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Introduction

It was pleasing to see how well candidates responded to the examination paper and they had
clearly been well-prepared in terms of both knowledge of content and the skills required for
this paper. Candidates seemed confident on both sections, the Historic Environment and the
Thematic Study, and there seemed to be relatively few unfinished papers.

As a general point, centres should remember that the Thematic Study focuses on change and
continuity over time and therefore a good sense of chronology is vital. Candidates should be
familiar with the names given to the different periods in the specification and recognise the
dates and key events involved in these chronological divisions. They also need a clear
understanding of the key themes and the factors involved in the Thematic Study, as
identified in the specification:

The nature of warfare
The experience of war
governments and individuals, science, technology and communications and attitudes in
society.

It is also important to remember that this is a Thematic Study in British history. Comments
about the war in Vietnam are not relevant and cannot be rewarded.

In the extended answers, the stimulus points are usually intended to remind candidates to
cover different aspects of content and the full timescale of the question. Candidates do not
need to include these stimulus points in their answer, but they do need to cover three
aspects of content in order to access the higher marks.

A number of answers to these questions remained at Level 3, despite excellent knowledge,
because they missed the focus of the question. The mark scheme’s bullet point for
Assessment Objective 2 (analysis)) at Level 4 expects an analytical explanation, directed
consistently at the conceptual focus of the question. Candidates who responded to the topic
rather than the key idea were unlikely to achieve high marks. Those who did reach Level 4
realised that the topic provides the context but that there is a specific focus, which the
analysis should address.
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While the target for the 12-mark question is an explanation of causation, there is no
expectation that causes will be prioritised or evaluated and no marks are available for such
comments. However, in the 16-mark questions there is an additional element of judgement.
Many candidates structured their answers in questions 5 and 6, to discuss points supporting
the statement in the question, then points challenging the statement, before offering their
judgement. In a number of answers, this resulted in a judgement that summed up the two
sides, with the conclusion that the statement was ‘somewhat true’ or ‘true to an extent’. This
is a logical structure and can be very effective but for the higher marks, the criteria being
applied need to be explained and the judgement needs to be consistent with the overall
answer. The application of appropriate criteria included an explanation that some aspects
had a longer lasting impact, more people were affected, a factor acted as a catalyst for other
developments etc. and many high-scoring answers had a sense of evaluation running
throughout the answer so that judgement was not just restricted to comments at the start
and end of the answer.
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Question 1

Question 1 asked candidates to identify two key features of Anderson Shelters. Extended
details are not needed here but candidates should be aware that this question can be set on
anything named in the Historic Environment specification.

Candidates should identify two features and, in each case, add a further detail which will
provide some context. They should make sure that the additional detail provided is linked to
the key feature that has been identified and also that different material is used in the two
sections of the answer. When candidates had written two sentences for each feature, it was
easy for examiners to identify and reward the feature and the additional detail; if the answer
consisted of just one sentence it was sometimes hard to distinguish whether additional detail
had been provided, while answers which listed four disconnected points of information a
maximum of two marks were rewardable.

Most answers offered details about the purpose and construction of Anderson shelters with
details about what conditions were like inside, the materials involved in the construction and
the protection they offered. Many answers also offered details about the government
distribution of the shelters with examples of how this differed depending on whether people
were on a low income.

There were very few blank answers, but some answers confused Anderson and Morrison
shelters or talked more generally about public shelters like the underground.
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Two valid features of Anderson shelters are identified with additional
supporting information linked to the identified features. This answer
received 4 marks.

Use separate sentences to identify the feature and to provide
additional information.
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A valid feature is identified for feature 1 and 2: shelters were
constructed in peoples’ back gardens and shelters were dug into the
ground. 2 marks were awarded.

Remember to provide additional supporting detail for each feature.
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Question 2 (a)

The Historic Environment has a focus on the process of history, considering the value of
sources as evidence and the way an historian follows up an enquiry, but it is nested within
the context of the Thematic Study and therefore knowledge of the specific context is
expected.

It is important to note that the question asks about the usefulness of the sources in relation
to a specific enquiry, in this case, an enquiry into the impact of the attack on the docks in East
London on ‘Black Saturday’. The focus should be on assessing the usefulness of what is in the
source rather than listing details which are not mentioned – sources were not produced with
the intention of being useful to historians and they should not be dismissed because they do
not cover every detail that might be helpful in an investigation. If the answer identified
omissions from the source as limitations on its usefulness, there should have been an
explanation of why these details could have been reasonably expected from that source.

