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Introduction

Section B of Paper 2 assesses the British Depth Study. Candidates are required to answer
three questions targeted at Assessment Objective 1 (Knowledge and Understanding) and
Assessment Objective 2 (Analysis of Second Order Concepts). For 2024, the B paper was sat
alongside the P paper, for a total of 64 marks.

Question 1a follows an identical format to Q1 on Paper 1. Candidates should identify two
features or characteristics of the topic named in the question and then add a further detail
which will develop each feature or provide context for it. It is important that candidates
understand that the details need to be connected to the features – four disparate facts are
limited to a maximum of two marks.

Question 1b is scored out of 12 marks and the mark scheme is an identical format to Q4 on
Paper 1 and Q2 on Paper 3. This question targets the second-order concept of causation.
Two stimulus points are provided and these are intended as prompts to remind candidates
what they have studied. Candidates do not have to use the stimulus points and, indeed,
should not use them if they do not recognise them. Candidates should aim to cover three
aspects of content in their answer. The mark scheme has been updated for the 2024 series
with a removal of the Level 2 cap at 5 marks for answers that don’t go beyond the stimulus
points and a reference to three or more aspects of content in Levels 3 and 4.

For Question 1c, candidates have a choice between (i) and (ii). The questions may target any
second-order concept, such as consequence or similarity/difference. This question follows
the same principles as Q5/6 on Paper 1. As with Q1b, two stimulus points are provided to
prompt candidates. It should be noted that the stimulus points will usually relate to aspects
of content rather than directly indicating a factor that should be included; their use is not
compulsory. There is an expectation that there will be both depth and breadth of knowledge
to access the higher levels. Again, the mark scheme has been updated for the 2024 series
with a removal of the Level 2 cap at 7 marks and a reference to three or more aspects of
content in Levels 3 and 4.

A good proportion of candidates were able to demonstrate broad subject knowledge that
supported marks being awarded in Level 3. Those answers that moved into Level 4 showed a
good grasp on the conceptual focus of the question and provided a supported judgement,
based on criteria; this judgement was often sustained throughout the answer as well as
forming the basis of the conclusion, showing careful planning and a coherent line of
reasoning. The majority of answers at Level 4 presented a balanced argument but it should
be noted that this is not a required structure, as long as the student’s judgement is in relation
to the full conceptual focus of the question.
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At Level 2, candidates would usually provide a good range of relevant content but often
struggle to apply this to the second-order concept dictated in the question, often describing
the 'how' or 'what' of the topic rather than addressing the question fully. It is important that
candidates consider the question carefully and shape their answers in relation to its focus,
whether this be causation, consequence, change and continuity, similarity and difference or
significance.

Within section B, Q1a uses a points-based mark scheme, while Q1b and Q1c are marked
using ‘best fit’ against a levels of response mark scheme. Progression in AO1 is shown by the
student’s increasing ability to select information precisely and show wide-ranging knowledge
and understanding. Progression in AO2 is shown by a response moving from simple or
generalised comments to analytical explanation, showing a line of reasoning which is
coherent, logical and sustained. Centres are also reminded that the indicative content in the
mark scheme does not imply what must be included in a response, nor does it give any
expectation as to how candidates are expected to structure their responses. Any valid
analysis and detail are rewarded and examiners noted that some candidates demonstrated
impressive knowledge and understanding.

GCSE History specification and assessment changes

This note is a reminder that minor changes are being made to the Pearson Edexcel GCSE
History specification content and assessment model: assessment and language changes
apply from the June 2025 exam series onwards, and content changes from the June 2026
exam series onwards.

We strongly recommend, if you haven't already, that you familiarise yourself with these
changes in time for the start of the new academic year in September 2024. Some options are
affected more than others, but all options are affected by the assessment changes.

Below is a link to the summary guidance document, which will help you to find all the specific
information and guidance available to help you take on board these changes:

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-
learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

If you have any queries, please contact Mark Battye, our History subject advisor, at
TeachingHistory@pearson.com
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Question 1 (a)

In Q1(a), candidates were asked to describe two features of education in early Elizabethan
England. The majority of candidates were able to identify two aspects of education in this
time period. Popular answers included describing the differences in education for rich and
poor, and for boys and girls. A large number of responses referenced specific education
systems such as grammar, petty and dame schools, or Oxford and Cambridge universities. A
number of responses referred to the literacy rates through the period of the course. In a
majority of cases, candidates were able to support their chosen feature with relevant
information, for example by detailing what was learned at a petty school.

Common mistakes included over-emphasising the role of the Church in education, or that
education was only available to boys and/or the rich. In some cases, candidates attempted to
draw on their wider knowledge outside of the topic to support their points, for example by
describing the technology lacking in Elizabethan schools, and this was rarely rewardable. In
general, though, there were few zero-score responses to this question, demonstrating that
the majority of candidates were able to write something relevant about education at the
time.

