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A Getting started for teachers

- Introduction

This Getting Started guide will give you an overview of the International
Advanced Level (IAL) in History qualification and what it means for you and your
students. This guidance is intended to help you plan the course in outline and give
you further insight into the principles behind the content to help you and your
students succeed.

Key principles

The specification has been developed with the following key principles:

Clear Specification

Clear guidance on what students need to learn, providing clarity for planning,
teaching and assessment.

Progression, not repetition

The specification allows the development of understanding while at the same
time avoiding repetition, ensuring students are engaged and thereby inspired to
develop their knowledge.

Reflect today’s global world

This specification allows students to develop an understanding of developments in
history and enhances understanding of current developments in the modern world.

Clear assessments

Clear and consistent use of command words and question stems across
assessments and between series. Our approach to assessments can be found
in page 8.

Clear mark schemes

The new mark schemes provide a consistent understanding of the skills, and
connections between these skills, required for each question type. Clear wording
reflects how teachers and examiners describe the qualities of student work, so the
expectations are clear for teachers and markers.

Skills for progression

The variety of content that will be found in the examination allows the students
to demonstrate knowledge as well as its application, which are required elements
for further study or progression into employment.
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Getting started for teachers A

Support for delivering the new specification

Our package of support to help you plan and implement the new specification
includes:

Planning - In this guide, have provided a course planner and scheme of work that
you can adapt to suit your department.

Teaching and learning - To support you in delivering the new specification, we
will be providing suggested resource lists and suggested activities.

Understanding the standard -Sample assessment materials will be provided.

Tracking learner progress — Results Plus provides the most detailed analysis
available of your students’ examination performance. It can help you identify
topics and skills where students could benefit from further learning.

Support - Our subject advisor service, and online community will ensure you
receive help and guidance from us as well as enabling you to share ideas and
information with each other. You can sign up to receive e-newsletters from the
subject adviser to keep up to date with qualification updates, and product and
service news.
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B Qualification Overview

A Getting started for teachers

This section provides an overview of the course to help you see what you will
need to teach. The overview gives a general summary of each of the examined

papers.

Specification overviews

The chart below provides an overview of the course. The IAL History is structured
into 4 units with 4 externally assessed exams:

Unit 1

Unit 2

Depth Study and Interpretations

Breadth Study with Source Evaluation

Unit 3

Unit 4

Thematic Study with Source Evaluation

International Study with
Historical Interpretations

Assessment overviews

Unit 1

Unit 2

External assessment: written examination
Total marks: 50
Weighting: 25% of the total IAL marks

Examination time: 2 hours

External assessment: written examination
Total marks: 50

Weighting: 25% of the total IAL marks
Examination time: 2 hours

Unit 3

Unit 4

External assessment: written examination
Total marks: 50

Weighting:25% of the total IAL marks
Examination time: 2 hours

External assessment: written examination
Total marks: 50

Weighting: 25% of the total IAL marks
Examination time: 2 hours
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Getting started for teachers A

Assessment objectives

The Assessment Objectives are the same for both AS and A2 level but the weightings are different.

%in %in %in
IAS A2 IAL
AO1 Demonstrate , organise and communicate knowledge and understanding to 45 55 50
IAL analyse and evaluate the key features related to the periods studied, making
50% substantiated judgements and exploring concepts, as relevant, of cause,
AS 45% | consequence, change, continuity, similarity, difference and significance
AO2 | Analyse and evaluate appropriate source material, primary and/or 25 25 25
IAL contemporary to the period, within its historical context
25%
AS 25%
AO3 | Analyse and evaluate, in relation to the historical context, different ways in 30 20 25
IAL which aspects of the past have been interpreted
25%
AS 30%
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A Getting started for teachers

Assessment guidance

Unit 1: Depth Study and Interpretations Unit code WHI01

Externally assessed 50 raw marks
Availability: January and June
First assessment: June 2016

Content summary

Students enter for one of the following:
Option 1A: France in Revolution, 1774-99
Option 1B: Russia in Revolution, 1881-1917
Option 1C: Germany, 1918-45

Option 1D: Britain, 1964-90

(1B may not be combined with 2C. 1C may not be combined with 3C)

Assessment
Students answer two questions from a choice of four.

Essay questions assess understanding of the period in depth (AO1) and the ability to analyse and evaluate historical
interpretations (AO3).

