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Introduction

Migrants in Britain, c800- present and Notting Hill, c1945-c1970, is a relatively new option for

paper 1. It was again pleasing to see how a larger cohort responded to the exam paper.

Examiners noted that many answers showed confident treatment in both sections, the Historic

Environment and the Thematic Study, and there seemed to be relatively few unfinished papers. It

was clear that candidates had been well-prepared for this examination in terms of both their

knowledge of specification content and the skills required for this paper.

The Thematic Study focuses on change and continuity over time and therefore a good sense of

chronology is vital. Candidates should be familiar with the names given to the different periods in

the specification and recognise the dates and key events involved in these chronological divisions.

They also need a clear understanding of the key themes and the factors involved in the Thematic

Study, as identified in the specification:

• The context for migration

• The experience and impact of migrants

In the extended answers, the stimulus points are usually intended to remind candidates to cover

different aspects of content and the full timescale of the question. Candidates do not need to

include these stimulus points in their answer but they do need to cover three aspects of content

in order to show breadth in their answer and to access the higher marks.

A number of answers to these questions remained at Level 3, despite excellent knowledge,

because the candidates missed the focus of the question. The mark scheme’s bullet point for

Assessment Objective 2 (analysis) at Level 4 expects an analytical explanation, directed

consistently at the conceptual focus of the question. Candidates who responded to the topic

rather than the key idea were unlikely to achieve high marks. This was evident in Question 6

particularly where there were many detailed answers about the impact of migration, but this

information was left unrelated to the focus of the urban environment. Those who did reach Level

4 realised that the topic provides the context but that the analysis should address the specific

focus in the question.

While the target for the 12-mark question is an explanation of causation, there is no expectation

that causes will be prioritised or evaluated and no marks are available for such comments.

However, in the 16-mark questions there is an additional element of judgement. Many candidates

structured their answers in questions 5 and 6, to discuss points supporting the statement in the

question, then points challenging the statement, before offering their judgement. In a number of

answers, this resulted in a judgement that summed up the two sides, with the conclusion that the

statement was ‘somewhat true’ or ‘true to an extent’. This is a logical structure and can be very

effective but for the higher marks, the criteria being applied need to be explained and the

judgement needs to be consistent with the overall answer. In high scoring answers, the

application of appropriate criteria could be an explanation that some aspects had a longer lasting

impact, more people were affected, a factor acted as a catalyst for other developments, and

many high-scoring answers had a sense of evaluation running throughout the answer so that

judgement was not just restricted to comments at the start and end of the answer.

GCSE History specification and assessment changes
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This note is a reminder that minor changes are being made to the Pearson Edexcel GCSE History

specification content and assessment model: assessment and language changes apply from the

June 2025 exam series onwards, and content changes from the June 2026 exam series onwards.

We strongly recommend, if you haven’t already, that you familiarise yourself with these changes

in time for the start of the new academic year in September 2025. Some options are affected

more than others, but all options are affected by the assessment changes. Below is a link to the

summary guidance document, which will help you to find all the specific information and

guidance available to help you take on board these changes:

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-

materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

If you have any queries, please contact Mark Battye, our History subject advisor, at

TeachingHistory@pearson.com.
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Question 1

This is now a two-part question, with a question asking for a key feature of each of two topics.

This was expected to make the question more accessible and most candidates gained two marks

for identifying a feature of the Portobello Road Market. Most commonly, this was that the market

sold food to cater for the needs of the migrant community such as yams. Many answers also

explained the market provided job opportunities or a place to feel welcome.

However, significantly less candidates were aware of mutual self-help organisations (1b).

Although many suggested that they offered help and support for migrants many answers lacked

a supporting detail for 2 marks.

The key features named in the question are always something that is in the specification.

Extended knowledge is not needed but it is important that candidates know something about

everything in the specification, so that they can add a further detail which will explain the feature

or provide some context. They should make sure that the additional detail provided is linked to

the key feature.

