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Introduction

Examiners commented that most students seemed to find the paper accessible and were
confident in tackling the various questions. They coped well with the range of question styles,
which covered all four Assessment Objectives, and they responded particularly well to the
enquiry ‘package’ in question 3.

Questions on this paper cover all the Assessment Objectives but over half of the available
marks are for question 3, which focuses on sources and interpretations. These questions
form a coherent package leading to a final question in which students, having explored the
utility of the provided sources, analyse the different views presented in the interpretations
and the reasons for those differences, and are then invited to judge the extent to which they
agree with one of the interpretations. It is therefore important that students appreciate
the difference between sources and interpretations, and the focus of different parts of
question 3.

In particular, there are still a number of students who find it difficult to explain why
interpretations differ in question 3c. When they are asked about a reason for the different
views, students should remember that the authors have constructed these interpretations
and chosen to present them in this specific way. The most common explanation was that the
authors had chosen to place weight on different sources, but it is important to support this
with details from the interpretations and the sources in order to meet the mark scheme
requirement that ‘An explanation of a reason for difference is given, analysing the
interpretations. The explanation is substantiated effectively’. It should also be noted that
it is not possible to provide effectively substantiated reasons why the interpretations are
different, based on such things as where and when the interpretations were published,
unless it is assumed that everyone writing in a specific year shared the same view.

The focus of question 3d is on the interpretations and students who provide their own view
of the issue in the question are unlikely to access the higher levels of the mark scheme.
Similarly, every level of the mark scheme above Level 1 refers to ‘interpretations’. There is no
expectation that both interpretations are dealt with in equal depth, but both should be
examined explicitly. Answers which only analyse one interpretation can score above Level 1 if
they perform well in other strands of the mark scheme but are unlikely to achieve a high
mark.

The use of contextual knowledge is an important element in this evaluation, but it must be
precisely selected to support the evaluation and not just used to display knowledge of
aspects of the topic which the candidate has revised but which are not relevant to the
enquiry. Candidates should be reminded that the content from the sources provided may be
used to provide contextual knowledge for the interpretations.
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Students have already explained the difference between the interpretations in question 3b
and will have used this knowledge in their answer to question 3c as they review the
alternative views being offered. A feature of strong answers is to show an understanding of
how the authors have conveyed their different views. This could be through their use of
language, the tone of their writing, their choice of details to include or omit, and their
decision of how to present their material. Answers need to show an understanding that the
author has chosen what language to use or what to emphasise; they do not need to judge
how effective this. This is even more effective if it is worked into the answer rather than left
as a stand-alone comment. For example, ‘the author presents this as a positive aspect’, ‘the
interpretation focuses on… and omits …’, ‘the language is very critical’ or ‘only including this at
the end plays down its significance’.

A full range of responses suggest this question was accessible to students of all abilities and
full answers were generally provided, showing that timing wasn’t generally an issue on this
paper.

GCSE History specification and assessment changes

This note is a reminder that minor changes are being made to the Pearson Edexcel GCSE
History specification content and assessment model. Assessment and language changes
apply from the June 2025 exam series onwards, and content changes from the June 2026
exam series onwards.

We strongly recommend, if you haven't already, that you familiarise yourself with these
changes in time for the start of the new academic year in September 2024. Some options are
affected more than others, but all options are affected by the assessment changes.

Below is a link to the summary guidance document, which will help you to find all the specific
information and guidance available to help you take on board these changes:

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-
learning-materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

If you have any queries, please contact Mark Battye, our History subject advisor, at
TeachingHistory@pearson.com .
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Question 1

This question requires students to make two inferences from a source. Students need to be
sure that the inferences they make from the source are not based on their own knowledge as
this question assesses AO3 and no marks are available for AO1 (knowledge and
understanding). They also need to ensure the inferences they make relate to the enquiry in
the question. Most candidates scored well on this question and very few answers gave
inferences which could not be supported by reference to the pictures.

The focus of the question was about War Communism. There were two marks available for
each valid inference – one for the inference itself and one for the supporting information.
Most students seemed to understand how to make an inference, and most used the content
of the source to provide support for the inference. Such students tended to make inferences
about the reaction of the peasants, which could be referenced by the facial expressions or
signs of helplessness, or the force used by the soldiers, which could be referenced by the use
of weapons. A small number of students occasionally made comments which were not about
War Communism, but were about the condition of the peasants more generally.

