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Introduction
It was clear that teachers and candidates had taken notes of comments made in the 2015
report regarding the strengthened specification and the revised format of the paper. In both
Question (Q)1 and Q3 there was good use of additional contextual knowledge, which is
required at the higher levels of the mark scheme.
In many cases, there was also good knowledge of the topics in the questions. Candidates
seemed to understand that presenting information is characteristic of a Level 2 answer
and that to move to Level 3, answers must show why that information is relevant to this
specific question. It might also help more candidates to achieve this if they identify the
target concept and check whether the question is about causation, change, continuity,
consequences etc. Each of these requires a different approach, and relevant material needs
to be deployed in a different way. Nevertheless, it was pleasing to see how many students
were attempting to do this even if sometimes it was simply through an assertion that ‘this
shows why …’.
In Q4 and Q5, candidates were expected to analyse and it was enough to explain a range
of cause/effects/aspects of change etc; however, the 16-mark questions always ask for
evaluation. Here again, many candidates had clearly been well prepared and adopted a
structure of: evidence supporting the statement in the question, evidence challenging it,
conclusion. This was a valid approach for Level 3 but for Level 4 there must be more than
simply a summary of the two sides of the issue and the decision that the statement was
‘somewhat’ true. At Level 4, there should be a sense of evaluation, showing which evidence
carries most weight. Ideally, this will create a sense of argument running throughout
the answer and the best answers usually have plans, which show that the argument was
thought through before writing began.
Most candidates also understood the need for depth and breadth in the extended answers.
While it was not essential to use the two stimulus points that were given, it was expected
that a good answer would cover three aspects or more, in order to show breadth of
coverage. It was also helpful to have these three aspects clearly delineated and where
candidates did not structure their answer in paragraphs, examiners may have found it
difficult to confirm that three aspects had been covered.
Chronology remains a central issue on this paper. Since it is a study in development,
questions will often cover a specific timescale and candidates must be able to recognise
the relevant periods. The most frequent difficulty was failing to differentiate between the
nineteenth century and dates in the 1900s, but candidates also needed to know the period
covered by terms such as the Middle Ages/medieval period, the Renaissance/sixteenth and
seventeenth centuries etc. Candidates needed to be able to place key people, events and
developments into the correct context and avoid anachronisms. Knowing the approximate
dates of a period was also important when analysing change and continuity: the gap
between the Roman period and the Renaissance is over 1,000 years, and there are 400
years from the end of the Middle Ages to the nineteenth century.
Linked to this was the issue that candidates noticed key terms indicating the topic, but did
not analyse the question properly. Terms such as ‘during the years’, ‘since 1900’, or ‘in the
nineteenth century’, gave a clear timescale for their answer and material outside these dates
was unlikely to be rewarded highly.
As noted last year, candidates using additional paper for Q1 rarely benefitted from doing so.
Usually, taking extra paper on Q1 was counter-productive: the additional material simply
consisted of detail about the individual sources or repeated points already made. Indeed,
some of the best answers were concise, while in some lengthy answers, the focus was lost
or the analytical point being made lost impact because it was overwhelmed by detail. The
corollary to this was that candidates often found it difficult to finish the final question, which
carried one-third of the total marks available.
Handwriting is becoming an issue of major concern. While examiners work hard to decipher
poor handwriting, it destroys the flow of an extended answer and can also affect the marks
awarded for spelling, punctuation and grammar (SPaG).
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Question 1
There was a marked increase in the use of own knowledge to explain the changes
illustrated by Sources A and B. This meant that far more answers reached Level 3 or could
be awarded higher marks in Level 2, instead of being restricted to four marks. However,
some candidates treated this as an open-ended question on change between the dates of
the two sources. The question says ‘What do Sources A and B show about changes ...?’
and therefore comments about change and the use of own knowledge must be linked to
details in the sources. Some very good answers, which explained change between the dates
of the two sources yet with no reference to details in the sources, remained at Level 1.
Alternatively, answers that treated the sources separately could not achieve marks beyond
Level 1, even if they included a lot of additional detail, because the focus of the question
is 'change'. Another problem was when the focus on change was left implicit, with Source
A discussed and then Source B and the use of words like ‘more’ or ‘different’ were the only
indication that there was a change between the two sources. Other answers focussed on
one aspect of Source A and a different aspect of Source B, making it difficult to identify what
change had occurred.
It should also be noted that identifying a difference between the two sources is not the same
as inferring and explaining a change. This was not a question about whether or not change
did occur and therefore answers about continuity scored no marks.
Good practice is to identify in the first sentence the change that has occurred and then to
develop the explanation based on the sources and the use of additional knowledge. This
would avoid the problem where the answer has a lengthy description of each source and
only addresses the focus on change at the end. For Level 3, the explanation should focus on
the nature or extent of change and additional detail might be provided to show how or why
the change occurred, or to illustrate the change in nature or the extent of the change. It
should be noted that it is not enough to state ‘a huge change occurred’ to access Level 3 –
details from the sources and own knowledge must be provided to show that the change was
huge.
A key point in this question was that it asked about changes in the punishment of young
offenders. Although most answers identified a change in the severity of the punishment
based on the sources, this was usually stated quite simply with little analysis of the nature
or extent of change, and little focus on the specific issue of young offenders.
There were relatively few Level 1 answers but those candidates tended to offer opinions
about the punishment, rather than discuss change. The majority of answers were marked
at Level 2. However, candidates often did not add relevant own knowledge, and therefore
many could not achieve more than four marks. Where they did provide additional detail,
candidates tended to offer generalised comments about changes in the purpose of
punishment and some details of nineteenth century reforms. Candidates seemed less
confident about Source A − despite this being the context of the Bloody Code − than about
Source B, which they could link to the work of Howard, Fry and prison reform. Even so,
very few candidates linked these details to changes in attitude towards young offenders and
consequently access to Level 3 was limited. Some answers went beyond Source B to talk
about later developments in the treatment of young offenders but these comments were not
relevant here.
The best answers could explain that there was a major change in the nature and purpose
of punishment. This was shown in the move away from severe physical, public punishment
used as retribution and deterrence, to an emphasis on reform, which had led to separate
institutions for young offenders, with education seen as the key to reform and rehabilitation,
so that they did not offend again.
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Examiner Comments

