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Introduction

Candidates had clearly been well-prepared for this examination in terms of both knowledge of
content and the skills required for this paper. Examiners noted many answers showed confident
treatment of answers in both sections, the Historic Environment and the Thematic Study.

Many of the following comments are made every year and remain relevant. As a general point,
centres should remember that the Thematic Study focuses on change and continuity over time
and therefore a good sense of chronology is vital. Candidates should be familiar with the names
given to the different periods in the specification and recognise the dates and key events involved
in these chronological divisions. They also need a clear understanding of the key themes and the
factors involved in the Thematic Study, as identified in the specification.

+ Ideas about the cause of disease and illness.
+ Approaches to prevention and treatment.

* Individuals and institutions (Church and government), science and technology, and attitudes
in society.

It is also important to remember that this is a Thematic Study in British history. Examples from
other countries cannot be rewarded.

In the extended answers, the stimulus points are usually intended to remind students to cover
different aspects of content and the full timescale of the question. Candidates do not need to
include these stimulus points in their answer, but they do need to cover three aspects of content
in order to show breadth in their answer and to access the higher marks.

A number of answers to these questions remained at Level 3, despite excellent knowledge,
because they missed the focus of the question. The mark scheme’s bullet point for Assessment
Objective 2 (analysis) at Level 4 expects an analytical explanation, directed consistently at the
conceptual focus of the question. Candidates who responded to the topic rather than the key
idea were unlikely to achieve high marks. Those who did reach Level 4 realised that the topic
provides the context but that there is a specific focus, which the analysis should address.

While the target for the 12-mark question is an explanation of causation, there is no expectation
that causes will be prioritised or evaluated and no marks are available for such comments.
However, in the 16-mark questions there is an additional element of judgement. Many candidates
structured their answers in questions 5 and 6, to discuss points supporting the statement in the
question, then points challenging the statement, before offering their judgement. In a number of
answers, this resulted in a judgement that summed up the two sides, with the conclusion that the
statement was ‘somewhat true’ or ‘true to an extent'. This is a logical structure and can be very
effective, but for the higher marks the criteria being applied need to be explained and the
judgement needs to be consistent with the overall answer. In high scoring answers, the
application of appropriate criteria included an explanation that some aspects had a longer lasting
impact, more people were affected, a factor acted as a catalyst for other developments. Many
high-scoring answers had a sense of evaluation running throughout the answer so that
judgement was not just restricted to comments at the start and end of the answer.

GCSE History specification and assessment changes
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This note is a reminder that minor changes are being made to the Pearson Edexcel GCSE History
specification content and assessment model: assessment and language changes apply from the
June 2025 exam series onwards, and content changes from the June 2026 exam series onwards.
We strongly recommend, if you haven't already, that you familiarise yourself with these changes
in time for the start of the new academic year in September 2025. Some options are affected
more than others, but all options are affected by the assessment changes. Below is a link to the
summary guidance document, which will help you to find all the specific information and
guidance available to help you take on board these changes:

https://qualifications.pearson.com/content/dam/pdf/GCSE/History/2016/Teaching-and-learning-
materials/gcse-history-changes-for-2025-and-2026-summary-guidance.pdf

If you have any queries, please contact Mark Battye, our History subject advisor, at
TeachingHistory@pearson.com.
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Question 1

This is now a two-part question, with a question asking for a key feature with some additional
supporting knowledge of two topics from the specification. Extended knowledge is not needed
but it is important that candidates know something about everything in the specification. This is
so that they can add a further detail which will explain the feature or provide some context. They
should make sure that the additional detail provided is linked to the key feature that has been
identified.

Question 1a was about the fighting on the Western Front that led to a high number of injuries.
Examiners felt that this was well answered by candidates. Many candidates identified shrapnel as
their feature, which they were able to support with facts, such as 58% of all wounds were caused
by shrapnel. Other candidates focused on the use of poisonous gases which caused injuries such
as blistering of the skin. Other candidates identified weapons such as the machine gun or rifles
which caused head injuries, blood loss or infection.

However, there were a number of candidates who were not able to distinguish between injuries
caused by fighting on the Western Front and illnesses caused by the environmental conditions.
Ilinesses such as trench foot and trench fever are not injuries caused by the fighting and were
therefore not rewardable.

