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Introduction

This exemplar booklet has been created using student responses from the summer 2022
examination in GCSE History Paper 2. This booklet is designed to supplement the
Examiner Reports published in August 2022, which can be found here.

This booklet covers:

e Option B1: Anglo-Saxon and Norman England, c1060-88

e Option B2: The reigns of King Richard | and King John, 1189-1216
e Option B3: Henry VIIl and his ministers, 1509-40

e Option B4: Early Elizabethan England, 1558-88.

It is recommended that teachers look also at examples from options that they do not
teach, as sometimes they illustrate different points that are relevant across all options.

There are answers from two questions for each option, which have been chosen as they
are often questions that students find challenging:

e Q1(b) Explain why
¢ Q1(c)Judgment essay

The indicative content for the levels-based questions are not included in this document,
so please refer to the relevant mark schemes, which can be found here.


https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FExam-materials
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Access to Scripts

Use our free Access to Scripts service to view your students’ marked exam scripts. The
service is available from results day until mid-December each year, but remember to get
your students’ permission to use their scripts in advance.

This case study with a GCSE History centre suggests how you can use Access to Scripts to
understand student performance, gain professional development in your department,
give you model answers for use in the classroom, and motivate and encourage students.

ResultsPlus data

Access to Scripts and ResultsPlus complement each other. ResutsPlus is a useful tool for
analysing your students’ performance. More information on its range of features,
including a step-by-step guide, is available here.

After each full exam series, we provide the global data for every question on every option:
average marks overall and also by each grade. The global data is downloaded from
ResultsPlus and tidied up.

| A E = D E F G H J K

1 |GCSE History June 2022 Results Plus data for each paper
2 [1HIA Edexcel averages by grade:

. . Average Max
_ |Question Question type AO Percent 9 % 8 %
3 score score
4 | British depth studies B1-B4
5 |B1 ANGLO-SAXON AND NORMAN
& |Q0la Describe two features of... AOL 1.62 4 40.5% 3.45 86.3% 2.98 74.5%
7 |Q01b Explain why... AO1/A0O2 5.12 12 42.7% 10.21 85.1% 8.93 74.4%
8 |Qolci Statement'. How far do you agree? Explain your answer  AO1/A02 8.38 16 52.4% 14.06 87.9% 12.48 78.0%
S |aolcii Statement'. How far do you agree? Explain your answer  AO1/AOQ2 8.439 16 53.1% 13.97 87.3% 12.46 77.9%
11 [Total (est) 15.18 32 41.4% 27.68°  865% 2438  76.2%

The spreadsheets can be downloaded from the Edexcel website here: look under the
‘Guide’ dropdown. You'll need your Edexcel Online login to access the files - please ask
your Exams Officer if you don't have an Edexcel Online account.

Below are extracts from this data, showing how students performed on questions 1(b),
1(c)(i) and 1(c)(ii) on Route THIA in the summer 2022 exam series. The extracts give the
average marks for all students on each question, plus the average marks for students
attaining grades 9, 7 and 4 in the overall qualification.

Please note that because of optionality, two routes were available: THIA and 1HIB, and
the data for these is provided separately in 2022. Approximately 80% of students were on
the THIA route, and 20% on 1HIB; the average marks on the 1HIB route are similar.

On question 1(b), the overall average was mid Level 2; students attaining grades 9, 7 and
4 were on average awarded low Level 4, low Level 3, and low Level 2 respectively.

Avge 0 Grade o Grade 0 Grade 0
e e (all) % 9 avge % 7 avge % 4 avge %
Gﬁg"rmans 12 51 | 427% | 102 | 851% | 78 |653% | 40 |32.9%
2'(:'_:: A%‘JOh” 12 65 | 53.9% | 102 | 849% | 83 |693%| 50 |422%
Henry VIII
(i 12 54 | 446% | 106 | 88.0% | 81 |674%| 36 |30.0%
(E1|'|ifgeth ! 12 49 | 408% | 102 | 853% | 74 |e1ew| 36 |302%
Al 12 51 | 229 | na n/a n/a nwa | na | na
options

4


https://qualifications.pearson.com/en/support/Services/access-to-scripts.html
https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-materials/GCSE-History-Access-to-scripts-South-Bank-case-study.pdf
https://qualifications.pearson.com/en/support/Services/ResultsPlus.html
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/history-2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-and-learning-materials
https://qualifications.pearson.com/en/support/Services/edexcel-online.html
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On 1(c)(i), the overall average was borderline Level 2/3; students attaining grades 9, 7 and
4 overall were on average being awarded mid Level 4, high Level 3, and high Level 2
respectively.

