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Introduction

Section A: Social psychology, totals 26 marks and comprises short-answer questions and one
eight-mark extended open-response question.

Section B: Cognitive psychology, totals 26 marks and comprises short-answer questions and one
eight-mark extended open-response question.

Section C: comprises one 12-mark extended open-response question on either social or
cognitive psychology.

Exam duration: 1 hour 30 minutes.

Marks available for this paper: 64



Example 1 Application question
June 2018 Question 2c:

Michelle carried out a questionnaire to find out what factors people thought affected
obedience. She conducted a thematic analysis on the qualitative data from her
questionnaire and found the two most common themes were:

¢ Presence of an authority figure
¢ Proximity of an authority figure

(c) Explain one strength and one weakness of gathering qualitative data in
Michelle’s research. (4)

This question requires the candidates to understand the strengths and weaknesses of qualitative data to
be able to relate a relevant strength and weakness to this scenario. It has two AO2 application to the
scenario marks and two AQO3 justification/exemplification marks. It is important to know both strengths
and weaknesses confidently. This question is very specifically about Michelle’s research and so the
response must refer to this study.

For this scenario candidates were able to identify weaknesses more clearly than strengths. They did not
often continue to say why this was a strength or a weakness and thus did not gain the AO3 justification
mark. Generic responses were a problem as although candidates talked about qualitative data they often
failed to relate their answer to Michelle’s research.

Generally knowledge of some of the problems associated with qualitative data was sound but candidates
did not apply this knowledge and show understanding.



(c) Explain one strength and one weakness of gathering qualitative data in
Michelle’s research.
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Examiner commentary

This candidate scores four marks.

Two marks have been credited for the strength and two marks credited for the weakness. In
each case there is a nice link to the scenario and some justification of why this point is a
strength or a weakness.




(c) Explain one strength and one weakness of gathering qualitative data in
Michelle's research.
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Examiner commentary

This candidate scores zero marks.

These points are generic and therefore not credited as they do not relate to Michelle’s research.
It is not sufficient just to mention Michelle in a response. A weakness or strength must also be
justified - it has to be explained why it is a strength or weakness

Questions involving strengths and weaknesses usually have a specific focus. It could be a scenario or a
strength and weakness of a theory or study. It is important to make sure that the response answers the
specific question and refers back to that scenario, theory or study. Generic responses do not gain credit.



Example 2: Practical Investigation Question
Question: June 2018 Q4b

As part of your studies in cognitive psychology, you will have conducted a practical
investigation.
(b) Describe the results from your cognitive practical investigation (3)

In this series and in previous series there has been uncertainty and confusion in candidates’ responses to
questions about their practical investigation. These investigations often form the basis of a question and
should be written up carefully and revised thoroughly prior to the examination. Candidates should engage
with this work and gain an appreciation of some of the difficulties of carrying out their own investigations.
Responses should be specific to that investigation and contain detailed description or analysis.

It is important that candidates are also aware of the ethical implications of their research and are guided
towards investigations that abide by the ethical guidelines of the BPS. Questions based on practical
investigations will always focus on an investigation from one approach, for example, the Cognitive
Approach. Candidates must be aware of which practical investigation is linked to which Approach.

Part b of this question asked for results. There were various ways that this could be answered. A
candidate could compare the two different conditions of the experiment and suggest, for example, that
more words were remembered in condition A. Candidates are encouraged to use figures where possible
and to include the units that are being used for measurement. For example the time taken to recall a list
of 10 words is measured in seconds. Mean scores provide a clear comparison. Awareness of the
outcomes of the correct statistical test were also acceptable.

The most common error was lack of detail and clarity. It was not always possible to decipher what the
candidate had been measuring. A surprising number of responses appeared to be discussing their Social
or Learning practical investigation which could not gain credit.



(b) Describe the results from your cognitive practical investigation.

(3) looee |

e AN AAPOOEL . O OOO S yecaned  wonNen ANE.  parndeant. ...

LA A0 MPRILSLion Task Li-e. conaivon Srey

Lwas  greaxes - 3T out of 0 WHOL wese vecaure:
OO a Sugpre S\ or NAUSY oedore YRiau, daxtn AnQ ~2awii

wevre (Dwex - onWwy A cur ©fF IO wonwds wase

Examiner commentary
This candidate scores two marks.

