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Introduction

Examiners noted that many answers showed confident treatment in both sections, the Historic
Environment and the Thematic Study, and there seemed to be relatively few unfinished papers. It
was clear that candidates had been well-prepared for this examination in terms of both their
knowledge of specification content and the skills required for this paper. This was demonstrated
by confident answers on Cardwell's reforms, which had not previously been well-known although
unfortunately, the term ‘composition of the army’ in question 5 still confused many.

The Thematic Study focuses on change and continuity over time and therefore a good sense of
chronology is vital. Candidates should be familiar with the names given to the different periods in
the specification and recognise the dates and key events involved in these chronological divisions.
They also need a clear understanding of the key themes and the factors involved in the Thematic
Study, as identified in the specification:

« Governments and individuals
+ Science, technology and communications

+ Attitudes in society.

In the extended answers, the stimulus points are usually intended to remind students to cover
different aspects of content and the full timescale of the question. Candidates do not need to
include these stimulus points in their answer but they do need to cover three aspects of content
in order to show breadth in their answer and to access the higher marks.

A number of answers to these questions remained at Level 3, despite excellent knowledge,
because they missed the focus of the question. The mark scheme’s bullet point for Assessment
Objective 2 (analysis) at Level 4 expects an analytical explanation, directed consistently at the
conceptual focus of the question. Candidates who responded to the topic rather than the key
idea were unlikely to achieve high marks. This was evident in Question 5 where there were many
detailed answers about industrialisation and the mass production of weapons but this
information was left unrelated to the focus on the composition of the army. Those who did reach
Level 4 realised that the topic provides the context but that the analysis should address the
specific focus in the question.

While the target for the 12-mark question is an explanation of causation, there is no expectation
that causes will be prioritised or evaluated and no marks are available for such comments.
However, in the 16-mark questions, there is an additional element of judgement. Many
candidates structured their answers in questions 5 and 6, to discuss points supporting the
statement in the question, then points challenging the statement, before offering their
judgement. In a number of answers, this resulted in a judgement that summed up the two sides,
with the conclusion that the statement was ‘somewhat true’ or ‘true to an extent'. This is a logical
structure and can be very effective but for the higher marks, the criteria being applied need to be
explained and the judgement needs to be consistent with the overall answer. In high scoring
answers, the application of appropriate criteria could be an explanation that some aspects had a
longer lasting impact, more people were affected, a factor acted as a catalyst for other
developments, and many high-scoring answers had a sense of evaluation running throughout the
answer so that judgement was not just restricted to comments at the start and end of the
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answer.
GCSE History specification and assessment changes

This note is a reminder that minor changes are being made to the Pearson Edexcel GCSE History
specification content and assessment model: assessment and language changes apply from the
June 2025 exam series onwards, and content changes from the June 2026 exam series onwards.
We strongly recommend, if you haven't already, that you familiarise yourself with these changes
in time for the start of the new academic year in September 2025. Some options are affected
more than others, but all options are affected by the assessment changes. Below is a link to the
summary guidance document, which will help you to find all the specific information and
guidance available to help you take on board these changes:

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-
materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

If you have any queries, please contact Mark Battye, our History subject advisor, at
TeachingHistory@pearson.com.

Question 1

This is now a two-part question, with a question asking for a key feature of each of two topics.
This was expected to make the question more accessible and most candidates gained two marks
for identifying a feature of evacuation. Most commonly, this was that children and pregnant
women were sent to the countryside as this would be safer for them. Many answers also
explained that evacuation was done by train and some answers explained that children were
organised into school groups.

However, the Cabinet War Rooms topic was slightly less well-known. Although many identified
them as a place of safety for the government and explained that they were underground and
protected by a layer of concrete, some students thought they were for the general public while
others thought they were used to store weapons or valuable goods.

The key features named in the question are always something that is in the specification.
Extended knowledge is not needed but it is important that students know something about
everything in the specification, so that they can add a further detail which will explain the feature
or provide some context. They should make sure that the additional detail provided is linked to
the key feature.

Candidates should use the mark and the space in the answer booklet as a guide for the length of
their answer. There were relatively few answers that continued beyond the lined space but these
were often wasting time as the answer had already scored full marks and no further marks could
be awarded. When candidates had written two sentences for each feature, it was easy for
examiners to identify and reward the feature and the additional detail; if the answer consisted of
just one sentence it was sometimes hard to distinguish whether additional detail had been
provided,
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1 (a) Describe one feature of the Cabinet War Rooms.

