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Introduction
It was clear that teachers and candidates had taken notes of comments made in the 2015 report
regarding the strengthened specification and the revised format of the paper. In both Question
(Q)1 and Q3 there was good use of additional contextual knowledge, which is required at the
higher levels of the mark scheme.
In many cases, there was also good knowledge of the topics in the questions. Candidates
seemed to understand that presenting information is characteristic of a Level 2 answer and
that to move to Level 3, answers must show why that information is relevant to this specific
question. It might also help more candidates to achieve this if they identify the target concept
and check whether the question is about causation, change, continuity, consequences etc. Each
of these requires a different approach, and relevant material needs to be deployed in a different
way. Nevertheless, it was pleasing to see how many students were attempting to do this even if
sometimes it was simply through an assertion that ‘this shows why…’.
In Q4 and Q5, candidates were expected to analyse and it was enough to explain a range of
cause/effects/aspects of change etc; however, the 16-mark questions always ask for evaluation.
Here again, many candidates had clearly been well prepared and adopted a structure of:
evidence supporting the statement in the question, evidence challenging it, conclusion. This was
a valid approach for Level 3 but for Level 4 there must be more than simply a summary of the
two sides of the issue and the decision that the statement was ‘somewhat’ true. At Level 4, there
should be a sense of evaluation, showing which evidence carries most weight. Ideally, this will
create a sense of argument running throughout the answer and the best answers usually have
plans, which show that the argument was thought through before writing began.
Most candidates also understood the need for depth and breadth in the extended answers. While
it was not essential to use the two stimulus points that were given, it was expected that a good
answer would cover three aspects or more, in order to show breadth of coverage. It was also
helpful to have these three aspects clearly delineated and where candidates did not structure
their answer in paragraphs, examiners may have found it difficult to confirm that three aspects
had been covered.
Chronology remains a central issue on this paper. Since it is a study in development, questions
will often cover a specific timescale and candidates must be able to recognise the relevant
periods. The most frequent difficulty was failing to differentiate between the nineteenth century
and dates in the 1900s, but candidates also needed to know the period covered by terms such
as the Middle Ages/medieval period, the Renaissance /sixteenth and seventeenth centuries etc.
Candidates needed to be able to place key people, events and developments into the correct
context and avoid anachronisms. Knowing the approximate dates of a period was also important
when analysing change and continuity: the gap between the Roman period and the Renaissance
is over 1,000 years, and there are 400 years from the end of the Middle Ages to the nineteenth
century.
Linked to this was the issue that candidates noticed key terms indicating the topic, but did not
analyse the question properly. Terms such as ‘during the years’, ‘since 1900’, or ‘in the nineteenth
century’, gave a clear timescale for their answer and material outside these dates was unlikely to
be rewarded highly.
As noted last year, candidates using additional paper for Q1 rarely benefitted from doing so.
Usually, taking extra paper on Q1 was counter-productive: the additional material simply
consisted of detail about the individual sources or repeated points already made. Indeed, some
of the best answers were concise, while in some lengthy answers, the focus was lost or the
analytical point being made lost impact because it was overwhelmed by detail. The corollary to
this was that candidates often found it difficult to finish the final question, which carried one-third
of the total marks available.
Handwriting is becoming an issue of major concern. While examiners work hard to decipher poor
handwriting, it destroys the flow of an extended answer and can also affect the marks awarded
for spelling, punctuation and grammar (SPaG).
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Question 1
There was a marked increase in the use of own knowledge to explain the changes illustrated
by Sources A and B. This meant that far more answers reached Level 3 or could be
awarded higher marks in Level 2, instead of being restricted to four marks. However, some
candidates are now treating this as an open-ended question on change between the dates
of the two sources. The question says ‘What do Sources A and B show about changes ...?’
and therefore comments about change and the use of own knowledge must be linked to
details in the sources. Some very good answers, which explained change between the dates
of the two sources yet with no reference to details in the sources, remained at Level 1.
Alternatively, answers that treated the sources separately could not achieve marks beyond
Level 1, even if they included a lot of additional detail, because the focus of the question is
change. Another weakness occurred when the focus on change was left implicit, with Source
A discussed and then Source B, and the use of words like ‘more’ or ‘different’ were the only
indication that there was a change between the two sources. Other answers focussed on
one aspect of Source A and a different aspect of Source B, making it difficult to identify what
change had occurred.
It should also be noted that identifying a difference between the two sources is not the same
as inferring and explaining a change, and this is not a question about whether or not change
did occur and therefore answers about continuity scored no marks.
Good practice is to identify in the first sentence the change that has occurred, and then to
develop the explanation based on the sources and the use of additional knowledge. This
would avoid the problem where the answer has a lengthy description of each source, and
only addresses the focus on change at the end. For Level 3, the explanation should focus on
the nature or extent of change and additional detail might be provided to show how or why
the change occurred, or to illustrate the change in nature, or extent of, change. It should be
noted that it is not enough to state ‘a huge change occurred’ to access Level 3 – details from
the sources and own knowledge must be provided to show that the change was huge.
This question asked about changes in the treatment of wounded soldiers. Although most
answers identified a change in the hygiene or level of care based on the sources, it was
often stated quite simply that conditions were better, with limited analysis of the nature or
extent of change.
There were relatively few Level 1 answers because most answers did identify a change
based on the sources and therefore reached Level 2. However, candidates often did not add
relevant own knowledge and therefore many could not go beyond four marks. Where they
did provide additional detail, they tended to link it to one of the sources rather than the
change that had been identified. For example, many candidates explained how the problems
of pain or blood loss, which were mentioned in Source A, had been solved, but they did
not link this to Source B. Alternatively, answers talked about Florence Nightingale’s work in
training nurses and improving hygiene, which they linked to Source B, but they often did not
show how that was a change from Source A.
The best answers could use both sources, and additional own knowledge, to talk about the
increase of trained personnel, improvements in conditions, and hygiene, or the development
of a system for the treatment and removal of wounded soldiers.
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Examiner Comments

