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Introduction

This exemplar booklet has been created using student responses from the summer 2022
examination in GCSE History Paper 3. This booklet is designed to supplement the Examiner
Reports published in August 2022, which can be found here.

This booklet covers:

e Option 30 (1HI0/30): Russia and the Soviet Union, 1917-41

e Option 31 (1HI0/31): Weimar and Nazi Germany, 1918-39

e Option 32 (1HI0/32): Mao's China, 1945-76

e Option 33 (1HI0/33): The USA 1954-75: conflict at home and abroad.

It is recommended that teachers look also at examples from options that they do not teach,
as sometimes they illustrate different points that are relevant across all options.

There are answers from two questions for each option, which have been chosen as they are
often questions that students find challenging:

¢ Q3(c) Why interpretations differ
e Q3(d) How far do you agree with Interpretation 2

The sources, interpretations and the indicative content are not included in this document, so
please refer to the question papers and mark schemes, which can be found here.


https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
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Access to Scripts

Use our free Access to Scripts service to view your students’ marked exam scripts. The service
is available from results day until mid-December each year, but remember to get your
students’ permission to use their scripts in advance.

This case study with a GCSE History centre suggests how you can use Access to Scripts to
understand student performance, gain professional development in your department, give
you model answers for use in the classroom, and motivate and encourage students.

ResultsPlus data

ResultsPlus and Access to Scripts complement each other. ResultsPlus is a useful tool for
analysing your students’ performance. More information on its range of features, including a
step-by-step guide, is available here.

After each full exam series, we provide the global data for every question on every option:
average marks overall and also by each grade. The global data is downloaded from
ResultsPlus and tidied up.

A B C D H [ G H J K

1 |GCSE History June 2022 Results Plus data for each paper
2 1HIA Edexcel averages by grade:

Question  Question type A0 Average Max Percent 9 % 8 %
3 score score
4 30 RUSSIA & THE SOVIET UNION
5 001 Give two things you can infer from Source A about... AO3 2.41 4 60.3% 3.04 76.0% 2.65 66.3%
6 Q02 Explain why... AO1/A02 6.18 12 51.5% 10.56 88.0% 8.99 74.9%
7 Q03a How useful are Sources B and C for an enquiry into... AO3 4.73 8 59.1% 6.69 83.6% 5.76 72.0%
8 Q03b What is the main difference between the views AO4 3.11 4 77.8% 3.84 96.0% 3.65 91.3%
9 Q03c Suggest one reason why Interpretations 1 and 2 give different views about... AO4 2.09 4 52.3% 3.41 85.3% 2.96 74.0%
10 Q03d How far do you agree with Interpretation [1/2] about... AO4 8.90 16 55.6% 13.40 83.8% 11.93 74.6%
11 Q03dSpag SPaG 2.83 4 70.8% 3.73 93.3% 3.43 85.8%
12 Total 30.25 52 58.2% 24677  85.9% 3937°  75.7%

The spreadsheets can be downloaded from the Edexcel website here: look under the ‘Guide’
dropdown. You'll need your Edexcel Online login to access the files - please ask your Exams
Officer if you don't have an Edexcel Online account.

Below are extracts from this data, showing how students performed on questions 3(c) and
3(d) on Route THIA in the summer 2022 exam series. The extracts give the average marks for
all students on each question, plus the average marks for students attaining grades 9, 7 and 4
in the overall qualification.

Please note that, because of optionality, two routes were available: THIA and 1HIB, and the
data for these is provided separately in 2022. Approximately 80% of students were on the
THIA route, and 20% on 1HIB; the average marks on the 1HIB are similar.

On 3(c), the overall average was high Level 1; students attaining grades 9, 7 and 4 were on
average awarded high Level 2, low Level 2 and Level 1 respectively.

