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Introduction

Migrants in Britain, c800-present and Notting Hill, c1945-c1970 is a relatively new option for
paper 1. The cohort has grown since the first sitting last year and it was pleasing to see how
well this larger cohort responded to the examination paper. They had clearly been well-
prepared in terms of both knowledge of content and the skills required for this paper.
Students seemed confident on both sections, the Historic Environment and the Thematic
Study, and there seemed to be very few unfinished papers.

As a general point, centres should remember that the Thematic Study focuses on change and
continuity over time and therefore a good sense of chronology is vital. Students should be
familiar with the names given to the different periods in the specification and recognise the
dates and key events involved in these chronological divisions. They also need a clear
understanding of the key strands involved in the Thematic Study, as identified in the
specification:

The context for migration
The experience and impact of migrants

It is also important to remember that this is a Thematic Study in British history, therefore
questions will focus on 'pull factors', which drew migrants to Britain rather than push factors.

In the extended answers, the stimulus points are usually intended to remind students to
cover different aspects of content and the full timescale of the question. Students do not
need to include these stimulus points in their answer but they do need to cover three aspects
of content in order to access the higher marks.

A number of answers to questions remained at Level 3, despite excellent knowledge, because
they missed the focus of the question. The mark scheme’s bullet point for Assessment
Objective 2 (analysis) at Level 4 expects an analytical explanation, directed consistently at the
conceptual focus of the question. Students who responded to the topic rather than the key
idea were unlikely to achieve high marks. Those who did reach Level 4 realised that the topic
provides the context but that there is a specific focus, which the analysis should address.
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While the target for the 12 mark question is an explanation of causation, there is no
expectation that causes will be prioritised or evaluated and no marks are available for such
comments. However, in the 16 mark questions there is an additional element of judgement.
Many students structured their answers in questions 5 and 6, to discuss points supporting
the statement in the question, then points challenging the statement, before offering their
judgement. In a number of answers, this resulted in a judgement that summed up the two
sides, with the conclusion that the statement was ‘somewhat true’ or ‘true to an extent’. This
is a logical structure and can be very effective but for the higher marks, the criteria being
applied need to be explained and the judgement needs to be consistent with the overall
answer. The application of appropriate criteria included an explanation that some aspects
had a longer lasting impact, more people were affected, a factor acted as a catalyst for other
developments, and many high-scoring answers had a sense of evaluation running
throughout the answer so that judgement was not just restricted to comments at the start
and end of the answer.
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Question 1

Question 1 asked students to identify two key features of the British Black Panther
movement in Notting Hill. Extended details are not needed here but students should be
aware that this question can be set on anything named in the Historic Environment
specification, and the answer should have a focus on the specific issue named in the
question.

Students should identify two features and, in each case, add a further detail which will
provide some context. They should make sure that the additional detail provided is linked to
the key feature that has been identified and also that different material is used in the two
sections of the answer. Where students had written two sentences for each feature, it was
easy for examiners to identify and reward the feature and the additional detail; if the answer
consisted of just one sentence it was sometimes hard to distinguish whether additional detail
had been provided, while answers which listed four disconnected points of information were
limited to a maximum of two marks.

Students should use the mark and the space in the answer booklet as a guide for the length
of their answer. There were relatively few answers that continued beyond the lined space but
these were often wasting time as the answer had already scored the full 4 marks and no
further marks could be awarded. Where the student was unsure about the answer, the
additional comments were usually irrelevant. It was very rare for such additional comments
to gain any marks.

It was evident that a sizeable minority of students had not heard of the British Black
Panthers, leaving the answer space blank or making inaccurate guesses. Many accurate
answers discussed the British Black Panther movement’s role in the civil rights movement,
their role in education, acting as a voice for the Black community and the influence of the
Blank Panthers in the USA.
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This answer gives two features of the British Black Panther movement,
but it has not been developed with supporting information. This
answer would receive 2 of the 4 available marks, 1 for each feature.
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The following answer would receive 4 of the 4 available points-based
marks. It gives 2 features of the British Black Panthers, both features
have been developed with supporting information.
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Question 2 (a)

The Historic Environment has a focus on the process of history, considering the value of
sources as evidence and the way an historian follows up an enquiry but it is nested within the
context of the Thematic Study and therefore knowledge of the specific context is expected.