Question 1b was about the use of blood transfusions on the Western Front. Examiners felt that
this question was not answered quite as well as question 1a by the candidates. Lots of candidates
were able to give examples of the improved blood storage techniques such as the use of sodium
citrate to stop the blood clotting and citrate glucose which allowed blood to be stored in
refrigerated conditions. There were also multiple references to the first blood bank before the
Battle of Cambrai. Many candidates were also rewarded when they discussed the fact that the
patient and donor needed to be present at the beginning of the war as blood could not be stored
at this point. Both approaches were valid and rewarded.

Candidates are reminded to use the mark and the space in the answer booklet as a guide for the
length of their answer. There were relatively few answers that continued beyond the lined space,
but these were often wasting time as the answer had already scored full marks, and no further
marks could be awarded. When candidates had written two sentences for each feature, it was
easy for examiners to identify and reward the feature and the additional detail; if the answer
consisted of just one sentence it was sometimes hard to distinguish whether additional detail had
been provided.
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1 (a) Describe one feature of the fighting on the Western Front that led to a
high number of injuries.
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(b) Describe one feature of the use of blood transfusions on the Western Front.
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i{ ResultsPlus
Examiner Comments

For both answers the candidate has provided a valid feature and some additional
information about the features. Therefore, both part a and part b were awarded 2 marks
each.

e
R \ ResultsPlus

Examiner Tip

Once you have written a feature and some additional supporting information, you can stop
and move on. On Question 1b the candidate has added information about storing the blood
for 4 days. This is correct but the candidate has already achieved the two marks for the first
part of their answer.
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1 (a) Describe one feature of the fighting on the Western Front that led to a
high number of injuries.
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ResultsPlus

Examiner Comments

The answer to question 1a is 0 marks because it is not a valid feature. The answer to
question 1b is 1 mark because a valid feature has been provided (gain back the blood they
lost) but additional support is not given.

\ \ ResultsPlus

Examiner Tip

Make sure the topic of the question has been accurately identified. In the case of question
1a, it was a feature of the fighting on the Western Front that led to a high number of injuries.
Ensure candidates can differentiate between injuries and their causes and illnesses and
their causes.
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Question 2(a)

The Historic Environment has a focus on the process of history, considering the value of sources
as evidence and the way an historian follows up an enquiry. It is nested within the context of the
Thematic Study and therefore knowledge of both the specific and the general context is expected.

It is important to note that the question asks about the usefulness of the sources in relation to a
specific enquiry, in this case an enquiry into the difficulties in caring for the wounded on the
Western Front. The focus should be on assessing the usefulness of what is in the source rather
than listing details which are not mentioned, and sources should not be dismissed because they
do not cover every detail that might be helpful in an investigation. Candidates should also
recognise that unreliable sources can be very useful.

The question asks ‘how useful' the sources are, so a judgement should be made on the
usefulness of the source’s evidence for the specific enquiry. At the lower levels, answers identified
information contained in the source that was presumed to be useful because it was relevant to
the enquiry.

Examiners felt that the sources were accessible, and candidates were confident in showing that
the content of the sources was relevant for the enquiry and therefore useful. Examiners noted
the majority of candidates attempted to analyse both sources. They noted that at Level 2,
developed comments were made about the usefulness of the content, for example on Source A
they focused on the number of badly wounded soldiers arriving and the fact some could only find
space on the floor, suggesting that conditions were cramped and infection was likely to spread.
They also suggested that it would be difficult for medical staff to treat the volume of patients.
Similarly on Source B candidates suggested that the source was useful because it showed how
hard it was to care for the injured soldiers due to the cold conditions which led to the spread of
infection. Contextual knowledge was added to support the inferences being made, such as the
Casualty Clearing Stations (CCS) and the base hospital being further down the evacuation chain
from the frontline where serious wounds were taken, or the fact that the CCS could be set up in
buildings such as schools or a series of tents away from the frontline to provide some safety.

Some very good level 2 answers could not access the higher marks because they did not include
contextual knowledge. Contextual knowledge is mentioned at every level of the mark scheme and
failure to include it impacted a number of otherwise good answers. Candidates should also
recognise that it is not enough to repeat a detail from the source and assert that this can be
confirmed from the candidate’s own knowledge - some additional detail is needed as a
demonstration of that own knowledge. Examiners also noted that some candidates wrote a large
amount of contextual knowledge. The majority of this knowledge, although accurate, was not
needed. Candidates are reminded they only need to provide contextual knowledge to help assess
the usefulness of the source content and/or provenance.

