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Introduction

It was pleasing to see how well candidates responded to the examination paper and they had
clearly been well-prepared in terms of both knowledge of content and the skills required for
this paper. Candidates seemed confident on both sections, the Historic Environment and the
Thematic Study, and there seemed to be relatively few unfinished papers.

As a general point, centres should remember that the Thematic Study focuses on change and
continuity over time and therefore a good sense of chronology is vital. Students should be
familiar with the names given to the different periods in the specification and recognise the
dates and key events involved in these chronological divisions. They also need a clear
understanding of the key themes and the factors involved in the Thematic Study, as
identified in the specification:

e Ideas about the cause of disease and illness.

e Approaches to prevention and treatment.

¢ Individuals and institutions (Church and government), science and technology, and
attitudes in society.

It is also important to remember that this is a Thematic Study in British history. While many
medical and scientific developments took place elsewhere the focus of this study is the
impact of these developments on medicine in Britain.

In the extended answers, the stimulus points are usually intended to remind students to
cover different aspects of content and the full timescale of the question. Candidates do not
need to include these stimulus points in their answer, but they do need to cover three
aspects of content to access the higher marks.

A number of answers to these questions remained at Level 3, despite excellent knowledge,
because they missed the focus of the question. The mark scheme'’s bullet point for
Assessment Objective 2 (analysis) at Level 4 expects an analytical explanation, directed
consistently at the conceptual focus of the question. Students who responded to the topic
rather than the key idea were unlikely to achieve high marks. Those who did reach Level 4
realised that the topic provides the context but that there is a specific focus, which the
analysis should address.
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While the target for the 12-mark question is an explanation of causation, there is no
expectation that causes will be prioritised or evaluated and no marks are available for such
comments. However, in the 16-mark questions there is an additional element of judgement.
Many candidates structured their answers in questions 5 and 6, to discuss points supporting
the statement in the question, then points challenging the statement, before offering their
judgement. In a number of answers, this resulted in a judgement that summed up the two
sides, with the conclusion that the statement was ‘somewhat true’ or ‘true to an extent'. This
is a logical structure and can be very effective but for the higher marks, the criteria being
applied needs to be explained and the judgement needs to be consistent with the overall
answer. The application of appropriate criteria included an explanation that some aspects
had a longer lasting impact, more people were affected, a factor acted as a catalyst for other
developments etc. and many high-scoring answers had a sense of evaluation running
throughout the answer so that judgement was not just restricted to comments at the start
and/or end of the answer.

While the target for the 12-mark question is an explanation of causation, there is no
expectation that causes will be prioritised or evaluated and no marks are available for such
comments. However, in the 16-mark questions there is an additional element of judgement.
Many candidates structured their answers in questions 5 and 6, to discuss points supporting
the statement in the question, then points challenging the statement, before offering their
judgement. In a number of answers, this resulted in a judgement that summed up the two
sides, with the conclusion that the statement was ‘somewhat true’ or ‘true to an extent’. This
is a logical structure and can be very effective but for the higher marks, the criteria being
applied needs to be explained and the judgement needs to be consistent with the overall
answer. The application of appropriate criteria included an explanation that some aspects
had a longer lasting impact, more people were affected, a factor acted as a catalyst for other
developments etc. and many high-scoring answers had a sense of evaluation running
throughout the answer so that judgement was not just restricted to comments at the start
and/or end of the answer.
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Question 1

Question 1 asked candidates to identify two key features of the problems involved in
transporting wounded soldiers away from the battleground. Extended details are not needed
here but students should be aware that this question can be set on anything named in the
Historic Environment specification.

Candidates should identify two features and, in each case, add a further detail which
provides some context. They should make sure that the additional detail provided is linked to
the key feature that has been identified and also that different material is used in the two
sections of the answer. Where candidates had written two sentences for each feature, it was
easy for examiners to identify and reward the feature and the additional detail; if the answer
consisted of just one sentence it was sometimes hard to distinguish whether additional detail
had been provided. A maximum of two marks were rewardable to answers which listed four
disconnected points of information.

