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Introduction

Section B of Paper 2 assesses the British Depth Study. Candidates answer four questions that

target Assessment Objective 1 (Knowledge and Understanding) and Assessment Objective 2

(Analysis of Second Order Concepts). In 2025, the B paper was sat alongside the P paper, for a

total of 64 marks. There were some changes to the structure of the paper and candidates had

five minutes longer to complete both papers in 2025, following an update to the specification.

Questions 1a and 1b are worth two marks each and were new questions for 2025. In previous

series, candidates were asked to identify two features or characteristics of one topic named in the

question, adding further detail to each one, for a total of four marks. In the new assessment

model, candidates are asked to describe two features of two different topics. They should then

add additional material to develop each feature, or provide context for it. These new questions

follow an identical format to Q1a and Q1b on Paper 1.

Question 2 is scored out of 12 marks and the mark scheme is an identical format to Q4 on Paper

1 and Q2 on Paper 3. This question targets the second-order concept of causation. Two stimulus

points are provided as prompts to remind candidates what they have studied. It is not intended

that the stimulus points are examples of causes, but will indicate or be linked to a wider cause.

Candidates do not have to use the stimulus points and, indeed, should not use them if they do

not recognise them. Candidates should aim to cover three aspects of content in their answer: this

is required to score at the top of Level 3 or in Level 4.

For the final question on the paper, candidates have a choice between Question 3 and Question

4, each scored out of 16 marks. The questions may target any second-order concept, such as

significance, consequence or similarity/difference. This question follows the same principles as

Q5/6 on Paper 1. As with Q2, two stimulus points are provided to prompt candidates. It should be

noted that the stimulus points will usually relate to aspects of content rather than directly

indicating a factor that should be included; their use is not compulsory. There is an expectation

that there will be both depth and breadth of knowledge to access the higher levels.

A number of candidates were able to demonstrate broad subject knowledge that supported

marks being awarded in Level 3. Those answers that moved into Level 4 demonstrated an

understanding of the conceptual focus of the question and provided a supported judgement,

based on criteria; this judgement was often sustained throughout the answer, providing a

coherent line of reasoning that developed to a thoughtful conclusion. The majority of answers at

Level 4 presented a balanced argument but it should be noted that this is not a required

structure, as long as the student’s judgement is in relation to the full conceptual focus of the

question.

At Level 2, candidates usually provided a good range of relevant content but often struggled to

apply this to the second-order concept dictated in the question, often describing the 'how' or

'what' of the topic rather than addressing the question fully. It is important that candidates

consider the question carefully and shape their answers in relation to its focus, whether this be

causation, consequence, change and continuity, similarity and difference or significance.

In the British Depth Study, Q1a and Q1b use a points-based mark scheme, while Q2, Q3 and Q4

are marked using ‘best fit’ against a levels of response mark scheme. Progression in AO1 is shown
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by the candidate’s increasing ability to select information precisely and show wide-ranging

knowledge and understanding. Progression in AO2 is demonstrated by moving from simple or

generalised comments to analytical explanation, showing a line of reasoning which is coherent,

logical and sustained.

The indicative content in the mark scheme is provided as an example of what candidates might

write: it is not a list of what must be included in a response, nor does it give any expectation of

how candidates are expected to structure their responses. Any valid analysis and detail are

rewarded and examiners noted that some candidates demonstrated impressive knowledge and

understanding, that went far beyond the indicative content.
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Question 1

Representing a change from previous series, Question 1 on the paper now consists of two 2-mark

parts. Question 1(a) asked candidates to describe one feature of early Elizabethan society. In

Question 1(b), candidates were asked to describe one feature of exploration in the years 1558-88.

The range of answers for Q1(a) was extremely broad and this was in line with the open nature of

the question. Candidates were able to draw on content from almost every part of the

specification. Many answers described the Great Chain of Being or made reference to some other

aspect of hierarchy in early Elizabethan society. Others described aspects of education, religion,

entertainment, government or poverty: as these might all be considered aspects of a society,

these, too, were rewardable for this question. Some candidates were perhaps prompted to write

about religion or poverty by Questions 3 and 4: content was rewardable here where candidates

went beyond the information included in the question, for example by including details about idle

and deserving poor. Simple copying of key words from other questions was not rewarded.