Qu.3c Total Avge % Grade 9 % Grade 7 % Grade 4 %
(all) avge avge avge

ik 4 22 | 523% | 34 |853% | 26 | 655% | 14 | 33.8%
(1HIA)
G 4 19 | 4a78% | 37 | 928% | 30 | 750% | 14 | 34.8%
(THIA)
g:_'lrl‘:) 4 25 | 625% | 38 | 96.0% | 30 | 750% | 20 | 49.3%
USA

4 20 | 503% | 35 | 85% | 28 |695% | 16 | 39.3%
(THIA)
AT 4 19 | 482% | n/a n/a n/a n/a n/a n/a
options



https://qualifications.pearson.com/en/support/Services/access-to-scripts.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Access-to-scripts-South-Bank-case-study.pdf
https://qualifications.pearson.com/en/support/Services/ResultsPlus.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-and-learning-materials
https://qualifications.pearson.com/en/support/Services/edexcel-online.html
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On question 3(d), the overall average was mid-high Level 2; students attaining grades 9, 7 and
4 were on average being awarded low Level 4, low-mid Level 3 and low-mid Level 2
respectively.

Avge 0 Grade o Grade 0 Grade 0

KL UEEE]L (all) % 9 avge % 7 avge % 4 avge %
5“:;'\‘)3 16 89 | 556% | 134 | 838% | 105 | 656% | 6.8 | 42.6%
(GETETS) | 71 | 445% | 130 | 813% | 98 | 612% | 62 | 38.4%
(1HIA)
Eale 16 88 | 549% | 137 | 858% | 99 | 621% | 61 | 38.0%
(1HIA)
USA

16 67 | 418% | 127 | 791% | 9.0 | 563% | 55 | 343%
(1HIA)
Allfour 16 7.1 44.4% n/a n/a n/a n/a n/a n/a
options

Number of students sitting each option on Route 1HIA: Russia 3,053; Germany 106,849; China 350; USA
17,066.
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Overview of Question 3

Section B

How useful are Sources B and C

3(a) 8 AO3 | Evaluation of source utility for an enquiry into...?

Analysis of interpretations for | What is the main difference

3(b) 2 o difference of view between the views?

Suggest one reason why
Interpretations 1 and 2 give
different views about...

Explanation of a reason for a

3(<) 4 AO4 difference of view

3(d) 16 + 4 AO4 Evaluation of a historical How far do you agree with
SPaG interpretation Interpretation 2 about...?

Questions 3(b), 3(c) and 3(d) are focused on AO4: Analyse, evaluate and make substantiated
judgements about interpretations (including how and why interpretations may differ) in the context
of historical events studied.

Questions 3(c) and 3(d) need to be seen in the context of the overall ‘package’ that is Question
3. We start with 3(a) asking students to evaluate two sources for their usefulness in an
enquiry. Then 3(b) presents students with two different interpretations; these do not
necessarily contradict each other, but they do offer different views in relation to the overall
enquiry. Students are asked to identify the main difference between the interpretations - this
should recognise a difference in the thrust of the argument rather than individual details.
Then 3(c) builds on this and asks students to offer a reason why these interpretations differ.
Finally, in 3(d) students are asked how far they agree with Interpretation 2. The answer to
question 3(d) should show an understanding that when historians offer an interpretation, it is
affected by the sources they consult, and the way they approach the specific enquiry.
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Question 3(c)

This answer should be based on the difference that has already been identified between
Interpretations 1 and 2, and should be supported with evidence from the two interpretations,
recognising the role of the historian in constructing the interpretations. The answer should go
beyond abstract or generic reasons for historians reaching different views in order to achieve
higher marks. Similarly, students are unlikely to be able to offer support from the
interpretations for suggestions based on aspects of provenance, such as the date the
interpretations were produced or the nationality of the author.

The most common approach to this question is to recognise that historians’ conclusions are
influenced by the sources they have used and to refer to the sources used in question 3(a) in
the explanation. An answer on these lines should be explicit about what view is being offered
in each interpretation and how this view might have been constructed using sources similar
to those in 3(a). A good answer does not just state that the historians may have used different
sources, or ‘match’ the sources with the interpretations but recognises that the
interpretations arise out of research.