Unit 2: Breadth Study With Source Evaluation Unit code WHI02

Externally assessed 50 raw marks
Availability: January and June
First assessment: June 2016

Content summary

Students enter for one of the following:

Option 2A: India, 1857-1948: The Raj to Partition

Option 2B: China, 1900-76

Option 2C: Russia, 1917-91: From Lenin to Yeltsin

Option 2D: South Africa, 1948-2014: From Apartheid State to the Death of Mandela

(2C may not be combined with 1B)

Assessment
Students answer two questions: one from Section A and one from Section B.
Section A comprises one compulsory question in two parts, which assesses the ability to analyse and

evaluate two sources (AO2).

Section B comprises a choice of three essays, which assess understanding of the period in depth (AO1).

n Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 - January 2016
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Getting started for teachers A

Unit 3: Thematic Study with Source Evaluation Unit code WHI03

Externally assessed 50 raw marks
Availability: January and June
First assessment: January 2017

Content summary

Students enter for one of the following:

Option 3A: The USA, Independence to Civil War, 1763-1865
Option 3B: The British Experience of Warfare, 1803-1945

Option 3C: Germany: United, Divided and Reunited, 1870-1990
Option 3D: Civil Rights and Race Relations in the USA, 1865-2009

(3B may not be combined with 4A 3C may not be combined with 1C)

Assessment
Students answer two questions: one from Section A and one from Section B.
Section A comprises one compulsory essay, which assesses source analysis and evaluation skills (AO2).

Section B comprises a choice of two essays, which assess the ability to evaluate the significance of historical
explanations of the period in breadth (AO1).

Unit 4: International Study With Historical Interpretations Unit code WHI04

Externally assessed 50 raw marks
Availability: January and June
First assessment: June 2017

Content summary

Students enter for one of the following:

Option 4A: The Making of Modern Europe, 1805-71

Option 4B: The World in Crisis, 1879-1945

Option 4C: The World Divided: Superpower Relations, 1943-90
Option 4D: The Cold War and Hot War in Asia, 1945-90

(4A may not be combined with 3B)

Assessment

Students answer two questions: one from Section A and one from Section B.

Section A comprises one compulsory question, which assesses the ability to evaluate contrasting interpretations of the
period studied (AO1) and (AO3).

Section B comprises a choice of two essays, which assess understanding of the period in depth (AO1).

Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 — January 2016
© Pearson Education Limited 2016



A Getting started for teachers

Unit 1 Essay question requirements (AO1 and AO3)

All the essay questions are designed to be of equal difficulty and to differentiate by outcome. They are
introduced by phrases such as ‘Historians have different explanations for..."” or ‘Historians differ in their
judgements about ...." and this is followed by a quotation for discussion. This can be seen in the example below
of Unit 1A Question 1. Only the material in italics changes substantially from question to question.

Historians differ in their judgements about the problems that caused unrest in France in the years 1774-89.
‘The most significant cause of discontent in France in the years before 1789 was the taxation system.’
Assess this view using your own knowledge of the issue.

(Total for Question 1 = 25 marks)

The questions call on the understanding that historians have reached different conclusions and placed different
emphases on key features of past periods when constructing their account of the past. Students are not
required to explain why there have been different views, or recount historiographical debates. Their answers
should show the ability to consider the view presented and to consider other explanations and conclusions.
They may choose to refer to the views of named historians, but this is not a requirement. Such references will
only raise the mark awarded if deployed effectively as evidence used in support of argument.

An analysis of the questions in the sample assessment material indicates that students may be asked to reach
judgments about views on a range of aspects. For example given views may relate to the causes, consequences
or significance of an event or development or the extent of change. Some examples are given below. Clarity
about the aspect under discussion will be key to a well-constructed answer. The introductory statement helps
students to identify that focus

event in 1789 that marked the beginning of
the French Revolution.

the storming of the Bastille (14 July) that marked
the true onset of the French Revolution.’

Introductory statement Stated view Aspect for
judgement

Historians have different explanations ‘Louis XVI was mainly responsible for the failure of | Causation

for the failure of constitutional monarchy constitutional monarchy.’

(1789-93).

Historians have different suggestions for the | ‘It was the Tennis Court Oath (20 June) rather than | significance

Historians differ in their judgements about
Sergei Witte's economic policies in the years
1891-1903.

