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Introduction
A total of 558 candidates sat this paper. Examiners saw much that was impressive and the
overall feeling was that candidates had found the paper accessible and that it offered them
the chance to show what they knew but that they were not confident on all parts of the
specification. This report highlights both strengths and weaknesses of the responses seen
with the aim of providing feedback to teachers and helping them to prepare students for
future examinations.
Candidates were clearly comfortable with the format of the new examination paper and
generally seemed confident about the material covered. They should be aware of the key
themes of the nature of warfare, combatants’ recruitment, provisioning and care, and
the influences of changes in technology and society and they should also realise that the
questions on the extension studies can call on material from the core, and that within the
extension unit part a and part b are not linked.
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Question 1
Most students recognised the change in recruiting from methods using trickery to using
persuasion, or from the recruit’s experience of finding himself enlisted unwillingly to
voluntarily choosing to enlist. They were therefore able to reach level 2. Some answers
also focused on the fact that recruitment is now open to women.
However, the quality of support they offered varied a great deal. Some students made
explicit references to each source and also made comments explicitly identifying the
nature of the change that had occurred; these cases obviously deserved the full 4 marks.
Other answers were clearly based on the sources but made no reference to them or the
explanation of change was vague. Some students simply said the sources showed different
methods of recruitment or juxtaposed comments about each source with the only indication
of change being the use of words such as ‘whereas’ or ‘however’ and these were restricted
to Level 1.
Answers deserving the full marks do not need to be long. Candidates who took extra
sheets of paper here rarely changed their mark – either they had gained the full 4 marks
within the allotted 12 lines, or their answer failed to address the question and the inclusion
of additional detail and comment did not raise the quality of the answer. They should be
reminded that this answer is based entirely on the sources and there are no marks available
for additional own knowledge. Consequently, explanations or additional information do not
gain marks but do waste time and can affect performance in later questions. Similarly,
there is also little point in describing the sources or making inferences from the individual
sources. The question is about using the 2 sources in combination to make an inference
about change over time.
Some candidates also tried to develop this into a question about how much change had
occurred or whether it was progress. This is a valid approach but they tended to write far
too much for 4 marks and to bring in additional detail from their own knowledge; They
should remember that question 1 always has a simple focus on identifying change based on
using 2 sources in conjunction and comments identifying continuity are not relevant here.
The best answers began with an inference about change and then supported it by a
reference to each source, rather than describing each source and only making the inference
about change at the end.
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Examiner Comments

This answer identifies the nature of the change that can be seen
between the 2 sources and supports it with detail from each source.
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Examiner Comments

This answer does not address the question; each
source is discussed but the only comment about
change is at the end – ‘It was a big change’.
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Question 2
Question 2 is always on a key theme or named individual /event. Since it offers no support
to candidates, centres need to ensure they have covered the full specification but the
weakness of many answers here suggests there has been an emphasis on weapons and
tactics rather than the experiences of the combatants.
The difficulties in providing supplies during the Agincourt campaign were usually understood
and answers explained the problems involved in providing food for a large army which was
both across the sea and on hostile land but few could offer much detail about the solution
apart from the idea of foraging and pillaging. However, some very good answers were
seen which explained that livestock and field kitchens accompanied the army and that the
capture of Harfleur and the possession of Calais offered the chance to re-stock. Some
answers also discussed supplies of weapons and arrows and explained the arrangements
within the army for the provisioning and arming of the feudal army and mercenaries, or for
different ranks within the army.
The problem of maintaining discipline within the army at the time of Waterloo was far less
well done. Some candidates clearly did not understand the question and gave an account of
the battle, others took it to mean maintaining discipline within the battle such as keeping
formation and obeying orders. While this approach could have been highly rewarded, the
answers could not usually explain how the army tried to deal with this problem. Very few
could explain the implications of the recruitment to and membership of the army, the
conditions in which they trained and fought, the structure etc and why this meant that
punishments were usually brutal and public.
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Examiner Comments

Although it is short, this answer identifies 2 ways of
maintaining discipline – the deterrent effect of public
physical punishment, and the effect of training and drills.