At Level 3, candidates need to show the effect of the provenance on the usefulness of the source
content, for example linking the fact that Source A was written in July 1916 to the events of the
Battle of the Somme. Many candidates were able to confidently explain that the reason why the
source focuses on being over-crowded, leading to limits in the care that could be provided, was
due to the fact that there were 60,000 casualties on the first day of the Battle of the Somme.
Some candidates even explained that the content of the source was not typical for finding out
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about the general difficulties with caring for the wounded because the Battle of the Somme was
such an extreme event.

It should also be noted that, at Level 3, contextual knowledge should be integrated into the
process of reaching a judgement, not simply provided as information. Good Level 3 answers
made clear the criteria being used to assess the usefulness of the sources for the enquiry, for
example accuracy of detail, reliability and typicality of the source content.

There is no requirement to compare the sources or to use them in combination and no marks are
available for this. Candidates who focused on comparisons between the sources often failed to
develop their judgement on each source properly; if this approach is used, it is important that the
answer still comes to a judgement on each individual source.

Very few answers only considered one source, but it should be noted that every level of the mark
scheme refers to ‘sources’ and therefore answers which do not consider both sources cannot
access high marks.
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2 (a) Study Sources A and B in the Sources Booklet.

How useful are Sources A and B for an enquiry into the difficulties in caring for
the wounded on the Western Front?

Explain your answer, using Sources A and B and your knowledge of the
historical context.
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< 4 ResultsPlus

Examiner Comments

Source A has a developed comment on the usefulness of the source content. The comment
on the source provenance is underdeveloped. There is no contextual knowledge. In Source B
the candidate has begun to develop the usefulness of the source provenance and a
developed comment on the usefulness of the content. The candidate then adds some
contextual knowledge, in a separate paragraph, to support the workload of the nurses
referred to in the source. Overall, Source A mid L2 response + Source A full L2 response =
high Level 2 mark.

P ..._ P Y T ‘-Hus
\ Examiner Tip

Instead of making several points about the source content or provenance, make sure you
cover all three strands of the Assessment Objective (source content, contextual knowledge
and provenance) when evaluating the source utility.

GCSE History 1HIO 11

1"



2 (a) Study Sources A and B in the Sources Booklet.

(2O~ .
How useful are Sources A and B for an enquiry into the difficulties in caring for
the wounded on the Western Front?

Explain your answer, using Sources A and B and your knowledge of the
historical context.
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¥ / ResultsPlus
/'--.t Examiner Comments

The answer to both sources provides a judgement of the source’s utility based on how the
provenance affects the usefulness of the content and contextual knowledge is used in the
process of interpreting the source. The criteria of typicality and accuracy are used in the
judgement. This is a high Level 3 response.

< ResultsPlus
<

Examiner Tip

Link the content to the provenance and to contextual knowledge.

14
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Question 2(b)

This question should be treated as a package linked to the enquiry that was identified in question
2a (difficulties in caring for the wounded on the Western Front) and the aim is for candidates to
show that they understand how historians work. The first sub-question asks candidates to
identify a detail from the source. This was most commonly done by quoting a phrase from the
source. The most common details were “The cold is terrible”, or “All the taps freeze, so we have to
limit the amount of water given to patients”, or “Any water split on the ground turns to ice in a
few seconds”.

Candidates then had to propose a question they would ask to follow up Source B in relation to
the overall enquiry. Consequently, the proposed question should be broader than following up a
very specific person or event in the source and it should not be a question they would ask the
author of the source. Questions about how nurses cared for the wounded with limited supplies
or what extra precautions did the nurses have to take to protect the wounded or how did nurses
overcome the challenges of obtaining water were some of the more common questions to be
proposed by candidates.

However, a lot of candidates failed to recognise the link with the broader enquiry of the
difficulties in caring for the wounded on the Western Front. This led to candidates proposing
guestions such as "how many hours did the nurses work every day?" This failure to recognise the
link to the broader enquiry impacted the marks available to these candidates for this question.