It should be recognised that details from the source can only be rewarded if they are
provided as support for an inference. No marks were available for students who provided
simple descriptions of the source as inferences.
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The first inference is valid and is supported by appropriate evidence.
However, the second inference is not valid as it is not about War
Communism.

Students should ensure the inference is about the focus of the
question.
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This student has made two inferences about War Communism
supported by direct reference to the source, so gains full marks.

Think about the space provided – inferences do not need to be
explained in great detail and a single sentence is enough.
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Question 2

In question 2, the focus will always be on causation but the question does not require a
judgement to be made or for the answer to prioritise or show interaction of factors and no
marks were available to reward such evaluation, however strongly argued. Instead, the most
successful candidates showed a consistent analytical focus throughout their answers and
many were able to access Level 4 by doing so.

The stimulus points in the question will often be useful reminders to candidates of specific
areas of content about which they can write. Students do not need to use these stimulus
points but there is an expectation that there will be some depth of knowledge at the higher
levels, shown by three discrete aspects of content being covered, although this does not
mean candidates need to identify three different causes or events.

A number of answers remained at Level 3, despite excellent knowledge, because they missed
the focus of the question. The mark scheme’s bullet point for Assessment Objective 2
(analysis) at Level 4 expects an analytical explanation, directed consistently at the conceptual
focus of the question. Candidates who responded to the topic rather than the key idea were
unlikely to achieve high marks. Those who did reach Level 4 realised that the topic provides
the context but that there is a specific focus, which the analysis should address.

In this case, question 2 was about why the Provisional Government was unsuccessful. Many
students had excellent knowledge and examiners commented on the number of impressive
answers. There were also good explanations. High scoring answers often stressed that the
lack of legitimacy of the Provisional Government due to lack of elections, the continuation of
the war and the rising significance of the Bolsheviks all contributed to the lack of success of
the Provisional Government.

There were a lot of high-quality responses to this question, with even the weaker responses
in terms of AO1 and AO2 organising their answer into 2-3 structured paragraphs with an
aspect addressed in each. At the top of L4 responses were highly analytical and were able to
demonstrate this level through some quite sophisticated linking of the causes of the downfall
of the Provisional Government. Responses in lower levels were reasonably successful in
describing relevant issues and then providing at least a superficial link to the causal nature of
the question.

The main issue which kept candidates at level 2 or below was in chronological confusion,
resulting in a significant minority of responses discussing aspects of the Tsarist regime, or
blaming problems on Rasputin, or moving beyond the scope into the events of the Civil War.
This held a number of responses back as it left little which was rewardable within the
question focus.
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This response just gets into Level 3 for AO2. There is a good
explanation at the end of the first paragraph and there is consistent
awareness of how the points relate to the question. For AO1, the
answer received a Level 2 mark as the supporting material was
accurate and relevant. Overall, the answer received a low level 3 mark.

Make sure each point is explained (not just stated) and try to include
precise details to support each point of analysis.
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This answer is fully focused on the question throughout and provides
precise and wide-ranging details to support the analysis. The answer
achieved Level 4 for both Assessment Objectives.

Make sure you address the focus of the question and not just the
topic.
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Question 3 (a)

Question 3(a) targets the ability to analyse and evaluate source utility and, in doing so,
introduces the enquiry which will be dealt with in further detail in questions 3(b), 3(c) and
3(d).

In question 3(a) students are expected to evaluate the usefulness of the content, taking
account of the provenance of the sources and applying contextual knowledge in making
judgements about the utility of the sources as evidence for the specific enquiry, in this the
experience of women in the Soviet Union under Stalin. These strands in the mark scheme are
linked and should be dealt with together, rather than in isolation.

Students found the sources accessible and were confident in showing that the content of the
sources was relevant for the enquiry and therefore useful. They could also make a number of
points about the significance of the provenance for the usefulness of the content, although
sometimes this consisted of basic statements rather than a developed explanation. When
considering provenance, generic comments about a source being biased (with no
explanation of how that bias could be detected or why it occurred) or about the source being
reliable because it came from the time under investigation, could be made without any
reference to the individual source and therefore remained at Level 1. This type of generic
assumption was seen when some answers assumed that the authors of the sources would
be biased or that a source’s accuracy would be affected by the passage of time.

