edexcel

Examiners’ Report
June 2013

GCSE History 5HB0O1 1A

ALWAYS LEARNING PEARSON



2

Edexcel and BTEC Qualifications

Edexcel and BTEC qualifications come from Pearson, the UK's largest awarding body. We
provide a wide range of qualifications including academic, vocational, occupational and
specific programmes for employers. For further information visit our qualifications websites
at www.edexcel.com or www.btec.co.uk.

Alternatively, you can get in touch with us using the details on our contact us page at
www.edexcel.com/contactus.

Giving you insight to inform next steps

ResultsPlus is Pearson’s free online service giving instant and detailed analysis of your
students’ exam results.

See students’ scores for every exam question.

Understand how your students’ performance compares with class and national averages.
o Identify potential topics, skills and types of question where students may need to

develop their learning further.

For more information on ResultsPlus, or to log in, visit www.edexcel.com/resultsplus.
Your exams officer will be able to set up your ResultsPlus account in minutes via Edexcel Online.

Pearson: helping people progress, everywhere

Pearson aspires to be the world’s leading learning company. Our aim is to help everyone
progress in their lives through education. We believe in every kind of learning, for all kinds
of people, wherever they are in the world. We've been involved in education for over 150
years, and by working across 70 countries, in 100 languages, we have built an international
reputation for our commitment to high standards and raising achievement through
innovation in education. Find out more about how we can help you and your students at:
WWWw.pearson.com/uk.

June 2013
Publications Code UG036197

All the material in this publication is copyright
© Pearson Education Ltd 2013

GCSE History 5HBO1 1A



Introduction

Generally, candidates showed good knowledge and also good examination technique. Where
these were combined, there was a number of excellent answers. However, good knowledge
alone, which is not shaped to answer the specific question, will usually be limited to a mark
in Level 2. Where students have good technique or good understanding of the issue but
cannot support their comments with accurate and relevant detail, answers are likely to
remain at Level 1.

This is a Study in Development and covers approximately 600 years, therefore a sense of
chronology is vital. Candidates need to be aware of the different periods in the specification
so that they do not talk about Florence Nightingale when discussing medieval hospitals, and
do not describe industrial housing, cholera and /aissez-faire when writing about medieval
public health. They also need to understand that ‘the 19% century’ refers to the period
1801-1900. This point has been made constantly in Principal Examiners' Reports. These
mistakes frequently result in candidates receiving no marks because an answer has no
relevant details.

Many candidates seem to have limited knowledge of events after the creation of the NHS.
They should be aware that this paper covers developments up to the present day. Questions
are likely to focus on change and continuity within the key themes in the core specification:
ideas about the cause, prevention and treatment of disease, as well as the various factors
involved in change and continuity. However, questions may also be set on key individuals

or events, so teachers should check the specification carefully and ensure that candidates
have enough knowledge to answer questions thematically or in depth. It was noticeable that
some candidates had very little knowledge about Hippocrates or Bevan.

The stimulus material provided in Q3 and Q4, and in part (b) of Q5 and Q6, is intended to
prompt candidates to cover the whole period in the question or to look at all aspects of the
topic. If the candidate chooses to include the stimulus material in their answer, it has to
be used. There are no marks for repeating the information in a different way or for offering
comments without supporting detail.

The rationale for an individual detail offered in a bullet point may be to point out that:
e not everything was the same

e the pace of change might have varied

e there were several causes or effects

e there were both positive and negative aspects.

However, it is not compulsory to use this material and if candidates do not see the relevance
of it, they should not attempt to incorporate it into their answer. Better answers try to
construct a coherent response, rather than jumping from one bullet point to another.

The difference between Level 1 and Level 2 is that at Level 2, statements are developed.
Either further detail is provided or the explanation of a comment is rooted in accurate
context, rather than being generalised. Many answers at Level 1 will make a relevant
comment or list relevant examples but with little explanation or supporting details.
Sometimes, the inclusion of such support would raise an answer to Level 3.

Many candidates want to write an introduction. This often takes the form of stating they will
answer the question or of making unsupported claims that a development had ‘a massive
impact’ or that something was important ‘to an extent’. Candidates should be aware that
they do not gain marks for these comments until they are supported with accurate and
relevant details. It is understandable that teachers encourage an introduction as a way of
focusing on the specific question but an introduction which lasts over half a side is a waste
of time.

GCSE History 5HBO1 1A



4

The key to high-scoring answers is to analyse the question, rather than simply to provide
information on the topic. A question about impact is asking for an explanation of the effects
of something - what changed and why was that important? A question asking how two
periods were different, or who was the most important person, needs the comparison to be
explicit. Too often, candidates produced a good answer to a different question, presumably
one they had prepared in class. In most cases, this resulted in low marks.