This is a clear answer. There are two distinct figures offered as results. The candidate has
made the measurement obvious It is the number of words recalled out of 30 words.

(b) Describe the results from your cognitive practical investigation.

..,.ﬁ\mﬁku\\g ’ .;':m'.\\m.. _aeads. were. cecalled onere
oy packideants. 0s. STMonemeny encedes
~OMCuasheay.. SIONNAC erAS ; Meere, YA sexmmm\\kj —_—
LSenlad . waods.

Examiner commentary

This candidate scores one mark.

This example shows that one mark was given for a statement that compares two conditions of
the experiment.

The practical investigation for the Cognitive Approach must be an experiment and use a repeated
measures design. The most test to analyses the data is the Wilcoxon. Very few candidates mentioned this
and whether their results were significant or not. It is strongly recommended that candidates check the
requirements of the practical investigations for individual approaches in the specification.



Example 3: Extended Response question
Question: June 2018 Q7

Evaluate Bartlett’'s (1932) theory of reconstructive memory, including schema theory.

(8)

This is an essay question from the Cognitive Approach. The command term is ‘Evaluate’ which demands
AO1 knowledge and understanding marks as well as AO3 justification and exemplification marks. Itis a
command term that is often used and it is strongly recommended that candidates look carefully at the
different command terms and familiarise themselves with them.

A common error with this type of question is to concentrate on evaluative points without presenting the
underpinning description. The evaluation tends to become generic unless specific details about a theory
are included. Candidates should develop chains of reasoning allowing them to give a balanced conclusion.

A particular problem with this question was that many candidates focused on Bartlett’s study rather than
the theory. They went on to evaluate the study which did not answer the question or achieve marks. Itis
important for candidates to be able to discuss the features of a theory as well as presenting the research
evidence.



7 Evaluate Battlett's (1932) theory of reconstructive memory, including schema theory. @
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Examiner commentary

This candidate scores two marks.

This is a very limited response but it does include some features of reconstructive theory and
made a link to schema. A very brief definition shows some understanding. AO1 is awarded
Level 1 as knowledge and understanding is very superficial.

The candidate has continued with support for the theory. Again it is a very limited discussion
of the research evidence which fits the criteria for Level 1 AO3. The comments are repetitive.

Both AO1 and AO3 aspects have been addressed. It is a weak answer but can be awarded the
top of Level 1.




7 Evaluate Bartlett's (1932) theory of reconstructive memory, including schema theory.
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Examiner commentary
This candidate scores five marks.

Knowledge and understanding for AO1 is accurate and shows some understanding of the
theory of reconstructive memory and makes a definite link to schema theory. The knowledge
and understanding lacks depth and elaboration.

There is a variety of AO3 points here which includes Bartlett’'s study but also mentions a few
other pieces of research evidence. This has not been developed to any extent. There is a
conclusion and some acknowledgement of alternate theories but this is limited and again it has
not been developed. The candidate has focused the evaluation largely upon Bartlett’'s War of
the Ghosts study. These comments could have been linked back to the theory. This would
have shown coherent chains of reasoning and allowed this response to attain a high level
three.




Example 4: Extended Open Response Question

Question June 2018: Q8

Damon and Elisa’s psychology lecturer is teaching his class about the importance of
good research design when planning an investigation. He suggests that in their
planning they need to consider field experiments and laboratory experiments. The
lecturer gives them a scenario from which they need to plan an investigation.

Design and carry out an investigation to measure the short- term memory capacity of local 12- year
old children.

The children will need to learn five number lists. The first list contains six digits and each following
list increases by two digits, up to the final list of 14 digits. The children will be asked to recall the
numbers from each list in the correct order.

Damon decides to carry out a field experiment with children from a local school. Elisa
decides to carry out a laboratory experiment, bringing children to one of the research
rooms at the university.

Evaluate whether Damon’s choice of a field experiment was a more appropriate
method than Elisa’s choice of a laboratory experiment for this research scenario.

You must make reference to the context in your answer. (12)

The command term is ‘evaluate’ and so the candidate must show AO1 knowledge and understanding as
well as including AO3 evaluations, arguments, justification and conclusions in their answer. There are also
four AO2 marks for application so candidates’ comments should be firmly focused on the scenario. They
must discuss the relative strengths and weaknesses of laboratory and field experiments in terms of
Damon and Elisa’s choices.

