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Introdution
Teachers should note that this is the final examination of this Unit in its current 
format.  The 2015 examination will be based on the revised specification content 
and the examination paper will appear in the new format.

It was a pleasure to see improvements in areas where weaknesses have been noted 
previously, both in terms of knowledge and examination technique. 

There were a number of areas such as the use of muskets or the technical aspects of the 
Gulf War, where candidates clearly relished the opportunity to go into detail and many 
answers contained a good range of specific facts.

Examiners’ reports also included references to ‘impressive knowledge’, well-structured 
analysis and ‘outstanding’ answers and noted that answers often developed their 
explanation, using phrases such as ‘this meant that ….’. 

However, the nature of this report means that many of the comments relate to areas where 
candidates seemed to find difficulties.

The biggest problem connected with knowledge remains the sense of chronological context. 

Candidates often asserted that the Normans used longbows at Hastings or that the use of 
tanks in the Gulf War was a new aspect of war and many lost marks by including details that 
were outside the period, particularly in Question (Q) 2. 

In terms of technique, there was a good understanding that in questions asking for 
evaluation both sides of the issue should be discussed before a judgement is reached.

However, accurate and relevant supporting detail is needed – sometimes answers showed 
a good understanding of the issue but the supporting detail was so generalised that the 
answer remained in Level 1.

In answers requiring examination of change and continuity, candidates can usually analyse 
change well but there is a tendency merely to assert that there were elements of continuity.

Analysing the question is a crucial process in producing a good answer.

Whilst the ‘command term’ suggests the appropriate structure of the answer, the candidate 
also needs to recognise the focus of the question, not simply the topic.

The ‘prepared answer’ was a notable factor in limiting candidates’ marks in Qs 4 and 6 (b).

In Q4, many answers focused on why the Allies won the Gulf War rather than examining 
how far it was ‘high-tech’ and in Q6 (b) many answers provided a good analysis of the 
causes of the English Civil War, followed by a good analysis of the causes of the American 
War of Independence, sandwiched between statements that they were similar or different.

Once again examiners noted that many of the best answers to these extended questions 
showed signs of planning whilst other, equally knowledgeable, answers scored less highly 
because they failed to focus on the question or develop an argument.

In both Qs 5 and 6 examiners commented that there was often very good analysis but a 
lack of structure or focus on the question meant that answers did not offer evaluation and 
were therefore restricted to Level 3.

An approach of ‘On the one hand ... On the other hand … ‘ followed by a judgement that 
there was ‘significant change to some extent’ or that the situation had changed ‘somewhat’ 
is not really evaluating the nature or extent of change.

A useful point to note is that when the question asks for ‘key feature S’ or ‘change S , more 
than one example is expected in the answer.
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In the same way, an answer covering a long period will need to include several examples or 
key events.

Unfortunately, a number of answers were limited to the top of Level 2 or the bottom of Level 
3 because there was no sense of a range of examples or of the whole period being covered 
in the answer.

For example, in Q2 many answers focused only on the work of Florence Nightingale or in 
Q6 (a) answers sometimes stopped after they had described rivalry between Britain and 
Germany generated by imperialism.

Currently, the bullet points are factual statements, intended to act as a stimulus and to 
point candidates towards key aspects of the question.

Candidates are not required to use these facts and indeed should not try to do so if they do 
not understand how they are related to the question and if they cannot add something to 
the bullet point.

In future examinations there will only be two bullet point headings; candidates 
are not required to include both of them in their answer but they MUST include an 
additional aspect from their own knowledge to achieve the highest marks. 

Time management seemed to be good because there were relatively few blank answers and 
few where the candidate was clearly running out of time.

There also seemed to be fewer candidates who wasted time taking extra paper to write long 
answers on Q1.

It was interesting that some examiners commented that in Qs 5 and 6, some candidates 
had clearly answered part (b) first and then ran out of time on part (a).
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Question 1
This question asked about changes in armour and protection for the ordinary soldier. Most 
answers easily identified changes such as the armour becoming more effective, going from 
armour that did not always protect the soldier against an arrow to armour that could stop a 
bullet, or armour being standardised and providing greater coverage.

Where candidates did not score full marks it was usually because they stated an inference 
without showing how it was based on the content of the two sources taken in combination 
or they commented on the sources individually but did not explain what change had been 
identified.

Relatively few simply described the source content.