There were relatively few answers that continued beyond the lined space, but these were
often wasting time as the answer had already scored the full 4 marks and no further marks
could be awarded.

Most answers offered details about the uneven terrain, the effects of the terrain on horse-
drawn ambulances and motor ambulances, the shortage of stretcher bearers, the dangers of
no-man’s land for the stretcher bearers and the zig-zag pattern of the trench. Those
candidates who received full marks were able to focus on a feature and support it with
additional knowledge.

Examiners reported that the best answers were usually quite short. The candidate was able
to identify a problem in one sentence and additional context in a second sentence. There was
a proportion of candidates, however, who felt that they had to write as much detail as
possible to support their feature. This is not necessary, and candidates should use the mark
and the space in the answer booklet as a guide for the length of their answer. Examiners also
noted that most candidates were able to give two valid features and therefore begin to
access marks on this question.

There were a small portion of candidates that didn't fully understand or read the question
carefully. These candidates were writing about transporting wounded soldiers rather than
the problems with transporting wounded soldiers away from the battleground. These
answers were often weaker, and it was difficult for the examiners to award the marks due to
the lack of emphasis on the actual focus of the question. Another common mistake was
candidates writing about the soil on the western front causing infections because of wounds.
Although this fact is correct, it is not linked to problems of transporting the wounded soldiers
away from the battleground and is therefore not relevant to this question. Therefore, it is an
important reminder that candidates should read the question carefully before starting their
answer.
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ﬂ ResultsPlus
Examiner Comments

Feature 1 is a valid detail on problems involved in transporting
wounded soldiers away from the battleground. Additional supporting
evidence is not provided. Feature 2 is not a problem involved in
transporting the wounded soldiers away from the battleground.

C V ResultsPlus
\_}

) Examiner Tip
Make sure the topic of the question has been accurately identified. In
this case, it was problems involved in transporting wounded soldiers
away from the battleground.
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% ResultsPlus
Examiner Comments

Two valid features are identified. The additional supporting
information is clearly linked to the identified feature.

<5 ResultsPlus

Examiner Tip
Use separate sentences to identify the feature and to provide
additional information, so that the examiner can distinguish between
the two.
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Question 2 (a)

The Historic Environment has a focus on the process of history, considering the value of
sources as evidence and the way a historian follows up an enquiry, but it is nested within the
context of the Thematic Study and therefore knowledge of the specific context is expected.

It is important to note that the question asks about the usefulness of the sources in relation
to a specific enquiry, in this case, an enquiry into new techniques being used on the Western
Front to deal with injuries. The focus should be on assessing the usefulness of what is in the
source rather than listing details which are not mentioned. Sources should not be dismissed
because they do not cover every detail that might be helpful in an investigation and students
should recognise that unreliable sources can be very useful. If the answer identifies
omissions from the source as limitations on its usefulness, this should be linked to a
consideration of the provenance, showing whether this is the result of lack of knowledge or a
deliberate omission.

Candidates found the sources accessible and were confident in showing that the content of
the sources were relevant for the enquiry and therefore useful. Examiners noted the majority
of candidates attempted to analyse both sources. They also noted that at Level 2, developed
comments were made about the usefulness of the content, for example on Source A
students focused on the trial-and-error approach to brain surgery or many people were
interested in the trials due to the crowd in the x-ray room, thus suggesting these new
techniques were important to the survival of soldiers. Similarly on Source B candidates
suggested that the source was useful because it showed a successful way of solving the
problem of infection but also that it was not always successful. Contextual knowledge was
added to support the inferences being made such as the procedures taking place at the CCS
or base hospital as a result of the presence of x-rays, linking to the method of Harvey
Cushing and the development of the Brodie helmet later in 1915, the use of a local
anaesthetic to reduce brain swelling, the Carrel-Dakin method and the fact that infection of
wounds was a significant cause of death often leading to gangrene.