While most candidates did provide an answer to this question, examiners noted that, of the two

options, this was the one most likely to be left blank. Candidates occasionally chose to write

about problems facing Elizabeth or the Crown, but this content was not relevant for this question.

Responses to Q1(b) typically described one of the key figures linked to exploration from the

course, describing either Drake and his exploits – most commonly the circumnavigation – or

Raleigh and his efforts in Virginia. A large proportion of answers focused on the reasons for

exploration, listing pursuit of trade, money or luxury goods among these; frequent references

were also made to developments enabling exploration, such as improved navigational

instruments, larger and more robust ships and better maps. It was also common to read

responses that described the impact of exploration on relations with Spain. A small minority of

responses referenced the search for the northwest/northeast passage, demonstrating some

extremely detailed knowledge around this topic.

A small proportion of answers incorrectly conflated exploration with English involvement in the

Netherlands, but in general, this question was well answered. The main limiter was a lack of

supporting information, which held answers at one mark.

In both questions, it was evident that the vast majority of candidates understood how to

successfully structure their answers and did not spend too much time doing so, indicating that

they had been well prepared by their teachers.
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These answers are very brief but the candidate does enough to be awarded full marks on

both responses. In each case, a feature is identified and then supported with a relevant fact.

Responses to Q1 do not need to be overly detailed.
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Q1a in this example represents a common approach taken by candidates, who use the

language of the question but then do not support the identified feature with additional

information. Q1b represents a more successful attempt, scoring two marks.

Ensure that you support the feature identified with an additional fact.
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In each case, the candidate identified a feature and then supported this with a relevant fact.

The candidate has incorrectly named the improved ships ‘fireships’ in 1b but the content of

the answer is correct – 'ships were more sturdy with…cannons' – and therefore this scores

full marks.

There are many different ways that supporting information can be selected to contextualise

the key feature.
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Question 2

In Question 2, candidates were asked to explain why relations between England and Spain

became worse in the years 1569-88. They were given the stimulus points of Catholic rebels in

England and English trade in the Netherlands.

Candidates were able to write in detail about the plots surrounding the Catholic rebels in

England, providing, in the lower levels, descriptions of the events surrounding the Northern

Rebellion and other plots and, at the higher levels, explanations of Spain’s involvement with these

and the impact this had on relations. Perhaps fewer candidates were able to make accurate use

of the stimulus point relating to trade in the Netherlands: a common error here was to assume

that England’s trade with the Netherlands was at the expense of their trade with Spain.

A common third point of content was a consideration of the impact of Elizabeth’s refusal to marry

Philip of Spain – though this rejection had been ongoing from around the start of her reign, this

was deemed relevant content for this question, as were explanations centred on the Catholic-

Protestant rivalry between the countries, which were also seen in a large proportion of

responses. Details of Drake’s privateering also proved fruitful as a point of a content. A minority

of candidates was able to explain events relating to English involvement in the Netherlands in the

1580s and analyse their impact on relations. A smaller number used the Spanish Armada as a

cause of worsening relations: this was a valid approach.

Responses that scored in Level 1 were usually brief comments relating to the stimulus points, or

offered more detail that was out of period. Examiners noted, however, that there seemed to be

fewer answers scoring in this level than normal. Level 2 responses were most likely to take the

form of a description of the plots against Elizabeth or similar content, focusing on the narrative

rather than linking to the conceptual focus of the question. This is evidently a part of the

specification that candidates remember well from their course of study and felt confident to write

about.

Candidates scoring in Level 3 offered a similar range of content points but were better able to use

these to demonstrate the impact on relations, analysing each point and considering how it played

a role in the decline. A common approach in Level 3 was to explain an event and then follow up

with a brief analysis in relation to the question, including statements such as, ‘This infuriated

Philip’ with little additional development; while Level 4 responses took a more analytical approach

throughout, selecting very precise evidence that supported strong judgements about main

reasons for the decline. It was also noted that there were some extremely nuanced analyses of

the gradual worsening of relationships that reflected recent scholarship, indicating excellent

engagement with the topic. Some very specific knowledge was included, particularly around the

interplay of treaties and international relations among France, Spain, England and the

Netherlands in the 1580s.