Candidates found the sources accessible and were confident in showing that the content of
the sources was relevant for the enquiry and therefore useful. They could also make a
number of points about the significance of the provenance for the usefulness of the content,
although sometimes this consisted of simple statements. When considering provenance,
generic comments about a source being biased (with no explanation of how that bias could
be detected or why it occurred) or about the source being reliable because it came from the
time under investigation, could be made without any reference to the individual source and
therefore remained at Level 1. This type of generic assumption was also seen when some
answers noted that the recollections of T L Mackie would not be reliable as he would have
forgotten what had happened.

At Level 2, developed comments were made about the usefulness of the recollections
showing the range of destruction witnessed in the docks, the damage caused by bombs and
the civilian casualties that day.

When considering the content of Source B, candidates commented on the extent of the fires
that could be seen from a great distance and that iconic areas like Tower Bridge were
threatened by attacks. Comments about the provenance considered its nature, as a
photograph of a single event, a photograph that was published in a newspaper and that
photographs were likely to be censored.
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Contextual knowledge is mentioned at every level of the mark scheme and failure to include
it continued to impact marks available for reward for some answers. Candidates should
recognise that it is not enough to repeat a detail from the source and assert that this can be
confirmed from the candidate’s own knowledge – some additional detail is needed as a
demonstration of that own knowledge. Contextual knowledge should be relevant to the
enquiry and used to assess the source, for example, to add detail about something
mentioned in the source, to add weight to an aspect of the provenance, to place the source
in a broader context, or to assess whether the source gave an accurate view or showed a
typical situation.

At Level 3, comments need to consider the effect of an aspect of the provenance on the
usefulness of the source content, and contextual knowledge should be integrated into the
process of reaching a judgement, not simply provided as information.

The question asks ‘how useful’ the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers
identified information contained in the source that was presumed to be useful because it
was relevant to the enquiry, listed limitations in the content coverage or asserted that a
source was reliable because of the date it was produced, or limited because it is biased.
Good answers made clear the criteria being used to assess the usefulness for the enquiry of
the sources, weighing the value of the content in the light of the provenance and the
candidate’s own knowledge. Various criteria could be used, for example accuracy of detail,
reliability, the relevance of the source, the way it could be used by the historian, how
representative the source is etc.

There were some impressive answers which had good knowledge of the impact of ‘Black
Saturday’, recognising that this was the start of the Blitz on London with details about the
bombing that took place and the difficulties firefighters experienced controlling the blaze.
There was also good knowledge of the strategic importance of the docks, the destruction of
goods that were stored and the economic impact the attack would have.

Although a judgement should be reached on the overall usefulness of each source, there is
no requirement to compare the sources or to use them in combination and no marks are
available for this. Candidates who focused on comparisons between the sources often failed
to develop their judgement on each source properly; if this approach is used, it is important
that the answer still comes to a judgement on each individual source.

Very few answers only considered one source, but it should be noted that every level of the
mark scheme refers to ‘sources’ and therefore answers which do not consider both sources
cannot access high marks.
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The answer considers the content and provenance of both sources in
relation to the usefulness of the source for the enquiry. The contextual
knowledge is not always relevant to the enquiry. The answer partially
meets the descriptor for Level 2 with some developed comments
relating to the content and/or provenance of the sources.

Try to include contextual knowledge to directly support comments on
the usefulness of the content of the sources and/or their provenance.
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The analysis of both Sources A and B reaches Level 3. There is a clear
focus on the enquiry on the impact of the attack on the docks in East
London. The answer assesses the usefulness of the source content, by
taking into account the provenance and uses contextual knowledge in
the process of interpreting the sources' usefulness. Criteria for
judgement are also applied when assessing each source and a
judgement is offered on the usefulness of both sources.

Link the content to the provenance and to contextual knowledge to
judge the usefulness of the source.
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Question 2 (b)

This question should be treated as a package linked to the enquiry that was identified in
question 2a (the impact of the attack on the docks in East London on ‘Black Saturday’) and
the aim is for candidates to show that they understand how historians work. The first sub-
question simply asks them to identify a detail from the source – this was most commonly
done by quoting a phrase from the source; candidates should be aware that a detail from the
provenance cannot be rewarded.

Candidates then had to propose a question they would ask to follow up Source A in relation
to the overall enquiry. Consequently, the proposed question should be broader than
following up a very specific person or event in the source and it should not be a question
they would ask the author of the source. Questions about T.L Mackie failed to recognise the
link to a broader enquiry and impacted the marks available to these candidates for this
question, since it also affected the source they suggested that would help with their enquiry.