However, some very good answers could not access the higher marks because they did not
include contextual knowledge. Contextual knowledge is mentioned at every level of the mark
scheme and failure to include it impacted a number of otherwise good answers. Candidates
should also recognise that it is not enough to repeat a detail from the source and assert that
this can be confirmed from the candidate’s own knowledge - some additional detail is
needed as a demonstration of that own knowledge. Contextual knowledge should be
relevant to the enquiry and used to assess the source, for example, to add detail about
something mentioned in the source, to add weight to an aspect of the provenance, to place
the source in a broader context, or to assess whether the source gave an accurate view or
showed a typical situation.
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At Level 3, candidates need to show the effect of the provenance on the usefulness of the
source content, for example linking the fact that the surgeon (author of source A) is writing in
a diary and therefore the content of his diary is likely to be truthful as it was never intended
to be shown to the public. It should also be noted that, at Level 3, contextual knowledge
should be integrated into the process of reaching a judgement, not simply provided as
information.

Some answers stayed at Level 2 because they either focused on the source content or the
provenance of the source. When considering provenance, generic comments about a source
being a primary account or about the source being reliable because it was written in 1915,
could be made without any reference to the individual source and therefore remained at
Level 1. There were general assumptions about both sources not being useful for example,
on Source B students assumed that the source was not useful because the author was a
volunteer and not a medic. It is encouraged that candidates avoid these general
assumptions.

The question asks ‘how useful’ the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers
identified information contained in the source that was presumed to be useful because it
was relevant to the enquiry. Good answers made clear the criteria being used to assess the
usefulness of the sources for the enquiry, for example accuracy of detail, reliability, the
relevance of the source, the way it could be used by the historian, how representative the
source is etc.

Although a judgement should be reached on the overall usefulness of each source, there is
no requirement to compare the sources or to use them in combination and no marks are
available for this. Candidates who focused on comparisons between the sources often failed
to develop their judgement on each source properly; if this approach is used, it is important
that the answer still comes to a judgement on each individual source.

Very few answers only considered one source, but it should be noted that every Level of the
mark scheme refers to ‘sources’ and therefore answers which do not consider both sources
cannot access high marks.
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Examiner Comments

The answer to both Source A and Source B provides a developed
comment on the usefulness of the source’s content; the candidate
however does not provide any contextual knowledge to support the
comments of the source’s usefulness. This is a mid-level 2 response.

f"‘.

- “V“ \ ResultsPlus

Examiner Tip
Try to include some contextual knowledge to support the comments
on usefulness based on the source’s content and/or provenance.
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/---t Examiner Comments

The analysis of both Source A and Source B reaches Level 3. The
usefulness of the source’s content, by taking into account the
provenance and using contextual knowledge, is assessed. Criteria for
judgement are also applied when assessing each source.

T\ ResultsPlus

\ Examiner Tip

Try not to focus on the usefulness of the content and provenance
separately. Link the content to the provenance and to contextual
knowledge to judge the overall usefulness of the source.
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Question 2 (b)

This question should be treated as a package linked to the enquiry that was identified in
qguestion 2a (new techniques being used on the Western Front to deal with injuries) and the
aim is for candidates to show that they understand how historians work. The first sub-
question simply asks them to identify a detail from the source - this was most commonly
done by quoting a phrase from the source. The most common details were “several
unsuccessful trials this morning to extract a shell fragment from a soldier’s brain”, “finally we
decided to try using a large wire nail as a magnet” or “a little fragment of steel attached to the

tip of the nail!”

Candidates then had to propose a question they would ask to follow up Source A in relation
to the overall enquiry. Consequently, the proposed question should be broader than
following up a very specific person or event in the source and it should not be a question
they would ask the author of the source. Questions about when this became a common
technique on the Western Front, or how successful was this technique at removing shrapnel,
or how was the technique improved in the future, were the most popular questions to be
proposed by candidates.

However, some candidates failed to recognise the link with the broader enquiry of new
techniques used on the Western Front to deal with injuries. This led to candidates proposing
guestion such as how many soldiers died from brain injuries or who were the people in the x-
ray room. This failure to recognise the link to the broader enquiry impacted the marks
available to these candidates for this question, since it also affected the source they
suggested that would help with their enquiry.