A few candidates failed to score because they did not recognise the focus on changes in 
armour and discussed other changes such as the development of weapons, or wrote entirely 
from their own knowledge.

In future examinations, this question will be worth 8 marks and additional own 
knowledge, which helps to explain the context of the sources or the inferred 
change, will be required.
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This answer makes a straightforward inference about the 
comparative effectiveness of armour. It is based clearly on 
details within the sources and therefore it is Level 2.

Examiner Comments

The best answers often start by saying what inference has 
been made and then referring to specific details in each 
source to show how that inference has been reached.
Candidates need to check the question carefully to make 
sure they are making inferences that relate to the question.

Examiner Tip
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The comment about cavalry charges is not relevant here - the 
question focus is on changes in armour.
The comment based on Source B that armour has improved 
is a valid one but there is no explanation of the nature of this 
improvement and no use of Source A to show how this inference 
has been made.
This answer is Level 1.

Examiner Comments
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Question 2
The choice of ‘medical care’ in this question was overwhelmingly more popular than the 
option of army discipline. 

However, a key point to note in Q2 is that candidates need to look at the question focus and 
not simply the choice of topics in the boxes.

Candidates often find Q2 difficult because there is no stimulus material provided and this 
may be the reason why some answers focussed on material that was outside the period in 
the question, for example comments about the use of X-Rays and blood transfusions during 
the First World War.

There was also a number of descriptions of the work of Amboise Parê, although where this 
was linked to Lister’s use of catgut, it could be credited as an example of improvement.

Many candidates also failed to address the focus on change within a 200 year period, simply 
describing the work of Florence Nightingale, often in very generalised terms, saying that she 
improved hygiene and this brought down the death rate.

Few answers could give more detail about what she actually did and how that changed 
the situation, whilst others credited her with making significant discoveries about disease, 
infection, antiseptics etc. Answers that focussed only on surgery often lacked a sense of 
context; candidates wrote about anaesthetics, antiseptics and sterilised equipment, with 
little to suggest that these developments occurred only in the last 50 years of the period in 
question and sometimes offered details from the 20th century.

There were also times when candidates were clearly trying to use stimulus material from 
other questions and they wrote about new weapons or changes in armour.

Nevertheless, there were some impressively knowledgeable and wide-ranging answers, 
which covered the work of Sir John Pringle, John Hunter, Mary Seacole and Henry Dunant in 
addition to Florence Nightingale, and developments in surgery.

Answers on army discipline and organisation tended to be vague, saying that discipline was 
harsh, the army needed to be organised to get supplies to the Crimea and soldiers needed 
to be trained to use their weapons correctly and to fight in formation.

Many wrote about Cromwell’s organisation of the New Model Army but very few 
answers could give details from the correct period, such as the creation of a war office, 
standardisation of uniforms and weapons, changes in training, Cardwell’s reforms or the 
abolition of flogging.

In the new format, Q2 carries fewer marks and asks about the key features of an 
event, person or aspect of warfare.
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Although this lacks precision in the details included and strays 
into the 20th century, it covers a range of relevant aspects of 
medical care, showing the problems at the start of the period 
and referring to changes in surgery, the work of Nightingale and 
the Red Cross. 
There is enough coverage of change here for Level 3.

Examiner Comments

Paragraphs would make this answer much clearer.

Examiner Tip
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The move to a professional army, with generals as leaders 
instead of kings, and the adoption of uniforms, are valid 
example of changes in the organisation of the army. 
However, this answer lacks precise detail and does not 
compensate by offering breadth of coverage. 
It is Level 2.

Examiner Comments
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Question 3
This was the more popular choice of question and many candidates explained confidently 
how the introduction of the longbow led to changes in tactics and the decline of cavalry.

There were also many answers that discussed the need to adapt standard formations 
and tactics in order to make full use of the power of musket volleys, whilst protecting the 
musketeers as they reloaded.

A number of good candidates could also explain how the development of flintlock muskets 
and dragoons restored the important role of cavalry and made battles less static.

Candidates were less confident when discussing the use of cannon, often going outside the 
period to describe Wellington’s use of cannon in infantry squares but some could analyse the 
impact on sieges and on castle architecture.

Many candidates reached Level 3 in this question but they sometimes remained low within 
the level because they did not focus on the impact of the new weapons and their effect on 
warfare, or they concentrated on a single example and did not cover the whole period.
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This is an excellent answer, which scored highly within Level 3. 
The focus throughout is on the impact of new weapons and how 
warfare changed as a result of their use. It covers the whole 
period, including the decline of chivalry as a consequence of the 
longbow, changes in castle architecture as a result of cannon, 
problems with muskets leading to new formations and the need 
for training to be able to use the new weapons effectively.