This answer received full marks. It used
both the sources and the candidate’s own
knowledge to explain changes in the medical
staff, hygiene, conditions and equipment.

Examiner Tip

Check the question carefully − if it is about
changes then make sure you identify clearly
what those changes were.

8 marks
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Examiner Comments

This answer gives a rather general comment
about change based on the sources (the
surgeon’s difficulty in A was the result of
limited equipment, not poor training) and does
not show how the own knowledge included at
the end relates to this change.
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Examiner Tip

Make sure you link own knowledge to the
focus of the question, do not just add it as
information.

Question 2
The topics named in Q2 are taken directly from the specification, so candidates should be
confident in writing about them and should be able to identify at least two key features or
aspects and provide supporting details. The question asks about key features (plural) and
therefore candidates should be aware that one key point, however well developed, can
achieve only a maximum of five marks.
There seemed to be more answers about aerial warfare than about computer technology,
but the quality of answers was fairly even. Good answers about aerial warfare usually
discussed Operation Desert Storm, often with precise details, the role of stealth bombers,
the use of jets and drones, and the attack on power and water pumping stations. Weaker
answers had few details and relied on general comments about planes fighting and dropping
bombs, which could have applied to any modern war. Some candidates missed the point
that this was about aerial warfare and commented on planes and helicopters being used for
transport.
Good answers about computer technology usually talked about being able to locate enemy
positions by satellite and the use of GPS to target drones. Weaker answers wrote more
generally about computers providing media coverage and helping troops to communicate.

Examiner Comments

This answer has good detail on the key
features of aerial warfare and achieves full
marks.
6 marks

Examiner Tip

If the question asks for key features (plural)
make sure that you identify at least two
different aspects.
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Examiner Comments

This answers explains two ways that computer
technology was used during the Gulf War and
it achieves full marks.
6 marks
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Examiner Tip

Make sure that you give specific examples
whenever you can.