Grade

Qu.1c(i) Total | AV8® | o, |Grade| | Grade | 4 %
(all) 9 avge 7 avge

avge
gs:lsl(z)ormans 16 84 | 524% | 141 | 879% | 114 | 71.0% | 73 |455%
g'CHTAi‘JOh” 16 113 | 705% | 143 | 89.1% | 122 | 75.9% | 83 |51.9%
Henry VIII
(I 16 92 | 57.4% | 144 | 902% | 124 | 776% | 75 | 46.6%
5";""‘:)eth ! 16 89 | 554% | 140 | 875% | 116 |727% | 81 |503%
Al 16 88 | 550% | n/a n/a n/a na | na | na
options

On 1(c)(ii), the overall average was low Level 3; students attaining grades 9, 7 and 4 overall
were on average being awarded mid Level 4, high Level 3, and mid-high Level 2
respectively

.. Avge o Grade o Grade 0 Grade 0
Qu.1e(in et (all) % 9 avge % 7 avge % 4 avge %
gﬁg"rmans 16 85 | 531% | 140 | 873% | 114 | 712% | 7.1 | 44.4%
E'CHTA?JOh” 16 85 | 529% | 138 | 862% | 115 |716% | 72 | 44.9%
Henry VIII
(i 16 97 | 605% | 143 | 89.2% | 120 |748% | 68 |423%
(E1"f|‘|3:)eth ! 16 95 | 59.5% | 141 | 88.4% | 118 | 736% | 75 |46.9%
2l four 16 9.2 % n/a n/a n/a n/a n/a n/a
options

Number of students sitting each option on Route 1HIA: Anglo-Saxons & Norman 26,939; Richard | & John
3,830; Henry VIl 9,183; Elizabeth | 60,707.
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Question 1(b)

This is an ‘explain why' question, and is scored out of 12 marks.
The question targets the second-order concept of causation.

The stimulus points are provided to act as prompts to remind candidates what they have
studied. Use of the stimulus points is not compulsory, but where they are used, it should
be noted that the mark scheme requires an additional aspect of content to be covered to
reach the top of Levels 2 and 3 and for entry into Level 4.

Levels are awarded for both AO2 (analysis of second-order concepts: causation) and AO1
(knowledge and understanding).

Generic mark scheme

Level | Mark | Descriptor

0 No rewardable material.

1 1-3 + Asimple or generalised answer is given, lacking development and organisation. [A02]
¢ Limited knowledge and understanding of the topic is shown. [AO1]

2 4-6 * An explanation is given showing limited analysis and with implicit or unsustained links to
the conceptual focus of the question. It shows some development and organisation of
material, but a line of reasoning is not sustained. [AOZ2]

e Accurate and relevant information is included, showing some knowledge and
understanding of the period. [AO1]

Maximum 5 marks for Level 2 answers that do not go beyond aspects prompted by the stimulus
points.

3 7-9 + An explanation is given, showing some analysis, which is mainly directed at the conceptual
focus of the question. It shows a line of reasoning that is generally sustained, although
some passages may lack coherence and organisation. [AO2]

s Accurate and relevant information is included, showing good knowledge and understanding
of the required features or characteristics of the period studied. [AO1]

Maximum 8 marks for Level 3 answers that do not go beyond aspects prompted by the stimulus
points.

4 10-12 | o An analytical explanation is given which is directed consistently at the conceptual focus of
the question, showing a line of reasoning that is coherent, sustained and logically
structured. [AO2]

e Accurate and relevant information is precisely selected to address the question directly,
showing wide-ranging knowledge and understanding of the required features or
characteristics of the period studied. [AO1]

No access to Level 4 for answers that do not go beyond aspects prompted by the stimulus points.




Question (Anglo-Saxons and Normans)
(b) Explain why there was an uprising against Tostig in 1065.
(12)

You may use the following in your answer:

» Earldom of Northumbria
« taxation

You must also use information of your own.
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Examiner commentary
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Level 2 - 5 marks

This response includes some explanation with some limited analysis and unsustained
links to the conceptual focus of the question. There is some development and
organisation of the material included. For example, it claims that excessive taxation left
people in poverty which created resentment against Tostig, leading to the people no
longer wanting him as Earl of Northumbria. In the second paragraph, the answer says he
was ‘already unpopular’. However, although the answer explains why Tostig was
unpopular (they did not want a southerner in control of the north), the link to rebellion is
not developed. This answer achieved Level 2 for AO2.