Different aspects of a topic are often treated separately at Level 3 but at Level 4 there
should be a sense of a logical and structured argument. Planning is a crucial element here,
either on paper or in the mind, and a concise, well-planned answer will often score more
highly than a long, detailed but unfocused answer.

Part (b) of Q5 and Q6 calls for sustained analysis and often requires evaluation for Level

4. This needs to be more than simply repeating what has already been said or offering an
opinion, such as declaring that the impact was ‘massive’ or things are ‘somewhat different’.
Candidates need to show why differences are greater in extent or more significant than
similarities, or to show that one person’s actions had a more long-lasting or wide-ranging
impact than those of another.
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Question 1

The plague, religious ideas and flagellants are all favourite topics with many students and
some answers provided lots of own knowledge to explain Source A. Most students also
commented that Source B showed the scientific approach to prevention of disease through
vaccination.

However, the question requires students to use the sources in combination and to make an
inference about change. Answers that simply juxtapose comments about Source A and then
Source B and state that there has been a change, remain at Level 1. For the full 4 marks,
the comment must make clear the nature or extent of change that is being inferred and
show how the two sources support that inference. Candidates sometimes failed to use both
sources in their answer or did not explain the change that was being inferred.

As always, a large number of the scripts where extra paper had been taken, had used this
additional paper for Q1. In most cases, this made no difference to their marks since they
tended to use extra paper to add details from their own knowledge. The answer-booklet
is designed with lines on only half the page and that is more space than candidates are
expected to need.

1 What can you learn from Sources A and B about changes in the way people have tried
to prevent the spread of infectious diseases?

Explain your answer, using these sources.
(4)

_____ deveicpment. of. scenae. and AaChroisy &
repad. Sop. de. seead of. unkechoS
LAlsEoSEE,. ofs.. p&cjprfm e C(UQIQ( [

ﬁ ResultsPlus

Examiner Comments
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This answer makes a comment about each
source separately. It does not make an
inference about change based on the sources.

Good answers will often start with
the inference about change and then
show how the sources support that
Level 1 inference.
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1 What can you learn from Sources A and B about changes in the way people have tried
to prevent the spread of infectious diseases?
Explain your answer, using these sources.
(4)
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Mo a5 CoMOR. et AL LA828. . SO kN LR R
Coescerne \ (Total for Question 1 = 4 marks)
2
P QResultsM
Examiner Comments
xaminer Tip
This answer explicitly identifies the change
that is being inferred and clearly links it Students should remember to make it clear that
with both sources. both sources have been used to support the
Level 2 inference.
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Question 2

Examiners commented that there was a number of blank answers here. This could be
because the lack of stimulus material makes this hard for some candidates, especially

as here, when the question focuses on an aspect of medicine, rather than an event or
person. Alternatively, it may be because many candidates have realised the importance

of answering Q5 or Q6, especially since the marks for spelling, punctuation and grammar
(SPaG) are awarded for the part (b) answer and therefore a number of students answer the
guestions in reverse order and may have run out of time.

Answers seemed to be evenly split between the two choices.

The option about care in the home usually produced answers about herbal medicine and
traditional or folk remedies. Candidates explained that these remedies were carried out by
women and passed down from one generation to the next. Most candidates could produce
enough detail to reach Level 2, for example explaining that honey is a natural antibiotic
and can be used against infection, but few could explain the importance of this aspect of
medicine.

At the higher levels, candidates could explain the importance of easy access to this level of
care for minor illness, contrasting it with the fact that trained physicians were expensive and
mainly based in towns. The roles of wise women and of local women acting as midwives
were also linked to care in the home. However, although it was valid to make a comparison
between care in the home and other care from physicians, apothecaries and barber-
surgeons, some candidates needed to stay focused on the question — which was about care
in the home.

A number of candidates focused their answer around the Black Death. Whilst this was
relevant, answers failed to discuss the low-level daily issues involved in care in the home.

The option about care in hospitals was disappointing, because the majority of answers
described the situation in the 19t century. There were comments about the lack of hygiene,
poor facilities, untrained nurses and the work of Florence Nightingale. Very few candidates
recognised the focus on the Middle Ages.

When this option was well done, answers usually stressed that medieval hospitals were
mainly religious institutions and offered care rather than cure. They pointed out that these
were run by monks and nuns and often did not have a doctor in attendance but would have
prayers, an altar and religious statues etc. Many of these answers recognised that offering
food, rest and care, and also sometimes herbal remedies, was beneficial, although not
enough to cure anything other than minor illness. Some also explained that the very sick
would not even be admitted but might be sent to the pest houses and lazar houses etc.

Once again, the role of the Church tended to be seen in a negative light since it failed to
treat illness and focused on care and spiritual well-being. Better answers recognised the
importance of such care because there were few other places the sick could go.