Another valid approach is to demonstrate that the interpretations differ because the authors
have approached the issue from different perspectives. For example, one interpretation may
be looking at a longer timescale than the other, or the authors of the interpretations may be
considering the issue from the perspectives of different social groups. The different
perspective should be identified and supported with details from each interpretation.

The difference may also be explained in terms of the authors choosing to place an emphasis
on successes or failures, social/political/economic issues, or the aims (as opposed to the
achievements) of a regime. Here again, it is important to identify the difference and then
support it with details from each interpretation.

Generic mark scheme

Level | Mark Descriptor
0 No rewardable material.

1 1-2 » Asimple valid explanation is offered but displaying only limited analysis.
Support for the explanation is based on simple undeveloped comment or on
the selection of details from the provided material or own knowledge, with
only implied linkage to the explanation.

2 3-4 ¢ An explanation of a reason for difference is given, analysing the
interpretations. The explanation is substantiated effectively.
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Question (Russia)
(c) Suggest one reason why Interpretations 1 and 2 give different views about the
reasons why Stalin won the struggle for power against his rivals.

You may use Sources B and C to help explain your answer.

Sources and interpretations
Interpretation 1: From Tsarist and Communist Russia, 1855-1964 by C Corin and T Fiehn,
published in 2015.

Interpretation 2: From GCSE Modern World History by B Walsh, published in 2001.

Source B: From ‘On the Death of Lenin) a speech made by Stalin at the Congress of
Soviets in January 1924. The Congress of Soviets was a meeting of local representatives
that had an important role in government.

Source C: From Memoirs of a Revolutionary by Victor Serge, published in 1945. Serge
was a Russian revolutionary who was a friend of Trotsky. Stalin banned Serge from the
Communist Party in 1928. Here Serge is describing Trotsky in the 1920s.

Student A

[Nterprotamon Lod] ol nae el diggerss souess ko
(eactn, lnue COACIsNS IN Mo Scasn wien. Ponisr. DE Couse. %
Tf'ﬂtsky'_s AN LBt ol GC’E“‘- e houh very g;¢w,l. runds. ot oy

VGed e diggort™ it vitinmobuy Cooe ONL 0y, btamn e Aoss i

Ljﬂ PorslyArse \oms 5o CigaA Eelly knawrs,

Examiner commentary

Level 1 - 1 mark

This answer claims that the reason for the difference in the interpretations could be that the
authors used different sources, but there the answer ends. There is no substantiation from
the sources and the interpretations to support this reason, so the answer achieved

1 mark for providing a simple, valid explanation.




Student B

-

(c) Suggest one reason why Interpretations 1 and 2 give different views about the
reasons why Stalin won the struggle for power against his rivals.

You may use Sources B and C to help explain your answer.

A hecson yv( foreapicokivey mjk& 'd‘iﬂ""""""‘ s Uﬂo"

h 0)"-;/,’ d‘a\‘uﬁ N o o) Hspect .

ed ek b b & DA thesine

Examiner commentary

(4)

‘Im)'-'-\ aY diw Soufm..ja"f;rp.—c%‘m 1 }’ﬁ]h abouk Lﬁ..
'Tnkkj M \0, lack o) "ESP({J" b LL; colleagu)- This Madbes
bo \h Sonce Covded seyy Che da o W st

'L.,‘rup..u\rolf-'un Pl \'a.}'M L\N SWalin Weus -&\Muﬂu Pa\.'ﬂb‘m'
Mh oozl ok epports bo ok hiemsd o wh ban " T

avthes g WM Sowec D Uni Say3 \u-m. is nuH'w.‘e.)
G o botny & e, Whose foake Goh heade
Vay Gmledt benn’ Ty madey him gem oy b be
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Level 2 - 4 marks

This answer clearly recognises that the historians may have reached different conclusions
because the sources they have consulted offer different reasons to account for Stalin winning
the struggle for power against his rivals, and it explicitly links Interpretation 1 with Source C,
and Interpretation 2 with Source B. There is clear substantiation of the explanation with
reference to both sources and both interpretations. The answer achieved a mark at the top of

Level 2.




