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Introduction
Examiners felt that the standard of answers in this, the first examination of this unit, was
generally good. The full spectrum of answers was seen, suggesting that the examination
differentiated appropriately between students of different ability. The level of detail and
familiarity with the material was good in many cases and problems with timing did not appear to
be an issue. In some cases candidates did not have the skill to adapt their knowledge to suit the
question and were not always able to consider both sides of the issue in the 16 mark question,
but there were also good examples of planning in the extended answer which were clearly
focused on evaluation and usually produced high scoring answers; examiners noted that answers
which reached Level 4 were usually excellent.
As a study in development, chronology is central to this unit. Students need to be confident
in their terminology, for example ‘the Tudor period’ or ‘nineteenth century’, and also their
understanding of the sequence of events. Too many answers lost marks because they wrote
about events that were outside the period in question or because they could not place something
in an overall context.
Other key concepts likely to feature in questions on this paper are analysis of change – why
something happened / why it happened then / what factors were involved; analysis of continuity
– why something did not change; and evaluation – what factor was most important / how much
did something change / was change or continuity more important?
Minor details that would help centres to prepare candidates for future examinations include, a
reminder that the space provided for each answer is more than it is anticipated students would
need; they do not need to fill each page and question 1, in particular, should be a short answer.
In question 5 and 6, the spaces for parts a and b are clearly designated.
Where stimulus material is provided in questions 3 and 4 and part b of questions 5 and 6,
students are not obliged to use it and could be advised to ignore it if they cannot see its
relevance to the question. An example of this is question 6b where some candidates were
distracted from a focus on the decline in witchcraft trials in their attempt to use the bullet point
about the Civil War period. The stimulus material is intended to remind students of the context
or that they should consider both sides of an issue but full marks are possible using alternative
own knowledge. On the other hand, answers which simply repeat the stimulus material will
score no marks. Candidates should be encouraged to see the stimulus simply as a starting point
and to draw on additional own knowledge to explain its significance, or to add further evidence
for the point they are making in their answer.
Centres are also reminded that while the stimulus material in 5b and 6b will always be in the
form of 3 bullet points, in questions 3 and 4 it can take the form of text or a visual image.
Students should be aware of the relationship between the extension studies and the core – while
material from the extension study will not be covered in questions 1 – 4, the extension study
questions may require candidates to draw on their knowledge of the core, for example to place
an event in context or to make comparisons. They should also be aware that parts a and b are
not necessarily linked and the bullet points in b will not help them to answer part a.
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Question 1
Generally this question was well answered but a number of candidates lost marks here because
they did not respond appropriately to this question. There were three common problems:
Candidates made inferences about changes in the policing of riots but did not explicitly show
how that inference was based on the sources.
Candidates made inferences about something else, most commonly the changing role of the
police or the nature of protest.
Candidates used their own knowledge to talk about riots or changes in policing, most commonly
writing about events at Peterloo or the work of Robert Peel.
Another problem was that candidates wrote too much; those who had used extra sheets of paper
frequently did so on question 1 but in most cases this was wasted time and effort because they
had either scored the full 4 marks within half a page or they were not answering the question
and therefore did not score full marks despite writing at length.
This paper is a development study and question one focuses on change between two periods.
This means that an answer should use the sources in combination to make an inference about
change rather than writing about, or making inferences from the sources separately. An in-depth
analysis of each source is not necessary, nor is an evaluation of the sources or the inclusion of
additional information. In this case, both sources related to dealing with a problem in law and
order and valid inferences about change were that responsibility for dealing with riots shifted
from the army to an individual police force, that the army’s aim was to defend property and
suppress the riot whereas the police had a less aggressive approach, or that the army were not
equipped for this role while the police were trained for it for it and had specific clothes and
equipment. Any of these, supported by explicit reference to each source, would have scored the
full 4 marks.
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Examiner Comments
The inference about change in clearly stated - by the twentieth century 'more thought,
effort and money has been put into tackling riots effectively'. This is supported with
details from both sources showing that training and equipment had changed and also that
there was a shift from an aggressive response by the army to the police's aim to control
the riot.