Examiners felt that more students achieved Level 2 writing about care in the home than
care in hospitals but they found it hard to achieve Level 3 by discussing the importance of
such care. A much higher nhumber of answers on care in hospitals received Level 1 marks
or even zero, where the answer was out-of-period. When candidates did have relevant
knowledge, they focused on the importance of care in hospitals and were more likely to
achieve Level 3.
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2 The boxes below show two aspects of medicine during the Middle Ages.

Choose one and explain what role it played in care for the sick at this time,
(9)
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(Total for Question 2 = 9 marks)

_ N\
ius 2/ O 5
Examiner Comments O Resuns us
Examiner Tip
This answer covers a humber of points about care in the
home. An understanding of chronology
It describes the use of herbal remedies and stresses that and the 'labels’ for different periods
this was the main form of care and treatment. is essential.
It recognises the importance of the role played by women Too many answers scored 0 or very
although the examples of the work of specific women are low marks because they wrote
not strong. Jacoba was acting as a physician, and Lady about nineteenth century hospitals.
Grace Mildmay lived, during the sixteenth and seventeenth
centuries.

It also shows that for the rich, care in the home could
include a trained physician.

Level 3
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2 The boxes below show two aspects of medicine during the Middle Ages.

Choose one and explain what role it played in care for the sick at this time,
(9)

Care in the home during the Care in hospitals during the
Middle Ages Middle Ages

AN OE R HeE. LoSe.
depending on Waak ey had. AL thehas e idel

This answer is very generalised with little specific detail to root it securely in the medieval period.

Level 1

ResultsPlus

Examiner Comments

GCSE History 5HBO1 1A




Question 3

This was a far more popular question than Q4. There were fewer narrative accounts than
expected, and many candidates recognised that this was about the effects of Pasteur’s work,
consequently reaching Level 3.

The bullet points in the question offered support for two different approaches. Many
candidates were confident in their knowledge of the sequence of events, from germ theory
to vaccinations and then to magic bullets, and thus showed the short-term and long-term
impact of Pasteur’s work. Others focused on the different aspects reflected in the bullet
points: the impact on understanding of disease, prevention and treatment. Whichever
approach was chosen, there was excellent knowledge offered of the work of Pasteur and
Koch in identifying microbes and then developing vaccinations.

Many answers started with the comment that Pasteur’s germ theory ‘revolutionised’
medicine, explaining that Pasteur’s work disproved the ideas of spontaneous generation or
miasma.There was some confusion at times, with students stating that the germ theory
proved that the idea of miasma as the cause of disease was correct. However, some
students spent too long explaining previous ideas about miasma and the Four Humours, so
that the impact of Pasteur’s germ theory in disproving such ideas was stated very briefly.

Candidates also pointed out that the germ theory also made it possible to explain why
Jenner’s vaccination was only effective against smallpox. The idea of Pasteur’s work as a
catalyst was commonly expressed - usually in terms of the germ theory ‘kicking off’ a chain
of developments.

Some candidates had impressive knowledge of the work of Koch in staining bacteria and
identifying specific microbes, which then led on to vaccinations. They went on to show

how this was linked to Behring’s research on anti-toxins and then led to Ehrlich’s work on
‘magic bullets’. This was often used to show the importance of Pasteur’s germ theory as the
starting point, or to challenge the importance, since most of the medical developments were
done by other people.

Many candidates were also aware that Pasteur’s ideas were not immediately accepted,

with Florence Nightingale being used as the most common example of disbelief. Some also
pointed out that the process of identifying each microbe and then developing a vaccination,
was very slow. However, a humber appeared to think that there was immediate progress

in understanding, vaccination and treatment, and that Pasteur’s work led to an instant
improvement in medicine.

There was a number of students who knew the details of Pasteur’s work but did not seem
able to place this in the overall context and discuss its impact on medicine. In some cases,
there was insecure chronology, with references to beliefs in the supernatural or illness
being blamed on Jews. Some stated that Pasteur inspired Jenner and that Snow built on
Pasteur’s work to study cholera. Others confused Pasteur with Fleming and wrote about
the development of penicillin. The printing press was also seen as ‘new’ technology which
helped Pasteur publicise his discovery.

On the other hand, a sizeable number of students did not appreciate the difference between
vaccination and treatment and therefore did not realise the delay until the germ theory
actually had an impact on treatment.

Other students did not appreciate the rationale behind the bullet points in the question and
could not use them in any meaningful way. For example, a number of students did not
realise that Pasteur’s work had little impact on treatment until the 20™ century, or that even
when chemical medicine was available to treat a disease, many people could not afford to
see a doctor or pay for treatment. Consequently, people continued to use patent medicines
and home remedies well into the 20™ century. Where candidates did try to use this bullet
point, it was often assumed that these remedies continued to be used simply because
people did not believe Pasteur’s work.

GCSE History 5HBO1 1A
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Students should be reminded that all comments should be supported with examples or
specific details. Therefore, generalised comments that Pasteur’s work *had a huge impact

on understanding of disease’ will remain in Level 1. There needs to be an explanation of the
situation before and after, or an analysis of what changed, in order to demonstrate this huge
impact.