Some accurate and relevant information is included, showing some knowledge and
understanding of the period and topic. A few specific details about Tostig's position as
Earl of Northumberland and his actions in imposing taxes are understood and included.
Other examples of specific details that could have been included are his issues with
Scotland or his ruthlessness with Gospatric. The answer scores low Level 2 for AO1.
Overall using a best-fit approach, the answer was awarded a mark in mid Level 2.




Student B (Anglo-Saxons and Normans)
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(b) Explain why there was an uprising against Tostig in 1065.
(12)
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Examiner commentary

Level 4 - 11 marks

This response gives an analytical answer which is directed consistently at the focus of the
question. Resentment against Tostig is explained on the basis of the fact that he was a
southerner, who did not understand the laws and customs that were traditional in the
Danelaw area and that people in the north wanted to be independent of southern rule.
This point is linked directly to tension and the uprising.

The second paragraph links the issue of taxation directly to the uprising, explaining that
taxation was resented because it was being imposed by a southerner and they were not
used to it. It goes further to highlight how the Northumbrians saw taxation as simply a
way for Tostig to make money out of them, which led to resentment and the uprising.

Other reasons for the uprising are identified as Tostig's corrupt rule (although specific
named examples are not given) and his failure to protect the area from Scottish attacks,
which are both directly linked to the uprising.

The line of reasoning is generally coherent and logical; there is excellent explanation of
resentment towards Tostig, but at times, the explanation of how the issues themselves
caused the rebellion are not fully developed, so this answer achieved low Level 4 for AO2.

Accurate and relevant information is precisely selected to directly address the question in
this response. The knowledge is wide-ranging, and understanding of the features of the
period and topic is shown. This response references taxation, the Danelaw, and Scotland
specifically with some less focused knowledge on Tostig's ruthlessness; it achieved Level 4
for AO1.

This answer goes beyond the stimulus points and although four aspects of knowledge are
included, the quality of the AO1 and AO2 in this response means using a ‘best fit'
approach it achieves a mark in the middle of Level 4.

10



Question (Richard and John)

(b) Explain why John was able to secure his power when he became king.

You may use the following in your answer:

» claim to the throne
- Eleanor of Aquitaine

You must also use information of your own.

Student A (Richard and John)
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Level 2 - 5 marks

This response includes some explanation with some limited analysis and unsustained
links to the conceptual focus of the question. There is some development and
organisation of the material included. For example, it claims that John became king due to
his claim to the throne being the ‘older, eligible child'. In the second paragraph, the answer
says his mother Eleanor of Aquitaine was ‘a very powerful and well-known woman' and her
support made John ‘seem trustworthy'. This answer states that his claim and his mother’s
support enabled him to become king, but the explanations linked to the question are

implicit and therefore it achieved Level 2 for AO2.

Some accurate and relevant information is included, showing some knowledge and
understanding of the period and topic, although the knowledge is vague at times. For
example, John's claim through him being next in line is understood but not explained -
there is no mention of the fact that King Richard had died childless and no mention of
John's relationship to him. Other examples of specific details which could be included are
how John got rid of rivals such as Arthur of Brittany or his quick coronation. The answer

scores low Level 2 for AO1.

11




Student B (Richard and John)
-

'% pae o (e "‘
(b) Explalnwhyjohnwasablewsecunhis power when he became ki N:/ Yl
1 e ~OpERRS Y Ta2)
— XePt Sone proOgAr Arlirg aC
v

claim to the throne — Q0w o thaowo N - noned her,
«  Eleanor of Aquitaine e T L etnaoved Brtnus,

You must also use information of your own. —leb‘g“s oawhmm
L TFOMICY! \».mn.bu.wxm,“@aw ..... A elopaanNg
e DRl AL kS NI LTS Inedprdh  TOMO LR UAN  ROUWARL. .