While it is recognised that candidates cannot have detailed knowledge of all possible sources,
the specification states that candidates should be aware of the types of sources available and
the nature of the information they contain. Answers such as ‘medical records’ or ‘diaries’ are
too generalised to be rewarded. In some cases, where a generalised source was named in
sub-question three, a mark could be awarded because the explanation in the final sub-
guestion made it clear what sort of information might be located in those records and how
that information would help the historian with the overall enquiry but if the explanation was
not clear, or the suggested source would not contain information that would help answer the
proposed question, then marks could not be awarded for either of these sub-questions.

Candidates should be showing an awareness of appropriate sources that already exist for the
historian to consult. This means that answers suggesting they would carry out an interview
were not rewarded. They also need to be clear that they should suggest a contemporary
source of the period in question - history books, the Internet, documentaries were all
unsuitable answers. Instead, it would be more appropriate if they tried to think about the
sources consulted by the producers of history books, Internet articles or documentaries.
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When multiple suggestions had been given to a sub-question, it was often counter-
productive. Offering more than one detail or question meant that the follow-up sections

were not clearly linked, while offering multiple sources meant that the explanation in the
final section was usually invalid.

Successful answers treated the questions as a package and thought about the follow-up
guestion and the source to be consulted before writing the answer to the first sub-question.
In general, the simple approach was most effective, for example, questions about the success
rate of this new technique or the development of this new technique can be followed up
through RAMC medical records from the Western Front or a medical journal (such as the
Lancet) which details the technique and how it was used in the future.

Very few candidates wrote nothing or wrote about the wrong source but where this
happened, these answers scored O.
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N / ResultsPlus
/--.‘: Examiner Comments

A valid detail has been picked from the source. The question proposed
is not a valid question about the overall enquiry “new techniques being
used on the Western Front to deal with injuries” and therefore is not
rewardable.

- .'::"' . ResultsPlus
\

Examiner Tip
Make sure that the question that is proposed links to the broader
enquiry as well as the detail in the source identified in sub-section 1.

GCSE History THIO 11
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/“--'- Examiner Comments
A detail has been selected from Source A. The question proposed is
linked to both the broader enquiry about new techniques being used
on the Western Front to deal with injuries and to the detail picked out
in sub-section 1.

It is reasonable to suggest that army medical records between April
1915 and November 1918 will show you when this treatment was used
in other areas of the Western Front. Therefore, the source will provide
an answer to the proposed question. Both sub-section 3 and 4 are
valid.

ResultsPlus
\

Examiner Tip
Make sure that the source that you identify is specific and will
reasonably contain the information that you want to find out about.
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Question 3

In this question, candidates needed to explicitly identify a similarity in prevention of illness
in the medieval period with the modern period. These periods are defined as ¢1250-c1500
and c1900-present in the specification. Once the similarity was identified it then needs to be
supported with details taken from both periods. The most common similarities that were
identified by candidates were quarantine and lifestyles / hygiene. Candidates supported their
similarity by comparing the Black Death and Covid 19 quarantine restrictions. Others chose
to use the fact that people with leprosy were kept away from society in the medieval period
by carrying a bell or the use of ‘leper houses'. Lifestyles were supported by the use of the

regimen sanitatis with the 20th century lifestyle campaigns such as the ‘change4life’ campaign.

Examiners noted that the majority of candidates were able to identify the conceptual focus of
the question and the time periods that they needed to write about and were therefore able
to support their similarity and access Level 2 of the mark scheme. It was noted by examiners
that some candidates only supported their similarity with specific evidence from one time
period of the question which would limit their mark to 3. In these answers, it was mainly the
modern period that lacked a specific supporting example. Candidates clearly understood the
‘modern period’ but assumed that it was relating to now and as a result didn't give enough
detail to support their similarity.

Examiners did note that some candidates identified treatments or diagnosis as their
similarity and were therefore unrewardable as they were not focused on prevention, which
was the aspect of medicine being assessed. There were also some answers which used
religion but were not always relevant. Another misconception was candidates mixing up the
Black Death (1348) with the Great Plague (1665). The supporting example that was offered as
a consequence was therefore not valid e.g. plague doctor and red cross on the door.