Occasionally, answers drifted into a prepared response on factors affecting Pasteur’s work
and candidates wrote about his rivalry with Koch, or the significance of war, as a factor. A
few candidates seemed confused between Jenner and Pasteur because they claimed that
Pasteur could not prove his ideas. It was also often assumed that Pasteur used the same
techniques as Jenner to develop vaccinations.

A continued difficulty on this paper is that students often want to use their knowledge

of developments in surgery. Surgery as treatment might be relevant in some questions,
especially when discussing medicine in the 20" century. However, discussion of the impact
of the germ theory on Lister’s work on antiseptics is only a small aspect of the impact on
medicine. Students should be aware that questions are not set on surgery in this unit and
any answer which focuses only on surgery, without explaining the relevance to a question
on medicine, cannot be highly rewarded.

Similarly, many students wanted to explain the links between the germ theory and public
health. However, descriptions of improvements to the provision of water, the removal of
sewage, and collection of rubbish, were not shown to be relevant to a question focused
on medicine. Many valid comments were made about the germ theory providing the proof
for the ideas of Chadwick and Snow but these, again, rarely made explicit how this was
demonstrating the impact of the germ theory on medicine. Students would benefit from
having a clear understanding of the different themes of understanding causes of illness,
prevention, treatment and public health.

Other difficulties occurred when students did not take note of the time-frame for this
question. The end date of c1910 was deliberately chosen to encompass Salvarsan 606 but
to exclude penicillin and later developments. Answers focused outside this time-frame could
not be credited.

The best answers recognised the need to reach a judgement on *how much impact’ the
germ theory had, and therefore identified both positive and negative developments or short
and long term impact, before weighing up the overall impact.

12
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Examiner Comments Examiner Tip

— A
% ResultsPlus J/ OO ResultsPlus

This response has a good explanation of the impact of Pasteur's || This answer has a real sense of

germ theory on the understanding of disease, development of the impact of Pasteur's germ
vaccinations and beginnings of treatment. theory being weighed, with
There is an excellent understanding that progress was gradual comments showing the positive
and dependent on the work of other people and other factors. results, the limitations and the

time-scale involved.
Level 3
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ﬂExaminer Comments

This answer covers similar areas to the first example. It looks at the
understanding of disease, vaccinations and treatment.

However, it lacks supporting detail and it lacks the sense of time-
scale, which would show that the germ theory did not have an
immediate impact.

Level 2
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Question 4

This question was far less popular that Q3 on Pasteur, and many of the students choosing
this question had very limited relevant knowledge. Most answers were based on the bullet
points but could not develop them with any further details or use the ideas to demonstrate
the importance of the discovery of DNA's structure. Most candidates could describe the
process of discovery and the double helix structure but this was not the focus of the
question. Many also knew about the Human Genome Project.

Unfortunately, answers were often vaguely-worded comments about the importance of
understanding inherited conditions, with few specific examples being provided. Far too many
answers offered details about criminology, paternity tests or opinions about gene therapy,
‘designer babies’ and ethical issues - these comments were not appropriate in a History
examination.

A number of answers mentioned genetic screening, especially in the light of recent media
coverage of Angelina Jolie’s preventive mastectomy. They did not develop this to explain
that there was no cure, and screening can only inform about potential problems. As with
Q3, comments that this was a ‘massive breakthrough’ will only be credited at the higher
levels once they are supported with specific details. Many students recognised the need to
focus on the effects of this discovery but lacked the necessary detailed knowledge for Level
3.

At Level 3, answers also needed to show an awareness of the fact that gene therapy is still

a developing area, which has much potential but currently is very limited in application. A
few candidates could make references to specific conditions such as sickle-cell anaemia or
Down’s syndrome, and to the use of stem cells, improved skin grafts, and the production of
insulin. However, many students assumed genetic conditions were now treatable and thus
their answers remained low-level. Some candidates attempted to twist this question into a
comparison of factors affecting medicine and actually wrote very little about the discovery of
the structure of DNA and its impact on medicine.
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%Examiner Comments

This answer does recognise that the discovery of the structure
of DNA had an impact on understanding of iliness but there are
no details given to support the comments being made.

Level 1
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Examiner Comments

This answer is able to support the comments made with specific details.

It also has a good understanding that the discovery of the structure of DNA has

had only limited impact so far but that better understanding of genes has the
potential to lead to treatment.

Level 3
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Question 5 (a)
Previously, Q6 has been more popular than Q5 but this year saw the reverse.