It is important to note that the question asks about the usefulness of the sources in relation
to a specific enquiry, in this case an enquiry into the problems of housing in Notting Hill. The
focus should be on assessing the usefulness of what is in the source rather than listing
details which are not mentioned – sources were not produced with the intention of being
useful to historians and they should not be dismissed because they do not cover every detail
that might be helpful in an investigation. If the answer identified omissions from the source
as limitations on its usefulness, there should have been an explanation of why these details
could have been reasonably expected from that source. The limitations of content could be
used to support a consideration of the provenance, suggesting that the author either had
limited knowledge or deliberately presented a slanted view.

Students found the sources accessible and were confident in showing that the content of the
sources was relevant for the enquiry and therefore useful. They could also make a number of
points about the significance of the provenance for the usefulness of the content, although
sometimes this consisted of basic statements. When considering provenance, generic
comments about a source being biased (with no explanation of how that bias could be
detected or why it occurred) or about the source being reliable because it came from the
time under investigation, could be made without any reference to the individual source and
therefore remained at Level 1.

At Level 2, developed comments were made about the usefulness of source A, records from a
reporter working for The Times newspaper. Such comments focused on the methods of
intimidation and the lack of options open to Mr Joseph. In terms of provenance, students
mentioned the fact that the author was a journalist writing for a newspaper and some
considered the possibility of exaggerating events or details from the period. When
considering the content of Source B, a photograph of Notting Hill housing stock, students
commented on the general state of disrepair. Comments about the provenance considered
its nature, as a photograph, with many writing about the typicality of the image.
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However, some very good answers could not access the higher marks because they did not
include contextual knowledge. Contextual knowledge is mentioned at every level of the mark
scheme and failure to include it limited a number of otherwise good answers. Students
should recognise that it is not enough to repeat a detail from the source and assert that this
can be confirmed from the student’s own knowledge – some additional detail is needed as a
demonstration of that own knowledge. Contextual knowledge should be relevant to the
enquiry and used to assess the source, for example to add detail about something
mentioned in the source, to add weight to an aspect of the provenance, to place the source
in a broader context, or to assess whether the source gave an accurate view or showed a
typical situation.

At Level 3, comments need to consider the effect of an aspect of the provenance on the
usefulness of the source content, and contextual knowledge should be integrated into the
process of reaching a judgement, not simply provided as information.

The question asks ‘how useful’ the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers
identified information contained in the source that was presumed to be useful because it
was relevant to the enquiry, listed limitations in the content coverage or asserted that a
source was reliable because of the date it was produced, or limited because it is biased.
Good answers made clear the criteria being used to assess the usefulness for the enquiry of
the sources, weighing the value of the content in the light of the provenance and the
student’s own knowledge. Various criteria could be used, for example accuracy of detail,
reliability, the relevance of the source, the way it could be used by the historian, how
representative the source is etc.

There were some impressive answers which demonstrated good contextual knowledge
about the problems of housing. Students referred to the role of slum landlords, the use of
HMOs in Notting Hill and the poor availability of quality housing to migrants in the Notting
Hill area.

Although a judgement should be reached on the overall usefulness of each source, there is
no requirement to compare the sources or to use them in combination and no marks are
available for this. Students who focused on comparisons between the sources often failed to
develop their judgement on each source properly; if this approach is used, it is important
that the answer still comes to a judgement on each individual source.