While many candidates scored the full four marks, some wrote far too much. Such answers
demonstrated excellent knowledge in support of a valid comparison, but it could not be
rewarded beyond four marks and possibly the time taken here affected the completion of
the longer answers that carry more marks.
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<Z£ ResultsPlus
Examiner Comments

A generalised similarity is offered by the candidate. There is then an
example to support the comment from one time period. This therefore
fquiIs the requirement of a Level 1 answer.

Examiner Tip

Make sure that a specific example is provided from both the time
periods to support the similarity that has been identified.

<5 ResultsPlus
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iﬁ Examiner Comments

The answer offers a valid similarity between the two periods. They
have supported this similarity with specific examples of lifestyle
campaigns from both the time periods in the question.

A\
&Y\ ResultsPlus

It is a good idea to state the similarity at the start of the answer and
then provide supporting detail from each period.
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Question 4

Most candidates had good knowledge and understanding of access to medical care and
treatment in the modern period. The modern period is defined as c1900-present in the
specification. Candidates were most confident with evidence on the NHS and the role of
General Practitioners (GPs). Many candidates also demonstrated a strong knowledge of the
development and mass production of penicillin, the National Insurance Act of 1911, science
and technology (e.g. x-rays, dialysis, chemotherapy and radiotherapy) as well as lifestyle
campaigns.

The best answers were able to explain why the developments in the modern period
improved access to care and treatment. Many candidates referred to the NHS providing free
treatment and services such as A&E, as well as maternity care. The fact that these services
were free made it easier for people to seek medical attention when needed and therefore it
is more accessible. Many candidates also explained that General Practitioners made care and
treatment more accessible because they were local to where people lived, provided
prescriptions for minor illness but also provided access to specialist care by referring patients
to hospitals. When there was explicit focus on the question throughout the answer, students
were able to achieve Level 4 for Assessment Objective 2 (analysis).

Some candidates were prevented from achieving the highest level because they did not read
the question carefully. Candidates need to be able to deploy their knowledge linked to the
time period of the question set. In terms of Assessment Objective 1 (knowledge and
understanding), some candidates used the hospital's stimulus point to focus on Florence
Nightingale's work in the Crimean War, which was outside the modern period. In some cases,
candidates compared church hospitals from the medieval period to the NHS. Also, some
candidates only provided two aspects of content and therefore their answers could not be
deemed as wide ranging or precisely selected for Assessment Objective 1 (knowledge and
understanding). Answers at Level 2 often described how hospitals or treatment changed and
left the link to the question as implicit. Answers at Level 1 were often generalised statements
of change.

For answers that were awarded full marks, it was noticeable that many of these were
relatively concise. These candidates had understood the focus on explaining causation and
provided enough detail to support their explanation without becoming descriptive, while
some answers that were very detailed and had excellent knowledge of the NHS and
treatments in the modern period, did not develop the analysis of causation.
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~ < ResultsPlus
/--.. Examiner Comments
This answer meets the demands of the mark scheme for Assessment
Objective 2 (analysis) at Level 2. There is organisation of the material

throughout the answer, but the explanation demonstrates an implicit
link to the conceptual focus of the question.

The Assessment Objective 1 (knowledge and understanding) is mostly
accurate, but it is not wide ranging so reaches Level 3. There are three
valid aspects of content: the NHS, the role of the government in public
health and treatments.

A best fit approach meant that the answer was awarded a low level 3
mark.

/ 4 \ ResultsPlus
\

| Examiner Tip
This question is asking why change happened so focus on the reasons
for change, don't just describe the change.
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N / ResultsPlus
/--.'. Examiner Comments

The answer reaches Level 4 for Assessment Objective 2 (analysis). It
has a clear line of reasoning and an explicit link to the conceptual focus
of the question which is sustained throughout the question.

Assessment Objective 1 (knowledge and understanding) also reaches
Level 4. There is accurate and relevant supporting knowledge on the
role of the government, accessibility of doctors training and new
treatments. As three aspects of content has been provided, a mark in
the top level can be awarded.

Overall, this answer resulted in a Level 4 mark.