You may use the following in your answer:

Sou\@kqhwmmm ........
) SECS 317 S <NaC W VN < VLTV |

( ktn:.g, C':Tohn Sl berer )
M—e Eu:, TS ru N oA COMpl AR O
Mwmmwm Ary  eAegsble

= —/
..... wahn. . Rlaalgip ok 1R (mmr‘ MRV Y N

....... b%-nh&mw;mg___ A—.mr

12



Pearson
Edexcel

Linocd 3. .chaodh . TJokn . MO it Ing 0
Onetr bErghend\  amhar  adadlsd e nasin g OV
Chnodaocgars.. vt sansahg. om0k begang o Uaiia
R Do A DNRa~S Al . Sl Oy T
AN a0y Selai S rona Rickovd ‘s nule ia
Ne.. Dot gowhbons . T80 Raanyds ., Arthbiihop o
Codtrons, . ond. lodts  Yuehgor  Hobert W/ollS
b AosAs NS pOT A O UM by et TN
ool  throvel . Thtrtyore  +herf wRet Not
MOANANVR. Aenagd D Fa s (oDl LA
o wnoly S0 (o MAided) anol.. Fasss \wWnd
e vo  FTolo.  Stusos F“M overs Engladl .

Examiner commentary

Level 4 - 11 marks

This response gives an analytical answer which is directed consistently at the focus of the
question. For example, John's claim to the throne is well explained in the first paragraph
when the response focuses on the fact that Richard named John as heir and then John
removed Arthur who was his rival to the throne due to the theory of primogeniture. It
highlights there was ‘a clear choice for the next king of England’ in John, and with the
removal of Arthur, John was left as the ‘only eligible claim'. This point is linked directly to
John securing his power.

The second paragraph links the issue of securing John's power through the treaty of Le
Goulet with Phillip Il of France meaning that Phillip was no longer a threat’ and the third
paragraph highlights the role of John's ‘strategic thinking’ when securing his power. It
explains how John was crowned quickly and how he kept many of Richard’s advisers in
positions of power ‘therefore there were not massive changes to the way England was run’.
The line of reasoning is generally coherent and logical; there is excellent explanation of
John's claim to the throne, but at times, the explanation of how the other issues secured
his power are not fully developed, so this answer achieved low Level 4 for AO2.

Accurate and relevant information is precisely selected to directly address the question in
this response. The knowledge is wide ranging and understanding of the features of the
period and topic is shown. This response references primogeniture, Arthur, Phillip of
France and Le Goulet specifically, with some less focused knowledge on John's quick
coronation and advisers; despite the mistake in claiming John drove Phillip out of England,
it achieved Level 4 for AO1.

This answer goes beyond the stimulus points and although four aspects of knowledge are
included, that is not a requirement of this question. The quality of the AO1 and AO2 in
this response means that, using a ‘best fit' approach, it achieves a mark in the middle of
Level 4.

13



Question (Henry VIII)

(b) Explain why Cromwell made changes to government in the years 1534-40.

You may use the following in your answer:

the Privy Council
the Act of Succession

You must also use information of your own.

Student A (Henry VIII)
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Examiner commentary
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Level 2 - 5 marks

This answer shows some knowledge and understanding of the period, though the
breadth of knowledge is not wide enough for the top of the level, placing this in Level 2
for AO1. There is limited analysis with only implicit links to the conceptual focus of the
question: this student has described changes made to government, with very minimal
consideration of why those changes occurred beyond an implicit link to the Reformation
and Henry's dynastic concerns, placing this at low in Level 2 for AO2. This makes the
overall best-fit the middle of Level 2.

14



Student B (Henry VIII)

(b) Explain why Cromwell made changes to government in the years 1534-40.
(12)

« the Privy Council
+ the Act of Succession

You may use the following in your answer:
You must also use information of your own.
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Examiner commentary

Level 4 - 11 marks

This answer is an example of an analytical explanation. Against AO2, this answer scores
clearly in Level 4. The student has identified three clear reasons for Cromwell's changes -
efficiency, the King's security and loyalty - selecting evidence to support this and
analysing how these changes achieved Cromwell's aims.

The knowledge is detailed and wide-ranging, although there is some out-of-period
content in the final paragraph which was not rewardable: the Act in Restraint of Appeals
was passed outside of the timeframe of the question. This weakens the final point of
content slightly, as the inclusion of this is at the cost of a relevant example - the student
could have gone into more detail about the Oath of Supremacy, for example. AO1 is
therefore scored low in Level 4. However, there is enough content here for the response
to be awarded a mark in mid Level 4.

16



Question (Elizabethan England)
(b) Explain why treatment of the poor changed in the period 1558-88.

You may use the following in your answer:

« government action
«  poor relief

You must also use information of your own.