Question (Germany)
(c) Suggest one reason why Interpretations 1 and 2 give different views about the
reasons why Hitler became Chancellor in 1933.

You may use Sources B and C to help explain your answer.

Sources and interpretations

Source B: From Inside the Third Reich, the autobiography of Albert Speer, published in
1970. Here Speer is recalling a number of election rallies held on 27 July 1932. At the time
of these rallies, he was a junior member of the Nazi Party. Speer later became a senior
member of the Nazi government.

Source C: From the diary of Joachim von Ribbentrop, written in 1933. Here Ribbentrop is
commenting on discussions in January 1933 about Hitler becoming Chancellor. At the time,
Ribbentrop was a wealthy businessman and supporter of the Nazi Party.

Interpretation 1: From Hitler’s Thirty Days to Power by H A Turner, published in 1996.

Interpretation 2: From Hitler by | Kershaw, published in 1991.

Student A (Germany) ,
e <ok One  (ecoSon Ly \'f\kcrp(c&amd
A ond . B3I N Yive Mighersint ueloS  cloowt he
re0SonS w\rb WMo becore  chanéellor ia. 13D |

WD beCOMS e % Yhe i‘\mp.rekwv'ons
vere . etk by Mdereat  oidherS vo e

WOOIS » fou exntiple . Saverpeebekion % ioa>
pekliored  fao 1846 oktle.  inverp feakon & La S
pw\\b\@ [N

Examiner commentary
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Level 0 - 0 marks
This answer claims that the date of production is a reason for the difference in the

interpretations, but there is no explanation of why this should affect the view of the historian,

so this answer did not receive any marks.

10



Student B (Germany)

(c) Suggest one reason why Interpretations 1 and 2 give different views about the
reasons why Hitler became Chancellor in 1933,

You may use Sources B and C to help explain your answer.

0 nore obslecles o Millet Vherews infe-
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Examiner commentary

11
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Question (China)
(c) Suggest one reason why Interpretations 1 and 2 give different views about the
causes of the Great Famine (1958-62).

You may use Sources B and C to help explain your answer.

Sources and interpretations
Source B: From the diary of an official of the Soviet Union (USSR). Here he is recalling a
private conversation with a Chinese official.

Source C: From a private letter sent by Peng Dehuai to Mao during the Lushan Conference
in 1959. Peng was an important official in the CCP who worked closely with Mao. Peng
had just visited peasants in his home village.

Interpretation 1: From China since 1917 by A Lawrence, published in 2004.

Interpretation 2: From a history website.
Student A (China)

:Wammwm D
R e Ao nederd Sefodls L QAN

p.-q-«*hd
H\»L...A}\ Udeniand Mancd cend b Bt poert. \'?'_M..hg %wﬁmxw&

Examiner commentary

Level 1 - 1 mark

This answer recognises that the interpretations are different because they have given weight
to different sources, but no details are offered to support this. The answer then states that
the interpretations are different in origin, but there is no explanation of why this should mean
that these authors reached different views. The comment that both interpretations are partial
does not explain why they differ. This answer received one mark for the recognition that the
difference in the interpretations is linked to the sources the authors have consulted.

12
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Student B (China)
{

(c) Suggest one reason why Interpretations 1 and 2 give different views about the
causes of the Great Famine (1958-62).

You may use Sources B and C to help explain your answer.

(4)
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et souras.