Question 3
In 2015 most candidates could make valid comments about the value of a source based
on its content but they rarely took into consideration whether the value of this information
was affected by considerations of reliability. It was disappointing to see that this trend has
continued in 2016, meaning that relatively few candidates achieved Level 3. However, this
year, more candidates have been able to access the upper marks in Level 2 because they
brought in the use of additional contextual knowledge.
Level 1 answers, where candidates assumed that a source’s usefulness (or reliability)
depended simply on its nature, date or the amount/clarity of detail, were few. Comments at
this level were generalised and could have applied to any similar source: it is from the time,
so it is reliable; it is a photograph and we do not know who took it, so it is unreliable; it was
taken to inform people, so it is reliable.
The majority of answers were in Level 2. At the bottom of Level 2, the source content was
described, with the implicit assumption that it was useful to have this information because
it was relevant. Such answers said that it was helpful to see the height of the castle walls
and towers, they often explained the benefit of round towers, the use of arrow slits and the
crenellations, and they sometimes identified other features of the castle that were visible in
the photograph. However, describing the content of the photograph and then stating ‘I know
this is typical of medieval castles’ did not count as the use of own knowledge.
Where the comments were further developed by the use of own knowledge, this was often
through an explanation of siege tactics or the evolution of castle design from the motte
and bailey to concentric castles. Other answers focussed on identifying the limitations of
the photograph as a source by identifying typical aspects of castle design that could not be
seen, for example a gatehouse. However, it should also be noted that a general list of what
is not mentioned in the source, is unlikely to be rewarded, unless there is an explanation of
how that information would help the historian answer the specific enquiry in the question.
Therefore, answers that stated merely that the source did not show a moat, or that it did
not show the interior of the castle, were not rewarded highly.
Fewer candidates focused on reliability and these were more likely to make assertions
without providing supporting evidence, or showing how it affected the source’s usefulness.
The tendency to an automatic claim that the source was biased was avoided, but there was
a number of answers that claimed the source was unreliable because we did not know who
took the photograph. This had an implicit assumption that this was a negative point but with
no explanation of how this affected the source’s utility. Similarly, it was noted frequently that
the source was modern, and therefore could not show what the castle was like during the
Middle Ages. However, relatively few candidates linked this to the information in the caption
about the later addition of the round tower and there was little recognition that this allowed
us to see the evolution of castle design.
A number of candidates also used a checklist approach here, writing a comment about the
nature, origin, and purpose of the source but presenting these as statements that were
undeveloped and not applied to show how they affected the source’s utility.
Better answers could focus on:
•

the nature and purpose/intended audience of the source

•

considering whether or not it was a private or public source

•

if it were intended to influence other people

•

whether or not the circumstances distorted the source content in any way.

A number of candidates noted that the source could have been used to publicise the castle’s
history and suggested this was useful evidence of the importance of castles in medieval
society and the need to provide a strong place of refuge.
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It is understandable that schools will try to help candidates to structure their answer, and
many acronyms were visible but these were not always appropriate or candidates could not
properly apply them. Too many comments consisted of statements such as ‘The castle in the
source is from the time so it is reliable but it is not reliable because we don’t know who took
the photograph’. Consideration of a source’s provenance and reliability does not have to be
negative. While the source content may not be complete, an objective presentation or the
purpose to inform people about a situation may provide added weight to that content.
The best answers considered the usefulness of the content but modified the judgement
about usefulness through a consideration of reliability, or whether or not the source could
be treated as representative of the period. However, this nuanced evaluation had to be
based on an exploration of the strengths and limitations of different aspects of the source’s
reliability and utility. For example, answers consisting of a paragraph asserting the source’s
usefulness or reliability, then a paragraph asserting it was not useful or it was unreliable,
followed by the conclusion that it was ‘partially useful’, or ‘useful to a certain extent’, was
not an evaluation.
In some cases, excellent answers were limited to four marks because they did not include
additional own knowledge.
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Examiner Comments

This answer uses own knowledge and a
consideration of the source nature and origins,
to evaluate the usefulness of the source
content. It achieves full marks.

Examiner Tip

Make sure that you think about whether the
source origin, nature or purpose, strengthens
or limits the source’s usefulness.

8 marks
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Examiner Comments

This answer discusses the usefulness of the
source content but does not include any own
knowledge.
4 marks
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Examiner Tip

Check the instructions − if you are told to use
own knowledge, your mark will be limited if
you do not do so.

Question 4
It was not surprising that this question was far more popular than Q5; the Roman army and
the Battle of Watling Street are well-known topics about which candidates appear to enjoy
writing. The majority of answers were very detailed concerning Roman weapons and tactics
and the specifics of this battle. These details were contrasted with details about the Celts,
and this was well used to explain Roman superiority in the battle.
Many answers were well organised, starting with the advantages of Roman weapons,
where the javelin could become embedded in a Celtic shield and weigh it down, slowing the
rushing advance of the Celts. This usually led to an explanation of tactics. Roman manuals
and training were sometimes discussed here, but the key point was that standard tactics
using the short sword and shield allowed good defence, while the wedge formation was
an effective advance. This was contrasted with the Celts’ lack of a unifying language or
tactics, and the emphasis on individual heroic warriors. Many answers also explained how
the Romans used the battleground to protect their flanks and nearly all explained that the
presence of Celtic families and wagons limited their room for manoeuvre.
Most candidates found it easy to go beyond the stimulus material and there were a number
of high-mark answers in both Level 2 and Level 3. The key difference was that at Level 2,
candidates described Roman tactics and events at the battle; at Level 3 candidates were
explicit about how this helped the Romans to defeat the Celts. There were very few Level 1
answers, but some candidates did become confused and included details taken from
other battles.
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Examiner Comments

This answer is not very well organised but
it makes a range of points about why the
Romans won the battle. It is awarded full
marks.
12 marks
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Examiner Tip

Make sure that you include at least three key
points or aspects − the bullet points can be
used but you need to bring in a third aspect
from your own knowledge.

