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Introduction
For all three Depth Studies in this Unit there were some impressive responses which focused
clearly on the set question with specific and accurate details to support the response. Often
these candidates also demonstrated a clear understanding of the historical context such as
the extremes of wealth and poverty in early 19th century Britain, the nature and geography
of conflict in the American West or the fragile nature of democracy in Weimar Germany and
the consequent lives of Germans under the Nazi dictatorship.
There was little evidence of candidates running out of time and therefore having insufficient
time to respond to all questions required by the rubric of the examination. Most candidates
were also able to gain at least half of the SPaG marks for this unit although the absence of
capital letters even for individual names and specific events were noticeable as well as the
almost constant use of “would of” and so on.
The lower scoring responses were often statements that were not specific to the period or
location such as “posters were put up to support the government”, “people moved for a
better life”, or “the Chartists wanted to make things better”. There were occasional scripts
that were very hard to read, showed a complete misunderstanding of the subject material
or were learnt responses to previously set examination paper questions for this unit. There
were also candidates that lost marks by writing outside the time period of the set question
such as detailing the Final Solution on question 3 of the Life in Germany paper or writing
about poor relief before 1834 on question 4 on the Transformation of Britain paper.
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Question 1
Most candidates reached Level 2 by providing a valid and supported inference from Source
A. The inferences made were normally about pollution, population density and employment
opportunities in industrial towns. A few candidates did not focus on the key focus of
“industrial towns” in the question and wrote low or no scoring answers on areas such as
working conditions in factories or differences in the lives of rich and poor in early 19th
century Britain.

Examiner Comments

This was awarded full marks. The first four lines themselves are
sufficient with a valid, supported inference from the source.
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Question 2
Level 3 answers clearly focused on the “improving lives” thrust of the question and
frequently showed impressive specific knowledge on the Co-operative Movement or the Ten
Hours Movement.
On the Ten Hours Movement high scoring responses often included references to Robert
Owen, the “Yorkshire Slavery” letters and the taking up of the campaign by MPs such as
Hobhouse. At this Level candidates often explained how the Ten Hour Movement raised
awareness of working hours rather than bringing about actual improvements to workers’
lives. For the Co-operative Movement there were responses at Level 3 which showed a
range of ways in which workers’ lives were improved with co-operative societies providing
cheaper goods, educational opportunities as well as insurance and funeral services.
Most responses at Level 2 were often lengthy biographies of Robert Owen or descriptive
accounts of the Co-operative movement without a focus on improvements to workers’ lives.
At Level 1 comments were general and could apply to almost any movement to improve
workers’ lives such as increasing pay, less working hours or better working conditions.
There was the occasional candidate whose subject misunderstandings tried to link the
movements with the 1832 Reform Act or the 1834 Poor Law Amendment Act or even the
Co-operative society as a movement which campaigned for people to “get on better” and to
“stop people having fights.”

Examiner Comments

This response has sufficient knowledge which is clearly relevant
to the Co-operative movement that is awarded low Level 2.
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Question 3

The highest awarded responses normally gave three or four well organised paragraphs
which clearly dealt with various and different effects that the coming of the railways had on
the British economy.
Such responses identified the impact of the railways on the growth of industries such as iron
and coal, as well as the growth of specific seaside resorts, the employment opportunities
offered by railways themselves such as the need for navvies and the use of railways for
travel to work. Some also commented on the economic impact of railways on canals. Level 2
answers were much more general without specific details or included other examples which
were not economic effects such as education, improvements in diet, and the use of railways
by the government to put down the Chartists or the problems involved in the building of
railways. There were few Level 1 answers and such responses were again very general
statements such as “people got jobs on trains”, “things were built for trains.”
The occasional response misread the question entirely and offered narrative and descriptive
accounts of aspects of railway history such as the Rainhill Trials, the building of the Liverpool
to Manchester railway or the work of individuals such as Stephenson and Brunel.
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Examiner Comments

This is a full mark answer. It is clearly focused on the set
question and supports the factors identified with accurate
and relevant details. A range of factors are explored and links
between them are made.
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Question 4
The highest scoring responses explained different reactions to the 1834 Poor Law
Amendment Act by different social classes, the resentment of those paying rates and
the geographical location of some opposition groups. Some common misunderstandings
included Poor Law Unions being Trade Unions, the belief that £5 million more was spent
on poor relief after the 1834 Poor Law Amendment Act and that the Stockport Workhouse
was resented and therefore attacked by the rich. Lower scoring candidates often missed
the focus of the question and wrote about systems of poor relief before 1834. The weakest
answers often became a platform for some students to voice their opinions on railways in
Britain today or narrate their own personal experiences of travelling by train.
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Examiner Comments