A number of responses were limited to eight marks and precluded from scoring in Level 4

because they did not provide additional content beyond the stimulus points; it was also very

common to see candidates write that, simply, ‘Catholic rebels’ were a reason why relations

became worse, rather than using this as a prompt to draw out a cause, such as Spain’s proffered

support for the rebellions. Candidates should be reminded that the stimulus points are most

likely to indicate or be linked to wider causes.
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Common errors on this question included muddling Mary, Queen of Scots with Mary I and

therefore claiming that she was married to Philip. It was also relatively common for candidates to

lose conceptual focus as they related their knowledge of the various plots or English involvement

with the Dutch. On the whole, the limiting factor was more likely to be a failure to link the content

closely to the conceptual focus of the question, which indicates that candidates were well

prepared in terms of their subject knowledge.
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This response demonstrates some knowledge and understanding in relation to the topic in

the question. There is an attempt to address the conceptual focus of the question – each

point opens with a link to the question – but this is unsustained, resulting in quite a

narrative response. This scored in Level 2.

As well as beginning each point with a reference to the question, aim to finish each

paragraph with a link back to the ‘why’.
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This response covers several points of content, demonstrating good knowledge and

understanding. Each aspect is explained and then some effort is made to link this to the

conceptual focus of the question, although this is generally stated and lacks the analysis

required for Level 4. This answer represents a very common approach at Level 3.

When sharing details of the events of the topic in the question, select these precisely to

evidence analysis in relation to the question.
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This answer focuses consistently on the question. There is well developed analysis in

relation to the conceptual focus of the question and this is supported by precisely selected

evidence which, while succinct, is wide ranging and detailed enough to score in level 4

against AO1. This answer met all the criteria for a Level 4 response and therefore scored full

marks.

Provide a clear answer to the question and then select evidence to support that answer. This

will help you to construct an analytical explanation.
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This answer also scored full marks and has been included as an example of some of the

exceptional knowledge that was demonstrated by candidates in this question. The candidate

demonstrates a detailed understanding of the changing political situation, initially

organising these around the themes of the specification – religious, political and commercial

rivalry. The skilful synthesis of knowledge from across the period has resulted in an answer

that goes well beyond what is expected of a candidate at this level.

Where possible, demonstrate detailed and wide-ranging subject knowledge by, for example,

including dates and names of key events in the period.
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Question 3

Questions 3 and 4 required candidates to analyse a statement related to a debate from the topic

and reach an evaluative conclusion. Where candidates achieved Level 4, this evaluation was most

often evidenced throughout the essay, demonstrating linked analysis and showing nuance.

Conclusions usually involved discussion of the conceptual focus and a weighing up of the

different evidence to reach an overall judgement. Most responses included a judgement, but at

Levels 2 and 3, this was often stated or repetitive, without supplying justifications or selecting

criteria that were relevant to the question. These responses also typically failed to display a

running judgement throughout their answer, instead giving evidence relevant to the question and

not analysing that evidence in relation to the question.

It was noted by the examining team that the vast majority of candidates wrote something for this

question this year, and it was rare to come across an unfinished response, perhaps reflecting the

impact of having slightly longer to complete the examination.

Question 3 had a consequence focus and was the slightly less popular of the two options this

summer, though the total number of responses for each option was quite similar. Candidates

were asked to evaluate the extent to which Elizabeth’s settlement was successful. They were

provided with the stimulus points Elizabeth’s ‘middle way’ and Catholic rebels in England. The

same stimulus point was used in both questions 2 and 3, as this stimulus point was relevant to

both questions. The question was intentionally broad, enabling candidates to draw on a wide

range of content from across key topics one and two of the specification to support their

judgement. It was noted by examiners that, where candidates chose this question, they generally

knew the topic well and understood what the question was asking them to do; overall, examiners

commented that this question was done very well and it was refreshing to read such a range of

different judgements in the answers.