Examiner Comments

This answer does identify three reasons for the Roman
victory — discipline, armour and weapons. However, it is
all rather general and these points lack supporting detail,
so this is a Level 2 answer, not Level 3.
6 marks

Examiner Tip

You need to be able to provide
specific supporting detail to
achieve high marks.
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Question 5
This question was less popular than Q4 and also tended to be answered less well.
There was good subject knowledge about recruitment and training in the feudal army, with
many candidates explaining the feudal levy, scutage payments, the use of mercenaries,
a knight’s training and the demand for trained archers. However, the focus on change was
often left implicit. Many answers simply provided a detailed description of the feudal army,
followed by a shorter description of the New Model Army — consequently, these answers
were marked at Level 2.
Where answers did progress to Level 3, they explained the:
•

change from feudal service, based on land and social hierarchy, to a standing army

•

limited training in a medieval army, apart from knights and mercenaries

•

way that the introduction of the longbow necessitated the recruitment of archers who
were already trained

•

way that men in the New Model Army could be trained to use muskets, after they had
been recruited.

Some answers went into detail about methods used by recruiting parties, which were
more typical of a later period, and few could distinguish between the recruitment methods
of Charles I and parliament. The main weakness was the ‘bookend’ approach, where
answers went directly from the Middle Ages to the Civil Wars, with little discussion of what
actually changed.
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Examiner Comments

The feudal army did not end after 1066
and the use of convicts in the army is more
generally associated with the late 18th
century, but this answer has a good focus on
change and also discusses both recruitment
and training; it is awarded full marks.

Examiner Tip

Make sure that you cover the whole of the
period in the question.

12 marks
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Examiner Comments

This answer has some good information about the feudal
army but it does not have a focus on change.
Valid details are included about Cromwell and mercenaries
but they lack depth, and the comments about commission
are not relevant here, because commission ended after the
period in the question.
7 marks
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Examiner Tip

Check the time-frame of the
question carefully − you will not
be awarded marks for anything
outside that time-frame.

Question 6
This question was more popular than Q7 and the details of the Battle of Waterloo were
usually well known.
Napoleon’s haemorrhoid problem appeared in practically every answer, although some
referred to dysentery or cancer. However, few candidates could develop this point – even
when they explained that finding it painful to ride his horse meant that Napoleon did
not oversee the battle properly, candidates did not support this with examples of actual
incidents within the battle.
Most answers could explain the use of cannon to reinforce infantry squares and the
effectiveness of this tactic as a defence against French cavalry charges (although some
answers claimed the cannon were inside a hollow infantry square). Some answers also
mentioned the way Wellington hid some artillery behind a hedge and used them to attack
the French column as they began their assault. Also mentioned frequently was Wellington’s
use of a ridge on the battleground. Most candidates could explain that Wellington ordered
his men to shelter behind the ridge during Napoleon’s bombardment but there were also
some confused claims that being on the ridge − sometimes described as a steep hill −
gave Wellington an advantage, because cannonballs could roll down the hill and smash
into the French army. There was also a number of candidates who appeared to think that
Wellington’s use of cannon was a new tactic and the French did not possess any cannon
themselves.
The weather was often mentioned, together with an explanation that the French attack was
delayed in the hope that it would be easier to manoeuvre cannon once the ground had dried
out a little, but again, this was not always linked to a reason why Wellington was victorious.
The best answers stressed that, being outnumbered, Wellington adopted defensive tactics in
the hope that they would be reinforced by the Prussians. These answers showed that:
•

Wellington’s use of line formation was effective against Napoleon’s columns

•

the defence of La Haye Sante and Hougement weakened the French

•

while infantry squares provided good defence against cavalry, they also allowed the use
of musket and rifle volleys.