This response has some focus but lacks sufficient detail for
Level 3. The first part is repetition of the stimulus material and
the second part of the answer shows an understanding of the
question but the comments are generalised and descriptive.
This was awarded low Level 2.
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Question 5
5a) Level 3 responses gave specific and accurate details of the Speenhamland and
Roundsman systems of poor relief and looked at the “problems” aspect of the set question
for those paying rates as well as the behaviour of employers and those receiving poor
relief. Level 2 responses tended to be lengthy and often accurate descriptions of poor
relief in England before 1834 without a clear focus on the “problems” aspect of the set
question. At Level 1 comments were general and invariably could have referred to almost
any system of poor relief such as “people did not like them getting money” or “they had lots
of children”. Some candidates saw it as an opportunity to air their own personal views on
financial support for the poor in society and often made references to welfare spending in
contemporary Britain. Such responses could not be awarded a mark.
5b) There were some very detailed analyses at Level 4 which had a clear understanding
of the context of parliamentary reform and the electoral system in Britain in the first half
of the 19th century. The relief of the aristocracy and the gains made by the middle class
were weighed up against radical and working class disappointment with the 1832 Reform
Act. Many answers showed how this consequently led to the formation of the Chartist
movement. Answers at this level included some candidates acknowledging that some
women lost out in 1832 rather than gained whilst recognising that there was not real
expectation at all for female enfranchisement and so consequently nothing for supporters
of votes for women to be disappointed about. These answers invariably also included the
continued existence of open voting and therefore there was no elimination of corruption and
bribery during elections. Most Level 3 responses were explanations which either supported
or refuted the statement without dealing with the extent of disappointment after the Great
Reform Act. Responses awarded Level 2 were descriptive accounts of the electoral system,
a narrative of the passing of the Act or learnt responses to previous questions such as the
improvements made or the aims of the Act. Level 1 responses were general comments such
as “not as many as they wanted could vote” and “people still wanted more changes.”
It has been raised in this report to centres on previous occasions but there are still a
significant number of candidates with the misunderstanding that the 1832 Reform Act
introduced the secret ballot. The occasional student also stated that the 1832 Reform Act
was immediately followed by the setting up of the Suffragette movement.
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Examiner Comments

Part a was awarded low Level 3 as it shows focus and
understanding of problems of systems of poor relief in England
before 1834 for a question with no stimulus provided. Part b
was awarded mid Level 2 for a description of changes but with
insufficient focus or detail for Level 3. 2 marks were given for
SPaG.
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Question 6
6a) Level 3 answers included clear details on the role of the government on the
development of railways with examples such as the 1844 Railway Act, Parliamentary Trains,
the role of the Clearing House and its involvement in the “Battle of the Gauges.” At Level
2, candidates wrote more about the development of railways in general with less focus on
the government’s role and many seemed confused or were guessing about what actually
constitutes the “government.” Individuals such as Hudson, Stephenson and Brunel were
seen by a significant number of students as actually part of the government. Many also
believed that the government employed and paid railway navvies as well as appointing
engineers. There were also some references relevant to the government and railways today
such as the use of fines for railway companies if trains were late. A few candidates thought
the government privatised the railways during this period.
6b) The highest scoring responses offered an introduction which offered a range of
contributory factors to explain the failings of the Chartist movement. Then analysis was
offered on the role of the government weighed up against other possible reasons such as
an improving economy, divisions within the movement itself between “moral” and “physical
force” Chartists. The movement’s false petitions and use of violence such as at Newport
were also frequently used to explain loss of credibility and support for the movement. There
was also the occasional student who challenged the premise in the question and provided a
high scoring analysis which claimed that the movement had some success. There were also
some candidates who explained the movement’s wider achievements beyond parliamentary
reform such as its educational work, campaigns for improving working conditions as well as
the significant number of female Chartists.
For some reason this question seemed to attract a very significant number of responses,
which produced a response to a previous set question on the leadership of the movement
as the main factor to explain the problems facing the Chartist movement. Many of these
answers completely failed to even mention the role of “government opposition” at all and so
remained in Level 2. Other Level 2 answers often told a lengthy “story” of the movement.
Some candidates had a confused chronology and believed that the Chartists were
responsible for events at Peterloo as well as the protests leading up to the 1832 Reform Act.
The occasional candidate also argued confidently that the Chartists were a major campaign
group for the building of railways and caused “Railway mania.”
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Examiner Comments

This response was awarded full marks for part a) which is focused and detailed on the
government's role in the construction of railways. Part b) was awarded low Level 4. It is a good
analysis of various factors but the role of government as the thrust of the set question is not
fully developed. The argument offered in the introduction is also not sustained throughout the
response. 4 marks were awarded for SPaG.
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Paper Summary
Based on their performance on this paper, candidates are offered the following advice:
1. Candidates should always focus on the set question rather than providing a response to a
question from a previous examination paper.
2. Specific, relevant and accurate details are needed to access Level 3 of the mark scheme
3. Some candidates lose SPaG marks through basic errors
4. Centres should familiarise themselves with the changes in the content and assessment of
the Depth Studies for the 2015 examination onwards.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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