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Introduction 
This exemplar booklet has been created using student responses from the summer 2022 

examination in GCSE History Paper 3. This booklet is designed to supplement the Examiner 

Reports published in August 2022, which can be found here.  

This booklet covers: 

• Option 30 (1HI0/30): Russia and the Soviet Union, 1917–41 

• Option 31 (1HI0/31): Weimar and Nazi Germany, 1918–39 

• Option 32 (1HI0/32): Mao’s China, 1945–76 

• Option 33 (1HI0/33): The USA 1954–75: conflict at home and abroad. 

It is recommended that teachers look also at examples from options that they do not teach, 

as sometimes they illustrate different points that are relevant across all options. 

There are answers from two questions for each option, which have been chosen as they are 

often questions that students find challenging:  

• Q3(c) Why interpretations differ 

• Q3(d) How far do you agree with Interpretation 2 

The sources, interpretations and the indicative content are not included in this document, so 

please refer to the question papers and mark schemes, which can be found here. 

  

https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
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Access to Scripts 
Use our free Access to Scripts service to view your students’ marked exam scripts. The service 

is available from results day until mid-December each year, but remember to get your 

students’ permission to use their scripts in advance. 

This case study with a GCSE History centre suggests how you can use Access to Scripts to 

understand student performance, gain professional development in your department, give 

you model answers for use in the classroom, and motivate and encourage students. 

ResultsPlus data 
ResultsPlus and Access to Scripts complement each other. ResultsPlus is a useful tool for 

analysing your students’ performance. More information on its range of features, including a 

step-by-step guide, is available here. 

After each full exam series, we provide the global data for every question on every option: 

average marks overall and also by each grade. The global data is downloaded from 

ResultsPlus and tidied up. 

 

The spreadsheets can be downloaded from the Edexcel website here: look under the ‘Guide’ 

dropdown. You’ll need your Edexcel Online login to access the files – please ask your Exams 

Officer if you don’t have an Edexcel Online account. 

Below are extracts from this data, showing how students performed on questions 3(c) and 

3(d) on Route 1HIA in the summer 2022 exam series. The extracts give the average marks for 

all students on each question, plus the average marks for students attaining grades 9, 7 and 4 

in the overall qualification. 

Please note that, because of optionality, two routes were available: 1HIA and 1HIB, and the 

data for these is provided separately in 2022. Approximately 80% of students were on the 

1HIA route, and 20% on 1HIB; the average marks on the 1HIB are similar. 

On 3(c), the overall average was high Level 1; students attaining grades 9, 7 and 4 were on 

average awarded high Level 2, low Level 2 and Level 1 respectively. 

Qu.3c Total 
Avge 

(all) 
% 

Grade 9 

avge 
% 

Grade 7 

avge 
% 

Grade 4 

avge 
% 

Russia 

(1HIA) 
4 2.2 52.3% 3.4 85.3% 2.6 65.5% 1.4 33.8% 

Germany 

(1HIA) 
4 1.9 47.8% 3.7 92.8% 3.0 75.0% 1.4 34.8% 

China 

(1HIA) 
4 2.5 62.5% 3.8 96.0% 3.0 75.0% 2.0 49.3% 

USA 

(1HIA) 
4 2.0 50.3% 3.5 88.5% 2.8 69.5% 1.6 39.3% 

All four 

options 
4 1.9 48.2% n/a n/a n/a n/a n/a n/a 

https://qualifications.pearson.com/en/support/Services/access-to-scripts.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Access-to-scripts-South-Bank-case-study.pdf
https://qualifications.pearson.com/en/support/Services/ResultsPlus.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-and-learning-materials
https://qualifications.pearson.com/en/support/Services/edexcel-online.html
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On question 3(d), the overall average was mid–high Level 2; students attaining grades 9, 7 and 

4 were on average being awarded low Level 4, low–mid Level 3 and low–mid Level 2 

respectively. 