While it is recognised that candidates cannot have detailed knowledge of all possible sources,
the specification states that candidates should be aware of the types of sources available and
the nature of the information they contain. Answers such as ‘obituaries’ or ‘diaries’ are too
generalised to be rewarded. In some cases, where a generalised source was named in sub-
question three, a mark could be awarded because the explanation in the final sub-question
made it clear what sort of information might be located in those records and how that
information would help the historian with the overall enquiry but if the explanation was not
clear, or the suggested source would not contain information that would help answer the
proposed questions, then marks could not be awarded for either of these sub-questions.

Candidates should be showing an awareness of appropriate sources that already exist for the
historian to consult. This means that answers suggesting they would carry out an interview
were not rewarded. They also need to be clear that they should suggest a contemporary
source from the period in question – history books, the internet, documentaries were all
unsuitable answers. Instead, it would be more appropriate if they tried to think about the
sources consulted by the producers of history books, internet articles or documentaries.

When multiple suggestions had been given to a sub-question, it was often counter-
productive. Offering more than one detail or question meant that the follow-up sections
were not clearly linked, while offering multiple sources meant that the explanation in the
final section was usually invalid.
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Successful answers treated the questions as a package and thought about the follow-up
question and the source to be consulted before writing the answer to the first sub-question.
In general, the simple approach was most effective, for example, questions about the
number or types of casualties, or the damage and devastation were most popular, which
could be followed up through analysis of local newspapers, emergency service reports or
records from the Port of London Authority.
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A valid detail has been selected from the source with an appropriate
follow up question about the number of lives lost. A specific source is
not identified, and the explanation does not make clear how the
evidence could be used to answer the enquiry. 2 marks were awarded.

Ensure that the source that you identify is a specific source.
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A detail has been selected from Source A which is then the starting
point for a broader enquiry into the impact of ‘Black Saturday’. News
articles following the 7th September attack is a specific source, and the
explanation makes it clear how the evidence would be used to answer
the enquiry. This answer received 4 marks.
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Make sure the final section explains how the information in the
suggested source could be used to answer the proposed question;
don’t just say that the source would provide information to answer the
enquiry.
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Question 3

In this question, candidates needed to identify a difference in the impact of warfare on
civilians and then support this with details taken from both periods. The most common
similarities that were identified were the differences in the organisation of resources,
mobilisation of forces, communications or the ways civilians were directly affected by
warfare. The use of requisitioning during the Civil Wars and mobilisation of the nation during
the World Wars were the most common supporting details used in answers. Supporting
detail about the use of weapons by soldiers in battle were not relevant and some candidates
did not pick up on the focus on civilian experience instead talking more generally about
warfare.

It is important to note that the focus of this question is to identify a difference; detail by itself
cannot score highly. In some cases, the supporting information was unbalanced, describing
the situation in one period and simply stating that it was different in the other period.

While many candidates scored the full four marks, some wrote far too much. Such answers
demonstrated excellent knowledge in support of a valid comparison, but it could not be
rewarded beyond four marks and possibly the time taken here affected the completion of
the longer answers which carried more marks.
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There is some relevant general information about the recruitment of
civilians in the later period. This answer lacks specific support, and a
valid difference has not been identified. 1 mark was awarded.

Make sure that specific examples are provided from both the time
periods in the question to support a difference that has been
identified.
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A difference in the impact of warfare on civilians is explained.
Supporting detail is provided from both time periods with examples of
the civilian experience of war being first hand during the civil war
contrasted with the experience of war via coverage in the media during
the Iraq War, fulfilling the descriptor for level 2.

Make sure supporting detail is offered about each of the time periods
named in the question.
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Question 4

Most candidates wrote confidently about the decline in importance of the feudal army c1250-
1500. However, answers were sometimes descriptive rather than focusing on explaining why
the examples led to decline.

Candidates often had good knowledge about the use of mercenaries with explanations often
referring to knights only being obliged to serve for limited time and the payment of scutage.
Better answers also explained the role of indentures and the fact that earlier victories at
Falkirk or Agincourt meant that commanders placed less value on the feudal levy. A number
of answers also commented on the importance of the Longbow at Agincourt leading to the
decline of the mounted knight. The stimulus point of gunpowder often prompted
descriptions of the development of the professional cannoneer, some answers failed to focus
on the time period in the question often providing examples of gunpowder weaponry
influenced from later periods, which was not relevant. Strong answers clearly explained how
each development outlined led to a decline in the importance of the feudal army with
examples carefully selected from the time period in the question.