Student A (Elizabethan England)
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Examiner commentary

Pearson
Edexcel

Level 2 - 5 marks

The student shows some knowledge and understanding of the period, though the
breadth of knowledge is not wide enough for the top of the level, scoring in Level 2 for
AO1. The student has attempted to extrapolate from the stimulus points but lacks the

detailed subject knowledge to be able to correctly exemplify change.

There is limited analysis with implicit links to the conceptual focus of the question: the
answer describes changes that occurred in the way the poor were treated, with very
minimal consideration of why those changes occurred beyond stating that the changes
were linked to a specific event or development. This places it in low Level 2 for AO2,

resulting in a best-fit at the middle of Level 2.
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Student B (Elizabethan England)
(b) Explain why treatment of the poor changed in the period 1558-88.

(12)
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Edexcel
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Examiner commentary

Level 4 - 11 marks

The student has selected accurate and wide-ranging information to address the question,
providing examples of changes in the treatment of poor people in Elizabethan England.
The response scores Level 4 for AO1 because these examples are used to back up an
analytical explanation which is directed at the conceptual focus of the question. The
second paragraph is the best example of this, as the student has identified a clear reason
for the change and then selected content to exemplify the change that occurred as a
result.

In the first and third paragraph, this is less strongly demonstrated as the student has
opened with an example of change rather than a reason for change, e.g. ‘One reason ...was
government action’. Although the student goes on to give a reason for this change (an
increase in poverty), this could be more coherently expressed, meaning that the response
scores low in Level 4 for AO2. This creates a best-fit that is in mid Level 4.

20



Question 1(c)(i)/(ii)

These questions always offer a statement and ask candidates how far they agree with
that statement. The stimulus points should be useful reminders of relevant aspects of the
issue. It should be noted that the stimulus points will usually relate to aspects of content
rather than directly indicating a factor that should be included; their use is not
compulsory. To achieve the highest mark in Level 2 and Level 3, and to achieve any mark
in Level 4, there is a requirement for the response to address aspects of content beyond
the stimulus points. In their answer, candidates should show that they have considered
three aspects of content and used valid criteria in their evaluation of the statement. The
best answers will demonstrate a consistent line of reasoning, showing how strong the

evidence is.

Generic mark scheme

Pearson
Edexcel

Level Mark

Descriptor

0

No rewardable material.

1 1-4

= Asimple or generalised answer is given, lacking development and organisation. [AO2]
* Limited knowledge and understanding of the topic is shown. [AO1]

* The overall judgement is missing or asserted. [A02]

* An explanation is given showing limited analysis and with implicit or unsustained links to
the conceptual focus of the question. It shows some development and organisation of
material, but a line of reasoning is not sustained. [AQ2]

» Accurate and relevant information is included, showing some knowledge and
understanding of the period. [AO1]

* The overall judgement is given but its justification is asserted or insecure. [AD2]

Maximum 7 marks for Level 2 answers that do not go beyond aspects prompted by the stimulus
points.

« An explanation is given, showing some analysis, which is mainly directed at the conceptual
focus of the question. It shows a line of reasoning that is generally sustained, although
some passages may lack coherence and organisation. [AOZ2]

« Accurate and relevant information is included, showing good knowledge and
understanding of the required features or characteristics of the period studied. [AO1]

* The overall judgement is given with some justification, but some criteria selected for the
required judgement are left implicit or not validly applied. [AO2]

Meaximum 11 marks for Level 3 answers that do not go beyond aspects prompted by the stimulus
points.

4 13-16

= An analytical explanation is given which is directed consistently at the conceptual focus of
the question, showing a line of reasoning that is coherent, sustained and logically
structured. [AO2]

» Accurate and relevant information is precisely selected to address the question directly,
showing wide-ranging knowledge and understanding of the required features or
characteristics of the period studied. [AO1]

» Criteria for the required judgement are justified and applied in the process of reaching the
overall judgement. [AO2]

No access to Level 4 for answers that do not go beyond aspects prompted by the stimulus points.
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Question (Anglo-Saxons and Normans)

(c) (i) ‘Inthe years 1066-67, the main way William established control over England
was by rewarding loyalty!

How far do you agree? Explain your answer.
(16)

You may use the following in your answer:

Anglo-Saxon earls
castles

You must also use information of your own.

