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Introduction
Nearly all candidates completed all the necessary questions and were within the rubric of 
this examination paper. There were very few blank spaces, and responses were frequently 
directed to the actual focus and thrust of the set question. There were some very strong 
and detailed responses which showed clear skills of selection and deployment of relevant 
knowledge. Many candidates also clearly demonstrated the ability to write a sustained 
analysis and reach a judgement in the 5b and 6b questions. Further, there seemed to be a 
noticeable reduction in the number of candidates who had failed to attempt the final (and 
highest scoring) question which would indicate that candidates timed themselves better to 
complete the entire examination paper, or as seems to be increasingly common, beginning 
with the highest marked answer at the start of their examination. The following has been 
mentioned in previous reports but it is a worthwhile reminder to centres and also for schools 
new to this specification. Stimulus material is always provided for questions 3, 4, 5b and 
6b. In this particular examination paper bullet points were used. Centres should note that 
in some examination series the stimulus material may take the form of stimulus such as 
a map, poster, picture, graph, or a short piece of continuous prose. There are examples of 
questions with stimulus other than bullet points in the second set of Specimen Assessment 
Materials which are on the main Edexcel website for GCSE History B. The stimulus material 
is always offered as a prompt to students of some of the main issues and the chronological 
time span for the particular question set. The stimulus material does not have to be used at 
all and this is often the case with the highest scoring responses. Conversely students should 
not rely on the stimulus material alone or simply rewrite or describe the provided material 
in their own words – both of which will invariably give a low scoring response.
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     Question 1 

   Many students achieved Level 2 by making a concise, supported inference from the 
source such as use of the radio to transmit propaganda to a wide audience, the   sense of 
community and unity in German society the Nazi government wished to achieve   and the 
symbolic size of the radio.   Level 1 answers commonly stated that the source indicated that 
people had radios and listened to them, that the Nazi Party made radio broadcasts to the 
people of Germany and that posters were put up by the Nazi Party.    Some students did not 
receive marks as they used their own knowledge about the ‘peoples’ radio’ without making 
any reference at all to the source. This knowledge was often very good with specifi c and 
accurate details but centres are reminded that the assessment objective on question 1 does 
require students to make direct use of the source provided.  

The example here shows clear inferences supported 
from the source and is a high level 2 response.

Examiner Comments

The example here shows clear inferences supported 

Examiner Comments
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Question 2

Of the two choices provided, an equal number of candidates opted to answer the 
Rentenmark or the Dawes and Young Plans. There were very few candidates who ignored 
the rubric and wrote on both choices. When this did happen, examiners were instructed to 
mark both options and then award the higher mark of two. Level 3 answers for both option 
clearly explained the background problems Weimar Germany faced and focused clearly and 
on the importance of their chosen action in helping recovery. For the Rentenmark option 
Level 3 candidates explained how it led to confidence in the economy, the conversion to 
the Reichsmark backed with gold and how the economy was stabilised. Most answers then 
explained how the significant reduction in inflation led to more support for the Weimar 
government and helped to usher in the “golden years.” Candidates that remained in Level 2 
normally wrote lengthy descriptions of the effects of hyper-inflation on Germany but without 
explaining how the introduction of the Rentenmark actually helped Weimar Germany to 
recover. Many remained in Level 2 by ending their response with unsupported comments 
such as “it was a fresh start” or that “it improved the economy.” Level 1 answers were 
general statements such as “people could buy more.” Some students confused events 
surrounding hyper-inflation with the Wall Street Crash. Level 3 answers for those who opted 
for the Dawes and Young Plans commonly wrote about the growth of industry, the benefits 
of increasing international cooperation and the political advantages with increased support 
for the Weimar government and the consequent drop in support for the NSDAP. Level 2 
answers tended to be more descriptive and narrative accounts from the Treaty of Versailles 
to the French occupation of the Ruhr and the difficulties facing Germany in meeting 
reparations payments. There was very little confusion between the two plans although some 
students had a confused chronological understanding and wrote persuasively that the Young 
plan was a way to help young people find work or saw it as a reference to Nazi education 
policies.
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The response here is high level 2. An explanation 
linked to the focus on how it helped Weimar 
Germany to recover would have made it level 3.

Examiner Comments

The response here is high level 2. An explanation 

Examiner Comments
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Question 3

Many candidates had very secure knowledge of the Reichstag Fire and its immediate 
aftermath with a clear focus on the question. Answers in Level 3 explicitly explained how 
Hitler used the fire to increase anti-communist hysteria, to manipulate Hindenburg, to ban 
the KPD, and to carry out arrests under emergency powers and explained the lead up to 
the March 1933 election and the Enabling Act. Level 2 responses were often a narrative and 
descriptive account of the Reichstag Fire itself, or the question was turned by candidates 
into a lengthy “Hitler’s rise to power” narrative from January 1933 to August 1934. Level 1 
responses were often simple statements such as “Hitler attacked more people”, “people got 
taken away” or candidates’ personal views on conspiracy theories and who they personally 
believed was responsible for the fire. 
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The example provided is a clear high level 3 
answer which has a clear focus on the set question

Examiner Comments
The example provided is a clear high level 3 

Examiner Comments
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Question 4