‘Sergei Witte's policies transformed the Russian
economy in the years 1891-1903.

Effect/ change

how well British Prime Ministers handled
the economy in the years 1970-79.

tackling the economic problems facing Britain in
the years 1970-79.

Historians differ in their judgements about | ‘The Tsarist political system remained essentially Change/

the extent to which the Tsarist political the same in the years 1903-14. continuity

system was reformed in the years 1903-14.

Historians differ in their judgements about | “The Nazis were successful in creating a Effect /

the success of Nazi social policy. Volksgemeinschaft in Germany in the years 1933— | consequence
41!

Historians differ in their judgements about | ‘Heath, Wilson and Callaghan were ineffective in Effect

© Pearson Education Limited 2016
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Getting started for teachers

Questions are marked using a level of response markscheme.

The mark schemes identify progression in three separate elements or traits:
m analysis and exploration of key issues raised by the view presented in the question
m selection and deployment of knowledge

m substantiated evaluation and judgement.

Level | Mark Descriptor

0 No rewardable material.

1 1-6 B Simple or generalised statements are made about the view presented in the question.

B Some accurate and relevant knowledge is included, but it lacks range and depth and does
not directly address the issue in the question.

B Judgement on the view is assertive, with little supporting evidence.

2 7-12 B Some understanding of the issue raised by the question is shown and analysis is attempted
by describing some points that are relevant.

B Mostly accurate knowledge is included, but it lacks range or depth and has only implicit
links to issues relevant to the question.

B A judgement on the view is given, but with limited support and the criteria for judgement
are left implicit.

3 13-18 B Understanding and some analysis of the issue raised by the question is shown by selecting
and explaining some key points of view that are relevant.

® Knowledge is included to demonstrate some understanding of the issues raised by the
question, but material lacks range or depth.

B Attempts are made to establish criteria for judgement on the view and to relate the overall
judgement to them, although with weak substantiation.

4 19-25 B Key issues relevant to the question are explored by analysing and explaining the issues of
interpretation raised by the claim.

m Sufficient knowledge is deployed to demonstrate understanding of the issues raised by the
question and to meet most of its demands.

® Valid criteria by which the view can be judged are established and applied in the process
of coming to a judgement. Although some of the evaluations may be only partly
substantiated, the overall judgement is supported.

The level descriptions refer to “criteria” for judgment. Examiners will, in order to award the higher marks,
expect students to explain and justify their decision to ascribe greater significance to one cause than another,
or to judge a development as significant or an action as infective.

The level descriptions are followed by indicative content - bullet points which support and which counter the
view given in the question. It is not expected that students will necessarily include these points, or that many
points. Other valid material will be credited. The arrangement of the indicative content is also not intended

to imply that at least half the answer should be devoted to the given view. However, it should be considered
thoroughly and a rule of thumb might suggest that about one third of the essay be devoted to the stated view. It
is important to consider countervailing points and it is valid to assume that at least half the answer should do this.

Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 — January 2016 n
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A Getting started for teachers

Unit 2 Section A (AO2)

Questions will relate only to the parts of the specification content for unit 2 that have been indicated. In the
specification, these are shown in bold italics.

For example in Option 2A. topic 2, the economics of Empire, all the specified content may be the focus for
essay questions, but only those elements italicised below may be the focus for source-based questions in
section A.

2 The economics of B The changing pattern of British trade with India, including exports to and imports
empire, 1857-1948 from; India as a trading hub within the wider British Empire; the significance of
changing tariffs and the decline and growth of Indian industry.

B Investment and development: extent of British investment;
growth of railways and their impact 1857-1914; irrigation and drainage; port
facilities and inland waterways

B Changes in living standards: population growth; famines 1876- 78, 1899, 1943; slow
but rising living standards in the village economy; impact of taxation.

The questions are based on primary sources or on sources contemporary to the period of study, for example
from individuals who were part of a society but not direct witnesses to the events on which they comment.
Visual sources will not be used.

Analysis and evaluation of the source material will require knowledge of the historical context. It can be seen from
the sample assessment materials that the sources relate to a central named figure, group, event or major feature,
issue, development specified in the content. It is not expected, however, that students will have prior knowledge
of all the individuals or events to which the source material relates. Where the author is not a named figure in the
specification content or where references in the sources need to be understood, additional details are provided in
the provenance or in a gloss beneath the source.