Very few answers only considered one source but it should be noted that every level of the
mark scheme refers to ‘sources’ and therefore answers which do not consider both sources
cannot access the higher level marks.
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This answer was awarded Level 2, 4 marks. Comments are made about
the provenance of source A, but these are generic comments based on
the nature of the source. There are also comments on the content of
the source with limited use of contextual knowledge to support and
develop. The usefulness of Source B is asserted based on details from
the sources, again with limited supporting contextual knowledge.
Comments about provenance are made but are not used to evaluate
the usefulness of the source.
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The following answer was awarded level 3, 8 marks. It shows the
usefulness of the content of the sources but also takes into account
the way the provenance of the sources affects the reliability and
usefulness of the content. Additional contextual knowledge is used to
confirm some of the details or provide additional explanation to show
why the source is useful. Less is written about source B than source A
but it still covers all the required aspects for level 3.
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Question 2 (b)

This question should be treated as a package linked to the enquiry that was identified in
question 2a (problems of housing in Notting Hill) and the aim is for students to show that
they understand how historians work. The first sub-question simply asks them to identify a
detail from the source – this was most commonly done by quoting a phrase from the source;
students should be aware that a detail from the provenance cannot be rewarded.

Students then had to propose a question they would ask to follow up Source A in relation to
the overall enquiry. Consequently, the proposed question should be broader than following
up a very specific person or event in the source and it should not be a question they would
ask the author or person featured in the source. For example, questions about racism were
sometimes posed directly to Mr Joseph. This failure to recognise the link to a broader enquiry
limited the marks available to these students for this question, since it also affected the
source they suggested that would help with their enquiry.

While it is recognised that students cannot have detailed knowledge of all possible sources,
the specification states that students should be aware of the types of sources available and
the nature of the information they contain. Answers such as ‘newspapers' or ‘diaries’ are too
generalised to be rewarded. In some cases, where a generalised source was named in sub-
question three, a mark could be awarded because the explanation in the final sub-question
made it clear what sort of information might be located in those records and how that
information would help the historian with the overall enquiry but if the explanation was not
clear, or the suggested source would not contain information that would help answer the
proposed questions, then marks could not be awarded for either of these sub-questions.

Students should be showing an awareness of appropriate sources that already exist for the
historian to consult. This means that answers suggesting they would carry out an interview
were not rewarded. They also need to be clear that they should suggest a contemporary
source from the period in question – history books, the internet, documentaries were all
unsuitable answers. Instead, it would be more appropriate if they tried to think about the
sources consulted by the producers of history books, internet articles or documentaries.

When multiple suggestions had been given to a sub-question, it was often counter-
productive. Offering more than one detail or question meant that the follow-up sections
were not clearly linked, while offering multiple sources meant that the explanation in the
final section was usually invalid.

Successful answers treated the questions as a package and thought about the follow-up
question and the source to be consulted before writing the answer to the first sub-question.
In general, the simple approach was most effective. For example, questions about how often
tenants were treated in this way could be followed up through analysis of local newspapers,
such as the West Indian Gazette, or the diaries and writings of Notting Hill residents.
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This answer was awarded the full 4 points-based marks. The question
is linked to a detail in Source A and a specific contemporary source is
suggested, with a clear explanation of what information would be
provided by that source that could be used to answer the enquiry.
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The following answer was awarded 1 mark, as a valid detail from the
source is selected. The question however is posed directly to Mr Joseph
and does not look to find out about the wider problems of housing.
The answer also suggests that a new source be created (an interview
with Mr Joseph) rather than identifying an existing source that could be
used.
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Question 3

In this question, students needed explicitly to identify a difference in the patterns of
migration of two different periods and then support this with details taken from each period.
All three strands of the specification (context, experience and impact) were deemed to be
acceptable patterns. The most common answer described the reasons for migration citing
religious tolerance for the earlier period and industrialisation in the later period. There were
however a wide range of answers including the places from which migrants came, housing,
the type of work they did and how they were accepted.