Qu.3d Total 
Avge 

(all) 
% 

Grade 

9 avge 
% 

Grade 

7 avge 
% 

Grade 

4 avge 
% 

Russia 

(1HIA) 
16 8.9 55.6% 13.4 83.8% 10.5 65.6% 6.8 42.6% 

Germany 

(1HIA) 
16 7.1 44.5% 13.0 81.3% 9.8 61.2% 6.2 38.4% 

China 

(1HIA) 
16 8.8 54.9% 13.7 85.8% 9.9 62.1% 6.1 38.0% 

USA 

(1HIA) 
16 6.7 41.8% 12.7 79.1% 9.0 56.3% 5.5 34.3% 

All four 

options 
16 7.1 44.4% n/a n/a n/a n/a n/a n/a 

Number of students sitting each option on Route 1HIA: Russia 3,053; Germany 106,849; China 350; USA 

17,066. 
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Overview of Question 3 

 

Questions 3(b), 3(c) and 3(d) are focused on AO4: Analyse, evaluate and make substantiated 

judgements about interpretations (including how and why interpretations may differ) in the context 

of historical events studied. 

Questions 3(c) and 3(d) need to be seen in the context of the overall ‘package’ that is Question 

3. We start with 3(a) asking students to evaluate two sources for their usefulness in an 

enquiry. Then 3(b) presents students with two different interpretations; these do not 

necessarily contradict each other, but they do offer different views in relation to the overall 

enquiry. Students are asked to identify the main difference between the interpretations – this 

should recognise a difference in the thrust of the argument rather than individual details. 

Then 3(c) builds on this and asks students to offer a reason why these interpretations differ. 

Finally, in 3(d) students are asked how far they agree with Interpretation 2. The answer to 

question 3(d) should show an understanding that when historians offer an interpretation, it is 

affected by the sources they consult, and the way they approach the specific enquiry. 
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Question 3(c) 
This answer should be based on the difference that has already been identified between 

Interpretations 1 and 2, and should be supported with evidence from the two interpretations, 

recognising the role of the historian in constructing the interpretations. The answer should go 

beyond abstract or generic reasons for historians reaching different views in order to achieve 

higher marks. Similarly, students are unlikely to be able to offer support from the 

interpretations for suggestions based on aspects of provenance, such as the date the 

interpretations were produced or the nationality of the author. 

The most common approach to this question is to recognise that historians’ conclusions are 

influenced by the sources they have used and to refer to the sources used in question 3(a) in 

the explanation. An answer on these lines should be explicit about what view is being offered 

in each interpretation and how this view might have been constructed using sources similar 

to those in 3(a). A good answer does not just state that the historians may have used different 

sources, or ‘match’ the sources with the interpretations but recognises that the 

interpretations arise out of research. 

Another valid approach is to demonstrate that the interpretations differ because the authors 

have approached the issue from different perspectives. For example, one interpretation may 

be looking at a longer timescale than the other, or the authors of the interpretations may be 

considering the issue from the perspectives of different social groups. The different 

perspective should be identified and supported with details from each interpretation. 

The difference may also be explained in terms of the authors choosing to place an emphasis 

on successes or failures, social/political/economic issues, or the aims (as opposed to the 

achievements) of a regime. Here again, it is important to identify the difference and then 

support it with details from each interpretation. 

Generic mark scheme 
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Question (Russia) 

  
Sources and interpretations 

 

 

 

 

Student A 

-  

 

Examiner commentary 

Level 1 – 1 mark 

This answer claims that the reason for the difference in the interpretations could be that the 

authors used different sources, but there the answer ends. There is no substantiation from 

the sources and the interpretations to support this reason, so the answer achieved  

1 mark for providing a simple, valid explanation. 
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Student B 

 
 

Examiner commentary 

Level 2 – 4 marks 

This answer clearly recognises that the historians may have reached different conclusions 

because the sources they have consulted offer different reasons to account for Stalin winning 

the struggle for power against his rivals, and it explicitly links Interpretation 1 with Source C, 

and Interpretation 2 with Source B. There is clear substantiation of the explanation with 

reference to both sources and both interpretations. The answer achieved a mark at the top of 

Level 2. 
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Question (Germany) 