Candidates should use the mark and the space in the answer booklet as a guide for the length of

their answer. There were relatively few answers that continued beyond the lined space but these

were often wasting time as the answer had already scored full marks and no further marks could

be awarded. When candidates had written two sentences for each feature, it was easy for

examiners to identify and reward the feature and the additional detail; if the answer consisted of

just one sentence it was sometimes hard to distinguish whether additional detail had been

provided.
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1a - a feature about the Portobello Road Market, the selling of traditional food. No

supporting detail. (1) 1b - a feature of mutual self-help organisations, offer help to people.

No supporting detail. (1)
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1a - feature, the Portobello Market selling Caribbean food, and support, examples of a food

sold. (2) 1b - feature, in the second part of the answer about providing help with multiple

things, and support, the example of legal help. (2)
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Question 2(a)

The Historic Environment has a focus on the process of history, considering the value of sources

as evidence and the way an historian follows up an enquiry. It is nested within the context of the

Thematic Study and therefore knowledge of both the specific and the general context is expected.

It is important to note that the question asks about the usefulness of the sources in relation to a

specific enquiry, in this case an enquiry into the reactions of the local community to the murder

of Kelso Cochrane. Many answers strayed from this focus to address the events of the murder or

racism more widely. It is also important to note that the focus should be on assessing the

usefulness of what is in the source rather than listing details which are not mentioned, and

sources should not be dismissed because they do not cover every detail that might be helpful in

an investigation. As a general point, anything included in the attribution is intended to help

candidates consider aspects of the provenance of the source and candidates need to read the

provenance carefully and use it thoughtfully, rather than making generic comments such as a

photograph might have been staged or that the value of a source is weakened because of a time

gap. Candidates should also recognise that unreliable sources can be very useful, depending on

the focus of the enquiry

Contextual knowledge is mentioned at every level of the mark scheme and failure to include it

limited a number of otherwise good answers. However, it should not simply be offered as

additional information. Contextual knowledge should be relevant to the enquiry and used to

assess the source, for example to add detail that confirms or challenges something mentioned in

the source, to add weight to an aspect of the provenance, to place the source in a broader

context, or to assess whether the source gives an accurate view or shows a typical situation. It is

not enough to repeat a detail from the source and assert that this can be confirmed from the

candidate’s own knowledge—some additional detail is needed as a demonstration of that

contextual knowledge.

The question asks ‘how useful’ the sources are, so a judgement should be made on the

usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers identified

information contained in the source that was presumed to be useful because it was relevant to

the enquiry, or they listed limitations in the content coverage. Low level answers also asserted

that a source was reliable because of the date it was produced, because it was from an

eyewitness, or stated that its usefulness was limited because it was simply a ‘snapshot’.

Level 2 answers were often detailed explanations of the way the sources contained useful

information or the significance of the provenance. However, it should be noted that answers

cannot reach the top of Level 2 without contextual knowledge.

At Level 3, comments should assess the usefulness of the sources for the enquiry, weighing the

value of the content in the light of the provenance and integrating the candidate’s own

knowledge. Various criteria could be used to assess each source’s usefulness, for example

accuracy of detail, reliability, the relevance of the source, the way it could be used by the

historian, and how representative the source is.

As noted above, contextual knowledge can be used in relation to the source content or the

provenance. Comments that the source has limited usefulness because it is only a photograph of
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one place, or because the source is based on memory, can move to a higher level if contextual

knowledge is used to show whether this single piece of evidence reflects a typical situation, to

explain the significance of the source’s date or author.