It is important to note that the focus of this question is to identify a difference; detail by itself
cannot score highly. In some cases, the supporting information was unbalanced, describing
the situation in one period and simply stating that it was different in the other period.
Occasionally, answers identified a valid difference but used examples from outside the time
frame of the question.

While many students scored the full four marks, some wrote far too much, including a
significant minority of students who wrote on additional paper. Such answers demonstrated
excellent knowledge in support of a valid comparison but it could not be rewarded beyond
four marks and possibly the time taken here affected the completion of the longer answers
which carried more marks.
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This answer explains an overall difference and then provides specific
detail about patterns in each time period that clearly illustrate this
difference. It was awarded the full Level 2, 4 marks.
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This is a Level 1, 1 mark response. It offers a simple, generalised
comment about a difference in the patterns of migration, which is the
focus of AO2. It does not however demonstrate knowledge of relevant
specific information about attitudes towards the migrants in the two
time periods which is needed to achieve AO1.
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Question 4

Many students wrote confidently about why there were changes in the legal status of
migrants. Those students that went beyond the stimulus points usually referred to William I
and the feudal system, Flemish weavers or the Lombardy bankers. A small number of
students choose to include Denizen status.

The stimulus point of Jewish migrants allowed many candidates to write in detail about the
changing legal status of Jewish migrants between c800-c1500. Some students referred to the
invitation to England by William I or their expulsion in 1290 or both. The stimulus point, the
Danelaw, enabled some students to make detailed comments about the impact of the
Danelaw on the legal status of Viking migrants, however many students wrote quite
descriptively about the Viking invasion and the Danelaw more generally.

It was pleasing to see that a number of answers were awarded full marks and it was
noticeable that many of these were relatively concise. These students had understood the
focus on explaining causation and provided enough detail to support their explanation
without becoming descriptive. Some higher scoring answers came at the ‘why’ aspect of the
question from a slightly different angle, giving broader reasons for the changes in legal status
e.g., invasion or economic need.
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This a Level 3, 9 mark response. In terms of AO2 there is some analysis
which is mainly directed at the conceptual demands of the question.
The third aspect of content is particularly focused on the legal status of
migrants. Accurate and relevant information is included, showing good
knowledge and understanding of the period. There are some small
errors which do not detract from this.
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The following answer is a Level 4, 12 mark response. The analytical
explanation is directed fully at the conceptual focus of the question.
Here several different causal reasons have been explained, which
demonstrate a structured line of reasoning that is coherent and
sustained (AO2). Accurate and relevant information has been selected
in support of the answer and wide-ranging knowledge has been
demonstrated showing understanding of key features across the
period (AO1).
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Question 5

Question five was marginally more popular than question six and was generally answered to
a high standard by students. Most students recognised the focus on the reasons for an
increase in migration in the years c1500-c1900. How students defined ‘changes in British
society’ varied, some gave it a broader definition to include the growth of the empire and
industrialisation. Others were narrower in their definition of ‘society’.

The first stimulus point, ‘religion’, was well known to students and a range of examples were
used to suggest it was a reason for an increase in migration, usually in agreement with the
question. Examples included the Reformation, the Catholic Emancipation Act and the
changing status of Jewish people. The second stimulus point of ‘empire’ prompted many
students to talk about Black and Asian migrants.

Other aspects of content used in this question included The Great Famine (1845), the
Industrial Revolution and the growth of democracy and freedom of thought.

Overall candidates conveyed their answers effectively with many achieving 3 or 4 marks for
spelling, punctuation and grammar.
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This answer provides an analytical explanation which is directed at the
focus of the question. Accurate and relevant information is given with
three aspects of content included. Judgment is threaded through the
answer and a conclusion, whilst not required, is also used to sum up
the argument. Both AO1 knowledge and understanding and AO2
explanation and analysis of significance meet the Level 4 descriptor of
the mark scheme, as well as the AO2 judgement. It was, therefore,
awarded Level 4, 15 marks.
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In this answer, there is a focus on the question (AO2) with the student
providing some analysis and organising ideas into ‘agree’ and ‘disagree’
paragraphs. In terms of AO1, the student demonstrates some factual
knowledge covering the aspects of religion, empire and job
opportunities. An overall judgement is given in the form of a brief
conclusion (AO2). This answer was awarded Level 3, 11 marks.
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Question 6

Question 6 asked students to consider whether the most significant impact of migrants in
Britain in the years c1700 was on the economy. Whilst slightly less popular than question 5,
students demonstrated good knowledge of this aspect of the specification.