History 5HB01 1B
4

Examiner Comments
This answer identifies key points from both sources - the use of the army in Source
A because there was no professional police force and the group in B who are fully
equipped and specially trained. However, the comparison and inference about change
are never stated explicitly, so this answer has to remain in Level 1.

Examiner Tip
Don't leave it to the examiner to work out what you
mean - state your answer to the question explicitly
and then support it with details.
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Question 2
Most candidates were comfortable with the format of this question, (a question with an
internal choice of focus), but some students did try to include both examples and a few made
comparisons between them.
As was demonstrated in the Sample Assessment Material, this question focuses on key ideas
and specific examples. In this case, the over-arching theme was about the end of capital
punishment. Students who knew their material and recognised this focus easily reached Level
3 but many answers remained at level 2 because they provided descriptive or narrative details
about the death penalty or because they provided a rehearsed answer about the end of the
Bloody Code.
The ending of capital punishment in the twentieth century was a popular choice and many
answers provided full details of the case of Derek Bentley, often also explaining the cases of
Timothy Evans and Ruth Ellis. However, the link to the question was frequently left implicit or
it was stated very briefly that popular attitudes then led to the end of the death penalty. Few
candidates were able to place these cases in the context of an existing debate over capital
punishment but some mistakenly linked these cases to nineteenth century reformers and the
decline of the Bloody Code.
The move from public execution to execution inside a prison was less popular but presented a
similar standard of answers. The issues surrounding public execution were well known but many
candidates who talked about a change in attitudes, suggested that the death penalty ended
completely or gave reasons for the end of the Bloody Code.
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Examiner Comments
This is a good explanation of the various problems associated
with public hangings rather than opposition to execution, and
therefore it reaches Level 3.

Examiner Tip
To gain the full 9 marks, the point made that using executions as a
deterrent wasn't working and that executions were a celebration which
was 'not what the government wanted' could have been developed more
clearly.
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Examiner Comments
This answer has good knowledge of the three cases it cites here
but the only link to the question is the vague comment that
these cases convinced everyone that capital punishment was a
bad idea.

Examiner Tip
Make sure that the reason why you are providing information is clear.
Examiners look first to see if there is analysis to decide whether an answer
is Level 3 and then they look at the detail to see how well that analysis is
suported. Detailed information by itself is not likely to reach level 3.
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Question 3
This was a popular choice but some candidates failed to go beyond brief comments based on the
bullet points. This was particularly true if the answer was agreeing that ‘new’ crimes are simply
‘old’ crimes in a different format. Many noted that stealing a car or a mobile phone was still
theft, or that smuggling existed in both the eighteenth and twentieth centuries. However, Level
3 answers need to support their analysis with accurate contextual details so these comments
should have been backed up by specific references, showing that the nature of the crime was
still the same even if the good stolen or smuggled had changed. While some candidates explored
the nature of theft, seeing continuities in pickpocketing, robbery and burglary, or looking at the
different type of goods stolen, and other candidates suggested a change in the motive for theft
from necessity to want, many simply stated that theft was an ongoing crime. It was perhaps
more natural for candidates who were challenging the question to provide details to show how
the ‘new’ crime was different from the ‘old’ one but candidates need to understand that stating
something is not the same as demonstrating it – specific supporting details are always needed at
Level 3.
The example of smuggling was perhaps the one where candidates were most secure. Whether
they were arguing for continuity or change, they usually provided examples of the goods
smuggled and the methods used in both the eighteenth and twentieth centuries. Interesting
points made were that in the eighteenth century luxury goods such as tea, brandy or silk were
smuggled by organised groups to avoid paying duty and that this was socially acceptable;
similarities were identified with modern organised smugglers or individual people smuggling
cigarettes or alcohol but also differences were highlighted, for example that drug smuggling or
people smuggling is socially unacceptable.
Terrorism was also identified as an example of continuity, with Guy Fawkes being compared to
the July bombs in London. When students offered car crime as a ‘new’ crime they were often
able to explain the new aspects of speeding, driving without a licence or drink-driving but the
comparison offered by some that car theft was the same as highway robbery is not really valid.
Computer crime was also well discussed, with answers focusing on the use of computers for
theft, fraud and illegal downloads.
The strongest candidates considered both sides of the issue, providing accurate detail from
a range of examples, not simply those in the bullet points, but they also made explicit the
rationale for their views.
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Examiner Comments
This answer identifies both continuity and change in smuggling, computer crime and
theft and also offers terrorism as a further example of continuity. There is a clear
sense of the candidate attempting to weigh up the evidence in order to reach a
judgement.
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Examiner Comments
The candidate makes a number of good points here but fails to support them with contextual detail.
The emphasis on whether a crime is 'punishable' is based on the understanding that in some cases the 'criminal'
behaviour existed before it was legally a crime. This is supported by the comment that road 'crimes' existed
before the twentieth century but no examples are given.
The comment about smuggling is again a valid one but the supporting detail offered, that bread and low priced
items were smuggled during the seventeenth century, is invalid.