This answer gains full marks. It uses the sources to
identify a change in the nature of punishment and then
uses own knowledge to develop the explanation.
8 marks

Examiner Tip

Do not waste time describing the
sources: identify the change at the
start of your answer and then use
detail to develop that point.
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Examiner Comments

This answer gains 6 marks. The only change identified
here is that punishment became less violent. There is
own knowledge, but it is used to develop points from the
individual sources, rather than to develop the nature or
extent of change.
6 marks

Examiner Tip

Keep focussed on change: do not only write
about the sources individually.
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Question 2
The topics named in Q2 are taken directly from the specification, so candidates should be
confident in writing about them and should be able to identify at least two key features or
aspects and provide supporting details. The question asked about key features (plural) and
therefore candidates should be aware that one key point, however well developed, can score
only a maximum of five marks.
The topic of witches was overwhelmingly more popular but also less well done than that
of the Tolpuddle Martyrs. This was because the question asked about the attitudes of the
authorities, whereas most candidates simply described the treatment of witches (often with
errors, such as the use of the ducking stool). Answers that explained why accusations of
witchcraft were made did consider attitudes but focussed on the attitudes of the general
public, rather than the attitudes of the authorities. The frequency of generalised description
was disappointing because previous reports have emphasised the need for precise
knowledge of this topic, for example distinguishing between unofficial tests for witchcraft
and official punishment, or knowing that witches were hanged, not burned.
Where candidates did focus on the attitudes of authorities, they usually explained about the
attitudes demonstrated in the laws passed against witchcraft during the Tudor period, James
I’s Daemonologie and the work of the self-styled Witchfinder-General, Matthew Hopkins. In
some cases, the attitude of the Church, or specifically the Puritan sect, was also discussed.
Far fewer answers were about the Tolpuddle Martyrs but these were far more likely
to achieve full marks. The attitudes of the local authorities were usually identified in
the decision to prosecute the ‘crime’ of swearing a secret oath, and the attitude of the
government and fear of revolution was also discussed as a reason for the harsh punishment.
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Examiner Tip
Examiner Comments

There is good detail here, with a clear focus
on the attitudes of the authorities. This
answer gained full marks.
6 marks
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Make sure that you check the question
carefully−many answers did not score highly
because they were about general attitudes
towards witches and did not focus on the
attitudes of the authorities.