Examiner commentary

Level 2 - 3 marks

This answer clearly recognises that the historians may have reached different conclusions
because the sources they have consulted offer different reasons to account for the Great
Famine, and it explicitly links Interpretation 1 with Source C, and Interpretation 2 with Source
B. There is a good explanation in each case of the argument in the interpretations, but no
explicit reference to details in the sources that support the view in the interpretations,
meaning that this answer reaches Level 2, but stays at the bottom of the level.

13
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Question (USA)
(c) Suggest one reason why Interpretations 1 and 2 give different views about the
methods used by the Black Panther movement.

You may use Sources B and C to help explain your answer.

Sources and interpretations
Source B: From a television interview with Bobby Seale in 1988. Bobby Seale was one

of the people who created the Black Panther Party. Here he is commenting on an event
which happened just after the Black Panther Party had been started in 1966.

Source C: From an article in The Black Panther, published in 1969. The Black Panther was
the official newspaper of the Black Panther Party and was sold in cities across the USA.

Interpretation 1: From Rethinking the Black Freedom Movement by Y Williams, published

in 2016.
Interpretation 2: From On the Ground: The Black Panther Party in Communities across

America by J L Jeffries, published in 2010.

Student A (USA) N
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Examiner commentary

Level 1 - 2 marks

This answer claims that the reason for the difference in the interpretations could be that the
authors used different sources, or that they were published at different times, or that they
have a different focus. All of these are simple reasons, putting the answer into Level 1. The
last point about the focus being different is slightly more developed, thus the answer achieves

a high Level 1 mark.

14



Student B (USA)

(¢) Suggest one reason why Interpretations 1 and 2 give different views about the
methods used by the Black Panther movement.

You may use Sources B and C to help explain your answer.
(4)
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Examiner commentary
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Question 3(d)

This question is the culmination of the question 3 ‘package’. In questions 3(a), 3(b) and 3(c),
students should have recognised that historians may reach different conclusions on an issue
and that these views can be valid. Now, students are asked to explain how far they agree with
Interpretation 2. They need to understand that they are not being asked to evaluate the
interpretations for reliability or usefulness but to consider how far Interpretation 2 is valid.

High level answers are expected to identify the overall argument in Interpretation 2 and
consider whether the evidence suggests that view is convincing. This should involve an
explanation of how that view is created in the interpretation, and should use own knowledge
to confirm or challenge the details. Interpretation 1 should also be reviewed and used in an
evaluation of Interpretation 2. The question rubric states that both interpretations should be
used in the answer and the mark scheme explicitly refers to interpretations at Level 2 and
above. An answer that only discusses Interpretation 2 is limited to Level 1 for that strand in
the mark scheme. However, the best-fit approach assesses each strand of the mark scheme
separately and it possible for the final mark to be higher if the performance is strong in other
strands of the mark scheme.

There is no expected structure to be used in an answer, but students often approach this
question by giving reasons why they agree with Interpretation 2 and then reasons why they
disagree, incorporating Interpretation 1, before offering an overall judgement. This is a valid
approach, but it should be noted that the focus of the question is how convincing the student
finds Interpretation 2. In high level answers, students have often planned their answer so that
there is a consistent line of reasoning, and evaluation and judgement are generally not left
until the conclusion.

When substantiating their judgement, it is likely that there will be aspects of Interpretation 2
that the students challenge, and there may be aspects of Interpretation 1 that they find
convincing, but the overall judgement that should be made is about Interpretation 2. In a high
level answer, a line of argument is developed consistently throughout the answer, showing
that the evidence has been weighed. This can be seen when students use phrases such as
‘despite the fact that ...", or when they explain the criteria they are using to reach a judgement,
for example ‘this was not as significant because...

Students should also realise that the question is not an open-ended one that asks what
answer to the enquiry students would offer. Own knowledge should be integrated into the
evaluation of the interpretations, confirming or challenging the thrust of the argument or key
details, rather than being offered as a separate point or an alternative view.