Examiner Comments

Do not just give one example, make sure that you 
cover the whole period in the question.

Examiner Tip
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This answer describes the use of new weapons 
but there is little about the impact of these 
weapons on warfare. It therefore remains at 
Level 2.

Examiner Comments
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Question 4
Although this question was less popular than Q3, quite a number of students chose to write 
about the Gulf War.

There were some very knowledgeable answers that explained the high-tech aspects of 
stealth bombers being able to avoid radar detection, cruise missiles, laser-guided missiles 
and the use of drones and GPS to allow precise targeting, ‘daisy cutter’ bombs to create 
maximum destruction, the strengthened armour and weapons of the Challenger tanks, 
the use of planes and helicopters, the use of computers for weapons and also the role of 
computers and the media in communication.

Some knowledgeable candidates did not score highly because they focussed on the war as 
an asymmetrical war or discussed the cost, scale of casualties or why the Allies won.

Where the focus of the question was recognised, some answers were weak 
because candidates tried to use the bullet points as the basis of an answer but could 
not add any further detail, meaning that their answer tended to consist of assertion 
and repetition. Others showed that change had occurred rather than being able to show 
aspects of the use of technology, or tended to assume it was sufficient to show that high-
tech weapons were used and did not develop any analysis or argument that answered the 
question.

There were also some problems of chronological context with some candidates comparing 
the use of tanks in the Gulf War with their use in the First World War to claim that the Allies 
had made great technological advances, with little awareness of the role played by tanks in 
the Second World War.
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This is a good example of a knowledgeable candidate who is not 
answering the question set. The focus here seems to be on why 
the Allies won the war. 
Although advanced technology is mentioned, the conclusion 
makes it clear that this answer is about the importance of 
technology as a factor leading to victory, rather than examining 
the war as an example of a high-tech war. Consequently, this 
answer remained at Level 2.

Examiner Comments

Answers that highlight the key words in the question or 
that write a short plan are more likely to stay focussed 
on the question that has been set.

Examiner Tip
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This answer is a strong Level 3. Systematically, it examines 
different aspects of the war, showing how each one was an 
example of a high-tech war.

Examiner Comments



28 GCSE History B 5HB01 1C

Question 5
Centres are reminded that the separate extension study does not exist in the 
revised specification.

The content of the extension studies has been revised and some of it has been 
incorporated into the main specification content.

The 16-mark question is now a stand-alone question and any question can be set 
on any part of the specification.

Q5 (a)

This was a good example of how important it is to check the question carefully. 

Those candidates who recognised the focus on medieval armies easily reached Level 3 by 
explaining how a feudal army was recruited and organised, the role of mercenaries, the 
limited campaigning season, the problems of supplies and movement etc.

Comments about leadership and the different elements within a medieval army were also 
valid here.

However, descriptions of the Battle of Hastings or the Siege of Acre did not identify ‘the 
key features of a medieval army’ and often led to errors such as the claim that the feigned 
retreat was a standard tactic.

Descriptions of other battles such as Watling Street or Agincourt were clearly irrelevant.

Some students also were confused and described the Roman army.

Q5 (b)

Most candidates could describe the Battle of Agincourt confidently and many could analyse 
the role of the archers within that battle.

Comments frequently explained the tactic of galling the French knights, the unchivalrous 
aspect of pitting archers against mounted knights and explanations of the decline of cavalry.

However, candidates found it more difficult to identify change and continuity in the role of 
the archer.

Answers frequently focused on a single battle with little sense of the evolution of the bow 
from the short bow to the crossbow to the longbow; in fact, many answers assumed that 
the longbow was used at Hastings.

The bullet point about Roman auxiliary units was often taken to mean that archers played 
a key role within the Roman army although few could offer details, for example the use of 
arrows and spears as an initial disruption tactic in preparation for the main infantry attack.

There was a number of confused statements about the Battle of Hastings.  Archers were 
often stated to play a key role in the Norman army simply because it is believed Harold 
was shot – these answers almost implied that this was the intended role of archers. Better 
answers explained that the archers played a limited role in the Roman and Saxon armies 
and showed that change had occurred by the time of Agincourt. 