Examiner Comments

There is good detail here with a clear focus on the attitudes
of the authorities. This answer gained full marks.
6 marks

Examiner Tip

Check partway through your answer to
make sure that you are staying focussed
on the question.
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Question 3
In 2015 most candidates could make valid comments about the value of a source based
on its content but they rarely took into consideration whether or not the value of this
information was affected by considerations of reliability. It was disappointing to see that
this trend has continued in 2016, meaning that relatively few candidates achieved Level 3.
However, this year, more candidates have been able to access the upper marks in Level 2
because they have brought in the use of additional contextual knowledge.
Level 1 answers, where candidates assume that a source’s usefulness (or reliability)
depends simply on its nature, date or the amount/clarity of detail, were few. Comments at
this level are generalised and could apply to any similar source: it is from the time, so it is
reliable; it is an extract/summary and we do not know who wrote it, so it is unreliable; it
was written to inform people, so it is reliable.
The majority of answers were in Level 2. At the bottom of Level 2, the source content was
described, with the implicit assumption that it is useful to have this information because it
is relevant. Such answers said that it was helpful to know the sort of crimes committed and
the punishments in use. Better answers developed the explanation of why this information
was helpful. They showed that inferences could be drawn from the content about the
hierarchical nature of Roman society, because the compensation paid for an injury to a slave
was less than the compensation for an injury to a freeman.
Many of these comments were developed further by the use of own knowledge, for example
an explanation of other punishments or providing other examples of punishment depending
on status, for example the unequal treatment of women or the fact that a noble could avoid
the death penalty by choosing to go into exile. Other answers challenged the impression
created by the absence of any mention of violent crimes and gave further examples of both
crimes and punishments. However, describing the content and then stating ‘I know this is
true’ does not count as the use of own knowledge.
Some candidates, prompted by the details of compensation, drifted into a discussion of
wergild and botgeld.
It should also be noted that a general list of what is not mentioned in the source is unlikely
to be rewarded, unless there is an explanation of how that information would help the
historian to answer the specific enquiry in the question. Therefore, answers that stated
merely that the source did not say what the punishment was if compensation was not paid,
or stated that the source did not include the punishment for arson, robbery, or murder, did
not gain additional marks for the use of own knowledge. Similarly, little weight was placed
on comments that dismissed the source because it was ‘only a summary’, or because the
other tables were not mentioned. A discussion of Roman law and order was not relevant
here, when the focus was on the value of the source as evidence.
Fewer candidates focussed on reliability and these were more likely to make assertions,
without providing supporting evidence or showing how it affected the source’s usefulness.
The automatic claim that the source was biased was made frequently, with an implicit
assumption that this is a negative point but with:
•

no explanation of the bias (towards/against …?)

•

no details offered to demonstrate this bias

•

no explanation of how this affects the source’s utility.

Similarly, it was noted frequently that the source was primary, and it was assumed that
coming from the period in question it was automatically reliable and valuable. Alternatively,
the fact that the author’s name was not given was seen as a limitation, without any
explanation of how reliability would have been increased if the name had been given.
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A number of candidates also used a checklist approach here, writing a comment about the
nature, origin, and purpose of the source but presenting these as statements that were
undeveloped and not applied to show how they affected the source’s utility.
Better answers could focus on the nature and purpose/intended audience of the source,
considering whether it was a private or public source, if it was intended to influence other
people, or whether the circumstances distorted the source content in any way. A number of
candidates noted that this was an objective, legal document. They suggested this was useful
evidence of the centralised and uniform system of Roman law and order, because these laws
were displayed in towns throughout the empire. Others suggested the source was useful
evidence of Roman aims and policies, but offered no evidence as to whether the Romans
managed to impose these laws.
It is understandable that schools will try to help students structure their answer and many
acronyms were visible but these were not always appropriate or candidates could not apply
them properly.
Too many comments consisted of statements such as ‘The source is from the time so it is
reliable but it is not reliable because we don’t know who produced it’. Consideration of a
source’s provenance and reliability does not have to be negative. While the source content
may not be complete, an objective presentation or the purpose to inform people about a
situation may provide added weight to that content.
The best answers considered the usefulness of the content, but modified the judgement
about usefulness through a consideration of reliability or whether the source can be treated
as representative of the period. However, this nuanced evaluation has to be based on an
exploration of the strengths and limitations of different aspects of the source’s reliability and
utility. For example, answers consisting of a paragraph asserting the source’s usefulness
or reliability, then a paragraph asserting it is not useful or it is unreliable, followed by the
conclusion that it is ‘partially useful’, or ‘useful to a certain extent’, is not an evaluation.
In some cases, excellent answers were limited to four marks because they did not include
additional own knowledge.
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Examiner Comments