% ResultsPlus

Examiner Comments

This answer clearly identifies a feature in each question and provides accurate and relevant
detail. Both parts received 2 marks.

)

@) ResultsPlus

Examiner Tip

Writing your answer in two sentences makes it easy for the examiner to see that you have
identified a feature and provided additional detail.
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1 (a) Describe one feature of the Cabinet War Rooms,
(2)

(b) Describe one feature of the process of evacuation from London.
(2)

Ta Leden o OGP Frowm 2 voddon  wes PlewngJe
B Of Ccamg e T legen B beew yuy
e m‘c a‘mw'-w-‘t“wmhwmm@«

“fﬂaiw&“;wwﬂ*aaamm

ResultsPlus

Examiner Comments

Unfortunately this answer does not identify valid features in either question - the Cabinet
War Rooms were not used by civilians and evacuation did not mean taking shelter in
underground tube stations. This means that they also could not gain a mark for supporting
detail.

/._
\
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CA) ResultsPlus
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) Examiner Tip

Make sure you know something about every term in the specification.

Question 2(a)

The Historic Environment has a focus on the process of history, considering the value of sources
as evidence and the way an historian follows up an enquiry. It is nested within the context of the
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Thematic Study and therefore knowledge of both the specific and the general context is expected.

It is important to note that the question asks about the usefulness of the sources in relation to a
specific enquiry, in this case, an enquiry into the devastation caused by German attacks. It is also
important to note that the focus should be on assessing the usefulness of what is in the source
rather than listing details which are not mentioned and sources should not be dismissed because
they do not cover every detail that might be helpful in an investigation. As a general point,
anything included in the attribution is intended to help candidates consider aspects of the
provenance of the source and candidates need to read the provenance carefully and use it
thoughtfully, rather than making generic comments such as the photograph, Source A, might
have been staged or that the value of Source B is weakened because of the time gap. Candidates
should also recognise that unreliable sources can be very useful, depending on the focus of the
enquiry.

The photograph in Source A shows the scale of the crater very clearly and vividly illustrated the
damage caused by one bomb. There was a huge crater, broken pipes and the attribution explains
that a double-decker bus fell into the crater because it was travelling in the black-out. Leo
Townsend's recollections in Source B provided further evidence of the damage caused by bombs
and also indicated the difficulty in dealing with the after-effects.

Contextual knowledge is mentioned at every level of the mark scheme and failure to include it
limited a number of otherwise good answers. However, it should not simply be offered as
additional information. Contextual knowledge should be relevant to the enquiry and used to
assess the source, for example, to add detail that confirms or challenges something mentioned in
the source, to add weight to an aspect of the provenance, to place the source in a broader
context, or to assess whether the source gives an accurate view or shows a typical situation. It is
not enough to repeat a detail from the source and assert that this can be confirmed from the
candidate’s own knowledge - some additional detail is needed as a demonstration of that
contextual knowledge. When contextual knowledge was used effectively, there were insightful
remarks concerning 57 consecutive days of bombing, the impact of different types of bombs, the
‘Blitz spirit’ and the use of air raid shelters.

The question asks ‘how useful' the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers identified
information contained in the source that was presumed to be useful because it was relevant to
the enquiry, or they listed limitations in the content coverage. Low level answers also asserted
that a source was reliable because of the date it was produced, because it was from an
eyewitness, or stated that its usefulness was limited because it was simply a ‘snapshot’ or
recollections produced over 20 years later. However, such comments can move to a higher level if
contextual knowledge is used to show whether this single piece of evidence reflects a typical
situation, to explain the significance of the source's date or author.

Level 2 answers were often detailed explanations of the way the sources contained useful
information or the significance of the provenance. However, it should be noted that answers
cannot reach the top of Level 2 without contextual knowledge.

At Level 3, comments should assess the usefulness of the sources for the enquiry, weighing the
value of the content in the light of the provenance and integrating the candidate's own
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knowledge. Various criteria could be used to assess each source’s usefulness, for example
accuracy of detail, reliability, the relevance of the source, the way it could be used by the
historian, and how representative the source is.

Very few answers compared the sources or only considered one source.
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2 (a) Study Sources A and B in the Sources Booklet.