Therefore, many candidates did offer some analysis of the role of the archer and achieved 
Level 3 but relatively few examined the nature or extent of change in that role.
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This answer to part (a) explains how the composition of a 
medieval army was based on the feudal system and also 
covers issues such as the length of campaigns, the provision of 
food and weapons and the command structure. 
It is Level 3. 

Examiner Comments

The points would be much clearer if this were written in 
paragraphs.

Examiner Tip
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This answer to part (a) has valid points but does not develop 
them. For example it says that a medieval army was composed 
mainly of farmers and workers 'due to the feudal system' but it 
does not explain this comment.
Consequently, it remains in Level 2.

Examiner Comments

The phrase 'which meant that ..' or the formula PEE 
(Point , Evidence, Explanation) are useful ways of 
making sure details in an answer are explained.

Examiner Tip
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This part (b) answer is very well planned. It explains the 
increasingly important role of the archer in terms of the 
composition of the army and accounts for this as a result of the 
development of the longbow. It is noted that if Harold was killed 
by an arrow, this was by chance but the longbow's capability 
made it a decisive weapon.
The answer then goes on to consider aspects of continuity 
in their role of weakening morale and their use as a ranged 
weapon rather than at close quarters.
The conclusion shows the important change in the nature of the 
role of the archer and therefore this answer reaches Level 4.

Examiner Comments

This answer is well structured and covers all aspects 
of the question. It is worth spending a few minutes 
planning, to keep an answer focussed and analytical, 
rather than writing long descriptive or disorganised 
answers.

Examiner Tip
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This answer to part (b) adds information to the three case 
studies mentioned in the bullet points.  There is enough 
information, especially about Agincourt, for this to be Level 
2 but there is no sense of development over time and no 
examination of change and/or continuity. The conclusion simply 
states that archers were important and does not address the 
issue of change.

Examiner Comments

When answering a question on change over time it 
often helps to treat the examples chronologically. This 
answer starts with the Battle of Hastings, goes back 
to the Romans and then jumps forwards to Agincourt - 
this makes it difficult to examine the extent or nature 
of change in the role of the archer.

Examiner Tip
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Question 6
Centres are reminded that the separate extension study does not exist in the 
revised specification.

The content of the extension studies has been revised and some of it has been 
incorporated into the main specification content.

The 16-mark question is now a stand-alone question and any question can be set 
on any part of the specification.

Q6 (a)

The causes of the First World War are well known by students and many saw this as a 
chance to explain the outbreak of war in 1914.

However, the questions asked specifically about the relationship between Britain and 
Germany so the assassination at Sarajevo was not relevant here and students also rarely 
explained how the rival alliances or the Treaty of Belgium increased the tension between the 
countries before the war.

Many candidates could identify key aspects of the tension between the countries, such as 
militarism, nationalism, imperialism, economic rivalry and an arms race but relatively few 
could offer much supporting detail.

Comments about the size of Britain’s empire and Germany’s ‘jealousy’ were only 
occasionally linked to the Scramble for Africa or Germany’s desire for a ‘place in the sun’.

It was often asserted that military rivalry was over the desire to have the biggest army and 
although some candidates did know about Dreadnoughts there was limited detail provided 
to explain how the naval race contributed to tension.

Economic rivalry was mentioned less often but some candidates could develop this point to 
show not just the desire to be richer or more productive than the rival country but also the 
implication of developments in industry for modern warfare.

Although few answers were so weak that they scored Level 1, few had the range of specific 
detail needed to score Level 3.

Q6 (b)

A pleasing number of candidates recognised the focus on comparison and structured their 
answer to provide an analysis of similarities and differences. 

However, despite using the word ‘political’ in their answers, a number of candidates simply 
wrote about the causes of the two wars, sometimes asserting that ‘the main political cause 
was economic’ or 'the main political cause was religion’.

In many cases, answers broadened the focus in the question and showed that there were 
similarities in political and economic issues but the main difference in the causes of the wars 
was the role of religion in the English Civil War, often with the assumption that Charles was 
a Catholic.

Nevertheless, in some cases this argument was developed with an explanation about how 
the concept of the Divine Right of Charles I, or the authority to impose taxes or religious 
changes, was a key political issue.

Weaker answers simply wrote about the causes of each war in turn, missing both the focus 
on political causes and on comparison.

There were a number of confused comments about the causes of the English Civil War based 
on misunderstanding of the chronology of the marriage to Henrietta Maria, the dismissal of 
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parliament in 1629, ship money, war with Scotland and the attempt to arrest the five MPs.