Often, responses extrapolated from the stimulus points by explaining the mechanics of

Elizabeth’s ‘middle way’ – the Acts of Supremacy and Uniformity; the Royal Injunctions – or her

strategic vagueness; or giving detailed explanations of the actions of Catholic rebels and

explaining how these affected the success of the settlement. Other common points of content

included the actions of Puritans in opposition to the settlement, the threat posed by Mary, Queen

of Scots, the actions of the Papacy, including the Papal bull, or the threat posed by Spain, though

examiners noted that this final point was a rarity. A small number of responses cited very detailed

points of content, for example discussing the role of Parliament or the Church in upholding the

settlement, or the importance of the Counter-Reformation in challenging the settlement.

In Levels 1 and 2, responses often focused solely on the narrative of religious tensions within the

period, describing the plots or the events such as the crucifix controversy.

Level 1 responses were rare, mainly giving general comments relating to the religious settlement,

listing its key features or providing basic facts about the plots. Level 2 answers tended to describe

key events in detail, but were unable to make clear links to the conceptual focus of the question.

Responses that moved beyond Level 2 were better able to develop points of content into

evidence to support a judgement.

At Level 3, knowledge was often detailed; strong responses explained the nature of opposition to
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the religious settlement, showing that although it posed a threat, this was effectively dealt with.

However, there was a lack of specific judgement using criteria at this level: responses offered a

stated judgement about the success of the settlement, leaving the justification implicit. At Level 4,

where criteria were given, these were often framed as a consideration of the changing success of

the religious settlement over time – that it was challenged at first but the issue became more

settled later; or the geographical differences were considered, with the settlement being better

received in the south of England than the north.

Common errors generally involved some muddling of terms: some candidates confused Catholics

and Puritans, misunderstood Elizabeth’s religion or mixed up Mary I with Mary, Queen of Scots.

There were also a number of low-scoring responses where candidates wrote about problems

facing Elizabeth on her accession, or details of the Spanish Armada. However, as noted above,

such errors were rare.
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This Level 3 response demonstrates accurate and relevant information and, for each point

of content, a judgement is made about its significance. However, judgement in relation to

the conceptual focus of the question is then stated at the end of each paragraph, rather

than the points made being weighed against each other or judged using criteria. The

conclusion is given with some justification, but this is limited.

When making a judgement about significance, develop specific criteria for making the

judgement and apply these throughout the answer, rather than making generalisations

about relative importance.
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This candidate has demonstrated wide ranging knowledge of this topic, including detailed

facts to support an analytical explanation. Aspects of content are evaluated throughout to

provide a clear and compelling judgement in relation to the focus of the question,

concluding that the settlement ultimately failed because it did not ease religious tensions in

England. The judgement is fully supported and there is a clear line of reasoning throughout

the response. This response scored high in Level 4.

Consider the points you will be making throughout the answer and organise them

coherently so that your line of reasoning is clear throughout the response.
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This additional Level 4 response has been provided as an example of exceptional analytical

explanation. Evidence has been precisely selected to support a thread of judgement that

runs strongly throughout the answer, developing into a very clear evaluation that concludes

with a strongly justified judgement. Criteria for making the judgement are applied

throughout the answer.

Target the top mark on this question by including a clear line of argument that runs from

your introduction through to your conclusion, selecting evidence precisely to support your

analysis.
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Question 4

Question 4 focused on the second-order concept of causation, asking candidates to evaluate how

far the increasing population of England was responsible for the increase in poverty during this

time period. The stimulus points offered were unemployment and bad harvests. This question

targeted the second section of the third key topic of the specification and was marginally more

popular than Q3. Although there were some very strong answers, this seemed to be the question

chosen by candidates who were less confident in their subject knowledge: a significant

proportion of responses scored in Level 2 or at the bottom of Level 3, due to vague, common

sense evidence being used instead of content specific to this specification.