Student A (Anglo-Saxons and Normans)
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Pearson
Edexcel

Examiner commentary

Level 2 - 7 marks

This response includes an explanation which gives some analysis with implicit links to the
conceptual focus of the question. There is some development and organisation of the
material, but the line of reasoning is not sustained and the answer is limited in scope. For
example, in the first paragraph, this response references castles, and it understands that
different key aspects of castles kept them ‘secure’, such as having a palisade and a moat,
as well as being built on the high motte; this meant the castle ‘had authority'. Although the
points are a valid understanding of castle strength and security, the links to William
establishing control are implied and the line of reasoning is not sustained.

The second paragraph talks about the Anglo-Saxon earls and how ‘they were loyal to him
[William]" and they showed ‘great signs of respect’ and because of that, William would
‘reward them with land'. It goes on to mention how William could build up a ‘strong army of
Earls’ and hints at their self-interest with the realisation that loyalty to William meant
reward. Again, the idea of the Earls realising the benefits of being loyal to William is there,
but the explanation of how that enabled William to establish control is limited. This
response achieved mid Level 2 for AO2.

Accurate and relevant information is included on castles and the Anglo-Saxon Earls (both
stimulus points), which shows some knowledge and understanding of the period.
Although restricted in scope, the section on castles is well constructed and explained.
Overall, the answer achieved top Level 2 for AO1.

The response does link back to the question at the end of each paragraph with ‘This
shows' and ‘This established control but the answer lacks a clear judgement. The first
paragraph challenges the statement in the question and the second paragraph agrees
with it; there’s no attempt to weigh up the evidence and reach an overall judgement so
this answer achieved low Level 2 for judgement.

Although a short answer, the qualities of the response shown match the Level 2
descriptor, and using the best-fit approach it achieves Level 2 - 7 marks. It cannot move
above this mark as only two aspects of content are covered and it is does not go beyond
the stimulus points.
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Student B (Anglo-Saxons and Normans)
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Examiner commentary

Level 4 - 15 marks

This response gives an analytical explanation which is directed consistently at the
conceptual focus of the question. It shows a line of reasoning that is coherent, sustained
and logically focused, it therefore achieves Level 4 for AO2. For example, on the first page,
this response delves into how William rewarded loyalty from different types of people,
specifically referencing the men who supported his invasion and the Pope. It also
references the Anglo-Saxon Earls Edwin and Morcar, but highlights that even though they
were allowed to keep their land, their Earldoms ‘were drastically reduced in size so that
Morcar and Edwin had less chance of revolt against William’. Recognising that Edwin and
Morcar kept their Earldoms but the size was reduced, implies the candidate is weighing
up the significance of William rewarding loyalty as a way of establishing control over
England.

The response goes on to reference William'’s ‘strategic planning’ on page two and it
considers how the Marcher Earldoms and their increased privileges, helped William

25



Pearson
Edexcel

establish control, as the Marcher Earls could ‘build defences from the Welsh,’ therefore
reducing long-term issues on the border. It also mentions the construction of motte-and-
bailey castles and how they ‘emphasised Norman control, as the Anglo-Saxons ‘could
always see Norman castles’ and ‘this disheartened Anglo-Saxons and reduced their risk of
revolt'. The links to William establishing control are an explicit focus.

The information and knowledge included is accurate, relevant and precisely selected to
address the question directly. The information is wide-ranging and shows understanding
of the features and characteristics of the period. This response specifically mentions a
wide range of factors relevant to the question, such as rewarding loyalty in terms of men
who helped in the invasion itself and the Pope, as well as the Anglo-Saxon Earls
themselves. It also references motte-and-bailey castles and the Marcher Earldoms as
aspects of William's strategic planning, as well as using the Treasury riches in Wessex to
pay off those who helped him and using a Geld Tax on the people once the crown had
been won. The range and depth of knowledge used in this answer means it achieves Level
4 for AO1.

Criteria for the judgement are justified and applied throughout the answer and more
specifically in the final paragraph on page three. The response weighs up the factors and
explains that building castles and the Marcher Earldoms were very important because
‘they were strategically planned to defend the Normans and provide control over the land.'
However, this answer does not make clear the student'’s final judgement on how far the
statement is valid.

Various aspects of content are investigated in this answer, including the stimulus points
but also going beyond them. Overall, using the best-fit approach this response achieved a
mark in high Level 4.
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Question (Richard and John)

(c) (i) ‘The main consequence of the Third Crusade was the financial burden on
England!

How far do you agree? Explain your answer.
(16)

You may use the following in your answer:

- ransom
- Richard’s brother, John

You must also use information of your own.