Although not all of these were directly relevant to this question, if the sequence of events is 
wrong then the argument about cause and effect is undermined.

Some students also thought Charles passed the Intolerable Acts.

Other comparisons were undermined by a lack of contextual understanding – 
parliamentarians during Charles' rule did not set out to destroy the monarchy but neither 
did they intend to establish a democracy where everyone was represented in government.

Nevertheless, the basic issues in each war were usually understood well and often supported 
by relevant detail so that there were many answers at Level 2 or at low Level 3.
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Although this answer to part (a) does not mention 
Dreadnoughts, it does include the naval race, the desire for 
territory and the desire for status. In each case, there is some 
explanation of how this led to increased tension between Britain 
and Germany, therefore this answer is Level 3.

Examiner Comments
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This part (a) answer is Level 2. The rival alliances is a valid 
point in the tension between Britain and Germany but other 
points should also be developed - Dreadnoughts are mentioned 
here but not explained.

Examiner Comments
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This answer to part (b) is well structured with an immediate 
focus on similarity in political causes and good detail being 
used to support the comments made. It then covers differences 
in political causes and offers an evaluation of the extent of 
difference, reaching Level 4.

Examiner Comments
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There is good detail about the causes of the two wars in 
this answer to part (b) but they are treated separately and 
the answer misses the focus on comparison and on political 
causes. The conclusion says that the causes are different 
but does not explain the nature or extent of the differences. 
This is a good example of a Level 2 answer.

Examiner Comments

This answer has good knowledge 
and if the candidate had analysed 
the question and planned the 
answer it could have been Level 3 
or even Level 4.

Examiner Tip
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Paper Summary
Spelling, Punctuation and Grammar

On the whole, errors in spelling did not detract from understanding the candidate’s answer.

The most common error in punctuation was the misuse of the apostrophe and there was 
a surprising number of answers that lost marks for basic errors such as not using capital 
letters correctly.

The main problems in grammar were either comments such as ‘he done’ and ‘would of’ or 
long sentences that did not make sense.

The failure to write in paragraphs noted in some answers not only lost ‘spag’ marks but also 
undermined any sense of structure or analysis.

Candidates should also avoid abbreviations such as ‘WW1’ for the First World War, or ‘ECW’ 
for the English Civil Wars and be aware that ‘ammo’ is not an acceptable term.

Handwriting continues to pose problems for the examiner – not merely in the assessment of 
spelling, punctuation and grammar but in the understanding of the content of the answer.

It is common for handwriting to deteriorate towards the end of the examination but 
candidates need to remember that an examiner cannot award marks for something they 
cannot read. 

Conclusion

There was a high number of answers displaying good knowledge and also producing 
answers based on good analysis of the question.

It is clear that certain topics have been taught very well.

In particular, candidates enjoy discussing specific battles and weapons.

However, it should be remembered that the specification also covers aspects of warfare such 
as recruitment, medical care, discipline, movement, supplies, communication etc 

Based on their performance in this paper, candidates are offered the following advice: 

•	 An accurate understanding of chronology continues to be vital in order for students not 
only to select and deploy appropriate detail in their answers but also to analyse change 
and continuity.

•	 Candidates should remember that the specification also covers aspects of warfare such 
as recruitment, medical care, discipline, movement, supplies, communication etc as well 
as weapons, battles and tactics.

•	 Answers where key words have been highlighted in the question or a brief plan has 
been created are more likely to score Level 3 because they are focussed on the question 
rather than simply recognising the topic.

•	 Candidates should avoid reproducing an answer they have written previously and ensure 
that they respond to the question that is set.

•	 For Level 4 answers a clear structure is vital. Whilst many answers do try to do this, 
they often lack sufficient supporting detail to allow a proper evaluation of change 
against continuity
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It is unclear what effect the new format of bullet points will have. Currently, less able 
candidates are often able to get into Level 2 because the bullet points remind them to cover 
several aspects of the question.

However, examiners feel that sometimes candidates forget that they do not have to use the 
bullet points and they find it difficult to incorporate something about which they are unsure 
and they fail to bring in additional relevant detail.

Less able candidates also tend to try to make use of bullet points in other questions, 
not realising that these will be from a different time period or about a different aspect 
of warfare from that in the question.

In the new format students may use the bullets points given but must include additional 
ideas to achieve high marks.

Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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