How useful are Sources A and B for an enquiry into the devastation caused by
the Blitz?

Explain your answer, using Sources A and B and your knowledge of the
historical context.

A (8)
Qomrm,;smst%ml-&oromtﬂq,muﬂ ........................ H

\nte the dvnstation (Aunsed by +ne
biirz because 14 snows s 1L large-scale
desteunction in ocolinary jpuldlic
Spaces ;. d.Sonrce A dtpicts o ddoulrlt
A Cher bus whic ac falln indo o
hngt Ceater on e middle &4 4 rooet.
m Starting with. “Place. oo
SSdtucAag At Germans. bﬁ@ﬁﬂ
+ ar getting. civitlaans. , catiner thaauq.
\Snoms‘rﬂol oand mylit. ory). artas , aimiig
"o lower civillin mMocale wolilu dould
lmm{ar *V\t Nar {-F-GQH ‘l/

ke oAt Em ling m vah 16 amd .
<o a/Hh (mmom, a few.nnon . after
e blir zbzmnm&ﬂﬂmmr/qmofms
_.ph 0teacapla. probably woul dirt bten
Wsed oY qovernment ricoreds £on H/u'r )
fhan . @—r, published un newspapers Aanel

8 GCSE History THIO 12



,.m.Ql.@oa,.:&.i..m..ﬁ_(.,...,.,....go‘...,_.i-..,lam.:l:.......FI.{.,aﬂ.l,z..,...w.‘Q.,.m.l.czi..ld..:!...,...,..,.......,.
Know. the trind olevas+ion fne Blite

Cﬂm&dklﬂfpiﬂgv'l]?m\bh-{z&mﬂ*-’
Howanver a timitanon €€ Sownrce A

1S thex 4lis. onln showns. the bus. oand

ot the people W wlo wert. hanned. by
Nemb , limiting. 0ur UowiLdge on fiag ouvastation.

O& AL UL

devastion. (aused. o) fing. Blitz. becaunse i . .
olescribes. L. destrmchon. £1rts. from. bomizs...
Lansed. ., Wi, S4res in empty. buildings
LLSMOke fonting.  trom Shhorttered
CANndeds. 2. Twe Blitz was from Seprember
Ao te May 144l and one. 0f the

INCenoluries. Wit Mostly. canicd. ...
Aaagen, nek it e wnitial. daniagt. . .
bt A0 Aves (A0 0f Hae AaiMdge Caused
W) inCendunits nNa s furemela. £fres). Somrce &
1St gevsonal account of heo Townsend..
whmlh st gl Slae gl . 4@ and. wownld. ..
hawvt een Wsed to wnwferm. peogle €€ fnd ..

ALY ASHAHOY) ft Blitz causted, So Py don? fomr....

Howener ;o (imidenhion. ad 00 Source B is that its. . ..
Man ars after Bli1t and Townsend Ajaps no4 hawt
AL B A " F e perin T anA  ovetrax a0 ger e J

GCSE History 1HIO 12



%

\'/ / ResultsPlus

Examiner Comments

This answer received the full 8 marks. The content is examined for its usefulness and
contextual knowledge is woven into the answer, for example, placing Source A securely in
the Blitz, identifying 'Black Saturday' and explaining the shift towards bombing civilian areas.
Similarly, in the comments on Source B is an explanation of the use of incendiary bombs
linked to the content of B about fires. Provenance is also considered for both sources. This
answer received 8 marks.

\ Examiner Tip
An answer which includes comments about source content, the provenance and contextual

knowledge is likely to score higher than an answer consisting of lots of comments about the
content of the sources.

10
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2 (a) Study Sources A and B in the Sources Booklet. CNoP

How useful are Sources A and B for an enquiry into the devastation caused by
the Blitz?

Explain your answer, using Sources A and B and your knowledge of the
historical context.
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< ! ResultsPlus
/--.. Exammer Comments

The answer makes a range of points about source content and provenance but it does not
include any contextual knowledge, so this answer is limited to the mid-mark in Level 2 - 4
marks

| Plus
\ Examiner Tip

Make sure you use contextual knowledge to confirm or challenge the source content, or to
show why the provenance is significant.