Student A (Richard and John)
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Examiner commentary

Level 2 - 6 marks

This response includes an explanation which gives some analysis, with implicit links to the
conceptual focus of the question. There is some development and organisation of the
material, but the line of reasoning is not sustained, and the answer is limited in scope. For
example, in the first couple of paragraphs, this response references the ransom paid to
release Richard and the excessive amount of money paid to ‘purchase unnecessary
amounts of artillery which left England in a state of economic chaos’. It also goes on to
highlight how that money could have been used for ‘more beneficial things' for England.
Although the points are a valid and show some understanding of the economic
consequence of the Third Crusade, the impact on England is not fully explained and is not
sustained.

The third paragraph talks about the morale of England and how support for Richard was
reduced as ‘Jerusalem was unable to be captured, which left the English ‘feeling defeated and
without faith in their leader'. Again, the idea of consequences of the Third Crusade is there,
but the explanation of how they really impacted England and Richard are limited. This
response achieved mid Level 2 for AO2.

Accurate and relevant information is included on the economic burden (ransom and
general cost of war) and loss of Jerusalem, which shows some knowledge and
understanding of the period, although some areas are rather vague and limited in detail,
for example Richard's ‘obnoxiousness’. Overall, it achieved mid Level 2 for AO1.

Judgement is given throughout the answer, for example the response does link back to
the question, stating ‘I agree’ and ‘I partly/partially agree’, but the justification is only weakly
asserted, so this answer achieved Level 2 for judgement.

The answer goes beyond the stimulus points and considers the general cost of war and
the loss of Jerusalem, meaning that there are more than two aspects of content included.
However, the qualities of the response mean that using the ‘best fit’ approach it achieves
a mark in the middle of Level 2.
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Student B (Richard and John)
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Examiner commentary

Level 4 - 15 marks

This response gives an analytical explanation which is directed consistently at the
conceptual focus of the question. It shows a line of reasoning that is coherent, sustained
and logically focused, it therefore achieves Level 4 for AO2. For example, on the first page,
this response delves into the financial burden that the Third Crusade left upon England
referencing the increases in scutage and tallage, in order to simply fund the campaign. It
goes onto explore the ransom itself (100,000 pounds) and details Richard's capture by
Leopold of Austria and Phillip of France. The response links back to the question and the
consequences of the Third Crusade through the fact that England had to endure high
taxes and that the financial impact of such ‘continued to affect the strength of England long
after the Third Crusade.’ There is a clear sense of evaluation brought into the answer when
it references the more positive consequence of securing Christian rights of travel to
Jerusalem, which is explained as a success, although perhaps not a total success as
‘although it allowed religious journeys to take place it does not compare the great expense and
financial struggles in England’.

The final point made by this response is about loss of land in Normandy and how, with
Richard absent in Jerusalem, ‘John became allies with King Phillip of France’ and how this led
to Phillip gaining lands in Normandy which is an important consequence as it ‘greatly
weakened England’s position and left them open to possible invasions.’ The response goes on
to highlight how this latter point was not such an important consequence, as Richard
regained a lot of the Normandy lands upon his return from the Third Crusade. The links
to the question and explicitly focuses on the consequences of the Third Crusade,
introducing an element of evaluation.
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The information and knowledge included is accurate, relevant and precisely selected to
address the question directly. The information is wide-ranging and shows understanding
of the features and characteristics of the period. This response specifically mentions a
wide range of factors relevant to the question such as the taxes involved in financing the
Third Crusade and the ransom itself. It also references wider consequences of the Third
Crusade such as the loss of Jerusalem and issues with lands in Normandy. The range and
depth of knowledge used in this answer means it achieves Level 4 for AO1.

Criteria for the judgement are justified and applied throughout the answer, although less
specifically so in the final paragraph on page four. The response weighs up the factors
throughout the answer and explains that although there were issues with Normandy,
they were resolved and although access to Jerusalem could be seen as a success, its
ultimate loss made the financial burden of the Third Crusade so much harder to bear.
This response focuses on how the financial burden was the biggest consequence and it
mainly does that by weighing issues up throughout the answer. The final paragraph is
somewhat limited in scope stating that other factors ‘link to’ the financial burden, but it
does not fully explain how, and it mentions other factors were ‘resolved’ by John on his
return to England (clearly John’ is a mistake and this should be Richard, but this has not
been penalised). The final paragraph sums up the argument and explains the judgement,
but the criteria being used could be more explicit, for example, explaining that the most
important criterion was the length of time the consequences lasted.