 

Sources and interpretations 

 

 
 

 
 

Student A (Germany) 

 

Examiner commentary 

Level 0 – 0 marks 

This answer claims that the date of production is a reason for the difference in the 

interpretations, but there is no explanation of why this should affect the view of the historian, 

so this answer did not receive any marks. 
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Student B (Germany) 

 
 

Examiner commentary 

Level 2 – 3 marks 

This answer clearly recognises that the historians may have reached different conclusions 

because the sources they have consulted offer different reasons to account for Hitler 

becoming Chancellor, and it explicitly links Interpretation 1 with Source C, and Interpretation 

2 with Source B. There is a good explanation in each case of the way the source provides the 

basis for the argument in the interpretations, but no explicit reference to the view in the 

interpretations, meaning that this answer reaches Level 2 but stays at the bottom of the level. 
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Question (China) 

 

Sources and interpretations 

   

 
 

 

Student A (China) 

 
 

 

Examiner commentary 

Level 1 – 1 mark 

This answer recognises that the interpretations are different because they have given weight 

to different sources, but no details are offered to support this. The answer then states that 

the interpretations are different in origin, but there is no explanation of why this should mean 

that these authors reached different views. The comment that both interpretations are partial 

does not explain why they differ. This answer received one mark for the recognition that the 

difference in the interpretations is linked to the sources the authors have consulted. 
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Student B (China) 

 
 

Examiner commentary 

Level 2 – 3 marks 

This answer clearly recognises that the historians may have reached different conclusions 

because the sources they have consulted offer different reasons to account for the Great 

Famine, and it explicitly links Interpretation 1 with Source C, and Interpretation 2 with Source 

B. There is a good explanation in each case of the argument in the interpretations, but no 

explicit reference to details in the sources that support the view in the interpretations, 

meaning that this answer reaches Level 2, but stays at the bottom of the level. 

  



 

14 

 

Question (USA) 

 
Sources and interpretations 

 

 

 

 
 

Student A (USA) 

 
 

Examiner commentary 

Level 1 – 2 marks 

This answer claims that the reason for the difference in the interpretations could be that the 

authors used different sources, or that they were published at different times, or that they 

have a different focus. All of these are simple reasons, putting the answer into Level 1. The 

last point about the focus being different is slightly more developed, thus the answer achieves 

a high Level 1 mark.  
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Student B (USA) 

 
 

Examiner commentary 

Level 2 – 4 marks 

This answer clearly recognises that the historians may have reached different conclusions 

because the sources they have consulted offer different views about the methods used by the 

Black Panther movement, and it explicitly links Interpretation 1 with Source B, and 

Interpretation 2 with Source C. There is clear substantiation of the explanation with reference 

to both sources and both interpretations. The answer achieved a mark at the top of Level 2.  
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Question 3(d) 

This question is the culmination of the question 3 ‘package’. In questions 3(a), 3(b) and 3(c), 

students should have recognised that historians may reach different conclusions on an issue 

and that these views can be valid. Now, students are asked to explain how far they agree with 

Interpretation 2. They need to understand that they are not being asked to evaluate the 

interpretations for reliability or usefulness but to consider how far Interpretation 2 is valid. 

High level answers are expected to identify the overall argument in Interpretation 2 and 

consider whether the evidence suggests that view is convincing. This should involve an 

explanation of how that view is created in the interpretation, and should use own knowledge 

to confirm or challenge the details. Interpretation 1 should also be reviewed and used in an 

evaluation of Interpretation 2. The question rubric states that both interpretations should be 

used in the answer and the mark scheme explicitly refers to interpretations at Level 2 and 

above. An answer that only discusses Interpretation 2 is limited to Level 1 for that strand in 

the mark scheme. However, the best-fit approach assesses each strand of the mark scheme 

separately and it possible for the final mark to be higher if the performance is strong in other 

strands of the mark scheme.  