The theory of the Four Humours was well-known and most candidates could explain the

idea that an imbalance in the humours was the cause of disease. Some answers displayed
an excellent understanding of how the idea of four humours fitted into Greek ideas about
the four seasons, four elements etc and thus was a rational approach to medicine. Many
candidates also knew that rest, good diet, exercise, were the preferred treatments, although
a number blurred Hippocrates and Galen and wrote about the Theory of Opposites. Some
thought that Galen preceded Hippocrates and that Hippocrates developed Galen’s work.

A pleasing number of candidates could also explain Hippocrates’ ideas on Clinical
Observation and the Hippocratic Oath, although sometimes lacking specific details about
the different aspects of Clinical Observation. However, a humber had difficulty with the
spelling of his name and several students referred to ‘the hippocrates’, describing these as
an ancient race of people. There were also a few answers which claimed that Hippocrates
believed in religious causes of disease.

The majority of answers comfortably reached Level 2 and low Level 3 but at times, details
were too generalised to reach the top of Level 3. There was also a number of answers that
focused on the Middle Ages, explaining the long-term impact of Hippocrates’ work, rather
than just explaining his ideas. Unfortunately, this emphasis resulted in a lack of appropriate
detail that was relevant to the question.

Question 5 (b)

Roman public health is well-known by candidates and most could explain why the standard
was so high. Aqueducts, sewers, toilets and public baths were all described but it should be
noted that this extension question is called ‘Medicine and Public Health from Roman Britain
onwards’. Therefore, answers should focus on the situation in Britain, rather than Rome.

Most candidates also explained that public health declined after the Roman withdrawal,
although the assumption appears to be that as soon as the Romans left, everyone decided
that they would not use Roman facilities and they chose to be dirty. However, this was

not a question about progress or change and continuity, and candidates did not need to
discuss the early medieval period. Similarly, they did not need to explain the reasons for the
decline in public health. Answers that focused on this, for example discussing the role of
government and war, could not score highly.

Furthermore, the question was about public health, not medicine generally. Too many
candidates appeared to be producing a prepared answer on progress from the Roman to the
medieval period and therefore remained in Level 2. Alternatively, answers focused on events
after the Roman withdrawal in order to explain why there was a difference.

However, whilst some details about medieval public health were well-known - in particular,
problems about people relieving themselves in the streets, chamber pots being emptied out
of windows and butchers leaving animals entrails in the street - problems in chronological
understanding meant that there were also many inaccurate contextual details being offered.

Many answers described 19% century urban conditions, with no appreciation that cholera
was not present in Britain at this point, houses were not so crowded that families lived in a
single room or a cellar, and laissez-faire was not an appropriate term for this period. There
were also references to the work of Chadwick, Snow and even Bevan.

This question was about comparison of the standard of public health during the Roman
period and c1350. Where students did not understand the focus of the question,

they tended to describe public health, sometimes with a commentary on change and
continuity. They only made any comparison at the end or made a judgement about the
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extent of progress, rather than the extent of difference. Candidates who recognised the focus
of the question and arranged their answer to identify similarities and differences, were much
more likely to reach Levels 3 and 4. Those who did the three paragraph approach (Roman
public health, medieval public health, conclusion) were likely remain in Level 2 or, at best, low
Level 3.

At Levels 3 and 4, candidates often organised their answer thematically, making comparisons
about the provision of clean water, then opportunities for bathing, then the removal of
sewage. At Level 3, answers were strong on the differences but often did not discuss
similarities.

The best answers identified both similarities and differences, and then weighed the extent of
the difference in order to reach a judgment. At this level, there were specific and accurate
details from both the Roman and medieval periods. There was also an understanding that
the situation was not the same for everyone. The bullet points pointed students towards the
fact that local authorities sometimes attempted to improve hygiene, although many students
assumed these examples were evidence of an overall rise in standards. Some answers
mentioned medieval stewes, drawing comparisons with Roman public baths and there was
also discussion of the attempts to prevent epidemics. High-level answers noted the high
standard of hygiene in monasteries and the houses of the rich. They recognised that many
people lived in villages and did not have access to Roman facilities, but also did not suffer
from the problems of medieval towns.

A nice distinction was offered by candidates who described Roman public health as pro-active
and medieval public health as re-active.
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This answer shows a good understanding of Hippocrates' ideas
and the organisation of the material clearly identifies different
key features.

Level 3
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Examiner Comments

This answer tends to describe public health in the Roman period and
then in the medieval period, so it is not focused on comparisons.

However, it also seems to be answering a slightly different question,
about progress.

Level 2
+ 2 SPaG

Candidates should ensure that they read the question carefully and
answer the specific question asked, rather than re-writing an answer
that they have produced during the course.

There are some errors in spelling, punctuation and grammar, such
as 'their' instead of 'there' and 'Romans' is not always capitalised
but apostrophes are correctly used in 'couldn't' and 'wasn't' and the
language is developed, for example 'people resorted to..'

24 GCSE History 5HBO1 1A



f 3

(b) /ﬂﬁfﬁgaﬁm%%man/wﬁé/ﬂﬂkwk/
@@ﬁ/ﬂmz«ﬁmﬁm/ffﬁ,w ...................................