At Level 2, developed comments were made about the content of the sources, for example,
the evidence source B provided about the conditions of women in the Soviet Union. This was
often backed up by contextual knowledge about how Stalin had renewed the focus on the
family to increase birth rates as well as encouraging women to work to achieve the Five-Year
Plans.

There were also good comments made about the provenance of the sources, for example
that Source C was designed to set out the aims of the USSR rather than to show what these
aims had achieved. When analysing Source B, many candidates made basic comments about
newspapers being biased and exaggerating without considering the content of the source in
this explanation.
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However, some very good answers could not access the higher marks because they did not
include contextual knowledge. Contextual knowledge is mentioned at every level of the mark
scheme and failure to include it limited a number of otherwise good answers. Students
should recognise that it is not enough to repeat a detail from the source and assert that this
can be confirmed from the candidate’s own knowledge or to give generalised comments such
as ‘I know that Stalin treated women badly’ – some additional detail is needed as a
demonstration of that own knowledge. Contextual knowledge should be relevant to the
enquiry and used to assess the source, for example to add detail about something
mentioned in the source, to add weight to an aspect of the provenance, to place the source
in a broader context, or to assess whether the source gave an accurate view or showed a
typical situation.

At Level 3, comments need to consider the effect of an aspect of the provenance on the
usefulness of the source content, and contextual knowledge should be integrated into the
process of reaching a judgement, not simply provided as information. Many candidates did
not see the significance of a critical newspaper article in a Soviet controlled newspaper,
Source B, and made points which were not joining up the content of the source to its
provenance. This did not prevent students from reaching level 3, but it suggested that many
students relied on learned phrases to accompany certain source types.

It is important to note that the question asks about the usefulness of the sources in relation
to a specific enquiry. Sources should not be dismissed because they do not cover every detail
that might be helpful in an investigation and students should recognise that unreliable
sources can be very useful.

Similarly, the focus should be on assessing the usefulness of what is in the source rather than
listing details which are not mentioned. It can be valid to note the limitations of a source but
these points need to be used in an overall evaluation of the usefulness of the source; an
answer which focuses on ‘missing’ information without weighing the positive aspects of the
source, is unlikely to score highly. If the answer identifies omissions from the source as
limitations on its usefulness, this could be linked to a consideration of the provenance,
showing whether this is the result of lack of knowledge or deliberate omission.

The question asks ‘how useful’ the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. Good answers made clear the
criteria being used to assess the usefulness for the enquiry of the sources, weighing the
value of the content in the light of the provenance and the candidate’s own knowledge.
Various criteria could be used, for example accuracy of detail, reliability, the relevance of the
source, the way it could be used by the historian, and how representative the source is.
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However, there is no requirement to compare the sources or to use them in combination and
no marks are available for this. Students who focused on comparisons between the sources
often failed to develop their judgement on each source properly; if this approach is used, it is
important that the answer still comes to a judgement on each individual source.

Very few answers only considered one source but it should be noted that every level of the
mark scheme refers to ‘sources’ and therefore answers which do not consider both sources
cannot access high marks.
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The answer starts as a typical L1 approach, with the basic comment
that it is ‘from the time’ and from a woman and what she had to do. It
then makes an inference about the Party’s attitude towards women,
moving the content strand into L2 but with no discussion of
provenance or use of contextual knowledge (L2 overall).

The treatment of Source C recognises that the provenance of the
source means it is a statement of policy rather than a statement of
fact. It uses the content to say that the source does show how the
USSR promised to help women but there is no use of contextual
knowledge.

Both sources are placed in L2 and therefore it is placed as mid-level.

Make sure you use contextual knowledge to evaluate the source.
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This is a good example of how candidates do not need to write in
quantity to achieve the highest marks for this question. Level 3 is
achieved for both sources. The candidate uses contextual knowledge
to effectively evaluate the content of the sources, not just as evidence
of what they know.

Rather than making several points about the source content, make
sure you cover content, provenance and contextual knowledge.
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Question 3 (b)-(c)

In question 3(b), students are asked to identify a difference in the overall views being offered
in the interpretations; these do not necessarily contradict each other but they do provide
alternative views. The answers should identify the key difference but also provide support
from each interpretation to demonstrate that difference.

Many answers recognised that the two interpretations offered different views about the
experience of women in the Soviet Union under Stalin’s rule and could select detail from the
two interpretations to support the explanation of that difference. However, some answers
simply selected details from the interpretations without explaining how these demonstrated
the difference in the overall views.

