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Edexcel GCSE History A – revised for 2013
(The Making of the Modern World)
Unit 3B: War and the transformation of British society c.1931–51
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Practical support to help you deliver this Edexcel specification

Scheme of work

This scheme of work has been produced to help you implement this unit of the Edexcel specification. It is offered as an example of one possible model that you should feel free to adapt to meet your needs and is not intended to be in any way prescriptive. It is in editable Word format to make adaptation as easy as possible.
Page references for the Pearson Edexcel Student Book refer to the 2009 edition and will be updated when the revised edition is published.

Teaching resource exemplars

The scheme of work contains suggestions for resources that you can use to support your teaching. These are suggestions only of material you may find useful and you are encouraged to use a wide range of resources that suit the needs of your students.

Edexcel Subject Advisors

Edexcel has a team of specialist subject advisors available to help you with implementation of this specification. You can contact them by email or phone. 

Email:
TeachingHistory@pearson.com.
Phone:
0844 576 0034

Edexcel additional support
· Ask the Expert — puts you in direct email contact with over 200 of our senior subject experts.
· Edexcel’s community — these message boards are designed to enable you to access peer-to-peer support from fellow Edexcel teaching and delivery staff in schools and colleges.
Edexcel GCSE History A (Modern World History)
Scheme of work Unit 3 Option B: War and the transformation of British society c.1931–51
	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	1
	Overview of unemployment in the 1930s, and the factors that produced it.

The nature and extent of unemployment in Britain in the 1930s and its regional variations.
	· To understand the background to the high levels of unemployment in the 1930s.

· To understand the nature of unemployment in the 1930s and how it varied between regions and industries.

· To be able to make inferences from sources.
	· Students compile a chart showing: the main problems of the Depression; the help that was available to the poor; the increase in protests against the government at the time.

· Students make a line graph from data on unemployment in Britain in the 1930s. They draw conclusions from their graph.

· Students explain why regional variations in unemployment might exist.

· Students consider the purpose of Source A (p.9) in the Student Book, a photograph of marchers protesting against working hours in 1927.

· Students consider what can be learned from Source A (p10) about unemployment in the 1930s, then consider how Source C (p.10) extends this knowledge.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.9–11).

	2
	Government reactions to unemployment in the 1930s.

Overview of the experience of unemployment.
	· To identify how the government tried to deal with unemployment: spending cuts, the ‘dole’ and the Means Test, the Special Areas Act and the Unemployment Act.

· To be able to analyse the purpose of representations.

· To consider what it was like to be unemployed, including the impact on living standards, especially in the depressed areas. To consider the effect of the means test.

· To be able to evaluate the reliability of sources.


	· Students list some of the possible problems facing the British government in the 1930s. They then create a chart to identify the actions taken by the National Government and to evaluate how far these actions solved the problems.

· In groups hold a five-minute mini-debate on the statement: ‘The sources show that the National Government was just trying to save money, not help the unemployed.’

· Students compare Sources A and B (p.14) and consider reliability. They then consider what they would use the other source to show.

· Students then consider all the information on the Smith family provided on page 15. They decide what they would use it for and why.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.12–15).

· A longer, unedited version of the debate from which Source A (p.12) is taken (representing various views) can be found at: 
hansard.millbanksystems.com/commons/1932/nov/04/unemployment


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	3
	The case of Jarrow, the reasons for the Jarrow Crusade and opposition to it.

The events of the Jarrow Crusade and its effect on public opinion.
Government reactions to the Jarrow Crusade and its impact and importance
	· To consider why Jarrow was so badly hit by unemployment (it was in one of the Special Areas, and almost everyone was employed in shipbuilding).

· To understand the reasons for the Jarrow Crusade march, why the people of Jarrow wanted their own march and why there was opposition to this.

· To be able to make inferences from sources.

· To understand the events of the march. To identify various reactions to the marchers. To consider the effect of the marches on public opinion.

· To be able to evaluate the reliability of sources.

· To understand the lack of government reaction to the Jarrow Crusade.

· To identify the effects of the Crusade, short-term and long-term.
	· Students use all of the sources to write a two-minute radio broadcast from Jarrow as the march sets out. The broadcast has to explain the situation in Jarrow, who is marching, how the march has been organised, what makes it different from other marches, and what it is like as they set out.

· Students consider how Source E (p.19) reflects the attitude of the artist.

· Students prepare data cards on all six sources. They then consider the reliability of each source as evidence of the feelings of the marchers, the organisation of the march, the reasons for marching, and the support for the marchers.

