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Introduction

This was the sixth examination of this unit. At the high end there were some outstanding
examples of student work. These responses showed high levels of analysis and were
supported with accurate, detailed and relevant historical knowledge. The responses were
sharply focused on the set question being asked. There were some students who clearly
had an impressive sense of the historical context of Britain in the first half of the nineteenth
century.

As this is the sixth examination paper (as well as there being two specimen papers)
obviously many students will have used past examination papers. This is clearly a valuable
teaching and learning activity. However, it was more apparent in this examination than
before that many students were trying to "fit" a learnt response to questions previously
set on this particular paper. This will invariably deflate the student's overall score.

It was pleasing to see very few blank pages and few rubric offences on questions 5 and 6.
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Question 1

Many students achieved Level 2 with valid inferences which were then clearly supported

by the source. These normally included inferences such as the risk of serious injuries (the
single prop); the work leading to deformities (the confined spaces and physical demands);
the likelihood of iliness (lack of air); and the risk of physical deformities (the back-breaking
and cramped work space). Low scoring responses tried to give a range of inferences which
could not be supported such as the dust, damp and cold leading to health problems. Others
wrote lengthy answers which described in very good detail work in mines and child labour in
early 19t century Britain but without using the source at all. The occasional student used it
as an opportunity to voice their own opinions on child labour.

~

1 What can you learn from Source A about working conditions in coal mines?
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(Total for Question 1 = 4 marks) |

ResultsPlus

Examiner Comments

The example here shows a full mark response. The student has
made supported inferences with explicit reference to the source.

GCSE History 5SHB02 2A



Question 2

Students had a choice of explaining migration to English towns and cities from either
Ireland or the English countryside in the first half of the 19t century. For the Ireland option
the highest scoring answers gave details on emigration as due to factors such as the Irish
potato famine, reduced land holding, and pressures from land owners. Those who chose
the English countryside option included details of enclosure, increasing mechanisation (such
as threshing machines), and the decline of cottage industries. Level 3 responses often
explained that these “push” factors (as many students referred to them) were then linked
to the “pull” factors, such as the growing demand for workers in the textile industry and the
need for railway navvies.

Some excellent responses had a clear sense of the historical context and included
explanations of the impact of demobilisation from Napoleonic Wars, the price of bread and
failure of the Swing riots to halt technological change. In Level 2, responses either normally
explained one of the “push” or “pull” factors when both were needed to explain migration
from one particular location to another at a certain point.

Level 1 answers were invariably comments which could apply to migration at any stage

in history or between any two areas such as “to get jobs,” “they were poor". The weakest
candidates offered statements in a contemporary context claiming that people migrating
wanted a better night life, to get a nice house, a good job, education for children, that the
countryside was ‘boring’, or even that the Irish moved to England so that they could sell
their potatoes for a lot more money. Some students wrote about the Highland Clearances
specifically which was obviously not relevant for this particular question.

( 3\

2 The boxes below show two areas from which people moved.

Choose one and explain why people moved from these areas to towns and cities in
England in the years c1815-¢1851.
(9)
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Examiner Comments

<§K ResultsPlus

This response was given Level 3, 7 marks. It has good, accurate and
specific knowledge on migration from Ireland. More on the "pull" of
English towns and cities would have resulted in a higher mark.
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Question 3

At level 3, opposition was clearly explained from a range of specific groups such as church
groups, landowners, canal companies. These responses also often gave specific and
accurate examples of the fears of navvies, opposition from Eton and from individuals such
as Wellington.

Others identified opposition from aristocrats such as the Duke of Wellington who feared the
consequences of allowing the “lower orders” to "move about” and they explained the basis
of this fear very well.

Level 2 answers were either much more general and lacked detail, or failed to recognise the
thrust of the set question and wrote descriptions of the building of railways, the growth of
railways or their social and economic effects.

Level 1 answers were very general and made comments which could have applied to any
transport development at any time in history such as too much went over people’s land or
“people lost jobs.” Some students resorted to a modern perspective and wrote about the
greenhouse effect or gave accounts of their own personal experiences of travelling by rail.

- - —

Indicate which question you are answering by marking a cross [ in the box.
If you change your mind, put a line through the box #
and then indicate your new question with a cross [X.

Chosen Question Number: Question3 X Question4 [ S—
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Examiner Comments

This response was given full marks. It has a clear focus on the
set question and explains the reasons for opposition from a
range of groups and supports these with accurate details.

Question 4

Level 3 answers identified opposition from specific groups and effectively explained the
various reasons for their opposition. This normally included the poor themselves, farmers,
parishes, factory owners in the North, writers, and social reformers.