Question (a) is phrased as:

Why is Source 1 valuable to the historian for an enquiry into XXX?

Explain your answer using the source, the information given about it and your own knowledge of the historical context.

Students are asked to identify, and explain their judgements about, the contribution the source can make to
the specified enquiry. The indicative content for each question suggests some relevant points which could be
made about the value of inferences that can be drawn and information that can be gained, taking account of
what the student knows about the context in which the source was produced and its authorship, nature or
purpose. This is not primarily an exercise in discerning limitations; instead students are asked to consider what
aspects of the source make it valuable. They may wish to acknowledge some limitations, but the focus of their
response must be on what the material can contribute, and an answer with no discussion of limitations will
receive full marks if it meets the criteria for high Level 3 in the descriptor. The key to high attainment is the
ability to deploy knowledge of the context to explain the meaning of key points relevant to the question, make
and support valid inferences, and apply valid criteria when evaluating the source material.

Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 - January 2016
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Getting started for teachers A

Question (b) is phrased as:

How much weight do you give the evidence of Source 2 for an enquiry into XXX?

Explain your answer using the source, the information given about it and your own knowledge of the historical context.

The (b) question differs from the (a) question in two key ways that account for its higher mark. Students are
asked to reach and explain a judgement; they are asked to consider the limitations as well as the value of the
evidence in order to establish what reliance can be placed on it. In (b), knowledge of context may be used to
challenge judgements or opinions or information given in a source in the light of what is known about the
situation in the question or about the author’s intentions or position. Knowledge of context may, of course,
also be used to confirm the extent to which the material can be relied on and its significance. High attainment
will be shown in the application of valid criteria, informed by knowledge of context, when considering the
weight that can be attached to differing aspects of the source material - for example, information, claim or
opinion. It will not be the case that information can be accepted at face value and opinion is automatically
dubious. Knowledge of context may indicate that information is actually being used selectively or that a claim
or opinion is actually authoritative or valid.

For both AS and A Level, the questions in Section A target AO2 and the mark schemes identify progression in
three separate elements or traits:

m interpretation and analysis of source material
m deployment of knowledge of historical context in relation to the sources

m evaluation of source material.

AS Paper 2 questions (a) and (b)

The progression in the level descriptors is similar for both sub-questions (a) and (b) - as can be seen in the
chart below - but there are some differences, marked in bold in the level descriptions below. The emphasis

in (a) is on the contribution the evidence can make; (b) adds in the consideration of reliability and the
requirement for a judgement. In (b) students are required to be more discriminating when interrogating the
evidence than in (a) and take a greater range of considerations into account when coming to a judgement. An
additional level is provided, reflecting the more demanding nature of the 15-mark question (b), compared with
the 10-mark question (a).

Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 — January 2016
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A Getting started for teachers

AS Question (a) AS Question (b)

L1 B Demonstrates surface level comprehension of | B Demonstrates surface level comprehension L1
1-3 the source material without analysis, selecting of the source material without analysis, 1-3
N some material relevant to the question, but in selecting some material relevant to the -

the form of direct quotations or paraphrases. question, but in the form of direct quotations
B Some relevant contextual knowledge is or paraphrases.

included but presented as information rather B Some relevant contextual knowledge is

than applied to the source material. included but presented as information rather
B Evaluation of the source material is assertive than applied to the source material.

with little substantiation. The concept of value | B Evaluation of the source material is assertive

may be addressed, but by making stereotypical with little supporting evidence. Concept of

judgements. reliability may be addressed, but by making

stereotypical judgements.

L2 B Demonstrates some understanding of the B Demonstrates some understanding of the L2
source material and attempts analysis by source material and attempts analysis, by
selecting and summarising information and selecting and summarising information and 47

4-6 making inferences relevant to the question. making inferences relevant to the question.

B Contextual knowledge is added to information | ® Contextual knowledge is added to
from the source material, but mainly to expand information from the source material, but
or confirm matters of detail. mainly to expand, confirm or challenge
B Evaluation of the source material is related matters of detail.
to the specified enquiry and with some B Evaluation of the source material is related
substantiation for assertions of value. The to the specified enquiry but with limited
concept of value is addressed mainly by support for judgement. The concept of
noting aspects of source provenance and some reliability is addressed mainly by noting
judgments may be based on questionable aspects of source provenance and some
assumptions. judgements may be based on questionable
assumptions.