The vast majority of answers were well-structured to meet the demands of the mark scheme
and it was rare that answers were continued on additional paper, demonstrating that
candidates have been generally well-taught on how to approach the question and the
importance of not spending too much time on it.
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The candidate has identified two key pieces of information relevant to
the question. However, they have attempted to draw on their
knowledge of entertainment in support of the first feature and
provided a basic inference in support of the second: neither of these is
a valid approach to meet Assessment Objective 1. Therefore, this
answer scores 2 marks.

Ensure that each key fact is backed up with a supporting piece of
evidence that is drawn from your historical knowledge of the topic.
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This candidate has demonstrated good knowledge of early Elizabethan
education. There are some small errors, for example in the age ranges,
but as there are two accurate features with some accurate supporting
information, the candidate was not penalised for these. This response
scored full marks.

The use of subject-specific key words is to be encouraged, particularly
in low-value questions like this where they help to demonstrate good
subject knowledge succinctly.
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This response identifies the different types of education available to
different social classes. The supporting evidence is a little thinner on
the second feature but the candidate has written enough to be
awarded four marks.

There is no single correct answer to Q1(a) and a broad range of
content can usually be rewarded, so always aim to write something
relevant to the topic.
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Question 1 (b)

In Q1(b), candidates were asked to explain the reasons for the defeat of the Spanish Armada.
They were given the stimulus points of Sir Francis Drake and the use of fire ships. The former
of these was most commonly developed into an explanation of Drake’s raid on Cadiz and the
subsequent delay to the Armada, with some candidates also able to link the experience
Drake gained of sailing and of Spanish naval tactics whilst privateering in the decades
preceding the event. A majority of candidates were familiar with the fire ships tactic, with
some able to go into great detail about the impact these had on the Spanish formation.

Other common points of content included the lack of experience of the Duke of Medina-
Sidonia and his poor sea legs, the lack of communication with the Spanish troops on land,
the mistakes made in the stocking and staffing of the Spanish ships, and the impact of the
weather in the Channel, subsequent to the events at Gravelines. Many candidates were able
to write in detail about the tactics used by the English ships; a few referenced the long-term
failure of the Spanish to secure deep water ports in the Spanish Netherlands.

Common misconceptions included confusing Drake with Medina-Sidonia: a proportion of
candidates thought that Drake had led the Armada. A number also incorrectly extrapolated
from the fire ships stimulus point, indicating that this was the name given to the smaller
ships used by the English, though, in many cases, the description of how these smaller ships
were used to effect the Spanish defeat was expressed in such a way that it was rewardable. A
small minority of candidates confused the events of the Spanish Armada with the attempt to
colonise Virginia. It was not uncommon for students to write at length about Drake’s activities
prior to the Armada, for example the circumnavigation, which was usually not linked closely
enough to the conceptual focus of the question to be rewardable.

In terms of structure, it was evident that many candidates understood the requirement to
write three points of content and these were most commonly provided within a point-
evidence-explain structure, though other successful approaches were also used widely. The
examining team noted that candidates scoring in Level 4 were able to express their ideas
articulately, making use of subject-specific vocabulary. Often, responses in this band were
formed around factors that were supported by several points of content. For example, a
candidate might identify English tactics as a reason for the defeat and support this with an
explanation of fire ships and the use of smaller, quicker ships. This approach assisted
candidates in forming analytical explanations, giving them access to the highest level in the
mark scheme.

9 GCSE History 1HI0 B4



At Level 3, it was more common for responses to provide an explanation of a specific aspect
of the defeat and to then briefly analyse how this led to the defeat. It was common for
candidates to have some really excellent knowledge at this level, but to share a great deal of
it at the expense of the analysis required to progress against AO2. The picture was similar at
Level 2, where subject knowledge was usually supported with a comment about it weakening
the Spanish or simply, ‘This led to the defeat’, without any explanation of how. In some cases,
candidates wrote a detailed narrative of the events of the Armada without referencing the
causation focus of the question.

It was pleasing, however, to see how much knowledge candidates had in general about this
topic. The examining team noted that there were considerably fewer blank answers and,
anecdotally, fewer scoring in Level 1 than in previous years, demonstrating that this area of
the specification is well-taught by centres and popular with candidates.

10GCSE History 1HI0 B4



11 GCSE History 1HI0 B4



12GCSE History 1HI0 B4



This Level 4 response demonstrates detailed knowledge, with relevant
content selected to support the analysis of the reasons for the Spanish
defeat. There is a consistent line of reasoning that is directed at the
conceptual focus of the question. This response scored full marks.