Various aspects of content are investigated in this answer: it includes the stimulus points
and goes beyond them. Overall, using the best-fit approach this response achieved mark
in high Level 4.
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Question (Henry VIiI)
(¢) (i) ‘The main reason why Wolsey fell from power in 1529 was opposition from
the nobility’

How far do you agree? Explain your answer.

(16)

You may use the following in your answer:

+ the Boleyn family
« Catherine of Aragon

You must also use information of your own.

Student A (Henry VIII)
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Examiner commentary

Level 2 - 7 marks

The student has provided some relevant information on the topic, based on the stimulus
points provided, although there are some inaccuracies (the judgement came directly from
the Pope, not via his legate, for example, as the Blackfriars court was adjourned and
Cardinal Campeggio returned to Rome). The response is also a little vague in places, such
as in the final paragraph, where the student refers to Henry becoming very agitated but is
not specific about why. This places the response in Level 2 for AO1.

There is a limited focus on the question as the student has attempted to link the points of
content back to the question but lacks the explicit analysis of how the events described
led to Wolsey's downfall, placing this in Level 2 for the AO2 analysis strand. The student
has stated their judgement at the start and end of the answer, though there is no
justification accompanying this judgement, placing this in Level 1 for the AO2 judgement
strand. Therefore, the best fit for this response was the middle of Level 2.
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Student B (Henry VIII)
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Examiner commentary

Level 4 - 14 marks

The response opens with a clear judgement that weighs up the factors to be discussed.
The content selected by the student is wide-ranging, precise and mainly accurate, scoring
low in Level 4 against AO1. It has mostly been carefully selected to support the analytical
explanation, although on occasion it could be improved if the content selected was more
relevant to the question, for example, in the second paragraph there is a lot of detail
about why Henry wanted the annulment, and this is not linked carefully enough to the
analytical focus of the question.

The line of reasoning is sustained throughout, and the judgement in the conclusion is
justified using criteria, by saying that the failure to get the annulment led to a breakdown
in trust between Henry and Wolsey and then referring back to this in the conclusion,
expressing that the annulment was the long-term cause of his demise. This places the
response in Level 4 against both AO2 strands. The best-fit for the answer overall is
therefore in the middle of Level 4.
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Question (Elizabethan England)

(c) (i) ‘The problem of Elizabeth'’s legitimacy was the main problem she faced when
she became queen in 1558/

How far do you agree? Explain your answer.
(16)

You may use the following in your answer:

+ Anne Boleyn
« royal finances

You must also use information of your own.

Student A (Elizabethan England)
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Examiner commentary
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Level 2 - 6 marks

The student has provided some relevant information on the topic and goes beyond the
stimulus points provided, discussing Elizabeth'’s legitimacy, gender and financial
challenges, although there are some inaccuracies and the response is a little vague in
places. For example, in the first paragraph there seems to be a reference to the papal
bull, issued in 1570, but this is too vague to credit. The AO1 score is therefore low in

Level 2.

The answer is also weaker in Level 2 for the first AO2 strand as the analysis is very limited:
where the student has developed analysis from the content, this is often inaccurate or
based on reasoning rather than evidence. There is a judgement in the conclusion, but the
justification is not secure: Elizabeth did not have to wait for funds before she could rule
the country properly, for example. The AO2 judgement strand therefore scores Level 2.

This creates a best fit that is in mid Level 2.
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Student B (Elizabethan England)
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Examiner commentary

Level 4 - 15 marks

The response opens with a judgement that weighs up the problems to be discussed. The
content selected by the student is wide-ranging and mainly precise. It has been carefully
selected to support the analytical explanation, scoring in Level 4 for AO1.

There is a clear and largely sustained line of reasoning, with judgements justified by
criteria made throughout and leading to a clear conclusion, which makes this response
Level 4 for the judgement strand of AO2. On occasion, the analysis does lose some focus,
placing this low in Level 4 against the first strand of AO2: for example, in the penultimate
paragraph about the foreign threat, where the problem is identified and a judgement is
then made that this was not a significant threat, yet it is not clear why this was concluded.
A more successful approach might have been to avoid writing about the foreign threat
altogether, as the rest of the content is wide-ranging enough for the top mark and the
student is clearly less confident on this matter - they do not, for example, identify that
England and France were at war in 1558. Overall, this response fits best in high Level 4.
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