Level 3 answers explained a range of ways in which the Nazi government used youth 
groups. There was a particular focus on the use youth groups to promote Nazi ideological 
aims such as anti-Semitism and gender roles. Level 3 responses often explained how 
the Nazi government’s use of youth changed over time especially with the onset of war. 
Although there were explanations on the use of boys during the war years (prompted by 
the bullet point) there was very little on the use of girls during the Second World War. 
Centres should note that the specification does clearly state “the role and effectiveness 
of youth movements including preparation for war, charity work and military role during 
the war years.” Level 2 answers were generally descriptive accounts of the key features 
and activities of the Hitler Youth and the BDM.  Most described the ways in which boys 
were prepared for military roles whilst girls were prepared for motherhood. Many of these 
answers also wrote at length about children being used to spy on parents and a significant 
number of level 1 answers gave their own opinions on this.
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This candidate's response gains level 3 with a 
focus on the set question.

Examiner Comments
This candidate's response gains level 3 with a 

Examiner Comments
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Question 5

In question 5a Level 3 students explained Nazi beliefs’ about Aryan supremacy and the 
‘master race’ and often gave specific details about how it affected the lives of many in 
Germany or in Nazi-occupied territories during the Second World War. These answers often 
had specific details on how the Nazi government tried to make their ideology a reality by 
mentioning areas such as the Nuremberg Laws, Race Studies in schools, Eugenics and the 
increasing anti-Semitic measures that were implemented by the Nazi government. It was 
also felt appropriate to reward Nazi beliefs about women when this was clearly linked to 
question such as policies to encourage Aryan women to marry Aryan men, and a number 
of students mentioned the Nuremberg Laws and/or the Lebensborn programme. A few 
students also mentioned the Nazi government’s treatment of other minority groups such 
as gypsies and homosexuals. In Level 2 the majority of students described the physical 
appearance of Aryans, and detailed Nazi anti-Semitic beliefs and actions. Level 1 answers 
were normally general comments about blonde hair and blue eyes or descriptions of 
conditions in the death camps.  
In question 5b Level 4 answers had a sustained focus and reached a judgement on the 
statement given in the question. Students presented an in-depth analysis on the extent to 
which Germans benefited from rising living standards in the years and often challenged the 
Nazi government’s claims in improving living standards. Candidates often commented on 
a range of details such as the inaccessibility of the Volkswagen scheme to many ordinary 
Germans, the few Strength Through Joy activities and the forced nature of some measures 
to reduce unemployment such as the Reich Labour Service. Most candidates at this level 
often included explanations on “invisible unemployment”, the removal of women and 
German Jews from the workplace and issues of working longer hours for lower pay. Level 3 
responses explained either the benefits of Nazi economic policies on the standard of living 
or ways in which living standards did not improve.  Candidates at Level 2 often described 
or narrated accounts on life in 1930s Germany. Level 1 answers usually one or more simple 
statements such as “there were more jobs” or “more people joined the army.”  Some 
candidates wrote confused responses about Stresemann’s policies in the 1920s, wrote about 
life in Germany during the hyper-inflation, or how the motorways meant ordinary people 
could use their new cars more.
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This candidate's response to both 5a and 
5b shows impressive detail and recognises 
the thrust of both the set questions and is 
high level 3 and high level 4 respectively.

Examiner Comments

This candidate's response to both 5a and 

Examiner Comments
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Question 6

In question 6a Level 3 answers often had specific details to show the wide ranging role of 
the SS.  These answers included a combination of areas such as Hitler’s bodyguards, the 
Night of the Long Knives, Kristallnacht, and their work in the concentration camps, ghettos, 
the Einstazgruppen and the death camps. A significant number of students also mentioned 
role of the SS in the Lebensborn programme. In Level 2 the majority of students described 
the work of the SS during the Night of the Long Knives or their role in implementing 
the Final Solution. Level 1 answers were often descriptions of the death camps. A few 
candidates were convinced that the only role of the SS was to get women pregnant, or 
wrote about the colour of SS uniforms compared to that of the SA.

For question 6b at Level 4 there were some excellent answers with incredible detail and 
analysis which focused on making a sustained argument regarding the extent to which the 
Munich (Beer Hall) Putsch was a “total failure” for the Nazi Party. Such responses invariably 
weighed up the short-term failure against longer term benefits such as publicity, time for 
Hitler to formulate his ideas and the changed tactics and the Nazi Party’s reorganization 
after Hitler’s release from prison. Level 3 candidates often detailed the ways in which the 
Putsch could be seen as failure or a success without either a consistent, sustained argument 
or reaching a well supported judement.  Level 2 answers were mainly descriptive and 
narrative accounts of the actual events of the Putsch, the trial and Hitler’s time in prison 
but without offering any real explanation about whether or not it represented a success or 
failure. Level 1 answers offered general comments mainly from the bullet points such as the 
Putsch was a failure because Hitler did not take power, he was arrested and sent to prison. 
The occasional student confused the Munich Putsch with the Kapp Putsch, thought that 
Hitler was allied with Stresemann or that Hindenburg intervened personally to get Hitler out 
of prison.
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This candidate shows a clear understanding of the 
focus on both questions 6a and 6b and is credited 
at top level 3 and top level 4 respectively.

Examiner Comments
This candidate shows a clear understanding of the 

Examiner Comments
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this 
link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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