This is a very rich scenario which allows a candidate ample opportunity to develop a logical argument.
This was often a missed opportunity as candidates only used a small part of the scenario to illustrate their
response.

The main points recognised by candidates was the idea of ecological validity and some good points were
made here although there was a tendency to be repetitive. Various inaccuracies about field experiments
in particular were common. There is some confusion with a natural experiment and the exact features of
a field experiment. The ethical implications were not represented clearly either.

This question expects a conclusion. The candidate should look at the competing arguments for each type
of experiment and give a balanced conclusion which is appropriate for this scenario.

Candidates should ensure that they know the features of both laboratory nd field experiments and have a
realistic appreciation of their strengths and weaknesses so that they can apply them to different scenarios.



8 Damon and Elisa's psychology lecturer is teaching his class about the importance
of good research design when planning an investigation. He suggests that in their
planning they need to consider field experiments and laboratory experiments. The
lecturer gives them a scenario from which they need to plan an investigation.

p
\ Scenario

local 12-year old children.

will be asked to recall the numbers from each list in the correct order.

b

L]
Design and carry out an investigation to measure the short-term memory capacity of

The children will need to learn five number lists. The first list contains six digits and
each following list increases by two digits, up to the final list of 14 digits. The children

'

Damon decides to carry out a field experiment with children from a local school. Elisa
decides to carry out a Iabaratnry experiment, bringing children to one of the research
rooms at the university.

Evaluate whether Damon's choice of a field experiment was a:‘mote appropriate

method than Elisa’s choice of a laboratory experiment for this research scenario.

-_—
You must make reference to the context in your answer.
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Examiner commentary
This candidate scores 6 marks.

This response is mostly accurate but largely underdeveloped. There is a real attempt to
answer the question although the arguments are quite superficial and not always clearly
made. Many opportunities to elaborate and explain points have been missed. Thus the AO1
knowledge and understanding is level 2.

AO2 and AO3 points are scattered throughout the essay and the candidate has made a good
attempt to engage with the scenario. There could have been more application to the
scenario given which would have added depth to the discussion. Further clarification might
have been beneficial as participants are not necessarily unaware tht they are participating
in a field experiment.

This candidate does attempt to make a conclusion although it is imbalanced. Overall this
just allows this essay to achieve the top of Level 2.




8 Damon and Elisa's psychology lecturer is teaching his class about the importance
of good research design when planning an investigation. He suggests that in their
planning they need to consider field experiments and laboratory experiments. The
lecturer gives them a scenario from which they need to plan an investigation.

r ™
Scenario

Design and carry out an investigation to measure the short-term memory capacity of
local 12-year old children.

The children will need to learn five number lists. The first list contains six digits and
each following list increases by two digits, up to the final list of 14 digits. The children
will be asked to recall the numbers from each list in the correct order.

L% "

Damon decides to carry out a field experiment with children from a local school. Elisa
decides to carry out a laboratory experiment, bringing children to one of the research
rooms at the university.

Evaluate whether Damon's choice of a field experiment was a more appropriate
method than Elisa’'s choice of a laboratory experiment for this research scenario.

You must make reference to the context in your answer.

(12)
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Examiner commentary
This candidate scores two marks.

Much of this candidate response is underdeveloped, and there is a limited attempt to answer
the question. For knowledge and understanding the candidate achieved level 1. There were
isolated elements of knowledge and understanding.

There is also some AO2 application to the scenario although this has only been developed very
slightly from the stem of the question.

The AO3 evaluation is present, although it has not been developed and is generic. Overall this
is a limited attempt to answer the question. AO1, AO2 and AO3 are all present but there is no
development for any of these assessment objectives so it is a Level 1 answer and gains 2
marks.

Candidates can structure their responses in any way, however the engagement with the taxonomy words
(Assess, Evaluate, To what extent) should be used to guide their responses and be the focus of their
answer. This is especially important in essays of 16 marks and above, where there is a heavier weighting
towards AO3 and developing that skill early on should be beneficial to candidates in the higher tariff
essays.

Often candidate responses are heavily weighted to knowledge and understanding, and improving the
balance is a skill they could practice in terms of structuring coherent arguments that are centred around
assessment points that draw upon elements of their knowledge and understanding.