/amﬁmfx/b/m_{/w PR, . AR & ket
et Ak d.... B L
.. da’/fﬁ/.r ... A2 ol
RNDRLE.... ot L R50.,. ,A.r@/'é’ m 2. /@9‘&6
i AR bty ... atato. geo
Ml Lot AnticHACA, .. {7 AAZ2LC.. OC. SEGZE ., ...
RA,.. Ll LB, (2O ZEZLE... AR AAR..

Berrctdl. .. Lhe. . AR AA.. ceallCe D

.ﬁf/m .
Pl fOA. ... @Mdﬂ.wﬁf/
.. Candicadd.. .. H@.. srod. el A L5009, +sFese
aithoupd Ao sl dp 8 Gl Lefep

005 /W/ﬂ?" Canghoz!..

ik 4lg @ oo R el or. e /“ A /‘72/@@/*

GCSE History 5SHBO1 1A

25



26

e

((b) continued) Aea L4 2a... Aeeq ... brend Lo 750 Koaeda..
,mé‘(‘flr((M . 380 Sl fod dicomons”. <ozde..

MW/M L ¢ #M%Wfaf/m A;d&(f’ Ma
ag /ﬁqﬂf?’ 44(1 M/&:’m@ ...... ad.. fﬁ’ ?WMM%/(

il b ... HBE .. £ OMEL .. /c«;.ga/ﬁa ..

/&/é’ M/ ALG.... cA’M, ..... Mz( /m/' ..ok J’Z .

Lopceier, /%c z'fm’ ALY Aﬁ’i{ fme’m

,&//Q/ G Aol afl. A wdles. KealiZ , areto...
MAMEK.&@,MM a2 PTG

o tndl LA M ...... ALl A : .%/‘ang

Ar /n,aﬂ ng A Mmmw

2. mﬂamm,%ﬁmmhdﬁ,é%

enilacol Gf.. padlic. Loaidi, pidhi..

GCSE History 5HBO1 1A



-~

((b) continued)

el /gzﬂ?«"

At AN....... AL Ak z{%{iﬂ Gtgad oA .. mﬂg .......
AL, .. ol .. /ﬂl/}"é?d"/ géMczég(ﬁf/r
N AR ACLL ... el . G ... BRAER L. 0 LEATE

___________________ Al X CdA..... Lk kg ... R CLRE
.. el Q.. ... LRl

Al . A »a(/( LN L. SILD..... Lo bl Gk ol .

¥ Aoncerer.. et . «aa.. Pl _/;g’@/m A L.
AL .. REQLUE, ... 0 h... fcmc/% :4/,/;/:»&7/ _______ L. AP
e SuG AR G Y. Llens.. o_LrF. alfod k.
________ Lkoire Gk e ttr oo y ol . atall.

.. LARE... KR ACA....cLBt..... e ASL . A A D A 7ABAC
oty wtepce ty 4 ot Vi e / /ey/@ /550,

ﬁ ResultsPlus Q ResultsPlus

Examiner Comments Examiner Tip

This answer takes different aspects of public health

in turn and makes a comparison between the Roman
and medieval periods. These comparisons also identify
similarities and differences, so that the answer is
analytical and focused throughout.

Planning an answer ensures it
stays focused on the question
and that a coherent and
structured answer is produced.

There are occasional minor errors such as 'citys' but
spelling, punctuation and grammar are generally accurate.

Level 4 + 3 SPaG
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Question 6 (a)
Previously Q6 has been more popular than Q5 but the situation was reversed this year.

Answers to this question were disappointing. Many students could describe the public health
problems of medieval towns but few could offer any details about what the authorities did
to deal with these problems. Those that did talk about measures taken by the authorities
usually offered examples from the 19t century about the provision of water and removal of
sewage.

A range of valid points was made about the actions of the authorities in trying to deal with
the plague in 1665,such as appointing searchers, isolating sufferers, trying to purify the
air, mass graves and burials at night, but compulsory vaccination was again outside the
timescale of this question.

Some candidates missed the point of the question and tried to explain why action was or
was not taken. Others offered an explanation of ideas about disease, which often led into
an answer on medicine, rather than public health.

A few answers had excellent knowledge of the schemes to provide clean water to London,
the work of gong farmers, local measures in certain towns, actions during the plague
epidemics and the tax on gin.

Question 6 (b)

Chadwick and the problems of industrial housing are generally well-known, although there is
a tendency to confuse Chadwick with Snow. Candidates are less confident on the details of
what Chadwick actually did or the specific details of the 1848 Act or the duties of the Board
of Health. Bevan’s role is known in general terms but, again, the details of what he did
tended to be very general - and a number of students seemed to think Bevan was female.
This was disappointing, because these two are named in the specification and a question
was set on Bevan previously.

