce a quiz to test their own and their peers’ knowledge of key specification terms.

3.2(b) Students living in rural areas might wish to investigate their local region. They might construct questionnaires or other methods to work out the population structure and the types of industries present.  Other students might use the internet for research, for example using information from http://www.academia.edu/8877868/Role_of_Cottage_Industry_in_the_Economic_Development_of_Bangladesh_An_Empirical_Study

3.2 (c) Students might construct a poster to show the incentives and strategies to support rural communities. These incentives might be classified into local, national and international types.  
Teachers might assess knowledge and understanding with question such as SAMs questions 3(e).



	Week 52 to 56
	Quality of life in urban Bangladesh: challenges of life in urban communities
	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements
	a) Rapid population growth creates opportunities and challenges for people living in large cities: housing, employment, quality of services (water, sanitation, energy supplies, health etc.), traffic congestion and pollution.






b) Case study of the particular challenges and opportunities in one megacity (Dhaka).








c) Government (top-down) and NGO/local community (bottom-up) strategies in response to the challenges of living in large urban areas.
	3.3(a). Students living in urban areas might wish to investigate their local region. They might construct questionnaires or other methods to investigate services traffic congestion and pollution.  Other students might use the internet for research, for example using information published by the World Bank/ https://www.dhakatribune.com/opinion/special/2018/02/03/bangladesh-grapples-polluted-air covering urban air pollution.



3.3(b) Students living near to or within Dhaka might plan a field trip to gain first-hand information about  challenges and opportunities.  Following the visit to the megacity, or based on research, students might prepare presentations of one aspect of either the challenges or the opportunities which they teach to the remainder of the class.
Teachers might assess knowledge and understanding with question such as SAMs questions 3(d).


3.3(c) Students and teachers will probably concentrate on the urban area studied in (b), i.e Dhaka but should note the specification states urban areas, so an second urban area such as Chittagong should also be studied, Students might compare the top-down and bottom up policies used in their selected mega-city with another urban area or areas in Bangladesh.
Teachers might assess knowledge and understanding of the implications of these factors by using long answer questions with assess or evaluate as the command word. These questions might be set a homework or as timed examination practice in class.

	


	Weeks 57 to 62.
	Present and future impacts of climate change on the people, economy and environment of Bangladesh and possible mitigation strategies

	Students will be able to:
· AO1: Demonstrate knowledge and understanding of key information, ideas, concepts and themes
· AO2: Analyse and explain key information, ideas, concepts and themes
· AO3:Apply knowledge, understanding and skills to assess, evaluate and interpret key questions and issues and make substantiated judgements

	a) Causes of climate change and recent global warming (last century).




b}Impacts of climate change on Bangladesh’s people, economy and environment (more extreme weather, increased frequency and strength of tropical cyclones, increased glacial ablation and river discharge, flooding and sea-level rises).






c) Local actions and government strategies (in the context of international strategies) to mitigate and adapt to the challenges of climate change.
	3.4 (a) Students might use some of the many resources on the internet and in newspapers to investigate the causes of climate change and recent global warming. They might then debate the relative importance of these causes.

3.4(b) Students might use their local knowledge to investigate the impacts of climate change, for example the increased incidence of flooding in northern Bangladesh due to glacial ablation and monsoon rains.
The teacher might divide the class into groups, each group might investigate one of the key factors (more-extreme weather, increased frequency and strength of tropical cyclones, increased glacial ablation and river discharge, flooding and sea-level rises) to prepare a lesson for the rest of the class.

3.4(c) Students might investigate local actions taken by their communities to mitigate and adapt to climate change. They might produce a time-line of international agreements and treaties and assess the effectiveness of each.
 Teachers might assess knowledge and understanding with question such as SAMs questions 3(c). This might be peer marked with students adding a constructive comment which will help the student to improve future answers.
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