· Students select an aspect of unemployment in the 1930s (such as impact on living standards, or government actions) and choose two sources from Key Topic 1 (pp.9–21) to explain it.

· Students draw a table with two columns entitled: ‘Gains from the march’ and ‘No evidence of gains from the march’. 
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.16–19).

· There is more information about the Jarrow crusade at:
www.bbc.co.uk/history/british/britain_wwone/jarrow_01.shtml
· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.20–21). The end of Key Topic 1 addresses the handling of Question 1 and Question 2.

· A useful summary of the Key Topic can be found at: www.bbc.co.uk/schools/gcsebitesize/history/mwh/britain/depressionrev1.shtml

	4
	A brief overview of the start of the Second World War as it affected Western Europe.

The German invasion of the Low Countries and France and the retreat of the British Expeditionary Force (BEF).
	· To understand the reluctance of the countries of Western Europe to go to war, the failure of appeasement, the invasion of Poland, the move to war and the role of Churchill.

· To understand the shock of Blitzkreig. To identify the main steps in the German invasion of Western Europe.
· To be able to make inferences from sources.
	· Students write a speech to be broadcast on the radio by Winston Churchill following his appointment as prime minister in May 1940. The speech should include: an explanation of why Britain was right to declare war on Germany and Churchill’s dislike of appeasing Germany; information about the challenges that faced Britain in May 1940; rallying the morale of the British people to be brave in the forthcoming struggle.

· Students consider the purpose of a poster issued in late 1940 when Churchill was Prime Minister (Source B p.25).

· Students consider four sources relating to Blitzkreig  (pp.26–27). They consider three inferences: ‘It caused a lot of damage’, ‘It scared people’, and ‘It was very successful’. They then provide information from each source (if any) to support that inference.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.24–27).

· There is a short biography of Churchill at: www.spartacus.schoolnet.co.uk/PRchurchill.htm


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	5
	The importance of Dunkirk and the reasons for British survival.

The reasons for the Battle of Britain, the key events, and the reasons for British victory.
	· To identify the events of Dunkirk, the likely outcome and the actual outcome.

· To understand the reasons for British survival and the role played by Churchill in continued resistance.

· To be able to analyse the purpose of representations.

· To understand the reasons for the Battle of Britain.

· To identify the key events of the Battle of Britain and to understand the reasons for British victory.

· To be able to make inferences from sources.
	· Students consider why Source A (p.28) was painted and displayed in public.

· Students analyse Source C, Churchill’s ‘Fight them on the beaches’ speech. First they turn it into four simple sentences, then they consider the effect of his use of language in producing ‘Dunkirk spirit’.

· Students consider the purpose of Source D (p.29).

· Students compile a table of the information about pilots in the Battle of Britain that can be collected or inferred from the sources on pages 30–31. They then plan an information sheet for Year 5 students on the Battle of Britain, using one picture and 200 words.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.28–31).
· There is a short description of, and extra sources about, Dunkirk at: www.spartacus.schoolnet.co.uk/2WWdunkirk.htm
· There are some audio reminiscences of the Battle of Britain at:
www.iwm.org.uk/upload/package/28/batbritsound/intro.htm

	6
	An overview of the preparations for D-Day.

A consideration of why D-Day was a success.
	· To understand who took part in D-Day and the planning involved.
· To identify the key features of the plan.

· To be able to make inferences from sources.

· To identify the reasons for the Allied success in the D-Day landings.

· To be able to evaluate a hypothesis.
	· Students discuss what can be learned from Sources B and C (p.33) about the planning involved in D-Day. They then write a telegram from a British general to a US general, explaining why the invasion needed careful planning.

· Students write a sentence or two explaining the utility of secondary sources for providing information that summarises an event concisely.

· Students create a bulleted list of factors behind the success of D-Day. They then group these into categories. 

· Students test Sources A, C and D (pp.34–35) against the hypothesis: ‘The most important factor behind D-Day’s success was the way the Germans were misled.’
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.32–35).

· This comprehensive site has huge amounts of information and also film footage of the landings: www.dday.co.uk/

	7
	An overview of the Allied drive to victory and the reasons for Germany’s defeat.
	· To understand the Allied drive to victory in 1944-45 (including Arnhem and the Battle of the Bulge).

· To identify the reasons for Germany’s defeat.

· To summarise the learning in Key Topic 2 and consider a question type in detail.
	· Students explain whether Sources B and D (pp.36-37) support the view that the Germans lost because the Allies had more resources.

· Students use the information in Source D (p.59) to design a poster (using very few words) headed ‘We won the war because...’.