There is no expected structure to be used in an answer, but students often approach this 

question by giving reasons why they agree with Interpretation 2 and then reasons why they 

disagree, incorporating Interpretation 1, before offering an overall judgement. This is a valid 

approach, but it should be noted that the focus of the question is how convincing the student 

finds Interpretation 2. In high level answers, students have often planned their answer so that 

there is a consistent line of reasoning, and evaluation and judgement are generally not left 

until the conclusion.  

When substantiating their judgement, it is likely that there will be aspects of Interpretation 2 

that the students challenge, and there may be aspects of Interpretation 1 that they find 

convincing, but the overall judgement that should be made is about Interpretation 2. In a high 

level answer, a line of argument is developed consistently throughout the answer, showing 

that the evidence has been weighed. This can be seen when students use phrases such as 

‘despite the fact that …’, or when they explain the criteria they are using to reach a judgement, 

for example ‘this was not as significant because…’ 

Students should also realise that the question is not an open-ended one that asks what 

answer to the enquiry students would offer. Own knowledge should be integrated into the 

evaluation of the interpretations, confirming or challenging the thrust of the argument or key 

details, rather than being offered as a separate point or an alternative view. 

For the highest marks, students should show awareness of the way the different views in the 

interpretations have been conveyed. This may have been done through the use of language, 

the tone adopted, the emphasis within the interpretations, or the selection or deployment of 

details. 
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Generic mark scheme 
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Question (Russia) 

 
Student A (Russia) 

 

 

Examiner commentary 

Level 2 – 7 marks, plus 2 marks for SPGST 

The answer offers valid evaluative comment to agree and counter the interpretation. Some 

analysis is shown in selecting and including details from both interpretations to support this 

comment. There is some generalised contextual knowledge included and linked to the 

evaluation. This met the requirements for Level 2. As the contextual knowledge is not that 

strong, the answer was placed in the middle, rather than the top of the level. 
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Student B (Russia) 
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Examiner commentary 

Level 4 – 15 marks, plus 4 marks for SPGST 

The answer starts by summing up the key elements of both interpretations before the 

student decides that they ‘strongly agree’  with Interpretation 2. The answer then selects 

extracts from Interpretation 2 and uses contextual knowledge to assess the accuracy of these 

details, and by implication, the accuracy of the interpretation.  

The view of Interpretation 1 is then reviewed and its accuracy is assessed using contextual 

knowledge. Both interpretations have been reviewed and evaluated, as can be seen in 

comments that the view in Interpretation 2 is ‘strengthened’ and ‘solidified’. Contextual 

knowledge is integrated into the evaluation and a consistent line of reasoning leads to a 

substantiated judgement. This answer meets the requirements for Level 4 but was not placed 

at the top of the level as it doesn’t explain different ways the views are conveyed. 
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Question (Germany) 

 

Student A (Germany) 
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Examiner commentary 

Level 2 – 8 marks, plus 2 marks for SPGST 

The answer uses contextual knowledge to explain the role of von Papen in Hitler becoming 

Chancellor. The link to Interpretation 2 is left implicit until the bottom of the first page, where 

some details from Interpretation 2 are selected and included in the explanation. Contextual 

knowledge is then used to challenge the view in Interpretation 2 and use is also made of a 

detail from Interpretation 1. 

The answer was awarded a mark at the top of Level 2. It offers a valid comment explaining the 

student’s evaluation of Interpretation 2, some details have been selected and included from 

each interpretation, and contextual knowledge has been linked to the evaluation. A 

judgement is stated in the conclusion, but a line of argument has not been sustained. 
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Student B (Germany) 
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Examiner commentary 

Level 4 – 16 marks, plus 4 marks for SPGST 

The answer starts by saying that the student agrees with Interpretation 2 ‘to a large extent’.  

It then summarises the view in Interpretation 2 in the phrase ‘Mass support gave Hitler the key 

to unlocking a door to power’  and selects details from the interpretation that develops that 

view. The answer goes on to use contextual knowledge to assess the accuracy of these details, 

and by implication, the accuracy of the interpretation.  