While it is recognised that candidates cannot have detailed knowledge of all possible sources, the
specification states that candidates should be aware of the types of sources available and the
nature of the information they contain. Answers such as ‘medical records’ or ‘diaries’ are too
generalised to be rewarded. In some cases, where a generalised source was named in sub-
question three, a mark could be awarded because the explanation in the final sub-question made
it clear what sort of information might be located in those records and how that information
would help the historian with the overall enquiry. Examiners again noted that candidates were
rote learning RAMC medical records as the source for sub-question three; however this source is
not always relevant and will not always contain the information that would help answer the
proposed question. For example, RAMC medical records might not answer the question about
how nurses overcame the challenges of obtaining water. A more relevant source for this question
might be diaries from nurses working at a base hospital in the winter months of World War One.

Candidates should be showing an awareness of appropriate sources that already exist for the
historian to consult. This means that answers suggesting they would carry out an interview were
not rewarded. They also need to be clear that they should suggest a contemporary source of the
period in question - history books, the Internet, documentaries were all unsuitable answers.
Instead, it would be more appropriate if they tried to think about the sources consulted by the
producers of history books, Internet articles or documentaries.

When multiple suggestions had been given to a sub-question, it was often counter-productive.
Offering more than one detail or question meant that the follow up sections were not clearly
linked, while offering multiple sources meant that the explanation in the final section was usually
invalid.
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" / ResultsPlus
/'--.'. Examiner Comments

A valid detail has been selected from Source B. The question proposed does not explicitly
link to the wider enquiry about the difficulties in caring for the wounded and is therefore not
rewardable. The sources proposed in sub-section 3 and the explanation in sub-section 4 all
link to the question which is not valid. Therefore, sub-sections 3 and 4 are not rewardable.
Overall, only sub-section 1 is valid, and this answer received a score of 1 mark.

- r
- r.

. ResultsPlus
<\

Examiner Tip

Make sure the follow up question is related to the wider enquiry of the question.
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(b) Study Source B.

How could you follow up Source B to find out more about the difficulties in caring
for the wounded on the Western Front?

In your answer, you must give the question you muld ask and the type of source
you could use.

Complete the table below.
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L Examiner Comments

A valid detail has been selected from Source B. The question proposed is linked to both the
wider enquiry about the difficulties in caring for the wounded and is linked to the detail
selected. Therefore the question is valid. The source identified in sub-section 3 would not
provide the answer to the question proposed and is therefore not rewardable. The
explanation does not explain how the source would answer the question proposed so is also
not rewardable, therefore, only sub-sections 1 and 2 were rewarded.

74\ ResultsPlus
\ Examiner Tip

Make sure that the source that you identify will reasonably contain the information that you
want to find out about.
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(b) Study Source/B.

How could you follow up Source B to find out more about the difficulties Ir@
for the wounded on the Western Front?

In ymﬁr answer, you must give the question you would ask and the type of source
you could use.

Complete the table below.
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ResultsPlus

Examiner Comments
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A detail has been selected from Source B. The question proposed is linked to both the wider
enquiry about the difficulties in caring for the wounded and to the detail picked out in sub-
section 1. It is reasonable to suggest that a diary from a nurse in 1917 will show you how
they cared for the wounded with limited supplies. Therefore, the source will provide an
answer to the proposed question. Both sub-sections 3 and 4 are valid. Overall, all sub-
sections are valid, and the answer received 4 marks.

\ Examiner Tip

In sub-section 4 remember to clearly explain what is likely to be written in your chosen
source and how that information will help to answer your proposed question.

GCSE History 1HIO 11
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Question 3

It is important that candidates note whether the focus of this question is to identify a similarity or
difference, the topic and the periods in the question. The best answers started with a statement
of the overall similarity and then provided details from each period to support that comment.
Details of the events or periods by themselves cannot score highly as such an answer is not
meeting the AO2 strand of the mark scheme covering the analysis of the similarity. Alternatively,
answers that gave a good explanation of the similarity between the Great Plague (1665) and the
cholera epidemic (1854) sometimes forgot to provide supporting knowledge and understanding
from both periods (A01). In these cases, candidates also did not score full marks.