It is important for candidates to remember that the focus of this question is to identify the
differences between the views rather than identifying differences of surface detail as the
latter can only be awarded marks in Level 1. Responses which asserted differences without
support for example stayed in level 1.

Level 2 was achieved when the candidates indicated a clear difference of view and supported
it with detail from the extracts. It was pleasing to see that many candidates were able to
score full marks.

It is important that students recognise the relationship between questions 3(b) and 3(c).
Having identified that the two interpretations offer different views, students are asked to
suggest a reason why these different views have been reached. They should be able to
support their answer with reference to the interpretations but they should also make sure
that their answer to 3(c) does not simply repeat their answer to 3(b).

In regard to question 3(c), it is clear that candidates have become more confident in
answering this question, particularly those who understood that historians use sources as
the building blocks to form views and interpretations. These candidates often used Sources B
and C to exemplify this historical process.

The focus here is on the process by which the historian produces their interpretation. Where
answers suggested that when carrying out research the authors had placed weight on
different sources, candidates could easily score the full 4 marks by linking details in the
interpretations with details in Sources B and C. However, this should be explained with
references to both the interpretations and the sources rather than merely stating that ‘the
author of Interpretation 1 might have used Source C’. They should also try to avoid
statements such as ‘Interpretation 2 supports Source B’ as this suggests they have not
understood the relationship between the sources and the interpretations.
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Alternative explanations also recognise that the historian’s approach may affect their
research and conclusions. For example, whether an historian focuses on quantitative
improvement or qualitative improvement, or how broad their coverage is, eg Interpretation 1
focuses on the experience of women as employees, whereas Interpretation 2 deals with
women’s experience more broadly. Here again, the explanation needs to be supported by the
use of the interpretations. Therefore, speculation that the difference in interpretation is a
result of their provenance, for example the date that the interpretations were produced, is
not valid as it cannot be supported with explicit details. The full reasons for this are explained
in the Getting Started Guide on pp 43-44. As stated in Getting Started: ‘Students should
distinguish between their comments on contemporary sources and on these texts.
Responses based on matters such as the origin or time of production of these secondary
works are unlikely to be valid for this question.’
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The answer for question 3b shows clear analysis of the interpretations.
A key difference in view has been identified and supported with
evidence from both interpretations.

The answer for question 3c has given a valid reason for the difference
in view and has been able to evidence that reason from the
interpretations.

Level 2 was achieved by both responses.

Make sure you are able to evidence the reason you have given.

25 GCSE History 1HI0 30



26GCSE History 1HI0 30



In question 3b, the candidate has understood the content of the
interpretations but has left the difference between them implicit,
meaning the mark remains in level 1.

In question 3c, no valid reason is given for the difference, the answer
merely restates the content of the interpretations, therefore no marks
are achieved.

Make sure you are showing the difference in views about the enquiry
and not simply the difference in individual details.
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Question 3 (d)

Question 3(d) carries the highest number of marks on the paper. Successful students will
have already seen how the views in the interpretations are different, why this might be the
case and, in completing 3(a), have understood that there is likely to be evidence in support of
both interpretations. They are now asked how far they agree with one of the interpretations.
The strongest answers to 3(d) therefore focused clearly on the interpretations themselves,
reviewing the alternative views and coming to a substantiated judgement. Students need to
recognise that they are not being asked to treat the interpretation as a source and evaluate
its reliability or usefulness but to explain whether they think the historian has offered a valid
view.

The use of contextual knowledge is an important element in every level of the mark scheme
but it must be precisely selected and linked to the evaluation of the interpretation rather
than being offered as an answer to the enquiry question. At the same time, merely asserting
agreement with points in the interpretation by saying ‘from my own knowledge I know this to
be true’ is not sufficient evidence of contextual knowledge.

Some answers attempted to discuss the experience of women in the Soviet Union under
Stalin without reference to the interpretations. This approach misses the focus of the
question, which is about making a judgement on the view offered in Interpretation 2.

Students often used details from Interpretation 1 to counter the view in Interpretation 2. At
all levels of the mark scheme answers are expected to analyse both interpretations and
discuss the difference in the views being offered, so answers should be explicit in their
references to the Interpretations rather than presenting this as their own knowledge. As
stated above, the interpretations do not need to be dealt with in equal depth but both should
be examined explicitly.