Provide a clear answer to the question and then select evidence to
support that answer. This will help you to construct an analytical
explanation.
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This response demonstrates good subject knowledge. The candidate
has offered three points of content, explaining how each one affected
the outcome of the Armada. The analysis in relation to the conceptual
focus is a little thin, however. This response scored high in Level 3.
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Ensure that you develop your explanation to fully address the question
– for each point of content, in this case, explain why this led to the
defeat.
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This response demonstrates wide-ranging knowledge and
understanding of the reasons for the Armada’s defeat. Points of
content are paired with analysis of how they contributed: this is done
particularly well in the first paragraph. This responses scored in Level
4.
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One possible route to Level 4 is by grouping points of content together
to support an overall statement in relation to the conceptual focus of
the question.
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Question 1 (c)(i)

Q1(c) required candidates to analyse a statement related to a debate from the topic and
reach an evaluative conclusion. Where candidates achieved Level 4, this evaluation was most
often evidenced throughout the essay, demonstrating linked analysis and showing nuance.
Conclusions usually involved discussion of the conceptual focus and a weighing up of the
different evidence to reach an overall judgement. Responses in Levels 2 and 3 often included
a judgement, but this was often stated or repetitive, without supplying justifications or
selecting criteria that were relevant to the question. These responses also typically failed to
display a running judgement throughout their answer, instead giving evidence relevant to the
question and not analysing that evidence in relation to the question.

It was noted that there were few blank responses to Q1(c) this year.

Q1(c)(i) had a significance focus. Unusually, this question proved more popular among
candidates this year than the causation focus offered in Q1(c)(ii). Candidates were asked to
assess whether English Catholics posed the most significant challenge to Elizabeth I’s
religious settlement in the years 1558-68. The question drew on content from the first part of
the specification, specifically section 3 ‘Challenge to the religious settlement’, and the dates
were selected with this content in mind. The stimulus points provided were recusancy fines
for not attending church and the Puritan campaign against crucifixes.

A majority of candidates were able to develop accurately from the stimulus points, with links
often carefully made between the fines and the Catholic reticence about attending the new
church services, sometimes developed to make a judgement about the significance of this
threat. Similarly, many candidates were able to describe the campaign against crucifixes and
make the judgement that this was significant because Elizabeth was forced to make changes
as a result.

Additional points of content commonly included the vestiarian controversy and the support
of the Papacy for English Catholics, specifically in telling them not to attend Church of
England services. Support for English Catholics from France and Spain, and the arrival of
Mary, Queen of Scots, in England were less commonly used but did appear in a minority of
responses. Some candidates wrote in detail about the training of Catholic priests abroad and
the hearing of mass in private, using this as evidence of the Catholic threat being widespread.

Level 4 answers typically understood the broader issue of wealthier Catholics being content
to pay recusancy fines, thus continuing to undermine the religious settlement. Candidates at
this level were also able to expand on their analysis of the Catholic challenge by detailing
loyalty to the Pope and continuation of mass in private. Another common feature of Level
responses was the ability to combine analysis of the Puritan campaign against crucifixes with
the vestiarian controversy. It was gratifying to see a wide range of criteria being developed to
judge significance in this level.
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Level 3 answers mostly showed good contextual knowledge and focused analysis, but the
latter was often superficial or implied, along with the judgement. For example, many
students at this level concluded that the Catholic challenge was more significant because
‘there were more of them’, without developing this into an analysis of why this was
significant.

A significant number of candidates missed the focus of the question, explaining the reasons
why Catholics and Puritans opposed the religious settlement, rather than discussing the
significance of these challenges. Responses of this nature were likely to score in levels 1 or 2,
providing some relevant content about the opposition but not selecting this carefully enough
in relation to the question or developing the explanation to analyse the significance of the
challenge posed. A number of other responses scored in level 1 because candidates had
focused on the challenges Elizabeth faced in general, rather than considering the challenges
to the religious settlement specifically.

Candidates largely stuck to the date range provided, indicating that they have been well-
prepared for the exam. A number of candidates did use the Northern Rebellion and/or the
later plots as points of content to extend their answers. A large sample of answers indicated
that, where this content was present, it usually accompanied rewardable content. Some
candidates did successfully use the rebellions as criteria for making a judgement about
significance, indicating, for example, that the Catholic threat was more significant because it
eventually led to rebellion.
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This response is typical of many Level 2 responses to this question. The
candidate is able to describe three points of content in relation to the
question. There is limited explanation in relation to the question, with
the focus being mainly on why the different religions opposed the
settlement, rather than on the extent of their opposition.

Address the conceptual focus in the question more directly by making
sure you link each point of content to it – ie, explain how each of the
things you describe posed a threat to Elizabeth’s religious settlement.
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This response is a clear and detailed analytical explanation. Wide-
ranging and carefully selected knowledge is used to support points
being made about the significance of different challenges to the
religious settlement. The reference to the conceptual focus of the
question is evident throughout the essay. This response scores at level
4 across all strands of the mark scheme and was awarded full marks.