It was common for candidates to extrapolate from the stimulus points and many were able to

explain the impact of the rising population on employment opportunities, or analyse how bad

harvests further affected the population. Going beyond the stimulus points, candidates often

wrote about the process and impact of enclosure, often linking this to unemployment; the impact

of trade embargos on the wool and cloth industry; and the migration of people to urban centres,

with the subsequent issue of vagrancy this caused. A significant minority of responses seen

referenced the dissolution of the monasteries and debasement that occurred during the reign of

Henry VIII: while this content was rewardable, making a clear link between it and the conceptual

focus of the question often proved more challenging for candidates.

At Level 1, candidates provided often vague statements about increased poverty, often making

anachronistic statements, for example blaming the lack of education among the lower classes for

rising unemployment, or highlighting increased migration in the period as a cause of low

employment among English people. There were also a number of references to the 19th century

among answers in this level, perhaps due to candidates drawing on their thematic study

knowledge.

Responses in level 2 were likely to give some more specific relevant content, though again, often

this was based on generalised understanding of the causes of poverty, with little reference to the

period in question. It was noted, however, that a very high proportion of candidates from this

level of the mark scheme up were able to quote some very specific figures about population size

or the amount of income people spent on bread, indicating some good subject knowledge.

Where responses moved beyond Level 2, candidates typically offered more specific points of

content relevant to the period, for example by describing the loss of common land and the

reduction in rural jobs caused by the move towards sheep farming. Responses in Levels 3 and 4

were often able to successfully use aspects of the legislation passed by Elizabethan governments

to support analyses of the causes of poverty, for example by highlighting that local government

was required to provide work for those who needed it. These points of content were analysed in

order to weigh up causes against each other; judgements often focused on which cause came

first, when considering the main cause, or on which cause affected the greatest number of

people. At Level 4, it was common to see carefully selected points of content successfully linked

together to show the complex interplay of causes that led to rising poverty throughout Elizabeth’s

reign.
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This response scored in Level 2 across all strands of the mark scheme. There is some

knowledge and understanding, but this is vague in places; there is some generalisation and

vagueness in the description. There is limited analysis, lacking in development and an

asserted judgement at the end.

Make regular references back to the question through your answer to ensure that your

content fits the conceptual focus. Writing an initial plan may also help with this.
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There are several accurate points of content in this response, demonstrating good subject

knowledge. There is explanation with some analysis, though the candidate does make some

generalisations and the response lacks a strong, sustained line of reasoning. The judgement

is given with some justification, but less explicit criteria. This response scored in Level 3.

Move a response beyond Level 3 by deploying precise knowledge to support your analysis,

rather than explaining the points of content and adding analysis afterwards.
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This response demonstrates wide ranging and detailed knowledge of the causes of

increased poverty in early Elizabethan England. The candidate develops a sophisticated line

of reasoning, with a particularly strong example being the paragraph on urban migration.

Criteria are applied and justified throughout the answer: this is a valid approach. The

analytical explanation throughout, coupled with the precise understanding demonstrated,

brings this response to the top of the level.

Writing a Level 4 response requires you to know the content really well, so that you can

make precise selections and group different points of content under broad headings.
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Paper Summary

Based on the performance seen on this paper, candidates are offered the following advice:

• Ensure that you revise content from all the sections on the specification.

• Take care to learn the topic-specific vocabulary and practise using it.

• A secure understanding of chronology is fundamentally important: carefully check the date

ranges used in questions.

• Use your time wisely – don’t write too much for Q1a and Q1b.

• Aim to write something for every question, even if it is just general knowledge about the

topic: every mark counts.

• Demonstrate depth of knowledge by including specific evidence where possible; this could

include names, dates, statistics or events.

• Remember that the 16-mark question asks you to evaluate the statement in the question.

Plan your answer so that you develop a consistent line of argument.

• Structuring your answer into paragraphs will make your line of reasoning clearer.

• If you run out of space, continue your answer on an additional sheet of paper and indicate

this clearly in your booklet. Ensure that this paper only includes extra material for the B paper

and attach it to the B paper booklet.

• If typing using a word processor, or using additional paper, you should answer the B and P

papers in separate documents.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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