The most common similarity offered by candidates was, that in both periods people believed that
the cause of illness was Miasma and then identified the use of sweet-smelling herbs as a
prevention for the plague and the burning of tar to prevent the bad miasmas spreading during
cholera. Other candidates focused on government action and supporting this with examples
linked to the plague orders during the Great Plague and also the government building the sewers
and bringing in the Second Public Health Act as a long-term action as a result of the cholera
epidemic.

Examiners did note that not all candidates were able to identify examples that accurately
answered the question. Most of these responses stayed in Level 1 as they only stated a similarity
and were unable to provide evidence from both time periods. Some candidates also wrote
differences such as during the cholera epidemic, John Snow discovered the cause of the epidemic
and took the handle off the Broad Street pump, but they didn't know the cause of the Great
Plague in 1665. These answers were unrewardable as the question was about a similarity rather
than a difference.

While many candidates scored the full four marks, a few wrote far too much. Such answers
demonstrated excellent knowledge but could not be rewarded beyond four marks and possibly
the time taken here affected the completion of the longer answers which carried more marks.
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3 Explain one way in which the Great Plague in London (1665) was similar to the
cholera epidemic in London (1854).
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iz ResultsPlus
Examiner Comments

The answer offers a valid similarity between the two periods. There is no additional evidence
to support the comparison made. Therefore, this response fulfils the requirement for a Level
1 answer.

@ ResultsPlus
Examiner Tip

Make sure that a specific example is provided from both the time periods to support the
difference that has been identified.
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3 Explain one way in which the Great Plague in London (1665) was similar to the
cholera epidemic in London (1854).
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: ResultsPlus

Examiner Comments

The answer offers a valid similarity between the two epidemics - Miasma. The candidate has
supported this similarity with specific examples both the time periods in the question.

&0\ ResultsPlus

It is a good idea to state the similarity clearly at the start of the answer.
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Question 4

Most candidates had good knowledge and understanding of Louis Pasteur, his discovery of Germ
Theory and the changes that happened as a consequence.

The best answers took an analytical approach rather than a descriptive approach to the question.
These candidates usually offered clear reasons why there were changes in medicine as a result of
Pasteur’s discovery. Most answers argued that Pasteur led to the discoveries by Robert Koch
which in turn lead to the development of vaccinations and treatments such as Paul Ehrlich's
discovery of the magic bullet and or the discovery by Alexander Fleming of Penicillin. Many
answers were also able to explain why Pasteur’s work led to antiseptic and aseptic surgery which
reduced the number of deaths in surgery. Some excellent answers were also able to explain why
Pasteur’s discovery validated the discoveries of Edward Jenner and John Snow. When there was
explicit focus on the question throughout the answer, candidates were able to achieve Level 4 for
Assessment Objective 2 (analysis).

A common misconception was Pasteur’s work led to the work of Edward Jenner and his discovery
of the Smallpox vaccination. Some candidates also explained how the work of Florence
Nightingale was the result of Pasteur’s discovery. For Assessment Objective 1 (knowledge and
understanding), candidates need a clear understanding of the chronology of events.

Also, some candidates only provided two aspects of content and therefore their answers could
not be deemed as wide ranging or precisely selected for Assessment Objective 1 (knowledge and
understanding). Answers at Level 2 often described the changes to medicine that happened as a
consequence of Germ Theory.

Answers at Level 1 were often generalised statements of change and were unable to provide
supporting knowledge (AO1).

For answers that were awarded full marks, it was noticeable that many of these were relatively
concise. These candidates had understood the focus on explaining causation and provided
enough detail to support their explanation without becoming descriptive.
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Examiner Comments

The answer reaches Level 2 for Assessment Objective 2 (analysis) and Assessment Objective
1 (knowledge and understanding). The candidate’s knowledge and understanding on Robert
Koch is stronger than demonstrated in paragraph 1. Overall, this answer resulted in a top
Level 2 mark.

@) ResultsPlus

Examiner Tip

Make sure the details you include are used to support your analysis and explicitly linked to
the question; don't just offer them as information.
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Examiner Comments

The answer reaches Level 4 for Assessment Objective 2 (analysis). It has a clear line of
reasoning and an explicit link to the conceptual focus of the question which is sustained
throughout the question. Assessment Objective 1 (knowledge and understanding) also
reaches Level 4. There is accurate and relevant supporting knowledge, which is wide-
ranging. Overall, this answer resulted in a top Level 4 mark.
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QB ResultsPlus

Examiner Tip

Make sure that each paragraph explicitly links to the question that has been asked.
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Question 5

This was a popular question, and examiners noted candidates were confidently able to write
about medical knowledge in the Medieval period (c1250-c1500) and the Renaissance period
(c1500-c1700).