Question 2(b)

This question should be treated as a package linked to the enquiry that was identified in question
2a (the devastation caused by German attacks) and the aim is for candidates to show that they
understand how historians work. The first sub-question asks them to identify a detail from the
source that could form the basis of a follow-up enquiry and most answers clearly identified an
aspect of the photograph.

Candidates then have to propose a question they would ask to follow up Source A in relation to
the overall enquiry and the failure to recognise this link limited the marks available for some
candidates, since it also affected the suggested source they said they could use to follow up their
enquiry. A number of candidates suggested asking why the bus was travelling in the blackout; this
was an invalid question since it did not relate to the devastation caused by the Blitz; furthermore,
these answers seemed to assume that the blackout was also a curfew.

While it is recognised that candidates cannot have detailed knowledge of all possible sources, the
specification states that they should be aware of the types of sources available and the nature of
the information they contain. Answers such as ‘government records’, ‘Mass Observation’ or ‘other
diaries’ are too generalised to be rewarded. In some cases, where a generalised source was
named in sub-question three, a mark could be awarded because the explanation in the final sub-
guestion made it clear what sort of information might be located in those records and how that
information would help the historian with the overall enquiry. For example, identifying
newspapers as a source to be consulted is too generic to be rewarded but in some cases this was
followed by the explanation that a local newspaper would be likely to cover the impact of bombs
in the area, including details of how local services dealt with the devastation caused. Records
from local councils were also suggested, with the explanation that these records would contain
details of how the damage caused by bombs was dealt with. However, if the explanation was not
clear, or the suggested source would not contain information that would help answer the
proposed question, then marks could not be awarded for either of these sub-questions.
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Candidates should be showing an awareness of appropriate sources that already exist for the
historian to consult. This means that answers suggesting they would carry out an interview were
not rewarded. They also need to be clear that they should suggest a source from the period in
qguestion - history books, the internet, documentaries were all unsuitable answers. Instead, it
would be more appropriate if they tried to think about the sources consulted by the producers of
history books, internet articles or documentaries.

When multiple suggestions had been given to a sub-question, it was often counter-productive.
Offering more than one detail or question meant that the follow-up sections were not clearly
linked, while offering multiple sources in sub-question 3 meant that the explanation in the final
section was usually invalid.

Successful answers treated the questions as a package and thought about the follow-up question
and the source to be consulted before writing the answer to the first sub-question. In general, the
simple approach was most effective, for example, questions about how the damage to roads and
houses was repaired.
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Detail in Source A that | would follow up:

Question | would ask:

What type of source | could use:

A
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N / ResultsPlus
/'--.t Examiner Comments

The detail from Source A and the question being proposed are clearly relevant to the overall
enquiry about the devastation caused by German attacks. Mass Observation reports is a
generic type of source but the final part of the answer makes it clear what information could
be found in the diaries and how the reports would help to answer the proposed question.
This answer received 4 marks.

Examiner Tip

ResultsPlus
<\

Make sure the question you suggest in the second part of the answer is relevant to the
overall enquiry.
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Examiner Comments

This is a good question to ask and is clearly prompted by Souce B and linked to the overall
enquiry. Unfortunately 'public records' is too general to be acceptable and 'the internet' is
not a valid answer, so this received 2 marks.

4 Plus
\ Examiner Tip

The question in part two is the most important part of your answer because it leads into
parts three and four. Make sure you can suggest relevant sources from the time to answer
your question.

Question 3

It is important that candidates note whether the focus of this question is to identify a similarity or
difference between the periods in the question. The best answers started with a statement of the
overall similarity and then provided details from each period to support that comment. Details of
the events or periods by themselves cannot score highly as such an answer is not meeting the
AO2 strand of the mark scheme covering the analysis of the similarity. Alternatively, answers that
gave a good explanation of the impact on civilians of requisitioning, plunder or taxation needed
to include something that clearly references each period, for example Edward I's army marching
to Scotland and the behaviour of the Royalist and Parliamentarian armies in the English Civil
Wars. In some cases, the supporting information was unbalanced, describing the situation in one
period and only stating that it was similar in the other period.

While many students scored the full four marks, a few wrote far too much. Such answers
demonstrated excellent knowledge but could not be rewarded beyond four marks and possibly
the time taken here affected the completion of the longer answers which carried more marks.
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3 Explain one way in which the impact of warfare on civilians during the period
€1250-c1500 was simjlar to the impact of warfare on tivilians during the period
€1500-¢1700. ’

. ResultsPlus

Examiner Comments

The answer starts by identifying a similarity and then makes a reference to this happening in
both periods, gaining 4 marks.