L3 B Demonstrates understanding of the source B Demonstrates understanding of the L3
material and shows some analysis by selecting source material and shows some analysis

7-10 key points relevant to the question, explaining by selecting key points relevant to the
their meaning and selecting material to question, explaining their meaning and 8-11
support valid developed inferences. selecting material to support valid developed

m Sufficient knowledge of the historical context inferences.
is deployed to explain or support inferences, as | B Detailed knowledge of the historical context
well as to expand or confirm matters of detail. is deployed to explain or support inferences
B Evaluation of the source material is related as well as to eXF_’a”df confirm or challenge
to the specified enquiry and based on valid matters of detail.
criteria although justification is not fully B Evaluation of the source material is related
substantiated. Explanation of value takes into to the specified enquiry and explanation
account relevant considerations such as the of weight takes into account relevant
nature or purpose of the source material or the considerations such as nature or purpose
position of the author. of the source material or the position of
the author. Judgements are based on valid
criteria, with some justification.
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Getting started for teachers A

AS Question (a) AS Question (b)

B Analyses the source material, interrogating L4
the evidence to make reasoned inferences
and to show a range of ways the material
can be used, for example by distinguishing
between information and claim or opinion.

12-15

B Deploys well-selected knowledge of the
historical context, but mainly to illuminate or
discuss the limitations of what can be gained
from the content of the source material.
Displays some understanding of the need
to interpret source material in the context of
the values and concerns of the society from
which it is drawn.

B Evaluation of the source material uses valid
criteria which are justified and applied,
although some of the evaluation may not
be fully substantiated. Evaluation takes into
account the weight the evidence will bear as
part of coming to a judgement.

Unit 2 Section B

Breadth essays

m Students are required to answer one breadth essays from a choice of three. Essays questions may be set
on any specified content, including the material shown in bold italics. Questions may focus on part or the
whole of a key topic and may also cross topics.

m A decade will normally be the shortest period of coverage and longer periods are possible. Occasionally a
marginally shorter period might be the focus (eight or nine years rather than a decade) where history and
period do not conveniently fit into an arbitrary rule.

m All questions will require a judgment.

m Questions will not focus solely on a single event or year. There may be questions that make reference to
a specific event, but they will do so in order to consider its causes or impact over an extended period. For
example, “To what extent did the Sharpeville massacre of 1960 weaken apartheid in the 1960s?’

Question stems

The following three stems are used:

m How far was/ were/ did ...?
m To what extent did/was...?

m How accurate is it to say that...?

Any of the three can be used to target any of the AO1 concepts. Students must recognise whether the
question requires a judgement about change, causation, consequence, significance or the extent of similarity/
difference to produce a focused response and relevant judgment.
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Example Concept targeted

How accurate is it to say that economic sanctions in the 1980s were responsible for the | Causation
ending of apartheid in 19907

To what extent did the Sharpeville massacre of 1960 weaken apartheid in the 1960s? | Change/continuity

How accurate is it to say that Stalin achieved absolute control over the Soviet | Consequence
Government in the years 1929-417?

B In the early years of the specification, while few past papers exist, a useful exercise for students will be to identify the
targets concepts of questions in a range of other options in the sample assessment material

Unit 2 Section B essay mark schemes

The mark schemes are arranged in the same way as for unit 1 essays. A set of generic level descriptions defines
the qualities for the award of marks; indicative content for specific questions is provided additionally. The unit
2 descriptors differ to some extent from those for unit 1 because only AO1 is assessed.

The mark schemes identify progression in four separate elements or traits:

m analysis and exploration of key features and characteristics of period in relation to the second-order
conceptual demands of the question

m selection and deployment of knowledge
m substantiated evaluation and judgement

® organisation and communication of argument.

The marking of Unit 2 essays is discussed in more detail below when exploring progression from AS to A2.

Unit 3

The options in Unit 3 are focused on breadth, requiring broad knowledge and understanding of developments
and changes over an extended timescale.