Very few answers compared the sources or only considered one source.
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Source A - In the first and second paragraphs the candidate paraphrases the source. There is

a small reference to the police, own knowledge. L1 Source B - The second page opens with a

comment about provenance but it is undeveloped. There are some comments about the

content of the source and a little own knowledge (hard for Black people to go outside). The

treatment of source B is better than A. Level 2. So best fit, the L2 comments about source B

mean it is a level 2 answer, but the L1 aspects mean it is low level 2, 3 marks.
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Source A - Opens with content and knowledge, used well to support the answer. Provenance

is there at the bottom on the page, slightly weaker than content but fine for L3. Source B -

Content is done well, focusing on the reactions of the community. Good selection of

quotations from the sources, not required but helpful here. Uses own knowledge of Teddy

boys and Daily Mail to support ideas. Good analysis of the provenance of the Daily Mail.
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Question 2(b)

This question should be treated as a package linked to the enquiry that was identified in question

2a (the reactions of the local community to the murder of Kelso Cochrane) and the aim is for

candidates to show that they understand how historians work. The first sub-question asks them

to identify a detail from the source that could form the basis of a follow-up enquiry and most

answers clearly identified an aspect of the source. Many candidates selected to consider ‘Black

neighbours hurry past’ or the quote at the end of the source ‘if a Black boy’s been killed…’.

Candidates then have to propose a question they would ask to follow up Source B in relation to

the overall enquiry and the failure to recognise this link limited the marks available for many

candidates, since it also affected the suggested source they said they could use to follow up their

enquiry.

While it is recognised that candidates cannot have detailed knowledge of all possible sources, the

specification states that candidates should be aware of the types of sources available and the

nature of the information they contain. Answers such as ‘government records’, ‘newspapers’ or

‘diaries’ are too generalised to be rewarded. In some cases, where a generalised source was

named in sub-question three, a mark could be awarded because the explanation in the final sub-

question made it clear what sort of information might be located in those records and how that

information would help the historian with the overall enquiry. For example, identifying

newspapers as a source to be consulted is too generic to be rewarded but in some cases this was

followed by the explanation that a local newspaper would be likely to cover the responses of

those in the local community to the murder of Kelso Cochrane. However, if the explanation was

not clear, or the suggested source would not contain information that would help answer the

proposed question, then marks could not be awarded for either of these sub-questions.

Candidates should be showing an awareness of appropriate sources that already exist for the

historian to consult. This means that answers suggesting they would carry out an interview were

not rewarded. They also need to be clear that they should suggest a source from the period in

question—history books, the internet, documentaries were all unsuitable answers. Instead, it

would be more appropriate if they tried to think about the sources consulted by the producers of

history books, internet articles or documentaries.

When multiple suggestions had been given to a sub-question, it was often counter productive.

Offering more than one detail or question meant that the follow-up sections were not clearly

linked, while offering multiple sources in sub-question 3 meant that the explanation in the final

section was usually invalid.

Successful candidates treated the questions as a package and thought about the follow-up

question and the source to be consulted before writing the answer to the first sub-question. In

general, the simple approach was most effective, for example questions about how people felt or

responded.
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Part 1 - Has a valid detail from the source (1). Part 2 - Has a valid question (1). Part 3 - Valid

source selected (1). Part 4 - Valid explanation (1).
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Part 1 - Has a valid detail from the source (1). Part 2 - Not a valid question, questions should

be about the source content, not directed at people. Also the question is not about reactions

but rather racism more generally (0). Part 3 - The use of interviews is not valid here as it

suggests they would conduct an interview which is not using an existing source. The use of

an interview as a source is only valid when it is suggested they would read existing

interviews. (0) Part 4 - Cannot gain marks here without valid source (0).
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Question 3

It is important that candidates note whether the focus of this question is to identify a similarity or

difference, and the topic and the periods in the question. The best answers started with a

statement of the overall similarity and then provided details from each period to support that

comment. Details of the events or periods by themselves cannot score highly as such an answer

is not meeting the AO2 strand of the mark scheme covering the analysis of the similarity.

Alternatively, answers that gave a good explanation of the impact needed to include something

that clearly references each period, for example the role of Viking migrants in developing trade

links in the years c800-c1500. In some cases, the supporting information was unbalanced,

describing the situation in one period and simply stating that it was similar in the other period.