There were many answers that provided good analysis of the importance of each man.
However, here again, the prepared answer to a different question kept many students at
Level 3. Candidates who compared Chadwick’s importance with other nineteenth century
factors sometimes produced good evaluations of Chadwick’s importance but they did not
answer the question that was set.

The case for Bevan creating the NHS which offered diagnosis, care, preventive action,

and treatment often focused on the importance of the NHS, rather than the importance

of Bevan. Nevertheless, a number of candidates had good knowledge of his background
and socialist principles. They showed his importance in overcoming opposition from many
doctors by listening to their objections and working out a way for them to keep private
patients and ensure a good income.

Candidates also noted that Bevan mobilised the public to put pressure on the GPs to join
the NHS. Some candidates could also link Bevan’s work to Beveridge’s report, or the
earlier reforms and the context of the Welfare State. His resignation was often seen as

a sign of his commitment. However, few candidates discussed the limitations of Bevan'’s
work by considering the unforeseen problems of the NHS such as escalating costs, which
necessitated prescription charges.

Meanwhile, the fundamental importance of Chadwick’s role in highlighting public health
issues and urging action on a national scale was recognised as a breakthrough, which
contributed to the end of laissez-faire. Some candidates also discussed the limitations of his
work in view of the hostility he engendered, the temporary nature of several measures and
the lack of enforcement before the work of Pasteur confirmed the link between health and
hygiene. Candidates also recognised that Chadwick continued to urge reforms and most of
these were eventually implemented in the 1875 Act.
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When answers did not progress to Level 4, it was often because the detail was unbalanced
or candidates simply stated one was more important than the other. The criteria for such
a judgement need to be made explicit. For example, some answers stressed Chadwick’s
importance in laying the foundations for government intervention — without his work in
the nineteenth century, would the Welfare State have developed? Chadwick was also seen
as important in that he contributed to improved living conditions and therefore longer

life expectancy — without his work there might have been less need for the NHS to offer
treatment.

Bevan’s achievements were more tangible and had both wide-reaching and long-lasting
results but many answers assumed this importance was self-explanatory. Other criteria used
were the fact that Chadwick persevered while Bevan’s resignation was seen as giving up, or
the fact that Chadwick’s work impacted mainly on the poor, while Bevan's work affected the
whole of society.

@ T aulhortis M man flv: 160 - 12T e bey
ke “ftove f.u-‘lf{e._ e ]ﬂl F/ qul‘-(P(I w33 M
aulboribes  amevessed . tha . bat fose .f.’to/&.. _léffeﬁn?____ 1
Mg Skt b #j b proeat ool tven Just

_ afaw_;i] Gwdy (11.1/ _‘Ut&_llx_- NFey... .. wsMen Wede  pire)
on N bl l:"' Londen fot ﬂmw;n] huﬂ’ [iter ondo
&4 Howr. Tt was  iAcrewsed i 5\‘-’ o few _.cl\ﬂhids wch.
o B2 and e iibel kel flal was set .. bov......
B L — I

b edhas wcj Mo talhiita! b o Papeeve puble
kealf s J (n#mj equlobionr b balchese Bubeless
ﬂu.w. ﬁ.[a _____ 0( Maer uku...-«,fd( m.......awa ﬂlj AT
Qoo it onbe  tha  Glieek  dnd :( Wb, Ve

Mﬂlmm I\ b e 14™ Cwiuu) ﬂaj racly “’l;arll

. latte h{( . S(mJUuu( " chc;fm _____ ﬁu( ol G
47 and . At MJwﬁwdﬂ! b sund  the  waess. m:}qlﬁa
'6"*"‘ . ‘«.Mﬂr oo ﬁww&? (hoe narof on  [(ha ahyeck
A donden flj vould  lbed o o a. . beal and
aﬂou___lx o “\4 ﬂa#ﬁ )(LSG it a"‘j eve St ”117 /t-{ln.i
e Z’ wtwu he  baint mbodl of  her to. ».t_t(op_

M _ quj 'Fﬁfam

GCSE History 5HBO1 1A

29



30

~

((a)contlnued} ............. ,ﬂ-ﬂt .................... woes. . .. 4.'6‘ ......................... Ewt].ﬂ ____________ .S({qu['cﬂ.is
.......................... L mh\ o Qﬁ.’bf“"t«t Wl ".l&m’-\ Oar..

............ Sﬁ‘rmul&'& MH"-M: J Jrf;.ﬂ rﬂt
ot A G wek  Swa SOwReS. Hm; oSte e
....... fl & wes o« G by rlmdt&wm«gwo“famll

............ sted  lew  wa G“\L.MMM ; ch(« a.s}
. b e MJ’W ........................... JJ ......................................... "‘

.............................