The content for each option is organised into five key topic areas, they cover the various significant
developments of the period. Themes that span the period are also given. The compulsory source evaluation
question in section A may address any one of the key topics. Each of the essay questions in section B will
relate to the defined themes and will draw on knowledge of two or more of the key topics. In responding to
the essay question in section B, only knowledge of the key topics defined in the specification is required. It is
not expected that students demonstrate knowledge of the themes in the period ‘between’ the key topics. For
example in Option 3A, shown below, knowledge of the theme of slavery is not required in the years 1837-50.
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Getting started for teachers A

Option 3A The USA, Independence to Civil War, 1763-1865

Overview This option comprises a study of the young United States, through five key topics, each centred
Statement  of | on crucial developments in the history of the new nation. Certain key themes run through the key
themes topics, namely:

1 The relationship of the separate states to the whole
2 The issue of slavery

3 The problems posed by governing a democracy

4 The role of political leadership and the presidency

5 The significance of financial and economic problems

Key topics 1. A New Nation’, 1763-83

2. A more perfect union’, 1786-91

3. ‘Jacksonian Democracy’, 1828-37

4. ‘A House Divided’, 1850-61

5. War and the end of slavery, 1863-65

SAMs questions | Section A
and target
content 1 How far could the historian make use of Sources 1 and 2 together to investigate the reasons for
the outbreak of the War of American Independence in 17757

Explain your answer, using both sources, the information given about them and your own knowledge
of the historical context.

(KT 1)

Section B

EITHER

2 What, in your judgement, were the reasons for the different outcomes to crises over states’ rights
in 1832-33 and in January 18617

Explain your answer.

(KTs 3 and 4)

OR

3 'In 1787, the acceptance of slavery within the USA was essential for a successful union but in
1863-65 only its abolition appeared a viable political option for a reunited USA!

How far do you agree with these statements?

(KTs 2 and 5)

Getting Started - Pearson Edexcel International Advanced Level in History — Issue 3 — January 2016
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Section A (AO2)

Question 1 combines the AS question parts (a) and (b) into a single task based on two sources. The question is
phrased as:

How far could the historian make use of Sources 1 and 2 together to investigate XXX?

Explain your answer, using both sources, the information given about them and your own knowledge of the
historical context.

As with AS Unit 2 Question 1(b), in Unit 3 Question 1, students are asked to reach a judgement, but the
A Level task is more demanding in its requirement to consider the use in combination of two sources with
differing qualities.

Accurate comprehension and analysis of the two sources is needed in order to draw inferences from them
singly and together. Inferences should be supported by reasoning, not simply by reference to phrases, words or
ideas in a source. The sources should be used in combination. Responses should go beyond simple matching of
surface features in the two sources; they should consider, as appropriate, whether stronger inferences can be
made from the sources if comparisons are made and they are taken together.

Knowledge of the historical context should be used to explain the meaning or implications of source contents
and/or to discuss the limitations of what can be gained from the content of the source material. The highest
level in the mark scheme expects ‘secure understanding of the need to interpret source material in the context’.
This will involve considering the implications of the authors” attitudes, priorities or intentions. Students will be
expected to show ‘awareness of the values and concerns of the society from which the material is drawn’, as
the level descriptors indicate at the highest level.

As with question (b) at AS, the task involves giving weight to evidence by taking into account the implications
of the nature and purpose of a source and its context in order to consider how much it can contribute to the
stated enquiry. Attention should be paid quite explicitly to ‘how far’ the material can be used. The qualities

in the highest level descriptor expect that: ‘Evaluation takes into account the weight the evidence will bear as
part of coming to a judgement and, where appropriate, distinguishes between the degree of certainty with
which aspects of it can be used as the basis for claims.’

Section B

As was seen above in Unit 2 Section B, the essays target AO1 and will expect students to be able to
demonstrate understanding of all the AO1 concepts of cause, consequence, change, continuity, similarity,
difference and significance. AS/A2 differentiation is primarily by outcome and by expectation in the mark
schemes of higher performance at A2 (see below), but there is also differentiation in the question approaches.
A wider range of question stems is used and more complex judgements are required. Some questions may be
expressed as a statement to be assessed.

Markschemes

Section A AO2 mark schemes are designed in the same way as Unit 2 Section A Question (b) described above.
More marks are available for the Unit 3 question: 25 instead of 15. There is an additional Level 5 at A2 and
hence a longer ‘ladder’ of progression. The AS students gain fewer marks for similar performance in Levels 1-4,
because they are required to deal only with a single source in demonstrating these qualities.
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A2
marks

AO2

AS

Marks

L1
1-4

B Demonstrates surface level comprehension of the source material without analysis,
selecting some material relevant to the question, but in the form of direct quotations or
paraphrases.