While many candidates scored the full four marks, a few wrote far too much. Such answers

demonstrated excellent knowledge but could not be rewarded beyond four marks and possibly

the time taken here affected the completion of the longer answers which carried more marks.
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This answer focuses on experience, not impact, and is generalised so 0, NRM. The mark

scheme asks for information about the topic, in this case impact, and so a mark for AO1

cannot be awarded.
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In this answer a similarity is explained—the economic impact of migrants. AO2 L2. Examples

are given from both periods—Vikings and the wool trade. AO1 L2.
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Question 4

Many candidates seemed confident discussing the reasons why new groups of migrants came to

England in the years c800–c1500 and it was pleasing to see that a number of answers were

awarded full marks, including some that were relatively concise.

Most commonly, answers suggested trade, invitation and political factors as reasons for

migration. Many candidates were clearly very knowledgeable about the reasons for Viking and

Norman migration at this time. The wool trade was the second stimulus point and this was also

used in many answers.

Some candidates, perhaps those who also study Anglo-Saxon and Norman England on paper 2,

gave in-depth answers about the Norman conquest without always successfully linking their work

to the conceptual focus of the question.

It is important to remember that this is a Thematic Study in British history and therefore answers

should focus on 'pull' factors about England at this time, rather than 'push' factors.
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In this answer there are more than 3 aspects of content for AO1. This answer is written as

reasons led rather than migrant group led which is perfectly acceptable. Examples are

trade—Vikings, trade and invasion, Normans, invitation from the monarch, Jewish migrants

and Flemish weavers. AO2 is level 4 but mid-level thus this answer is 11.
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In this answer the AO2 is level 2. There are unsustained links to the question: ‘They came

because…’. There are 3 aspects of content: Viking, Jewish and Norman migrants. The

paragraph about Jewish migrants is the strongest of the 3. AO1 L2.
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Question 5

This year question five was more frequently answered than question 6 and was generally well

answered by candidates.

Most candidates successfully gave three examples from the timeframe for AO1, with little need to

employ circa. For AO2 a common format was to give examples of negative experiences, such as

Palatines, and then counter with positive examples, most commonly the Huguenots. Other

frequently referred to groups were the Flemish weavers, Walloons, Irish migrants and Jewish

people. The concept of negative and positive was one that the majority of candidates could

engage with, although some did drift away from experiences to consider impact, where they had

information that they wanted to deploy.

Students should be encouraged to look carefully at the time periods being referred to in the

question. Many candidates referenced groups such as the Irish migrating to England following the

Potato Famine, despite this being outside the scope of the question. Another example of this was

a significant number of students referencing Jack the Ripper to discuss the experiences of Jewish

migrants, despite this again being outside the scope of the question.
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A excellent example of a 16-mark answer. Please be aware that it is not a baseline for a full

marks answer. No introduction (not a requirement of the mark scheme). Gives good

knowledge of Palatine and Jewish migrants. Accurate, wide ranging knowledge and

understanding. Goes on to balance the argument by including detailed information about

John Blanke and Jack Francis. Overall, more than three aspects of content are included and

precisely selected, so AO1 is Level 4. AO2 is present throughout, focusing on the question

consistently, showing a logical and coherent argument, and coming to a summative

conclusion. The conclusion, by using the term ‘outweighs’, shows that the argument is

evaluated to come to a final conclusion. (AO2=Level 4). SPAG is level 4 as it contains

sophisticated use of language and meets all the requirements for level 4.
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This is a good example of a basic generalised answer. There is no mention of any specific

migrant group. There is an element of the candidate writing about Notting Hill and its

migration when we see the word ‘race’. However, the candidate has not mentioned Notting

Hill or ‘Black’ migration. This allows us to read the text in a generalised way as applying to

the time period of the question. AO1 is generalised with limited knowledge—not referencing

any migrant groups, so fits into level 1 AO2 (weaker, lacking development): ‘migrants

struggled to get places’, ‘they would only manage to get…rent still high’, so low level 1.