Examiner Tip
Make sure that you revise thoroughly so that you have accurate details to back up your comments.
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Question 4
Candidates were knowledgeable about punishments and the Bloody Code but they did not
often focus on the reasons for changing attitudes. This could have been approached through
an explanation of the upper classes concern about the apparent rise of crime which led to an
increase in the number of capital crimes at the start of the period, or through an explanation of
the growing feeling that the death penalty was too harsh for many crimes and the consequent
move towards reform at the end of it. It was surprising that few answers, even from able
students, discussed the role of reformers such as John Howard and Elizabeth Fry.
Many answers discussed the reasons for the different types of punishment used, in particular the
harsh treatment of vagabonds in the Tudor period. The idea of harsh punishment as a deterrent
was well understood but candidates often could not explain the context of the introduction of
the Black Act. Even when answers showed an understanding that the punishments tended to
reflect the attitudes of the upper classes, they did not focus on changes in attitudes. There were
also some comments based on faulty chronology which could not be rewarded.
Although questions 3 and 4 seemed equally popular and the level of knowledge seemed
comparable, the answers to question 4 seemed more likely to remain descriptive whereas in
question 3 able students seemed more ready to analyse the nature of crime and justify their
judgements.

Examiner Comments
The opening sentence gives a clear indication that an argument is being presented
here. That sense of argument is repeated at the top of the second page where the
candidate identifies the attitude of the ruling class as the key reason for increasingly
harsh punishments. There is also some explanation offered for the shift away from
the death penalty.
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Examiner Tip
Take a minute to plan your answer. The argument here would
be much clearer if the answer was written in paragraphs
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Examiner Comments
There is good knowledge here but the approach is a descriptive one. Various aspects
of the Black Act are described but the attitude towards punishment is only discussed
briefly.
Where attitudes towards punishment are discussed, for vagrancy in the Tudor period,
the chronology is confused with invalid comparisons being made about the role of the
church in punishments for vagrancy and under the Black Act.

Examiner Tip
Know the sequence of events so that you can make
valid comparions between different periods.
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Question 5
In part a, many students were able to talk about features of Roman Law although not all of these
were applicable to Roman Britain, for example the Justinian Code was compiled in the sixth
century – after the Romans had left Britain. However, the lack of a police force, the need for the
victim to bring the accused to court, and the way that punishments reflected social hierarchy,
were also identified and discussed in varying amounts of detail.
Although there were many good answers to part b, correctly focusing on the extent of difference
between Anglo-Saxon and Tudor systems of law and order, they tended to be unbalanced,
concentrating mainly on one period, or discussing similarity or difference (reaching Level 3) but
not looking at both sides in order to reach a judgement. In general, the conclusion reached was
that the Tudor system was more centralised than the Anglo-Saxons system, even though both had
many local elements. The role of religion was also seen to be less important in the Tudor period
since Trial by Ordeal was no longer used.
A few answers were confused and made comparisons between the Roman and Tudor periods
or included the Anglo-Saxon system in part a, and many candidates assumed that the unpaid
constable in Tudor times was an early version of Peel’s police constable.
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Examiner Comments
Part a gives a good description of the Roman system of law and
order and the key fetures are clearly summarised at the end.
Part b identifies both similarities and differences in an ongoing
compariosn.