For the highest marks, students should show awareness of the way the different views in the
interpretations have been conveyed. This may have been done through the use of language,
the tone adopted, the emphasis within the interpretations, or the selection or deployment of
details.

16



Generic mark scheme

Level

Mark

Descriptor

0

No rewardable material.

1-4

* Answer offers simple valid comment to agree with or counter the
interpretation. Limited analysis of one interpretation is shown by
selection and inclusion of some detail in the form of simple paraphrase or
direct quotation. Generalised contextual knowledge is included and linked
to the evaluation.

5-8

* Answer offers valid evaluative comment to agree with or counter the
interpretation. Some analysis is shown in selecting and including details
from both interpretations to support this comment. Some relevant
contextual knowledge is included and linked to the evaluation. An overall
judgement is given but its justification is insecure or undeveloped and a
line of reasoning is not sustained.

9-12

s Answer provides an explained evaluation, agreeing or disagreeing with
the interpretation. Good analysis of the interpretations is shown
indicating difference of view and deploying this to support the evaluation.
Relevant contextual knowledge is used directly to support the evaluation.
An overall judgement is given with some justification and a line of
reasoning is generally sustained.

13-16

* Answer provides an explained evaluation reviewing the alternative views
in coming to a substantiated judgement. Precise analysis of the
interpretations is shown, indicating how the differences of view are
conveyed and deploying this material to support the evaluation. Relevant
contextual knowledge is precisely selected to support the evaluation. An
overall judgment is justified and the line of reasoning is coherent,
sustained and logically structured.

17
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Question (Russia)

(d) How far do you agree with Interpretation 2 about the reasons why Stalin won the
struggle for power against his rivals?

Explain your answer, using both interpretations and your knowledge of the
historical context.

Student A (Russia)

Examiner commentary

Level 2 - 7 marks, plus 2 marks for SPGST

The answer offers valid evaluative comment to agree and counter the interpretation. Some
analysis is shown in selecting and including details from both interpretations to support this
comment. There is some generalised contextual knowledge included and linked to the
evaluation. This met the requirements for Level 2. As the contextual knowledge is not that
strong, the answer was placed in the middle, rather than the top of the level.

18



Student B (Russia)
(d) How far do you agree with Interpretation 2 about the reasons why Stalin won the,
struggle for power against his rivals?.

Explain your answer, using both interpretations and your knowledge of the
historical context.
(18)
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Examiner commentary

Level 4 - 15 marks, plus 4 marks for SPGST

The answer starts by summing up the key elements of both interpretations before the
student decides that they ‘strongly agree’ with Interpretation 2. The answer then selects
extracts from Interpretation 2 and uses contextual knowledge to assess the accuracy of these
details, and by implication, the accuracy of the interpretation.

The view of Interpretation 1 is then reviewed and its accuracy is assessed using contextual
knowledge. Both interpretations have been reviewed and evaluated, as can be seen in
comments that the view in Interpretation 2 js ‘strengthened’ and ‘solidified’. Contextual
knowledge is integrated into the evaluation and a consistent line of reasoning leads to a
substantiated judgement. This answer meets the requirements for Level 4 but was not placed
at the top of the level as it doesn't explain different ways the views are conveyed.
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: lQuestion (Germany)

(d) How far do you agree with Interpretation 2 about the reasons why Hitler became
Chancellor in 19337

Explain your answer, using both interpretations and your knowledge of the
historical context.

(16)
Student A (Germany)
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Examiner commentary

£ Hio nact farty.

Pearson
Edexcel

Level 2 - 8 marks, plus 2 marks for SPGST

The answer uses contextual knowledge to explain the role of von Papen in Hitler becoming
Chancellor. The link to Interpretation 2 is left implicit until the bottom of the first page, where
some details from Interpretation 2 are selected and included in the explanation. Contextual
knowledge is then used to challenge the view in Interpretation 2 and use is also made of a

detail from Interpretation 1.