The view of Interpretation 1 is then reviewed and its accuracy is assessed using contextual 

knowledge, with the student reaching the conclusion ‘I agree with Interpretation 1 to a small 

extent’. 
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At the bottom of the second page, the answer shows an understanding that the authors’ 

emphasis and selection of detail in the interpretations has produced the different views in the 

interpretations. The student acknowledges that there is some validity in Interpretation 1’s 

claim that power was handed to Hitler by powerful men in Weimar Germany, yet suggests the 

support for Hitler made his appointment as Chancellor ‘inevitable’  and the intervention of von 

Papen only made this happen more quickly. 

Both interpretations have been reviewed and evaluated, with the analysis of the 

interpretations also including an explanation of how the different views are conveyed. 

Contextual knowledge is integrated into the evaluation and a consistent line of reasoning 

leads to a substantiated judgement.  

This answer was placed at the top of Level 4. It should be noted that a high mark was still 

achieved even though the student has not properly understood the comment in 

Interpretation 2 that ‘Nazi propaganda suggested that victory was inevitable’  and assumes this is 

the view of the author of Interpretation 2.  

  



 

26 

Question (China) 

 
Student A (China) 
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Examiner commentary 

Level 2 – 8 marks, plus 3 marks for SPGST 

The answer identifies valid points from each interpretation and supports them with some 

generalised contextual knowledge. The conclusion states that Mao’s policies outlined in 

Interpretation 1 had a ‘profound effect on the food itself’  but does not make a judgement on 

Interpretation 2. 

The answer was placed at the top of Level 2. It offers valid comments linked to details selected 

from each interpretation and drawing upon contextual knowledge. The judgement is implied 

but a line of argument has not been sustained. 
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Student B (China) 
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Examiner commentary 

Level 4 – 16 marks, plus 4 marks for SPGST 

The general introduction explains the overall context, but it is unnecessary as it is not 

addressing the question. However, the answer then goes on to give specific detail from 

contextual knowledge to confirm the accuracy of some of the details in Interpretation 2. 

Further contextual knowledge is then given to develop the ideas in Interpretation 2. 

As the answer moves on to consider Interpretation 1, the student points out that different 

terms are used in the two interpretations for the three years of famine. This is then linked to 

the different lines of argument in the interpretations. 
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Further analysis of Interpretation 1 is confirmed by contextual knowledge and then the 

answer considers other points raised by the interpretations, such as the swarms of insects 

mentioned in Interpretation 2 and the false reporting of production in Interpretation 1. 

The conclusion recognises that the interpretations differ in their approach, with Interpretation 

2 focusing on the perceived main cause of the famine while Interpretation 1 gives a larger 

range of causes. 

Both interpretations have been reviewed and evaluated, with the analysis of the 

interpretations also including an explanation of how the different views are conveyed. 

Contextual knowledge is integrated into the evaluation and a line of reasoning leads to a 

substantiated judgement. This answer was placed at the top of Level 4.  
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Question (USA) 

 
Student A (USA) 
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Examiner commentary 

Level 2 – 7 marks, plus 3 marks for SPGST 

This answer makes a valid evaluative comment agreeing and disagreeing with the 

interpretation. The student concludes that they ‘somewhat agree with Interpretation 2’  as it 

included details about the positive methods used by the Black Panther movement. The 

justification for this judgment is somewhat weak as there is little contextual knowledge used 

to support the interpretation and the focus is on omissions in the content of the 

interpretation. The student therefore achieves a mark in the middle of Level 2 as the answer 

does not fully meet the demands of the mark scheme. 
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Student B (USA) 
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Examiner commentary 

Level 4 – 14 marks, plus 4 marks for SPGST 

The answer has a clear focus on the interpretation throughout. There is an explained 

evaluation which comes to a substantiated judgement which mainly disagrees with the 

interpretation. The student shows, through selection of material from both interpretations 

and through applied contextual knowledge, that they have fully understood the interpretation 

and have a clear view about the methods of the Black Panther movement. The line of 

reasoning is sustained and logically structured. The mark is in mid Level 4 (rather than top) as 

the answer does not fully indicate how the differences in view are conveyed. 

 

 

 

 

 

 