T4\ ResultsPlus
‘\\

Examiner Tip
Make sure that each paragraph explicitly links to the question that has
been asked.
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Question 5

Question 5 on this paper contained an incorrect date. One of the stimulus points for the
question, Sydenham's Observationes Medicae, was incorrectly stated as 1576 rather than
1676. This meant that in terms of turning points in the period c1500-c1700, the stimulus
point placed Sydenham chronologically between Vesalius and Harvey, when the chronology
should be Vesalius, Harvey, then Sydenham.

As a result of an analysis of students’ scripts, it was decided that both the correct chronology
and the given chronology would be treated as valid when rewarding responses. Many
candidates were found to be simply copying out the date of Sydenham’s book as a point of
fact and not ‘using’ it in their answer and it was decided that this should be treated as
‘correct’. This question is marked using a generic levels-based mark scheme which did not
need to be amended.

Examiners noted that a substantial number of answers to this question were answered to a
high standard. The majority of students answered this question using an approach which
discussed Sydenham and other factors to decide the turning point. Other common key
turning points discussed were the work of Vesalius and Harvey, the work of the Royal Society,
the effect of the invention of the printing press and the effects of the Reformation.
Alternatively, a number of students took a yes and no approach to this question. They
discussed reasons why Sydenham was a turning point due to his work leading to a change in
diagnosis and identification of iliness, and the reasons why Sydenham was not the turning
point, e.g. candidates noted that during the Great Plague of London (1665) people still used
the treatments and prevention linked to longstanding ideas for the cause of illness, such as,
miasma, God or the imbalance of the Four Humours.

The best responses sustained their explanation throughout their answer. Some of the best
responses stated their judgement and valid criteria in their introduction which was then
referred back to throughout their answer and in their conclusion. (Although it should be
noted that a conclusion is not necessary if an overall judgement in relation to the criteria is
clearly shown in the extended answer.) An example is where students understood that
Sydenham was a turning point for diagnosis, as he encouraged doctors to observe the
symptoms of illness and as a result identified the difference between scarlet fever and
measles. Some also evaluated the fact that Vesalius and Harvey both improved the
knowledge of anatomy and physiology, and this was taught in universities by the end of the
Renaissance. Some candidates were able to judge that none of these discoveries were
possible without the Reformation which allowed individuals such as Sydenham, Vesalius and
Harvey to experiment, and question, established ideas and, as a result, was the main turning
point.
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Many knowledgeable answers remained at Level 3 as candidates were unable to sustain their
link towards the question explicitly, which then led to their judgement having only some
justification. Answers at Level 2 often described the work of Sydenham, Vesalius and Harvey
left the link to the question as implicit.

Some examiners noted that there were some candidates who didn't know about Thomas
Sydenham, while other students only offered generalised statements about the second
stimulus point, Four Humours. These answers often remained in Level 1. There were also a
number of responses that believed Hippocrates and Galen were in the Renaissance and
made their discoveries, e.g. Four Humours, during the Renaissance. Therefore, it is important
to ensure students have a firm understanding of how each individual fits into each of the
time periods. There were also a number of students who mixed up the work of Sydenham
and Vesalius.

Examiners explicitly noticed that the majority of candidates who answered this question
were not hindered by the misprinting of the date of Thomas Sydenham'’s book.
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" { ResultsPlus
/--.‘: Examiner Comments
This answer demonstrates the most common approach candidates
took to answering this question: The factors approach.

This answer meets the demands of the mark scheme for Assessment
Objective 2 (analysis) at Level 4. The answer offers a line of reasoning
throughout which is consistently directed at the conceptual focus of
the question. The analysis is supported by wide-ranging and precisely
selected knowledge. The answer discusses Sydenham and other
factors; the printing press, the Royal Society and the decrease in the
church's power. Therefore, for Assessment Objective 1 (knowledge and
understanding) this answer also reaches Level 4. There is a clear
judgement reached which is substantiated throughout the answer so
again meets the requirements for Level 4.

For all three strands of the mark scheme, the response fully meets the
demands for Level 4 and was therefore awarded full marks.