Levels based mark schemes

In any LBMS question candidates will need to draw upon underpinning knowledge and understanding
(AO1) which may be then be used to apply to a context or scenario (AO2) and/or make judgements and
reach conclusions (AO3).

AO proportions will be reflected in proportions of indicative content in a mark scheme.

The mark tariff will determine the amount of detail required of a candidate in order to address the
question. In conjunction with this the command word used in the question will determine the emphasis
necessary in terms of AO1, AO2 and AO3.

LBMS are broken down into levels where each level is represented by a descriptor that articulates what a
candidate is required to demonstrate in their answer to achieve that level.

The requirement for and focus of AOs will be transparent for both candidates and markers as the
taxonomies published in the specification establishes the requirements of a candidate’s response
mechanism and following rules will be applied to maintain a consistent and reliable focus.

Further information about levels based mark schemes can be found on the IAL Psychology web page here.

‘Evaluate’ levels-based marking
WPSO01 June 2018 Q7

Level Mark Descriptor

AO1 (4 marks), AO3 (4 marks)

Candidates must demonstrate an equal emphasis between knowledge and
understanding vs evaluation/conclusion in their answer.

0 No rewardable material.

Level 1 1-2 Demonstrates isolated elements of knowledge and understanding. (AO1)

Marks A conclusion may be presented, but will be generic and the supporting evidence will
be limited. Limited attempt to address the question. (AO3)

Level 2 3-4 Demonstrates mostly accurate knowledge and understanding. (AO1)

Marks Candidates will produce statements with some development in the form of mostly
accurate and relevant factual material, leading to a superficial conclusion being
made. (AO3)

Level 3 5-6 Demonstrates accurate knowledge and understanding. (AO1)
Arguments developed using mostly coherent chains of reasoning leading to a

Marks . . ) . .
conclusion being presented. Candidates will demonstrate a grasp of competing
arguments but evaluation may be imbalanced. (AO3)

Level 4 7-8 Demonstrates accurate and thorough knowledge and understanding. (AO1)

Marks Displays a well-developed and logical evaluation, containing logical chains of
reasoning throughout. Demonstrates an awareness of competing arguments,
presenting a balanced conclusion. (AO3)



https://qualifications.pearson.com/en/qualifications/edexcel-international-advanced-levels/psychology-2015.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-and-learning-materials

WPSO01 June 2018 Q8

Level

Mark

Descriptor

AO1 (4 marks), AO2 (4 marks), AO3 (4 marks)

Candidates must demonstrate an equal emphasis between knowledge and
understanding vs application vs evaluation/conclusion in their answer.

0

No rewardable material.

Level 1

1-3
Marks

Demonstrates isolated elements of knowledge and understanding. (AO1)

Provides little or no reference to relevant evidence from the context (scientific
ideas, processes, techniques & procedures). (AO2)

A conclusion may be presented, but will be generic and the supporting evidence
will be limited. Limited attempt to address the question. (AO3)

Level 2

4-6
Marks

Demonstrates mostly accurate knowledge and understanding. (AO1)

Line(s) of argument occasionally supported through the application of relevant
evidence from the context (scientific ideas, processes, techniques & procedures).
(AO2)

Candidates will produce statements with some development in the form of mostly
accurate and relevant factual material, leading to a superficial conclusion being
made. (AO3)

Level 3

7-9
Marks

Demonstrates accurate knowledge and understanding. (AO1)

Line(s) of argument supported by applying relevant evidence from the context
(scientific ideas, processes, techniques & procedures). Might demonstrate the
ability to integrate and synthesise relevant knowledge. (AQ2)

Arguments developed using mostly coherent chains of reasoning leading to a
conclusion being presented. Candidates will demonstrate a grasp of competing
arguments but evaluation may be imbalanced. (AO3)

Level 4

10-12
Marks

Demonstrates accurate and thorough knowledge and understanding. (AO1)

Line(s) of argument supported throughout by sustained application of relevant
evidence from the context (scientific ideas, processes, techniques or procedures).
Demonstrates the ability to integrate and synthesise relevant knowledge. (AO2)
Displays a well-developed and logical evaluation, containing logical chains of

reasoning throughout. Demonstrates an awareness of competing arguments,
presenting a balanced conclusion. (AO3)