Responses like this require you to know the content really well, so that
you are able to precisely select knowledge that fits with your answer,
rather than relaying knowledge and then adding some explanation
afterwards.
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Question 1 (c)(ii)

Q1(c)(ii) had a causation focus. Candidates were invited to assess how far poor planning was
the main reason for the failure of the first colony at Virginia. The focus was specifically on the
first colony as there is a dearth of evidence to clarify why the second colony failed. The
stimulus points were Sir Walter Raleigh and the lack of food supplies. This question drew on
content from the final section of the specification.

It was noted that, where candidates attempted this question, they tended to have strong
subject knowledge. There was evidently detailed knowledge of Raleigh’s plans, with a majority
of responses referencing the issues caused by the number and experience of the men on the
voyage, for example, referring to their skills and social class. The leadership of Grenville and
Lane was also regularly cited as a reason for the failure. A large proportion of answers
referenced the wrecking of the Tiger and made a link between this and the lack of food
supplies, with many then developing this to explain how it led to issues with the indigenous
population. There was strong knowledge of the deteriorating relationships between the
colonists and the indigenous people, including the spread of disease from the colonists and
the fear of witchcraft, and the incident of the lost silver cup. It was notable how many
candidates referred to the indigenous people as Algonquians, indicating some careful
teaching of subject-specific vocabulary, though not using this term was not a barrier to
achievement.

Common errors included placing Raleigh on the journey itself; conflating this expedition with
the later one and identifying the Spanish Armada and the resupply issue as a reason for the
failure of the first colony; and describing elements of the Spanish Armada narrative as part of
the story of the colonisation. Many candidates referenced the lack of women on the voyage
and, while this is accurate, they were unable to make a clear link between this and the failure
of the colony, which did not exist for long enough for the lack of births to be significant.

At Level 4, responses tended to organise the causes of failure carefully, analysing the impact
of each one and reaching a clear evaluation as a result. It was pleasing to see candidates at
this level discussing the interplay of factors and evaluating them. The most commonly used
criteria for making the judgement seemed to be the impact of causes in the long-term and
the short-term.

Where candidates scored in Level 3, typically the response had detailed knowledge but there
was a lack of analysis in relation to the question. As noted above in relation to Q1(b),
candidates often related a lot of knowledge but then did not balance this with analysis in
relation to the conceptual focus of the question, leaving the judgement vague. It is clear that
a lot of candidates had spent a substantial amount of time learning the content but perhaps
at the expense of practising its application.
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Level 2 responses also demonstrated this pattern. Many responses in this level told a
detailed narrative of the first colony at Virginia, adding in phrases such as ‘This led to the
colony’s failure’, but not developing this statement any further. This limited what could be
achieved against AO2. However, this strong subject knowledge meant that there seemed to
be fewer responses held in level 1 for this question.
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This response demonstrates generally good knowledge. There is a
good range of points but it is lacking in specific detail in parts. There is
a good focus on the question, showing some analysis, and an overall
judgement with some justification. This is a strong Level 3 answer.

Improve your analysis in relation to the question by evaluating ‘how
far’ each problem described was responsible for the overall failure of
the colony. This will help you to form a more detailed judgement in the
conclusion.

34GCSE History 1HI0 B4



35 GCSE History 1HI0 B4



36GCSE History 1HI0 B4



37 GCSE History 1HI0 B4



In this Level 4 response, the candidate has brought together detailed
subject knowledge under carefully chosen factors and analysed the
importance of these in the failure of the expedition. There is a clear
focus on causation throughout, with a coherent structure and leading
to a supported judgement.
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When making a judgement, focus on evaluating your chosen content
against criteria you have chosen. Your conclusion should answer the
question directly but you should also aim to explain why you have
come to that answer.
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Paper Summary

Based on the performance seen on this paper, candidates are offered the following advice:

Ensure that you revise content from all the sections on the specification.
Take care to learn the topic-specific vocabulary and practise using it.
A secure understanding of chronology is fundamentally important: carefully check the
date ranges used in questions.
Use your time wisely – don’t write too much for Q1a.
Aim to write something for every question, even if it is just general knowledge about the
topic: every mark counts.
Demonstrate depth of knowledge by including specific evidence where possible; this could
include names, dates, statistics or events.
Remember that the 16-mark question asks you to evaluate the statement in the question.
Plan your answer so that you develop a consistent line of argument.
Structuring your answer into paragraphs will make your line of reasoning clearer.
If you run out of space, continue your answer on an additional sheet of paper and indicate
this clearly in your booklet.
If typing using a word processor, or using additional paper, you should answer the B and P
papers in separate documents.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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