<5 ResultsPlus

Examiner Tip

Identify the similarity clearly, don't just describe features of the two periods without any
explanation of why these details answer the question.
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3 Explain one way in which the impact of warfare on civilians during the period
€1250-¢1500 was similar to the impact of warfare on civilians during the period
¢1500-¢1700.
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y { ResultsPlus
/---. Examiner Comments

The answer shows understanding of the similarity in the way civilians were impacted by war
but makes no reference to the periods in the question, so the mark awarded was 2.

lf \ ResultsPlus
~\

Examiner Tip

Make sure you refer to each of the periods in the question.

Question 4

When candidates seemed confident discussing the reasons for changes in the role of cavalry, it
was pleasing to see that a number of answers were awarded full marks, including some that were
relatively concise. Most commonly, answers suggested that the use of schiltrons, longbows and
muskets all led to a decline in the role of cavalry since the cavalry charge became ineffective.
Many answers also noted Cromwell's use of cavalry for reconnaissance and for disciplined
charges, and his use of dragoons.

Many answers included references to the mounted knight and dragoons but some were confused
about their chronological sequence, for example saying the mounted knight replaced cavalry.
Some answers that were very detailed and had excellent knowledge of weapons or individual
battles, did not focus on the role of the cavalry or develop the analysis of causation. Other
answers could explain changes in the role of cavalry but could only provide general comments

GCSE History THIO 12 19












%

\'/ / ResultsPlus
/'--.'. Examiner Comments

This answer maintains a clear focus on the question, combined with precise details to
support the argument. There is a nice sense of the cavalry's importance declining but then
increasing again as it was used in a different way in battle. A conclusion is not required in
this question but this answer does include one which sums up the changes in the cavalry's
role very clearly. The answer gained 12 marks.

T\ ResultsPlus
\ Examiner Tip

Question 4 is always about change and causation, so make sure the details you include are
being used to explain why something changed and you are not just providing a description
of change.

GCSE History THIO 12
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< ! ResultsPlus
!/--.. Examiner Comments

The first paragraph makes a valid point and provides some supporting detail. The second
paragraph is less focused and the claim that the role of the cavalry became largely symbolic
has no supporting detail. There is a valid comment about the New Model Army preferring
merit over social status but there is little explanation of how the role of the cavalry changed.
The final paragraph is out of period. This answer received 7 marks.

1 Plus
\ Examiner Tip

Aim to cover three aspects of content in your answer. This does not have to be three
different reasons or factors. In this question a paragraph on the impact of the schiltron on
cavalry and another one on the introduction of the longbow would be making similar points
but would cover two different aspects of content. This answer gained 7 marks.

Question 5

It was disappointing to see that the term ‘composition’ is still not understood by many candidates.
The following comment is taken from the report in 2024:

A number of answers failed to recognise the term ‘composition of the army’. This term appears in all
four time periods of the specification so it should be understood but students seemed to confuse it with
the deployment of the army and the nature of the fighting. This severely limited those answers as they
failed to address the focus of the question.

A large number of answers could provide a detailed explanation of the impact of industrialisation
on weapons and warfare. There were some lengthy answers describing the evolution of the rifle,
the development of different bullets and improvements in cannon but the analysis of how this
impacted on the composition of the army tended to be limited to comments about the army
increasing in size.

Better answers could explain how the mass production of weapons made artillery increase in
importance while cavalry declined, usually citing the Charge of the Light Brigade. The best
answers also explained the consequent need for more engineers, logistical and support troops.
These points were weighed against changes in the composition of the army as a result of the
professionalisation created by Cardwell’'s reforms.

Some answers included details from the First World War, which were outside the period in the
question.
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Examiner Comments

The answer has a good focus on the composition of the army. It shows how industrialisation
and the mass production of weapons led to the decline of the cavalry and also covers the
increased importance of the artillery section of the infantry. It discusses Cardwell's army
reforms and the impact on those in leadership positions and also mentions the growing
importance of specialised troops. The conclusion explains the judgement that has been
reached. This answer scored 16 marks, with 4 for spelling, punctuation, grammar and the
use of specialist terms.