This answer:
• shows the value of the source content for the historian
• adds own knowledge
• s
 uggests that the nature and purpose of the source make
it reliable
It achieves full marks.
8 marks

Examiner Tip

Remember that the historian has to consider not only
how he can use the information in a source, but also
how much 'weight' he can place on it.
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Examiner Comments

This answer has good comments about the source content and
also uses own knowledge but it does not consider reliability
or how much weight the historian can place on this evidence.
Therefore, it gains 6 marks but could not get into Level 3.
6 marks

Examiner Tip

Make sure you include some comments
about whether or not the historian can
accept this information at face value.
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Question 4
The question asked about the influence of religion on law enforcement during the AngloSaxon and Norman periods. Candidates generally showed good knowledge about Trial by
Ordeal and there were therefore very few Level 1 answers. However, some answers were
descriptive and focussed only on Trial by Ordeal, so they stayed in Level 2. For Level 3, the
religious aspects needed to be explained:
•

Trials were usually held in or near a church and were conducted by a priest

•

They were held to determine guilt when the normal process had failed

•

God was expected to indicate guilt or innocence (and the guilty would then be punished)

A number of candidates appeared to be very confused about Trial by Consecrated Bread.
They often assumed this was an easy trial, which simply consisted of eating something.
Candidates did not appreciate that consecrated bread is holy, and a priest could be
assumed to expect God’s intervention, with the result that this trial would have even more
significance than other forms of Trial by Ordeal.
Another area of confusion was Benefit of the Clergy. Candidates had a clear understanding
of how the ‘neck verse’ came to be abused but often asserted that applicants were expected
to learn and recite the passage from the Bible and that it was a way to avoid punishment.
Candidates did not seem to appreciate that in an age of illiteracy, the ability to read the
Bible was seen as a way to identify clerics – who would then be tried and punished in a
church court.
However, sanctuary seemed to be well understood (although the terms ‘sanctuary’ and
‘Benefit of Clergy’ were often confused). Many candidates explained that anyone claiming
sanctuary had 40 days to confess and repent, before going into exile.
There was also mention of the:
•

Synod of Whitby and conversion to Christianity

•

influence of the Church on the decline in the use of the death penalty

•

role of church courts in monitoring moral issues.

It was pleasing to see how many answers went beyond the stimulus material and also
the ways that different aspects of religion’s influence were identified in supporting royal
authority, the framing of laws, trial procedure and punishments, and also the respect for
religion showed by the use of sanctuary and the separate trial courts and punishment
applied to the clergy.
This question was slightly less popular than Q5 but examiners felt that more of these
answers reached Level 3.
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Examiner Comments

This answer has good details on two aspects of the role
of religion but it is descriptive and does not develop an
explanation of religion's role.
7 marks

Examiner Tip

Read the question carefully−explaining the 'role' of
religion is more than just showing there were links
between religion and crime and punishment.
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Examiner Comments

This answer has good focus on the question and good
coverage−it achieves full marks.
12 marks

Examiner Tip

Make sure that you include three separate
aspects and develop each of them.