The stimulus points were well used but candidates sometimes struggled to provide a third
aspect of content often trying to include the New Model Army as an example.

Other aspects of content that were frequently used included the Assize of Arms, the impact
of the Black Death, and the changes highlighted by significant battles like Falkirk and
Agincourt.

It was pleasing to see that many answers were awarded full marks. These candidates had
understood the focus on explaining causation and provided enough detail to support their
explanation without becoming descriptive while some answers that were very detailed and
had excellent knowledge of weapons or recruitment, did not develop the analysis of
causation.
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This answer demonstrates Level 3 for Assessment Objective 2
(analysis) with reasons for decline of importance explained for three
examples: the increasing use of mercenaries, gunpowder and the
decline of the mounted knight.

Assessment Objective 1 (knowledge and understanding) also reaches
Level 3 with some good knowledge and relevant detail but the
knowledge is not always wide ranging or detailed. Best fit Level 3
8 marks.

Ensure each point being made is supported with precise and
wide-ranging knowledge.
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Examiner comment: This answer reaches Level 4 for Assessment
Objective 2 (analysis) with a sustained focus on reasons for the decline
the importance of the feudal army in the first two paragraphs. There is
evidence of analysis of the reasons for decline with a clear focus on the
overall decline from c1250 – c1500. This is supported by relevant detail
about the role of mercenaries, indentures, the significance of the
longbow and the limitations of the feudal summons. Assessment
Objective 1 (knowledge and understanding) is also Level 4 with some
precisely selected examples. There are three clear aspects of content
clearly selected to exemplify the decline in importance of the feudal
army. Best-fit Level 4 11 marks.

Make sure that all the examples you provide are relevant examples for
the specified time period.
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Question 5

This question was chosen by fewer candidates and many candidates did not recognise the
conceptual focus of the question. Some answers that identified a range of different features
of warfare in the period did not address the extent to which the Battle of Naseby was a key
turning point. The stimulus point of dragoons was well used and there were some excellent
answers that developed this point explaining how the battle had a significant impact on the
nature of warfare. Some answers attempted to explain the use of siege warfare as a key
tactic during the Battle of Naseby, lacking a detailed understanding of the battle as a case
study.

Most answers provided details about the use of dragoons as a mobile infantry force and the
impact they had on tactics. Other examples which were considered included the
effectiveness of the New Model Army’s training and tactics and the Battle of Naseby seeing
the first professional standing army in Britain. Many candidates also countered the
statement with examples of the infantry and cavalry remaining key elements of the army
which demonstrated that the use of dragoons was not that significant. The creation of a
standing army being resented and officially ended in 1688, although renewed each year, was
also used to demonstrate that the Battle of Naseby was not a significant turning point.

Strong answers had a detailed understanding of the Battle of Naseby, not just explaining the
case study of the events of the battle but also evaluating the extent to which it was a turning
point. There were some excellent answers which included an evaluation of the effectiveness
of the New Model Army’s training in new tactics at Naseby and the impact this had in
subsequent battles. The role that gunpowder and cannon had in reducing the number of
long sieges that took place and the use of the musket replacing the longbow was also used
effectively to counter the idea that the battle was the key turning point. In stronger answers a
sense of an argument and evaluation developed consistently throughout the answer and
then in the conclusion, explicit criteria were applied to explain the final judgement on the
extent to which the Battle of Naseby was the key turning point in the nature of warfare.
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This answer provides some evidence of Level 2 for Assessment
Objective 2 (analysis) with some limited analysis of the impact of the
New Model Army on the nature of warfare at the Battle of Naseby.
There is some knowledge and understanding of the Battle of Naseby
and siege warfare, but this is not well developed. The judgement is
stated but not developed. Overall, this produces a best fit mark of L2 6.
SPaG 3 marks.

Try to include precise details to support your examples.
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This answer demonstrates Level 4 for Assessment Objective 2
(analysis) There is a clear line of reasoning and consistent analysis. It is
supported by wide-ranging knowledge and covers three aspects of
content. The answer argues the Battle of Naseby was the key turning
point explaining the significance of the composition of the New Model
Army and the use of dragoons, it then develops a counter argument
exploring the role of muskets. For assessment Objective 1 (knowledge
and understanding) this answer also reaches Level 4 with wide ranging
and precisely selected examples. There is evaluation throughout the
answer reaching an overall judgement with criteria established. SPaG 4
marks.