Examiners reported some impressive answers to 3(d) and many students were able to
engage confidently with the interpretations, taking a range of approaches. In addition, some
of the strongest answers were able to show how the differences of view in the two
interpretations were conveyed, for example through the use of language, tone, selection or
omission of detail, and emphasis created by the structure of the interpretation.
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It is expected that students will reach a judgement when answering this question and the
strongest students developed their evaluation throughout the answer, creating a consistently
argued response. Less successful answers offered points to support the views expressed in
interpretation 2, then used interpretation 1 and contextual knowledge to challenge those
views, before reaching the view that interpretation 2 was ‘somewhat accurate’ or saying that
they ‘partially agreed' with the view in Interpretation 2. In these answers, there was little
sense of evaluation, simply an explanation of the different views, with the acknowledgement
that each had some valid points. The strongest answers to question 3(d) therefore focused
clearly on the interpretations themselves, integrating evaluation while reviewing the
alternative views and coming to a substantiated judgement. Candidates who focused
exclusively on the view provided in interpretation 2 and used this as a basis for an essay
based on their own knowledge were less successful. The existence of the strands which make
up AO4 leads to ‘best-fit marking'. All strands are considered before a final mark is decided
upon. The most successful candidates, therefore, were able to display evidence of a clear
understanding of all three strands:

The quality of the judgement based on reasoning
The analysis of the provided interpretations
The deployment of contextual knowledge to support the application of criteria.

Candidates who examine precise details from the interpretations and then use their own
knowledge to support these points are more likely to gain the higher levels.
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This is a high Level 4 response as Level 4 has been achieved in all of
the strands of the mark scheme for AO4. There is a sustained
evaluation and a substantiated judgement. The answer analyses both
interpretations and deploys this material to support the evaluation.
However, the top of level 4 cannot be achieved for this strand as there
is no indication of how the differences in view are conveyed. Precise
contextual knowledge has been specifically selected to support the
evaluation.

Contextual knowledge should be integrated into the evaluation of the
interpretation, not offered as information or as the candidate’s answer
to the enquiry.
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This response achieved level 3 for each strand of the mark scheme.
Some justification for the judgement was provided and good analysis
of the interpretations was shown. Sources were used as contextual
knowledge. The response achieved a mark towards the top of level 3.

Know what your judgement is before you start to write your answer. In
this way, you can build up a coherent answer, with a consistent line of
reasoning.
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Paper Summary

Examiners commented that there were a number of impressive answers where students
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation.

Based on their performance in this paper, candidates are offered the following advice:

While there was good knowledge of some topics, candidates cannot rely on knowing just a
few key topics and hoping to use that information whatever question is asked.
Inferences are not the same as comprehension and students should avoid merely
describing what they see or re-wording what they read.
Candidates need to recognise the specific focus of the question so that the information
being offered is shaped to meet the demands of the question rather than merely
describing a situation or including irrelevant material.
Candidates should appreciate the difference between sources and interpretations and be
aware that interpretations are constructed by historians in order to offer their view of
events.
In all parts of Question 3, it is helpful to be explicit about the source or interpretation
being discussed.

Spelling, punctuation and grammar were broadly accurate and many answers used specialist
terms with confidence but a poor standard of handwriting made a number of answers
difficult to mark and exacerbated the difficulty in understanding a badly-expressed answer.

The SPaGST marks may be affected if there are weaknesses in these areas:

Appropriate use of capital letters
Correct use of apostrophes
Weak grammar ('would of', ‘based off of’) and casual language, which is not appropriate in
an examination
Paragraphs: failure to structure answers in paragraphs not only affects the SPaGST mark,
but may also make it difficult for the examiner to identify whether three different aspects
have been covered in question 2, or how well analysis and evaluation is developed in
question 3.

If extra paper is taken, students should state clearly in the answer space for the question that
it has been continued elsewhere and it should be stated where the rest of the answer had
been written; this should be on an additional sheet rather than elsewhere in the answer
booklet and should be clearly labelled. However, in many cases where additional paper had
been taken, the marks had already been attained within the space provided rather than on
the extra paper and students should be discouraged from assuming that lengthy answers will
automatically score highly. Indeed, students taking extra paper sometimes ran out of time on
the final, high mark question and therefore disadvantaged themselves.

38GCSE History 1HI0 30



Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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