B Some relevant contextual knowledge is included but presented as information rather than
applied to the source material.

B Evaluation of the source material is assertive with little supporting evidence. Concept of
reliability may be addressed, but by making stereotypical judgements.

L1
1-3

L2
5-8

B Demonstrates some understanding of the source material and attempts analysis, by
selecting and summarising information and making inferences relevant to the question.

m Contextual knowledge is added to information from the source material, but mainly to
expand, confirm or challenge matters of detail.

B Evaluation of the source material is related to the specified enquiry but with limited
support for judgement. The concept of reliability is addressed mainly by noting aspects of
source provenance and some judgements may be based on questionable assumptions.

L2
4-7

L3 9-14

B Demonstrates understanding of the source material and shows some analysis by selecting
key points relevant to the question, explaining their meaning and selecting material to
support valid developed inferences.

B Detailed knowledge of the historical context is deployed to explain or support inferences as
well as to expand, confirm or challenge matters of detail.

B Evaluation of the source material is related to the specified enquiry and explanation of weight
takes into account relevant considerations such as nature or purpose of the source material or
the position of the author. Judgements are based on valid criteria, with some justification.

L3
8-11

L4
15-20

B Analyses the source material, interrogating the evidence to make reasoned inferences and
to show a range of ways the material can be used, for example by distinguishing between
information and claim or opinion.

B Deploys well-selected knowledge of the historical context, but mainly to illuminate or
discuss the limitations of what can be gained from the content of the source material.
Displays some understanding of the need to interpret source material in the context of the
values and concerns of the society from which it is drawn.

B Evaluation of the source material uses valid criteria which are justified and applied,
although some of the evaluation may not be fully substantiated. Evaluation takes into
account the weight the evidence will bear as part of coming to a judgement.

L4
12-15

L5
21-25

B Interrogates the evidence of both sources with confidence and discrimination, making
reasoned inferences and showing a range of ways the material can be used, for example by
distinguishing between information and claim or opinion.

® Deploys knowledge of the historical context with precision to illuminate and discuss the
limitations of what can be gained from the content of the source material, displaying
secure understanding of the need to interpret source material in the context of the values
and concerns of the society from which it is drawn.

B Evaluation of the source material uses valid criteria which are justified and fully applied.
Evaluation takes into account the weight the evidence will bear as part of coming to a
judgement and, where appropriate, distinguishes between the degree of certainty with
which aspects of it can be used as the basis for claims.

NA
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Section B AO1

As is the case with Unit 2, the questions in Unit 3 Section B target AO1 and the mark schemes identify
progression in four separate elements or traits:

m analysis and exploration of key features and characteristics of period in relation to the second-order
conceptual demands of the question

m selection and deployment of knowledge
m substantiated evaluation and judgement
m organisation and communication of argument.

Levels 1-4 are defined in the same way in the AS and A 2 markschemes, which are each marked out of 25.
A2 students gain fewer marks for performance at lower levels and an additional level of performance is
required for the highest mark band at A2, as the table below indicates. It is expected that A2 students

will demonstrate stronger performance — drawing on a greater range of content, demonstrating a deeper
understanding of historical concepts, and producing responses that are more analytical and judgements that
are more effectively substantiated.

Defining progression in terms of an extended ladder enables students to see clearly their own targets for
progression within the study of history.

AS AO1 A2
L1 1-6 B Simple or generalised statements are made about the topic. L1 | 1-4

B Some accurate and relevant knowledge is included, but it lacks range and
depth and does not directly address the question.

B The overall judgement is missing or asserted.

B There is little, if any, evidence of attempts to structure the answer and the
answer overall lacks coherence and precision.

L2 7-12 B There is some analysis of some key features of the period relevant to the L2 |58
question, but descriptive passages are included that are not clearly shown to
relate to the focus of the question.

B Mostly accurate and relevant knowledge is included, but lacks range or
depth and has only implicit links to the demands and conceptual focus of
the question.

B An overall judgement is given but with limited support and the criteria for
judgement are left implicit.

B The answer shows some attempts at organisation, but most of the answer is
lacking in coherence, clarity and precision.

L3 13-18 B There is some analysis of, and attempt to explain links between, the L3 |914
relevant key features of the period and the question, although some mainly
descriptive passages may be included.