20

GCSE History 5HB01 1B

Question 5
The hue and cry and also the tithing system were well-known examples of law enforcement
during the Middle Ages. Most candidates could describe them accurately, and many also
commented on the way that this system relied on local, collective responsibility. A number
of candidates could provide additional details about the role of the unpaid village constable,
the town watch, Charlies and thief-takers. However, most answers went straight to the Bow
Street Runners and also Peel’s creation of the Metropolitan Police.
There was good subject knowledge here, but the focus on change was often left implicit.
The Bow Street Runners and the police force were described as new, but there was little
discussion of what made them different from the medieval system of law enforcement.
When answers identified the change from a local, collective responsibility to a professional,
government-funded, organised, national force, they moved into Level 3.
Other answers explained that the medieval system did not work in industrialised towns
and showed that a new system was needed. This was because the community-based
approach was no longer effective, and therefore a professional force with a wider jurisdiction
was needed. Some answers showed how the work of the police expanded, and that law
enforcement had shifted from a reactive attempt to catch a criminal, to detection and
also crime prevention, by the late nineteenth century. In some cases, the explanation
of the medieval system led into a discussion of how effective it was but, since the focus
of this question was change, this was only relevant if a comparison was made about the
effectiveness of later systems.
Some answers went beyond the timescale of the question and contained material about
modern law enforcement that could not be credited, and some candidates were confused
about the Bow Street Runners. Nevertheless, examiners felt that this question was generally
well answered.
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Examiner Comments

This answer shows the changing nature of law enforcement,
from a community-based system to the development of
professional groups.
11 marks

Examiner Tip

If you are asked about change, be explicit about
what change has happened: do not just talk about
the situation before and after, leaving the examiner
to work out what has changed.
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Examiner Comments

This answer offers a range of valid information (although the
reference to Bentley is outside the timeframe of the question).
However, it does not make clear what change has occurred.
It is therefore Level 2.
7 marks

Examiner Tip

Make sure that you check the timeframe
of the question.
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Question 6
This question was less popular than Q7. Answers usually began well because most
candidates understood that during the period 1750-1900, smuggling was illegal and yet
many ordinary people did not regard it as a crime. They could explain why ordinary people
and even vicars and JPs were willing to break the law and buy smuggled goods. They could
also explain that modern smuggling is less well received, because people disapprove of
smuggled goods such as drugs, weapons or people smuggling. Therefore, many candidates
were able to explain how attitudes towards the crime of smuggling changed, which allowed
them to reach Level 3.
However, some candidates had difficulty in finding other examples of social crimes.
Some wrote about poaching and could make good comments about poaching during the
eighteenth century. They explained that it was a combination of trespass and theft, usually
carried out because of poverty, and they could also show how the attitudes of the poor
clashed with those of rich landowners. Few candidates seemed to be aware of modern
examples of poaching but some answers drew a comparison with modern fox hunting, which
is illegal, and yet many people do not regard it as a crime. Candidates also talked about
highway robbery, which was seen as a serious crime by the authorities but not by the poorer
classes of society, because highwaymen only robbed the rich.
The specification lists tax evasion and drug taking as modern examples of social crimes.
A number of candidates described public condemnation of tax evasion through offshore
investments and by multi-national companies, pointing out that taxes were needed to fund
the NHS, education, transport etc, while others talked about the poll tax protests. Relatively
few answers talked about attitudes towards drug taking. Some candidates offered examples
of modern crimes that were not examples of social crime: car theft, computer fraud, sexism
and racism are all new crimes. In some cases, they have become crimes because of changes
in attitude but that does not make them social crimes, because they are not seen as socially
acceptable.
Many answers described the crimes, especially smuggling, rather than focussing on attitudes
and therefore stayed at Level 2, yet there was still a sizeable number that reached Level 3
for their discussion of changes in attitudes towards smuggling. However, since this question
focussed on the nature or extent of change in attitudes towards social crimes, candidates
found it difficult to progress beyond Level 3 if they could not identify other valid examples
of social crimes. Nevertheless, there were some excellent answers, with a clear focus on
changes in attitude, sometimes differentiating between the attitudes of the authorities and
popular attitudes.
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Examiner Comments

There is a clear focus, here, on changes in attitudes towards
these crimes and also a nice distinction that the attitudes of
the authorities changed very little, whereas the attitudes of the
general public changed more.
Question - 15
SPaG good - 3
18 marks