Judgement is absent so AO2 = 1, so best fit gives 3 marks. Spag is level 2 because it is

readable without any main concerns but there is not the expected level of specialist

language.
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Question 6

Many responses to question 6 showed a strong focus on the stimulus points provided,

particularly the Golden Mile in Leicester, and the NHS. Candidates demonstrated impressive,

detailed knowledge of the impact of Asian migration on Leicester and were also keen to share

other examples of urban development such as Chinatown and the building of places of worship.

Many candidates countered the assertion in the question by suggesting that migrants had a

greater impact on British culture, referencing film and food or the political sphere.

Stronger responses used a broad chronological range, drawing from the 1800s to the present

day. It was especially impactful to see candidates including modern day examples such as Mo

Farah. These contemporary references highlighted a deeper understanding and contextual

awareness.

It was clear however, in many answers, that candidates struggled to decode the question due to

lack of understanding of the phrase ‘urban environment’, despite it being the language of the

specification. There was therefore a difficulty for some candidates in creating a coherent

argument to the question.
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Limited knowledge is shown in this answer with lots of description about the NHS and TFL

rather than the impact of the migrant groups. There is some knowledge about the Mangrove

9 and the institutional racism in the police force, lifting the answer into level 2 but not

detailed enough for level 3. There is some AO2, but it is limited. The explanation is limited

and has implicit links to the question at times with an unsustained line of reasoning. So AO2

is level 2. The statement of judgement at the start is unsupported and the conclusion does

not offer any further support, so Level 2. Spag has been awarded at level 3.
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In this answer a judgement is made to partially agree. The reference to the Portobello

Market paragraph is discussing the urban environment argument but is perhaps more

cultural, but knowledge is shown at L3, but explanation is not as strong. The examples of

urban environment taken from the earlier section of the paper is fine to use here and the

addition of Island Records lifts into level 3, then lots of examples named but explanation

becomes more implicit as the essay becomes more descriptive. Last paragraph

demonstrates there is a lack of understanding of the term ‘urban environment’. AO1 low

level 3, AO2 low level 3 and judgement is implicit and only stated at the beginning. So AO2 is

level 2.
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Paper Summary

Conclusion

Examiners commented that there was a number of impressive answers where candidates

seemed well prepared and demonstrated excellent knowledge being deployed to support

thoughtful analysis and evaluation. In particular, candidates seemed well prepared for the 12 and

16 mark questions, with most answers having a clear structure and good use of specialist terms.

If extra paper is taken, candidates should state clearly in the answer space for the question that it

has been continued on separate paper and this should be clearly labelled. However, in many

cases where additional paper had been taken, the marks had already been attained within the

space provided rather than on the extra paper and candidates should be discouraged from

assuming that lengthy answers will automatically score highly. Indeed, candidates taking extra

paper sometimes ran out of time on the final, high mark question and therefore disadvantaged

themselves.

Examiners reported that a poor standard of handwriting made a number of answers difficult to

mark and exacerbated the difficulty in understanding a badly expressed answer. Also, a failure to

structure answers in paragraphs made it difficult for the examiner to identify a line of reasoning

and to check whether three different aspects had been covered.

Candidates should be aware of the changing landscape with regard to the language used to

describe minority groups.

Where there has been weaker performance, the following points can be made:

• Candidates need a secure understanding of the chronological periods and terms used in the

specification as well as how the term ‘century’ is used, for example the nineteenth century

refers to dates within the period 1800-1899

• Candidates need to understand the themes within the specification—the context for

migration and the experience and impact of migrants

• A number of knowledgeable answers failed to reach the highest level because they were not

focused on the specific question being asked or did not deploy precise detail to support the

analysis

• It is not necessary to use the question’s stimulus points and candidates should not attempt to

do so if they do not recognise them; however, candidates should aim to cover three aspects

of content.

• While there was good knowledge of some topics, candidates cannot rely on knowing just a

few key topics and hoping to use that information whatever question is asked.

42 GCSE History 1HI0 13



Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-

boundaries.html
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