ResultsPlus
<\

Examiner Tip
There is no requirement to write an introduction as this answer
demonstrates. If you do provide an introduction, make your argument
clear and sustain that focus throughout the answer.
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Examiner Comments
This answer demonstrates another common approach candidates took
to answering this question: The yes/no approach.

This answer meets the demands of the mark scheme for Assessment
Objective 2 (analysis) at Level 4. The answer offers a line of reasoning
throughout which is consistently directed at the conceptual focus of
the question. The analysis is supported by wide-ranging and precisely
selected knowledge. The answer discusses Sydenham as a turning
point, the continuation of the Four Humours (so Sydenham is not a
turning point) and another factor; the printing press. Therefore, for
Assessment Objective 1 (knowledge and understanding) this answer
also reaches level 4. There is a clear judgement reached which is
substantiated throughout the answer so again meets the requirements
for Level 4.

Please note that, at the end of the second main paragraph, the
candidate seems to suggest that Sydenham'’s work came before that of
Vesalius and Harvey. Due to misprinting the date of Sydenham’s book
as being published in 1576 (rather than 1676) we accept that this
candidate might have been confused. Therefore, in this instance we
are allowing the fact that Sydenham'’s work could have led to the work
of William Harvey but not that of Andreas Vesalius.

Again, this answer meets the demands of all three strands of the mark
scheme the response fully meets the demands for Level 4 and was
therefore awarded full marks.

Plus
\ Examiner Tip
A good way to ensure you continually focus on the conceptual focus of
the questions is to briefly plan your answer before beginning.
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/"-- Examiner Comments
This answer shows how a very small number of candidates were
confused by the chronology provided for them in the question but
were not disadvantaged by this and could achieve all levels of the mark
scheme. This answer is confused and incorrectly places Sydenham
before Vesalius and Harvey. Chronologically, Vesalius came before
Sydenham and as a result it is not rewardable to say that Sydenham'’s
work led to the work of Vesalius. However, as Sydenham was
misplaced as coming before Harvey it is rewardable, in this instance,
that Sydenham influenced Harvey to make his discovery, through the
use of observation and/or research.

This answer meets the demands of the mark scheme for Assessment
Objective 2 (analysis) at Level 3. The answer offers a line of reasoning
which is mainly directed at the conceptual focus of the question. The
analysis is supported by wide-ranging and precisely selected
knowledge. The answer discusses Sydenham as a turning point,
Vesalius, and the printing press. Therefore, for Assessment Objective 1
(knowledge and understanding) this answer reaches Level 4. A
judgement is reached but with some justification so meets the
requirements for Level 3.

This answer is therefore a best-fit answer. They have met the demands
for Level 3 for all three stands of the mark scheme but the knowledge
and understanding is better, so pushed the answer into the bottom of
Level 4.

Plus
\ Examiner Tip
Be clear about the conceptual focus of the question - in this case the
question focused on whether Thomas Sydenham was the turning point

in medicine in the years c1500-c1700.
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Question 6

This was a popular question, and most candidates were confidently able to write about the
medical discoveries in the years c1700-c1900.

The best answers were able to evaluate the impact of medical developments on people’s
opinions e.g. Edward Jenner’s discovery of the smallpox vaccination and the fact the
government eventually enforced the vaccination, with a subsequent fall in the death rate
from smallpox, made the public have a positive opinion of this development and they were
more likely to get the vaccination. Some students also said that not everyone had a positive
opinion of the vaccination, and this was supported by the anti-vaccination society’'s campaign
and inoculators losing work. Similarly, James Simpson’s discovery of chloroform was accepted
and used by society because of Queen Victoria's use of it during childbirth. Also, there was
opposition and less acceptance by the public and other surgeons of this discovery after the
death of Hannah Greener and the resulting ‘Black Period’ in surgery. Some candidates were
also able to judge that these discoveries did show that attitudes in society improved but in
the long term, rather than immediately.

Most candidates were able to identify three aspects of content: Edward Jenner and the
smallpox vaccination, Louis Pasteur’s germ theory and his subsequent discovery of the
chicken cholera vaccination, John Snow and the Broad Street pump, the work of James
Simpson and Joseph Lister, the Second Public Health Act and the work by Florence
Nightingale in improving hospitals were the most common aspects of content used by
candidates.