Examiners noted that a substantial number of responses to this question were answered to a
high standard. The best responses sustained their explanation throughout their answer
(Assessment Obijective 2). Candidates argued that medicine was mainly based on the Theory of
the Four Humours using the continued use of treatments such as bleeding and purging, the role
of Galen (Theory of the Opposites) and the role of the Catholic Church (supported Galen,
controlled education & monopoly over books) to support their arguments. Candidates used a
range of knowledge to disagree with the question. One approach was that people in the Medieval
and Renaissance periods believed in other causes of illness such as God, who sent illness as a
punishment and people would pray as a treatment and whipped themselves to prevent
themselves from catching an illness. Some high achieving candidates noted that herbs and spices
were used by the poorer members of society and it was only the rich that were treated by
physicians using the four humours and therefore medicine was not based mainly on the Theory
of the Four Humours. Other candidates took the approach that in the Renaissance, the church
began to lose its influence leading to new ideas in medicine from Andrea Vesalius (anatomy),
William Harvey (blood circulation), Thomas Sydenham (external factors causing illness) and the
development of the printing press. All of these discoveries challenged the established ideas of
Hippocrates and Galen and therefore by the end of the Renaissance, medicine was not mainly
based on the Theory of the Four Humours. Either approach or a mixture of the two was valid. It
should be noted that a common misconception by students was that because Hippocrates and
Galen'’s ideas were challenged in the Renaissance, people immediately stopped using them but in
the cause of the Theory of the Four Humours and Theory of the Opposites, there was nothing
new to replace them with, so their ideas remained and continued to be used.

Many knowledgeable answers remained at Level 3 as candidates were unable to sustain their link
towards the question explicitly, which then led to their judgement having only some justification.
Answers at Level 2 often described ideas linked to the question such as the Theory of the Four
Humours, the Theory of the Opposites and the role of the Catholic Church in medicine, but left
the link to the question as implicit.

Examiners noted that candidates had a secure knowledge on the different features of medicine
during the Medieval and Renaissance periods. As a result, very few candidates wrote about
medicine outside the time period of the question. Examiners also noted that the majority of
answers were well structured, with students trying to provide a minimum of three aspects of
content to answer the question.
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\'/ / ResultsPlus

L Examiner Comments

This response meets the demands of the mark scheme for Assessment Objective 2 (analysis)
at Level 2. There is limited analysis throughout the answer with only implicit links to the
guestion. The response shows some relevant knowledge and understanding towards the
question. The candidate only develops one aspect of content and therefore meets the
demands for Assessment Object 1 (knowledge and understanding) at Mid-Level 2. The
judgement is missing. Overall, this is therefore a mid-Level 2 response.

74\ ResultsPlus
\ Examiner Tip

Try to explicitly link each paragraph to the conceptual focus of the question.
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N { ResultsPlus
/'--.. Examiner Comments

This answer meets the demands of the mark scheme for Assessment Objective 2 (analysis)
at Level 4. The answer offers a line of reasoning throughout which is consistently directed at
the conceptual focus of the question. The analysis is supported by wide-ranging and
precisely selected knowledge. Therefore, for Assessment Objective 1 (knowledge and
understanding) this answer reaches level 4. There is a clear judgement reached which is
substantiated throughout the answer so again meets the requirements for Level 4. Overall,
this is a high-Level 4 response.

A
e,

s ResultsPlus
<)

| Examiner Tip

The best answers have a sense of evaluation running throughout the analysis.
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Question 6

This was a less popular question with candidates. The focus of the question was on the role of
the government as the most important factor in improving care and treatment in hospitals.

The best responses sustained their explanation throughout their answer (Assessment Objective
2). These candidates were able to argue that the government was the most important factor in
improving care and treatment, as they made treatments available through the NHS, free of
charge and accessible. Candidates then argued that individuals were another important factor in
improving care and treatment in hospitals using Florence Nightingale (pavilion style hospitals and
isolation wards) who improved care in hospitals, James Simpson (chloroform), Joseph Lister
(carbolic acid) and Alexander Fleming (discovery of penicillin) who improved the treatments that
were available within hospitals.