B Mostly accurate and relevant knowledge is included to demonstrate some
understanding of the demands and conceptual focus of the question, but
material lacks range or depth.

B Attempts are made to establish criteria for judgement and to relate the
overall judgement to them, although with weak substantiation.

B The answer shows some organisation. The general trend of the argument is
clear, but parts of it lack logic, coherence or precision.
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AS

AO1

A2

L4

19-25

B Key issues relevant to the question are explored by an analysis of the
relationships between key features of the period.

m Sufficient knowledge is deployed to demonstrate understanding of the
demands and conceptual focus of the question and to meet most of its
demands.

B Valid criteria by which the question can be judged are established and
applied in the process of coming to a judgement. Although some of the
evaluations may be only partly substantiated, the overall judgement is
supported.

B The answer is generally well organised. The argument is logical and is
communicated with clarity, although in a few places it may lack coherence or
precision.

L4

15-20

B Key issues relevant to the question are explored by a sustained analysis and
discussion of the relationships between key features of the period.

m Sufficient knowledge is precisely selected and deployed to demonstrate
understanding of the demands and conceptual focus of the question, and to
respond fully to its demands.

B Valid criteria by which the question can be judged are established and
applied and their relative significance evaluated in the process of reaching
and substantiating the overall judgement.

B The answer is well organised. The argument is logical and coherent
throughout and is communicated with clarity and precision.

L5

21-25
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Unit 4

The content for each option is organised into four key topic areas, they cover the various significant
developments of the period. The first key topic identifies a study in depth of an issue of historical
interpretation. In addition to understanding the content, students will need to develop skills to answer
questions that target the ability to analyse and evaluate different interpretations of the period (AO3:20;
AO1:5). Key topics 2-4 will be assessed through essay questions targeting solely AO1.

Section A AO3 and AO1

The question will relate to the issue of interpretation defined in topic 1. Two extracts from the writing of
historians (400 words +/- 15% in total) will be provided. They will contain contrasting views. It is not expected
that students be familiar with the writing of the selected historians selected, but they should be familiar with
the issues that make the question controversial. The task requires students to analyse the extracts and to reach
a judgement about how far they agree with a view reflected in one extract in the light of the counter-evidence
in the other and of their own knowledge of the controversy. It is important that students analyse the provided
extracts and do not treat the question as an invitation to write purely from their own knowledge. The level
descriptions (see below) require evidence of analysis of the extracts and at the higher levels the integration of
own knowledge with issues raised by an analysis of the extracts. The highest level requires students to display
an understanding of the basis of the differing arguments (for example, what criteria are being used on which
to base a claim or judgement). It also requires students to take account of the views in both extracts when
coming to a judgement.

Reference to the works of named historians, other than the material in the extracts provided is not expected,
but students may consider historians’ viewpoints in framing their argument.

Section B

Questions will relate only to the content defined in key topics 2-4. A question may address more than one
topic or relate to a single topic. The questions will be phrased similarly to those in Unit 3 Section B (see above)
except that, to avoid confusion with Unit 4 section A, they will not be expressed as a statement to be assessed.
Unlike unit 3, questions may relate to a single event or year or a longer period.

Mark schemes Section A

The question targets AO3 and AO1 and the mark schemes identify progression in three separate elements
or traits:

m interpretation and analysis of extracts
m deployment of knowledge of issues related to the debate
m evaluation of and judgement about the interpretations.

m |t should be noted that AO3 itself requires evaluation of interpretation in relation to the historical context.
It should not be assumed that the 20 AO3 marks can be derived solely from use of the two extracts.
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Level | Mark Descriptor

0 No rewardable material
1 1-4 B Demonstrates only limited comprehension of the extracts, selecting some material relevant to
the debate.

B Some accurate and relevant knowledge is included and presented as information, rather than
being linked with the extracts.

B Judgement on the view is assertive, with little supporting evidence.

2 5-8 B Demonstrates some understanding and attempts analysis of the extracts by describing some
points within them that are relevant to the debate.

B Mostly accurate knowledge is included, but lacks range or depth. It is added to information
from the extracts, but mainly to expand on matters of detail or to note some aspects which
are not included.

B A judgement on the view is given with limited support, but the criteria for judgement are
left implicit.

3 9-14 B Demonstrates understanding and some analysis