........................................................................................................................................................................................................................................................................

e ﬁ Oncl;m.n ........ oot ﬁz..flmiﬁu fm-! A Fo tbredee]
........ f«b(.mfud{ b eusuets  bof & e hard B abre,

-\e(' u,fJ aml end e l\n} a‘ma& ﬁd&l‘ bj

....... *Hn vebes et anenk ke gemnp 'N\Etfwuau}

............. Wk off & e . wabey wed leon o

ﬁ Hlus
Examiner Comments

There is good use of specific and accurate details in this answer,
showing an excellent awareness of historical context, as well as
a good focus on the question.

Level 3
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There is an excellent understanding of Chadwick's role in 19th century public health shown in this
essay.

The candidate correctly explains why Chadwick became involved and shows the limitations of his
work in that the 1848 Act was permissive, rather than mandatory.

There is a good evaluation of his importance in the recognition that other factors such as cholera
epidemics and Pasteur's germ theory might well have prompted public health reforms, even without
Chadwick's work.

There is also good understanding of Bevan's importance, explaining how his work built on the
Beveridge Report but that he was personally responsible for overcoming much of the opposition
from doctors.

The conclusion then explicitly compares their importance and explains the conclusion that Bevan's
work had a more concrete impact on health and life expectancy.

Despite the long paragraph on the first page, spelling, punctuation and grammar are generally
accurate and the ideas are clearly expressed.

Level 4
+ 3 SPaG

OO
Examiner Tip
Candidates should ensure the conclusion explains the reasons for the

judgement made, instead of simply stating that one was more important
than the other and summing up their respective importance.

32  GCSE History 5SHBO1 1A



7~

& & 43 Ldwea.. Coadlochk. Wad.. a@?g?ami‘w

dask of diygine o o wiaer Wi
Wk W“@‘”’WM Lbe e a/mm

An.w.m.n ,&wm MMOW M Na.ﬁamﬁ

Headth Goua .. JUHY Lo Lrudodor.. .«

Mcana. LAk Mingaten. of. Beateh. . Mmfj

AbCtr s . opyam ..... bean'e  cneattan. of Lhe .

) ’/m &W &b 0meanz 2hy coddind . cﬂw?z
NN, . .é’amg,e ......... ém:& oA ooy

/f,m .......... NS woulld._adlow” maez & go. LAl

ot for e, and. foy. .. ;,&x,zeﬁ

ANt apd el
Hamwm.t 21 1A% Bevar. . “assigud ad ...
Bliedsits.of-Hotdlh s plikscniption,——

A

GCSE History 5SHBO1 1A

33



34

f \

2hin o a neaa
NHI.,. Leper ~acnodd. bUlain bad ptell..
NOLR ). fbn. Rbe. NIHE. A L. eaRd ...

v

LK 2 PN

pubtic buaith. Becaso du snodied.

%Examiner Comments

This answer is descriptive. It explains what each man did and describes the context but there is
little explicit explanation of why this was important until the end.

There is also limited specific detail offered to support the comments made.

Spelling, punctuation and grammar are generally accurate, with good use of apostrophes.
However, apart from the introduction, this answer is one long paragraph.

Level 2
+ 2 SPaG

Paragraphs are an important way of identifying
separate points.
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Paper Summary
Spelling, punctuation and grammar

Poor handwriting is an increasing problem and this is not simply on the final question.
When marks are being awarded for spelling, punctuation and grammar, it is important that
examiners can identify capital letters, commas, full stops and apostrophes, and correct
spelling.

Spelling was often reasonably accurate although certain terms such as laissez-faire
challenged students and ‘definitely’ was often misspelt as ‘defiantly’.

Basic punctuation was usually accurate but apostrophes were frequently placed incorrectly
and there were some very long sentences that lacked punctuation. A surprising number of
students did not use capital letters for names; this was particularly noticeable in Q3, Q4 and
Q6, when individual's names were not capitalised and Q5 when 'Romans' was often written
with 'R" in the lower case ('r'").

The most common grammar mistakes were ‘must of’ and ‘he done’ but there were also
many casual and vernacular expressions such as ‘majorly’ and ‘chucking wee and poo’ into
the streets in Q5 (b).

It is also worth noting that simple language, accurately used, is much more effective than
attempts to impress the examiner with comments such as ‘the Romans had a profound
public health system’.

Conclusion

Examiners commented on the impressive answers seen, demonstrating good understanding
of the concepts involved and supported by precise and wide-ranging knowledge.

Many candidates had clearly been very well-taught, both in terms of knowledge and in
terms of examination skills. Other candidates had grasped certain key ideas or details but
could not develop them in a way that answered the question.

The performance of candidates in this examination has highlighted the importance of the
following points.

e Clear understanding of chronology and of the key features of each period

e Recognition of differing rates of change or the parallel aspects of change and continuity
e Secure knowledge of events or individuals named in the specification

e Answering the specific question asked

e Analysing the question and planning a structured response
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx
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