Examiner Tip
Notice the use of 'signpost' sentences in various sections of the essay showing the examiner that you are discussing similarities, then differences
and then weighing up the overall extent of difference makes it easy to
get Level 4 (as long as you can support your answer with details from both
periods)
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Examiner Comments
There is good knowledge in this answer but the comparison is not made explicit. The AngloSaxon system is described and the the Tudor system, leaving it up to the exmainer to work
out what the differences are. Since this just provides information and does not identify
similarities or differences, it remains in Level 2.

Examiner Tip
Writing a plan for these longer answers can help
you to focus on the question. It would also
be clearer if this answer was broken up into
paragraphs.
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Question 6

This was the more popular of the extension studies and students seemed generally well prepared.
In part a candidates were particularly knowledgeable and were able to differentiate between
various types of conscientious objectors and their treatment or between official and unofficial
treatment. The military tribunal, work as non-combatants or the use of prison were all well
known and stronger answers were able to offer reasons beyond the idea that ‘conchies’ were
thought to be cowards,explaining the emphasis on patriotism and duty and the changing public
attitude as a result of conscription.
In part b some candidates discussed the role of the Royal Society and the Enlightenment in
suggesting natural explanations for illness, crop failure or bad weather. However, many could not
link scientific explanations to beliefs about witchcraft beyond saying that there was a declining
belief in religious or supernatural causes of events. Nevertheless, many were able to show that
the factors which led to a peak in witchcraft accusations during the seventeenth century were
no longer valid by the eighteenth century. Explanations based on increasing wealth and stability
after the end of the civil wars were able to show that there was less poverty and less need to
find a scapegoat, both of which decreased accusations of witchcraft and also that there was less
need for women to act outside their perceived role in society and so they were less vulnerable to
accusations.
Very few answers could make use of the bullet point about Ruth Osborne but a small minority
discussed the way that this showed that popular belief did not die out just because the stance of
the authorities changed.
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Examiner Comments
In part a there is a good explanation of the treatment of different types of conscientious
objectors and also an understanding that public attitudes did not differentiate in the same
way as the authorities.
Part b explains the interaction of a range of factors which led to the end of witchcraft
accusations, offering a judgement on the relative importance of scientific explanations.
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Examiner Comments
This answer identifies several reasons why witchcraft accusation increased during the
seventeenth century and says that accusations ended because the situation changed.
These are valid comments but the focus at the start of this answer is not clearly on
reasons for the end of accusations. The point about scientific explanations is never
really dealt with and the comment at the end about early feminism is not valid.

Examiner Tip
Make sure you analyse the question - writing a plan
can help to keep these longer answers focused.
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Examiner Comments
There are valid points in this answer but they are not fully
developed; for example in the second paragraph the relevance
of the final sentence is not made clear.

Examiner Tip
Make sure that you revise thoroughly so that
you can provide precise details to back up your
comments.
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Examiners were pleased to see many answers of an impressively high standard. The main
reason why some candidates received low marks despite having good knowledge, was the
failure to analyse the question. Some candidates responded to the topic rather than the
question while others produced a prepared answer with a different focus. Students should
perhaps note that time spent in analysing the question and planning a focused answer is rarely
wasted. Nevertheless, the overall standard on this first examination suggested that centres and
candidates had prepared well for this paper.
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