\ Examiner Tip

You need to think carefully about the question and make sure your answer discusses the
importance of industrialisation in relation to the composition of the army.
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< ! ResultsPlus
!/--.. Examiner Comments

The answer has good knowledge of industrialisation and the changes it brought but this is
not always linked to the composition of the army. The answer received 7 marks and 3 for
spelling, punctuation, grammar and use of specialist terms.

-' Plus
\ Examiner Tip

Make sure you know the terms used in the specification. Some answers thought that
'‘composition' meant tactics or weapons.

Question 6

The topic here was recruitment to the army, with a specific focus on whether conscription was
the most significant development in the years c1700-present. A sizeable minority of candidates
were not confident about what conscription involved. Many wrote about it as a voluntary process
and some also thought it existed before the First World War. In some cases, it was clear that
answers were referring to press gangs or the practice of duping men into taking the king's shilling
but other answers were clearly unsure about what conscription was and included under-age boys
trying to enrol and volunteers being encouraged to join PALs battalions.

The emphasis in many answers tended to be on changes to recruitment since 1900. Some
impressive answers explained the emphasis on propaganda to encourage recruitment at the start
of the First World War and then the switch to conscription. Many answers also went on to explain
that conscription was reintroduced during the Second World War and that National Service was
used afterwards. It was pleasing to see references to the modern army as a professional body
and also to the recruitment of women, which some candidates saw as the most significant
development in recruitment.

When discussing the earlier period, some candidates knew that convicts were sometimes allowed
to enlist as an alternative to prison. Cardwell's reforms were often well known and those answers
explained how changes to the terms of service and the opportunity for professional training
created an incentive to volunteer.

It is important to remember that this is a Thematic Study in British history and therefore
comments about the USA's involvement in Vietham and draft system cannot be credited.
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ﬂ ResultsPlus
Examiner Comments

The answer makes the judgement clear at the beginning. It then discusses Cardwell's
reforms, explaining that these made significant changes to recruitment. National Service is
also discussed and the introduction of conscription. The judgement is made clear in the
conclusion and the criteria being used are explained. The answer received 16 marks and 4
for spelling, punctuation, grammar and use of specialist terms.
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<g§ ResultsPlus
Examiner Comments

The answer explains the importance of conscription and then comments on Cardwell's
reforms. However, there is little detail about the reforms and when the answer moves on to
discuss modern recruitment in the Iraq War, it recognises that the army has become a
professional one, formed of volunteers but the detail is limited. The conclusion decides that
conscription was immoral and seen in a negative way and therefore had the greatest impact
on recruitment but there has been limited detail to suport this judgement. This answer
received 9 marks, with 3 for spelling, punctuation, grammar and use of specialist terms.
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Paper Summary

Examiners commented that there were a number of impressive answers where candidates
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation. In particular, candidates seemed well prepared for the 12 and
16 mark questions, with most answers having a clear structure and good use of specialist terms.

If extra paper is taken, candidates should state clearly in the answer space for the question that it
has been continued on separate paper and this should be clearly labelled. However, in many
cases where additional paper had been taken, the marks had already been attained within the
space provided rather than on the extra paper and candidates should be discouraged from
assuming that lengthy answers will automatically score highly. Indeed, candidates taking extra
paper sometimes ran out of time on the final, high mark question and therefore disadvantaged
themselves.

Examiners reported that a poor standard of handwriting made a number of answers difficult to
mark and exacerbated the difficulty in understanding a badly expressed answer. Also, a failure to
structure answers in paragraphs made it difficult for the examiner to identify a line of reasoning
and to check whether three different aspects have been covered.

Where there has been weaker performance, the following points can be made:

+ Candidates need a secure understanding of the chronological periods and terms used in the
specification as well as how the term ‘century’ is used, for example the nineteenth century
refers to dates within the period 1800-1899.

+ Candidates need to understand the themes within the specification - the nature of warfare
and the experience of war.

+ A number of knowledgeable answers failed to reach the highest level because they were not
focused on the specific question being asked or did not deploy precise detail to support the
analysis.

* It is not necessary to use the question’s stimulus points and candidates should not attempt to
do so if they do not recognise them; however, candidates should aim to cover three aspects
of content.

+ While there was good knowledge of some topics, students cannot rely on knowing just a few
key topics and hoping to use that information whatever question is asked.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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