Examiners noted that only a minority of candidates failed to go beyond the stimulus
material. However, there was evidence of candidates selecting evidence from outside the
time period of the question which was not awardable. There were examples of students
writing about Alexander Fleming's discovery of Penicillin or even the work of Vesalius and
Harvey. It is important to remember that candidates need to be able to select the correct
knowledge for the time period stated in the question.

Many knowledgeable answers remained at Level 3, as they were unable to consistently focus
on the conceptual focus of the question. It was noted by examiners that some students
slipped into talking about medical progress rather than the effect that it had on people’s
attitudes. Answers at Level 2 often described the medical discoveries. Answers at Level 1
were often generalised statements about vaccinations or infectious disease without any
specific knowledge.
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/“--'- Examiner Comments
This response meets the demands of the mark scheme for Assessment
Objective 2 (analysis) at Level 2. There is limited analysis throughout
the answer with only implicit links to the question.

The response shows some knowledge and understanding of the period
and therefore meets the demands for Assessment Object 1

(knowledge and understanding) also at Level 2. The candidate has
gone beyond the stimulus material so can reach the top of the level.

A conclusion is given which asserts a judgement, so is also Level 2.

For all three strands of the mark scheme the response fully meets the
demands for Level 2 and was therefore awarded top of the level.

4\ ResultsPlus
\ Examiner Tip
Rather than describing what you know, try to explicitly link it to the
conceptual focus of the question. In this case, how did the discovery
help to improve people’s attitudes or how didn't it help to improve
people’s attitudes.
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/‘--. Examiner Comments

The answer reaches Level 4 for Assessment Objective 2 (analysis),
offering a line of reasoning and consistent analysis. It is supported by
wide-ranging knowledge and covers 3 aspects of content. Therefore,
for Assessment Objective 1 (knowledge and understanding) this
answer reaches Level 4. The conclusion summarises the argument that
has been made but there is judgement throughout the answer, which
makes reference to valid criteria such as people being slow to accept
new ideas. Therefore, the response also meets the criteria for Level 4
in the judgement provided.

For all three strands of the mark scheme, the response fully meets the
demands for Level 4 and was therefore awarded top of the level.

CT4\ ResultsPlus

\ Examiner Tip

Make a judgement throughout your answer linked to valid criteria
established.
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Paper Summary

Examiners commented that there were a number of impressive answers where candidates
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation. In particular, candidates seemed well prepared for the
12- and 16-mark questions, with most answers having a clear structure and good use of
specialist terms.

Where there has been weaker performance, the following points can be made:

e Candidates need a secure understanding of the chronological periods and terms used in
the specification such as the terms ‘century’, ‘modern period’ etc.

¢ Candidates need to understand the themes within the specification such as the cause of
illness, prevention of illness, treatment of iliness or access to care .

e A number of answers failed to reach the highest level because they were not focused on
the specific question being asked or did not precisely select accurate and relevant
information.

e Itis not necessary to use the question’s stimulus points and candidates should not
attempt to do so if they do not recognise them; however, candidates should aim to cover
three aspects of content.

e While there was good knowledge of some topics, candidates cannot rely on knowing just a
few key topics and hoping to use that information whatever question is asked.

If extra paper is taken, candidates should state clearly in the answer space for the question
that it has been continued and where the rest of the answer had been written; this should be
on an additional sheet rather than elsewhere in the paper and should be clearly labelled.
However, in many cases where additional paper had been taken, the marks had already been
attained within the space provided rather than on the extra paper and students should be
discouraged from assuming that lengthy answers will automatically score highly. Indeed,
students taking extra paper often ran out of time on the final, higher value question and,
therefore, candidates disadvantaged themselves.

Examiners reported that a poor standard of handwriting made a number of answers difficult
to mark and exacerbated the difficulty in understanding the reasoning of the answer. Also, a
failure to structure answers in paragraphs made it difficult for the examiner to identify a line
of reasoning and to check whether three different aspects have been covered.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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