8

GCSE History 5HB01 1C

Examiner Comments

This answer explains the attempts to provision
the army but also recognises that foraging and
pillaging would be used if food supplies ran short.
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Question 3
This question was chosen by the majority of students and clearly they felt comfortable
with the topic of the trenches. Mud, rats, lice and trenchfoot all featured heavily in the
answers but in varying degrees of explanation, although disease was often covered in only
very general terms. Some answers were simply a list of difficult conditions, others offered
a commentary of how dreadful it must have been but the best were able to develop the
consequences of each difficulty or show links between them. For example, many could
explain the causes of trenchfoot, linking it to the poorly designed trenches and bad weather,
and then go on to explain that it often resulted in amputation. Some students clearly had
a simplified understanding of the trench system since they asserted that soldiers spent
the entire 4 years of the war wearing the same pair of socks, or that it rained constantly
and a few were clearly influenced by the final Blackadder episode since they explained that
when coffee and tea ran out, the soldiers drank mud. However, most students were able to
develop at least 2 of the problems they identified and many candidates reached Level 3.
There were some answers which failed to note the reference to the question about ‘even
when there was no fighting taking place’ and gave graphic descriptions of the difficulties in
being under constant fire or of going ‘over the top’. Wherever possible credit was given for
comments about snipers or about shell shock but candidates do need to ensure they analyse
the question and respond to that precise one rather than write generally about the topic.
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Examiner Comments

This answer covers a range of problems affecting daily
life in the trenches but none are developed in detail.
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Examiner Comments

A similar range of points are made here
but they are developed more thoroughly.
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Question 4
Fewer than 10% of the candidates chose to answer this question. Some of these answers
were excellent, with detailed explanation about changes in the use of cavalry, the formation
and siting of troops and the way cannon were integrated at the corners of infantry squares,
and also changes in siege warfare and the introduction of trenches. However, other answers
gave lengthy explanations about how heavy artillery changed tactics based on the shift from
swords, longbows and pikes, which had already happened before the nineteenth century.
Some may not have been sure what the term ‘heavy artillery’ involved and discussed the
introduction of gunpowder, muskets and rifles.
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Examiner Comments

This answer includes some valid detail but it is
descriptive in approach and lacks a focus on the
use of heavy artillery leading to change.

16

GCSE History 5HB01 1C

GCSE History 5HB01 1C

17

18

GCSE History 5HB01 1C

Examiner Comments

This answer has a good sense of what changed
and why, looking at tactics in battle, selection of
terrain and deployment of troops.
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Question 5 (a)
It was disappointing to see a huge number of blank pages in response to part a. Even when
students did write something, they were clearly unfamiliar with the siege of Acre since they
wrote about typical tactics used when besieging a castle. A small number could provide
accurate detail such as the mention of ‘Evil Neighbour’ and ‘God’s Own Sling’ but very few
recognised the importance of the sappers in undermining ‘The Accursed Tower’.  This topic is
nominated as a case study in the specification but whereas students are clearly confident on
the Battle of Watling Street, Hastings, and Agincourt, they had very little relevant, accurate
knowledge here. This is even more surprising since this topic has not yet been covered in
an examination question and therefore teachers might have anticipated its inclusion. Very
few answers reached Level 2 or above and this had a clear effect on the overall scores of
individual students; centres are reminded that they need to cover the whole specification,
including all case studies.

Question 5 (b)
Students answering this extension question were far more confident on part b, where many
displayed good knowledge and understanding of the factors leading to the Roman victory.
Answers could often describe Roman weapons and tactics in detail and explain how these
gave them an advantage over the unwieldy weapons and unco-ordinated tactics of the
Celts. The importance of Roman training and discipline in allowing them to employ these
tactics effectively was well explained and often weighed against the quality of leadership or
the importance of the choice of battlefield. It was particularly pleasing to see how many
students brought in additional knowledge here to supplement the factors suggested by the
bullet points in the question by identifying additional reasons for the Roman success.
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Examiner Comments

This answer focuses on Roman discipline but
within the answer points are made about
weapons and tactics and the lack of discipline
among the Celts.
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Examiner Comments

This answer also covers the lack of discipline among
the Celts, and the superiority of Roman army and
tactics but provides far less supporting detail.
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Question 6 (a)
This answer revealed some problems in students’ understanding of the issues involved in
the English Civil War. While most could explain Charles’ view of Divine Right, they also had
a very anachronistic view of parliament. The majority of comments about parliament’s view
of the authority of the king stated that the MPs wanted democracy, believed in equality,
wanted to choose the king, wanted a republic, felt they should have control over the king
etc. There was little understanding that Charles’ view was accepted by many and that
parliament had broken from the accepted situation by limiting his financial resources at the
start of the reign and was actually attempting to expand into a new role in government.
Charles was generally believed to be extravagant, selfish, arrogant and tyrannical,
breaking with tradition and arrogating new powers to himself, while the MPs were altruistic,
democratic idealists, who were being denied their rightful role in government. Nor was
there any understanding of the dilemma faced by many MPs who accepted Charles’
authority while disliking his actions – they were uniformly portrayed as resisting Charles’
claim of divine authority and hereditary right.
Despite their misconceptions about parliament’s view of the king’s authority, many could
show very clearly how Charles’ view led him to impose taxes and to attempt to impose
his authority on both the Church and parliament and therefore escalated the tension with
parliament. However, some candidates saw this as an invitation to discuss the causes of the
English Civil War and therefore failed to score highly despite good knowledge.