To help to reach and justify your overall judgement establish your valid
criteria for judgement at the start of your answer.
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Question 6

This was a popular question and candidates were clear about the focus of the question
presenting a variety of examples to evaluate the extent to which the rifle had the most
significant impact on warfare from 1700. The stimulus points of the Enfield rifle and nuclear
science were used confidently by candidates to support and counter the idea that the rifle
had the most significant impact on weaponry and tactics. Candidates were well-prepared for
this question and often very knowledgeable about the evolution of weapons from 1700 to
the present day with impressive analysis of rifles, machine guns, nuclear weapons and heavy
artillery. There were in-depth examples from across the period being used, with the Crimean
War, First World War and Iraq War often being drawn upon.

Some answers missed the focus on the significance of the rifle, going into great descriptive
detail about the different types of weaponry. It should also be noted that this is a British
Thematic Study and therefore details that were not linked to the impact on warfare and
British Society were not relevant.

The focus of this question was the extent to which the rifle had the most significant impact
on warfare and many answers discussed the impact the rifle had on weaponry and tactics
with improvements in rifles such as percussion bullets, breech loading and smokeless
powder. The role of machine guns or tanks was often offered as an alternative aspect of
content. Other aspects that were considered, included the development of nuclear bombs,
the significance of the machine gun in the Crimean War and the way the rifle influenced
tactics and deployment at Waterloo, and it was common for candidates to cover at least
three aspects of content.

Some answers remained descriptive, with little analysis but many answers were able to
evaluate the extent to which the rifle had the most significant impact on warfare.
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This answer reaches Level 3 for Assessment Objective 2 (analysis). The
analysis is mainly directed at the conceptual focus of the question
explaining the significance of the rifles impact on warfare.

There is some good knowledge offered about the significance of the
rifle to developments in weaponry with examples from the both the
Industrial and Modern period. There is more limited knowledge to
counter the statement with information about the role of nuclear
science, meeting the descriptor for Level 3 for Assessment Objective 1
(knowledge and understanding) The overall judgement is given with
some justification meeting the descriptor for Level 3.

Overall, the answer relies on the stimulus points with a limited third
aspect so this answer was awarded Level 3 11 marks. SPaG 4 marks.

Make sure that you include three aspects of content in your answer.
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This answer reaches Level 4 for Assessment Objective 2 (analysis),
offering a line of reasoning and consistent analysis. The explanation
consistently focuses on the conceptual focus of the question with an
analysis of significance of the rifles impact on warfare.

Accurate and wide-ranging knowledge covering three aspects of
content is included with details of the establishment of the
development in rifles from 1800, technological developments in
weaponry in the 20th Century and developments in nuclear bombs.
Therefore, this is Level 4 for Assessment Objective 1 (knowledge and
understanding).

There is some explanation of judgement and some criteria for the
required judgement is justified. This answer has met the demands of
the Level 4 mark scheme for AO1 and AO2 and received 15 marks as a
more thorough explanation of judgment could have been included.
SPaG 4 marks.

Plan your answer before you start. This will help you to identify your
line of reasoning and the criteria for judgement you wish to include.
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Paper Summary

Examiners commented that there were a number of impressive answers where candidates
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation. In particular, candidates seemed well prepared for the
12 and 16 mark questions, with most answers having a clear structure and good use of
specialist terms.

Based on the performance on this paper, candidates are offered the following advice:

Candidates need a secure understanding of the chronological periods and terms used in
the specification as well as the term ‘century’
Candidates need to understand the themes within the specification – the nature of
warfare and the experience of war.
A number of answers failed to reach the highest level because they were not focused on
the specific question being asked or did not precisely select accurate and relevant
information from the correct time period.
It is not necessary to use the question’s stimulus points and candidates should not
attempt to do so if they do not recognise them; however, candidates should aim to cover
three aspects of content.
While there was good knowledge of some topics, candidates cannot rely on knowing just a
few key topics and hoping to use that information whatever question is asked.

If extra paper is taken, candidates should state clearly in the answer space for the question
that it has been continued and where the rest of the answer had been written; this should be
on an additional sheet rather than elsewhere in the paper and should be clearly labelled.
However, in many cases where additional paper had been taken, the marks had already been
attained within the space provided rather than on the extra paper and students should be
discouraged from assuming that lengthy answers will automatically score highly.

Examiners reported that a poor standard of handwriting made a number of answers difficult
to mark and exacerbated the difficulty in understanding a badly expressed answer. Also, a
failure to structure answers in paragraphs made it difficult for the examiner to identify a line
of reasoning and to check whether three different aspects have been covered.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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