Candidates also disagreed with the question by using science and technology as another factor
that improved treatment in hospitals. Here, they provided example such as keyhole surgery as
well as chemotherapy and radiotherapy. Some candidates were able to judge that treatments
discovered were made free of charge on the NHS by the government and this accessibility of
treatments by the government was more significant.

A common error was that candidates focused on the role of the government in general, rather
than the role of the government in improving care and treatment in hospitals. This resulted in
candidates writing about the government'’s role in public health such as the Second Public Health
Act, 1875 and their role in vaccination programmes. These were not rewardable due to their lack
of focus on the question. It is important for candidates to remember that they need to be able to
select the correct knowledge for the conceptual focus of the question.

Many knowledgeable answers remained at Level 3, as they were unable to consistently focus on
the conceptual focus of the question. An example is where candidates focused on the role of the
government but failed to identify another factor that affected care and treatment in hospitals.
Answers at Level 2 often described medical discoveries by individuals and/or described the
establishment of the NHS. Answers at Level 1 were often generalised statements about the NHS
without any specific knowledge.
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/'--.'. Examiner Comments

This answer meets the demands of the mark scheme for Assessment Objective 2 (analysis)
at low Level 3. There is some focus towards the conceptual focus of the question. For
Assessment Objective 1 (knowledge and understanding) this answer reaches level 3 as there
is good knowledge and understanding. There are two valid aspects of content. There is
some justification for the judgement in the opening and concluding paragraphs so reaches
Low Level 3. Overall, this is a low mid-Level 3 response.

\ Examiner Tip
Check the focus of the question as well as the topic, so that you can make sure the detail
you include is relevant.
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% ResultsPlus
Examiner Comments

This answer meets the demands of the mark scheme for Assessment Objective 2 (analysis)
at Level 3. There is explanation towards the question which is generally sustained towards
the conceptual focus of the question. For Assessment Objective 1 (knowledge and
understanding) this answer reaches level 3 as there is good knowledge and understanding.
The paragraph on technology has the best examples. A02 Judgement is L4. The student has
come to a clear sustained judgement with criteria applied throughout the answer. The
judgement pushes this answer into level 4. Overall, this is a low Level 4 response.

)
R | ResultsPlus

Examiner Tip

The best answers have a sense of evaluation running throughout the analysis.
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Paper Summary

Examiners commented that there was a number of impressive answers where candidates
seemed well-prepared and demonstrated excellent knowledge being deployed to support
thoughtful analysis and evaluation. In particular, candidates seemed well prepared for the 8 mark
source question and the 12 and 16 mark questions, with most answers having a clear structure
and good use of specialist terms.

If extra paper is taken, candidates should state clearly in the answer space for the question that it
has been continued on separate paper and this should be clearly labelled. However, in many
cases where additional paper had been taken, the marks had already been attained within the
space provided rather than on the extra paper and candidates should be discouraged from
assuming that lengthy answers will automatically score highly. Indeed, candidates taking extra
paper sometimes ran out of time on the final, high mark question and therefore disadvantaged
themselves.

Examiners reported that a poor standard of handwriting made a number of answers difficult to
mark and exacerbated the difficulty in understanding a badly expressed answer. Also, a failure to
structure answers in paragraphs made it difficult for the examiner to identify a line of reasoning
and to check whether three different aspects have been covered.

Where there has been weaker performance, the following points can be made:

+ Candidates need a secure understanding of the chronological periods and terms used in the
specification as well as how the term ‘century’ is used, for example the nineteenth century
refers to dates within the period 1800-1899.

+ Candidates need to understand the themes within the specification such as the cause of
iliness, prevention of illness, treatment of illness or access to care.

+ Candidates need to understand the factors within the specification such as the role of the
government, individuals, science and technology and attitudes within society.

« A number of knowledgeable answers failed to reach the highest level because they were not
focused on the specific question being asked or did not deploy precise detail to support the
analysis.

* Itis not necessary to use the question’s stimulus points and candidates should not attempt to
do so if they do not recognise them; however, candidates should aim to cover three aspects
of content.

+ While there was good knowledge of some topics, candidates cannot rely on knowing just a
few key topics and hoping to use that information whatever question is asked.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:
https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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