Napoleon’s mistakes were also pointed out: that his decision to send Grouchy after the
Prussians reduced his advantage; the delay at the beginning helped the British; and his
refusal to send reinforcements to Ney when La Haye Sante might have been captured
missed an opportunity to turn the battle.
Since this question called for evaluation of the importance of cannon, candidates were
expected to weigh the use of cannon against other factors in Wellington’s victory. Most
candidates challenged the statement in the question with convincing cases being made
for the use of defensive tactics until the Prussians arrived, the defence of Hougement and
La Haye Sante or a more generalised discussion of tactics in which the use of cannon was
recognised, but not seen as decisive. Candidates should be aware that for the highest
marks, they should develop an argument that leads towards a judgement, rather than
simply survey a range of factors leading to victory and then sum this up with a general
comment that all the factors were important.
It was understandable that candidates became confused about details of individual battles
but they need to develop a sense of chronology linking weapons and battles – there was
a number of comments about archers at this battle.
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Examiner Comments

The answer makes a good range of points
with supporting detail, but also it has a clear
sense of evaluation and an argument is
developed about the most important reason
for Wellington’s victory. It achieves full marks.

Examiner Tip

For the 16-mark evaluation questions
it is best to have a clear idea from the
start, of the argument that you intend
to develop.

Question – 16
SPaG: good – 3
19 marks
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Examiner Comments

This answer identifies various reasons why
Wellington won at Waterloo but some of the
points mentioned are not clearly linked to the
question focus or lack supporting detail.
Question – 10
SPaG: reasonable – 2
12 marks
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Examiner Tip

You do not need to use the bullet points
in the question when writing your answer,
but make sure that you develop three
different reasons for Wellington’s victory
and include supporting detail.

Question 7
This question was less popular than Q6.
The level of knowledge displayed in the answers varied a great deal. Candidates were
generally more knowledgeable about military tactics during the First World War, and
especially at the Battle of the Somme, than they were about military tactics used in the
Crimean War. There was also a tendency to provide irrelevant detail about propaganda,
transport and conditions in the trenches.
However, the main weakness, here, was that candidates did not recognise the focus on
change and continuity. Many answers, which did include relevant detail about military tactics
during both wars, were descriptive, and some claims were invalid. A number of candidates
said that trenches were not used during the Crimean War and that cavalry was not used
during the First World War. Other answers focused on what was new during the First World
War and described the use of tanks and poison gas, without recognising any element of
continuity.
At Level 3, answers tended to focus on change, showing the declining role of cavalry and
the need to develop trench warfare, in response to the use of artillery bombardments and
weapons such as the machine gun. Some answers drifted into a critique of Haig’s policy of
attrition or an evaluation of the effectiveness of tanks, but there was a number of good,
Level 3, answers.
However, the evaluation of change and continuity that was needed for Level 4, often did not
appear until the final paragraph and this limited the marks that could be awarded. As was
noted in Q6, a good Level 4 answer develops an argument about the nature of extent of
change and continuity, rather than simply summing-up examples of change and continuity.
Many answers at Level 4 did include a plan, but candidates should realise that a plan needs
to incorporate an argument: it is not merely an aide-mémoire of detail to include.
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Examiner Comments

Despite the comment about Blitzkrieg, this answer makes
valid comparisons and builds up to a well-argued conclusion.
Question – 15
SPaG: reasonable – 2
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Examiner Tip

An answer does not need to
be perfect to gain achieve
high marks.
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Examiner Comments

This response has good detail on the Somme
but very little on the Crimean War and does
not develop any comparisons; it therefore
stays in Level 2.
Question – 8

Examiner Tip

Try to identify the target of the question
− change, causation, comparison,
significance, change and continuity etc.
Then make sure you focus on that during
your answer.

SPaG: reasonable – 2
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice.
Spelling, punctuation and grammar
The SPaG marks will be reduced if there are weaknesses in these areas:
•

Appropriate use of capital letters

•

Correct use of apostrophes

•

Weak grammar (‘would of’) and casual language (‘chucked’) — this is not appropriate in
an examination

•

Paragraphs: failure to structure answers in paragraphs not only affects the SPaG mark,
but may also make it difficult for the examiner to identify whether three different
aspects have been covered

•

Poor handwriting: this is causing an increasing number of problems and exacerbates the
difficulty in understanding a badly-expressed answer.

General Points to note
•

Confusion over chronology is the main difficulty for candidates

•

High-level answers are characterised by a focus on the specific question being asked,
and the use of precise detail

•

Well-prepared candidates demonstrate excellent knowledge being deployed to support
thoughtful analysis and evaluation

Examiners noted that there were many candidates who displayed impressive knowledge
deployed in well-structured answers that were a joy to mark.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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