Question 6 (b)
The focus of this question was clearly understood and most candidates made a good
attempt to address it but knowledge was often unbalanced. The events of the Boston Tea
Party and the slogan ‘No taxation without representation’ were usually well known but
the situation before that was less clear and some candidates saw the American War of
Independence as one of resistance against an invading power or a consequence of rivalry
between Britain and France. They were far less confident in exploring the link between
rivalry with France leading to increased taxation but also reduced need for protection, and
ultimately leading to demands for independence, than in explaining the rivalry in terms of
the arms race and the alliance system leading to the First World War.
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Examiner Comments

Charles’ views about his authority are explained here
and linked to his actions in dismissing parliament;
parliament’s views are not explained as well but the
difference between the 2 is clearly understood.
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Examiner Comments

This answer has a good focus on the question
and selects relevant knowledge to support the
comments made. The conclusion is a good
summary of the argument that has been created.
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Paper Summary
Examination technique is a key element affecting the achievement of candidates. Practising
examination questions in timed conditions is crucial and many students clearly had their
plan worked out as examiners often saw notes about timing written next to the question.
The extension question carries a total of 25 marks – half of the total available for the whole
paper. Part b of the extension question is the most heavily weighted and the only one to
be marked on 4 levels – it is vital that candidates leave themselves enough time to answer
this properly. Therefore candidates who write excessively on question 1 are limiting their
chances of a high total. In the same way, question 2 and part a of the extension question
usually have quite a narrow focus and do not require the same breadth of coverage that
is required for question 3 / 4 or part b of the extension question. Practising in timed
conditions is also an important way of ensuring candidates can write legibly throughout the
whole paper: neatness is far less important than clarity and there seemed to be an increase
this year of answers where handwriting was extremely difficult to read.
The second key element of successful examination technique is the ability to analyse the
question and plan an answer which focuses on that precise question rather than an answer
which provides information on that topic. Too often candidates lost marks by launching into
a prepared answer which was not relevant for this question. This could be seen particularly
in question 3 where some wrote about life in the trenches during battles, or question 6a
where answers explained why the English Civil War began. Even when candidates began
their answer with ‘In this essay I am going to explain …’ they often simply wrote all they
knew on a topic. Far better as an introduction is an outline of their overall response.
Examiners commented how often candidates lost marks through insecure chronology.
Unit 1 is a Study in Development and the focus is on change and continuity over time.
Relatively few questions need knowledge of specific dates and events but most questions
require candidates to place events in context and discuss contemporary events or talk about
the preceding or succeeding situation. It is also essential that candidates recognise and
sequence terms such as medieval, the English Civil War, and nineteenth century as well as
dates.
Questions 3, 4 and part b of the extension questions all include stimulus material; in
questions 3 and 4 this can take the form of prose, an illustration or bullet points but in
questions 5b and 6b it will always be bullet points. However, candidates should not assume
the stimulus material is all they need to write a good answer and it is highly unlikely
that the bullet points or stimulus material in one question will help them in another. The
material is there to remind them to cover a range of aspects or the full timescale of the
question but they must have enough understanding to see its relevance and enough
knowledge to make use of it. It is not essential to include all the bullet points and if
students do not understand what one bullet point means, they should ignore it. However,
the best answers usually go beyond the bullet points and bring in additional details to
supplement their explanation or to identify a new factor.
Nevertheless, the difference between Level 2 and Level 3 is not the amount of detail
included but the use made of it. Level 3 requires analysis and therefore a few moments
identifying the different aspects to be covered can help students to produce a structured
response instead of one which is one long paragraph containing facts apparently scattered
at random. Planning and analysis is also very important for Level 4 in the extension
question. Part b questions will normally ask for some kind of evaluation, such as identifying
the most important reason. It does not require a substantially different answer from a Level
3 response but it does need the analysis to be sustained over more than one point being
made and prioritisation or evaluation to be explained in the conclusion even if it does not
run throughout the answer. However, candidates should note that a conclusion which simply
sums up what has already been said ( ‘In conclusion we can see …’) is not the same as
evaluating the importance of different reasons.
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Marks are included within part b of the extension question for the Quality of Written
Communication. There have been few examples of textspeak but the usual problems of
‘would of’ and misspelling of key words such as soldier, parliament or government can mean
that ideas are not communicated clearly.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this
link:
http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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