Examiner Tip

Many of the best answers have a plan, because this
helps to keep the answer focussed on the question.
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Examiner Comments

This response has a very good discussion of changing attitudes
towards smuggling and prostitution but tax evasion is not
properly explained and the other examples discussed are not
social crimes.
Question - 10
SPaG good - 3 marks
13 marks

Examiner Tip

When the question asks 'how far' or 'to what extent'
you need to discuss both sides of the issue and then
weigh them up, to see which side seems the stronger.
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Question 7
This question was far more popular than Q6.
There were few Level 1 answers because the case of Derek Bentley was well known. Many
candidates wrote in detail about the ending of the death penalty and this often formed
the bulk of the answer at Level 2, usually describing the cases of Evans, Bentley and Ellis.
At Level 3, this could be linked to a shift from punishment and deterrence, to reform and
rehabilitation and some answers also included earlier moves to restrict the use of the death
penalty.
Candidates also wrote about the use of community service to allow criminals to make
restitution – although some appeared to think this was used for serious, as well as minor,
crimes. Other examples of changes in punishment included the use of electronic tagging and
Anti-Social Behaviour Orders (ASBOs). Relatively few candidates discussed the development
of open prisons or of parole, but some discussed other changes in the use of prison, for
example how education and drug programmes in prison were intended to help rehabilitate
prisoners.
At Level 2, the answer simply described the ending of the death penalty or the introduction
of a new punishment, but many candidates were confident in explaining the nature of
changes in punishment and were able to access Level 3. However, candidates were much
stronger on change than on continuity and this kept many knowledgeable answers in Level
3, rather than Level 4. Where continuity was discussed, it was usually in the role of prisons
or the use of fines as a minor punishment. Since the focus of the question was an evaluation
of continuity and change, candidates needed to weigh examples of change against examples
of continuity, in order to assess the nature, or extent of change, and thus to reach Level 4.
Problems of chronology meant that some candidates did not recognise the timescale of
c1900 onwards, and they included details from the nineteenth century such as Fry and
prison reform, the ending of transportation and the abolition of public execution. In many
cases, these answers developed their comments into the twentieth century but it is essential
that candidates are familiar with all the conventions of indicating timescale. Some comments
could not receive any credit, for example answers about the use of capital punishment
outside this country, or where candidates offered their views on the morality or effectiveness
of various punishments. Some candidates also tried to use the material from Q1 and wrote
about the creation of Borstals, which ignored the question focus on the punishment of
adults, while others wrote about changes in crime.
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Examiner Comments

This answer makes valid points about the death penalty and
community service but it is descriptive, with little explanation of
change.
Question - 7
SPaG reasonable - 2
9 marks

Examiner Tip

Make sure that you explain the nature or extent of the
change that has occurred: do not say only that there
was a change.
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Examiner Comments

This answer covers changes in the use of the
death penalty, community service, prisons and
probation. The conclusion discusses the extent
of change.
Question - 15
SPaG good -3

Examiner Tip

The strongest answers have their
evaluation all the way through, not only
at the end.

18 marks

GCSE History 5HB01 1B

41

Paper Summary
Based on their performance on this paper, candidates are offered the following advice.
Spelling, punctuation and grammar
The SPaG marks will be reduced if there are weaknesses in these areas:
•

Appropriate use of capital letters

•

Correct use of apostrophes

•

Weak grammar ('would of') and casual language ('chucked') — this is not appropriate in
an examination

•

Paragraphs: failure to structure answers in paragraphs not only affects the SPaG mark,
but may also make it difficult for the examiner to identify whether three different
aspects have been covered

•

Poor handwriting: this is causing an increasing number of problems and exacerbates the
difficulty in understanding a badly-expressed answer

General Points to note
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•

Confusion over chronology is the main difficulty for candidates

•

High-level answers are characterised by a focus on the specific question being asked,
and the use of precise detail

•

Well-prepared candidates demonstrate excellent knowledge being deployed to support
thoughtful analysis and evaluation

•

Examiners noted that there were many candidates who displayed impressive knowledge
deployed in well-structured answers that were a joy to mark.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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