Many students were knowledgeable about the impact of migrants on the economy and
referred to the Industrial Revolution and post-war period in detail. Some students mentioned
Italians arriving to set up ice cream businesses, South East Asians and a few mentioned
German migrants.

Most students argued that the culture was the main impact of migration, citing food and
music as key examples. Many responses used knowledge about Notting Hill to add specific
detail to this aspect of their answers. Other counter points included the impact of migrants
on civil rights and the urban environment.

Some answers remained descriptive, with little analysis, focusing on the impact of migrants
generally rather than whether the impact on the economy was the most significant impact.
There were also a number of students who wrote out of the period of the question.

Overall candidates conveyed their answers effectively with many achieving 3 or 4 marks for
spelling, punctuation and grammar.
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The following answer is a Level 3 response, receiving 10 marks. In
terms of AO2 there is some focus on the question and a judgment is
made. In terms of AO1, accurate and relevant information is included,
which shows some good knowledge. The student refers to the opening
of businesses, work in the hospitality sector and several aspects of
culture.
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This answer is a Level 4 response and was awarded 14 marks. It is an
analytical answer which is focused on the conceptual demands of the
question, although at times the content becomes more descriptive.
The answer is Level 4 for AO2, both for the analysis and explanation
and judgement strands. Accurate and relevant information is selected
to answer the question showing the student has a thorough
understanding of the period. AO1 is Level 4. The answer was awarded
14 marks.
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Paper Summary

Examiners commented that there were a number of impressive answers where students
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation. In particular, students seemed well prepared for the 12
and 16 mark questions, with most answers having a clear structure and good use of
specialist terms.

Based on their performance on this paper, candidates are offered the following advice:

Students need a secure understanding of the chronological periods and terms used in the
specification as well as the term ‘century’.
Students need to understand the themes within the specification – Institutions
(government and Church), religion, economic influences and attitudes in society.
A number of answers failed to reach the highest level because they were not focused on
the specific question being asked or did not precisely select accurate and relevant
information.
It is not necessary to use the question’s stimulus points and students should not attempt
to do so if they do not recognise them; however, students should aim to cover three
aspects of content.
While there was good knowledge of some topics, students cannot rely on knowing just a
few key topics and hoping to use that information whatever question is asked.

If extra paper is taken, students should state clearly in the answer space for the question that
it has been continued and where the rest of the answer had been written; this should be on
an additional sheet rather than elsewhere in the paper and should be clearly labelled.
However, in many cases where additional paper had been taken, the marks had already been
attained within the space provided rather than on the extra paper and students should be
discouraged from assuming that lengthy answers will automatically score highly. Indeed,
students taking extra paper often ran out of time on the final, high mark question and
therefore disadvantaged themselves. It would also be helpful if students avoid submitting
additional paper for marking if it has not been used.

Examiners reported that a poor standard of handwriting made a number of answers difficult
to mark and exacerbated the difficulty in understanding a badly-expressed answer. Also, a
failure to structure answers in paragraphs made it difficult for the examiner to identify a line
of reasoning and to check whether three different aspects have been covered.

This 1HI0 paper 1 option involves the study of aspects such as race, antisemitism and
migration. It is expected that students will use appropriate language in their answers when
referring to migrant groups and their experiences. The specification provides some guidance
on this in that it refers to Asian migrants and Jewish migrants but centres, and their students,
should be aware of the changing landscape in regards to the language used to describe
minority groups.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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