At Level 2 many students gave long descriptions of conditions in workhouses with only
an implicit focus on why these conditions might produce opposition. Some students also
confused workhouses and factories, and wrote about factories or a mixture of the two.
There was even the occasional candidate who wrote entirely about the 1832 Reform Act,
and some gave their own views on how governments should deal with poverty.

~ ™

Indicate which question you are answering by marking a cross X in the box.
If you change your mind, put a line through the box #
and then indicate your new question with a cross [X.

Chosen Question Number: Question 3 ~fi§- Question4 X ===
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Examiner Comments

This response was given low level 3 and 9 marks. It does give a developed
explanation of opposition from the poor but loses the focus of the question with
descriptions of the Andover Workhouse and comments that relate to factories.
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Question 5 (a)

At Level 3 students offered specific details about the GNCTU wanting better working
conditions, and the bringing together of other Unions with a recognition that a united group
could potentially gain much more. These answers often had a clear understanding of the
wider economic and political context.

Some candidates remained in Level 2 for writing only about Robert Owen.

At Level 1 some students were able to comment on the GNCTU as a union or a working
class group but went no further.

At Level 1 comments were general and could have applied to many organisations at many
times, such as “better conditions” or “workers treated better.”

Question 5 (b)

Given the nature and demands of the question ‘do you agree?’ the best responses often
began with a brief and effective introduction setting up a line of argument agree/disagree/
to some extent, which is followed throughout and returned to in the conclusion. Many
responses recognised and explained that a properly extended franchise was a key part of
the Chartist platform but not the only factor. This was linked to an increasing awareness
that the vote could gain representation which could then alleviate other grievances. Others
focussed on the argument that the 1832 Great Reform Act had not addressed many issues
such as corruption.

Answers at Level 4 had a clear understanding of the historical context and the wider political
and economic background.

Level 3 answers were good explanations on the growth of the Chartist movement but many
scored lower within the level for drifting into leadership problems and reasons for the failure
of the Chartist movement. These were both clearly responses to previously set questions.

Level 2 answers were generally descriptions of the movement, lists of the Chartist demands,
their methods and of Chartists' leaders.

. Indicate which question you are answering by marking a cross (X in the box.
| If you change your mind, put a line through the box &
and then indicate your new question with a cross [X.
Chosen Question Number: Question 5 X Question6 L[] —
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TOTAL FOR PAPER = 50 MARKS

ResultsPlus

Examiner Comments

The responses included here gained full marks for Question 5. Both parts show a clear focus on the
set question and have accurate and specific support. Part (b) shows a clear and sustained argument.
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Question 6 (a)

Candidates were often very knowledgeable about George Stephenson and many responses
scored full marks by explaining the significance of his role and his contribution to the
development of railways in Britain: for example, in solving technical problems such as
Rainhill Trials, Stockton to Darlington Chat Moss, Olive Mount, Sankey Viaduct on the
Liverpool and Manchester Railway; or providing the standard gauge which is used across
Europe to this day.

This was often accompanied by some ‘legacy’ type comment on his significance such as
influencing others, and the gauge size still used today.

Level 2 answers described his work without any comment on his significance or specific
details.

Level 1 answers described the growth of railways in general or confused Stephenson with
Brunel.

Question 6 (b)

Most Level 4 responses linked factors and/or suggested that ‘just’ reform groups or ‘just’ the
government or ‘just’ individuals would be insufficient alone to improve working conditions

in factories and, as a result, produced excellent ‘multi-causal’ responses and showed a real
ability to weigh up various factors and reach a substantiated judgement.

Level 3 responses were detailed explanations on the reasons for improvements to working
conditions.

Level 2 answers tended to describe working conditions, list and detail various Factory Acts,
or narrated the work of reformers.

Level 1 answers tended to copy the bullet points and add a simple detail.

Indicate which question you are answering by marking a cross & in the box.
If you change your mind, put a line through the box 8
and then indicate your new question with a cross X.

Chosen Question Number:  Question 5 & Question 6 X —
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% Plus
Examiner Comments

Part (@) was awarded Level 2, 5 marks for some accurate comments
on Stephenson but without any focus on his role.

Part (b) was awarded Level 2, 7 marks for a descriptive and
narrative account.
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Paper Summary

There was clearly outstanding performance by some students who gave impressive
analytical responses with well-selected and very accurate subject knowledge. Both teachers
and students should be careful of not producing pre-prepared answers to questions which
may require similar content to previous examination questions but have a different focus.
Students' responses need to recognise the thrust of the set question to reach the higher

marks.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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