The answer was awarded a mark at the top of Level 2. It offers a valid comment explaining the
student’s evaluation of Interpretation 2, some details have been selected and included from
each interpretation, and contextual knowledge has been linked to the evaluation. A
judgement is stated in the conclusion, but a line of argument has not been sustained.
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Student B (Germany)

(d) How far do you agree with Interpretation 2 about the reasons why Hitler became
Chancellor in 19337

Explain your answer, using both interpretations and your knowledge of the
historical context.

(16)
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Examiner commentary
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Pearson
Edexcel

At the bottom of the second page, the answer shows an understanding that the authors’
emphasis and selection of detail in the interpretations has produced the different views in the
interpretations. The student acknowledges that there is some validity in Interpretation 1's
claim that power was handed to Hitler by powerful men in Weimar Germany, yet suggests the
support for Hitler made his appointment as Chancellor ‘inevitable’ and the intervention of von
Papen only made this happen more quickly.

Both interpretations have been reviewed and evaluated, with the analysis of the
interpretations also including an explanation of how the different views are conveyed.
Contextual knowledge is integrated into the evaluation and a consistent line of reasoning
leads to a substantiated judgement.

This answer was placed at the top of Level 4. It should be noted that a high mark was still
achieved even though the student has not properly understood the comment in
Interpretation 2 that ‘Nazi propaganda suggested that victory was inevitable’ and assumes this is
the view of the author of Interpretation 2.
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Question (China)

(d) How far do you agree with Interpretation 2 about the causes of the Great Famine
(1958-62)?

Explain your answer, using both interpretations and your knowledge of the
historical context.
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Examiner commentary
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Student B (China)

(d) How far do you agree with Interpretation 2 about the causes of the Great Famine
(1958-62)7

Explain your answer, using both interpretations and your knowledge of the
historical context.
(16)
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Examiner commentary

Pearson
Edexcel

Level 4 - 16 marks, plus 4 marks for SPGST

The general introduction explains the overall context, but it is unnecessary as it is not
addressing the question. However, the answer then goes on to give specific detail from
contextual knowledge to confirm the accuracy of some of the details in Interpretation 2.
Further contextual knowledge is then given to develop the ideas in Interpretation 2.

As the answer moves on to consider Interpretation 1, the student points out that different
terms are used in the two interpretations for the three years of famine. This is then linked to

the different lines of argument in the interpretations.
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Pearson
Edexcel

Further analysis of Interpretation 1 is confirmed by contextual knowledge and then the
answer considers other points raised by the interpretations, such as the swarms of insects
mentioned in Interpretation 2 and the false reporting of production in Interpretation 1.

The conclusion recognises that the interpretations differ in their approach, with Interpretation
2 focusing on the perceived main cause of the famine while Interpretation 1 gives a larger
range of causes.

Both interpretations have been reviewed and evaluated, with the analysis of the
interpretations also including an explanation of how the different views are conveyed.
Contextual knowledge is integrated into the evaluation and a line of reasoning leads to a
substantiated judgement. This answer was placed at the top of Level 4.
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Question (USA)

(d) How far do you agree with Interpretation 2 about the methods used by the
Black Panther movement?

Explain your answer, using both interpretations and your knowledge of the
historical context.

(16)
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Student B (USA)

(d) How far do you agree with Interpretation 2 about the methods used by the
Black Panther movement?

Explain your answer, using both interpretations and your knowledge of the
historical context.
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Edexcel
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Examiner commentary

Level 4 - 14 marks, plus 4 marks for SPGST

The answer has a clear focus on the interpretation throughout. There is an explained
evaluation which comes to a substantiated judgement which mainly disagrees with the
interpretation. The student shows, through selection of material from both interpretations
and through applied contextual knowledge, that they have fully understood the interpretation
and have a clear view about the methods of the Black Panther movement. The line of
reasoning is sustained and logically structured. The mark is in mid Level 4 (rather than top) as
the answer does not fully indicate how the differences in view are conveyed.
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