· Students write a paragraph explaining how eyewitness accounts add to their understanding of the war, using one such source from Unit 3 (pp.44–59) as an example.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.36–37). The end of Key Topic 2 addresses the handling of Question 3. 


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	8
	An overview of the effects of the Blitz.

The effect of the Blitz on Coventry.
	· To understand what the Blitz entailed and what the German aims were. To identify the key effects of the Blitz, and civilian response to it.

· To be able to evaluate the reliability of sources.

· To understand the effects of the Blitz on Coventry, including injuries, damage and disruption.

· To identify some civilian responses to the Blitz on Coventry.

· To be able to analyse the purpose of representations.
	· Students list the aims of the Blitz from the point of view of Nazi Germany.

· Students select, by writing on three separate index cards, the source from pages 46–47 that is most reliable as evidence of: the effects of the Blitz; the Nazi choice to show the effects of the Blitz; the British government’s choice to show the effects of the Blitz.

· Ask students to consider whether the tactic of the Blitz (the deliberate targeting of civilians in bombing raids) was an effective tactic.

· Students discuss how the language used in Source C (p.49) alerts them to the sympathies of the person who wrote the source and the message he/she wanted to send.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.46–49).

· There is more about the Coventry Blitz at:
www.cwn.org.uk/heritage/blitz/

	9
	The effects of the V1 and V2 bombing in 1944–1945.
	· To understand how the V1 and V2 bombing attacks were different from the 1940–1941 Blitz.

· To identify some effects of this bombing.

· To be able to analyse the purpose of representations.
	· Students design a poster/pamphlet to be issued to Londoners on behalf of the government which explains what the new V1/V2 weapons were and why people should not be unduly alarmed about them.

· Students debate the effects of the V1 and V2 bombs on morale, drawing on sources A to E (pp.50–51).
· Students consider the message of Source A and move on to consider the purpose of Source E (pp.50–51)
· Students choose two sources from Key Topic 2 (pp.24–41) that would be useful to show both the government’s preparation for invasion and public morale during the war.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.50–51). 

· There is more information about the V1 and V2 rockets at: 
www.flyingbombsandrockets.com/


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	10
	The preparations the government made for war.
The process of evacuation.
	· To identify the preparations made by the government for invasion (including the blackout, air-raid shelters and home guard).
· To be able to make inferences from sources.

· To identify the reasons for evacuation and to understand how it was organised.
	· Students design a pamphlet/poster issued by the government outlining the preparations that are being undertaken to prepare Britain for war. The pamphlet/poster should include information about: air-raid shelters, barrage balloons, blackouts, air raid sirens, Home Guard (and their duties).

· Students consider four sources on pages 42–43. They consider four inferences: ‘The precautions were dangerous’, ‘Some people obeyed the precautions’, ‘The precautions were a worry’, and ‘The government was convinced there would be a bombing and an invasion’. They then provide information from each source (if any) to support that inference.

· Students write a sentence or two explaining what the sources on pages 44–45 tell them that the text of the book has not told them, giving examples from the sources.

· Students prepare to debate the statement: ‘The evacuation at the start of the war was disruptive and unnecessary.’
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.42–45).

· There is more about evacuation at:
www.homesweethomefront.co.uk/templates/hshf_frameset_tem.htm


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	11
	How government control and involvement in everyday life expanded during the war.

Control of the food supply. 
	· To understand the need for tighter government control in wartime.

· To identify areas of government control such as censorship and propaganda, and to consider their impact.

· To be able to analyse the purpose of representations.

· To be able to evaluate the reliability of sources.

· To understand the impact of the war on the food supply and to understand how rationing helped to control the food supply. To understand that what was rationed (and what the ration was) changed all through the war.

· To be able to make inferences from sources.
	· Students list some of the problems that the government would have to identify and address in helping Britain to cope with the demands of war on the Home Front.

· Students list the new ministries created by the government during the war and describe the responsibilities of each (where this is not obvious).

· Students list the types of material that might be censored in the war and the reasons why this was the case. Students consider whether they think that the government actions of censorship and propaganda would have been unpopular during the war and to justify their view.

· Students consider the purpose of Source B (p.40) and both why the government had to take control of the railways and why it produced the poster.

· Students consider five sources (pp.52-53) and complete a table to say how each is/is not reliable. They then go on to consider how two government posters (Sources D and E, p.47) show the importance of propaganda during the war.

· Students list things they can learn about rationing from the sources (pp.54-55), then underline those things they are told by more than one source.

· Students consider the ingredients of Woolton Pie (Source B, p.54) from a taste point of view and from the point of view of the benefits it had for the government.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.52-55).

· There is more on rationing at: www.iwm.org.uk/collections/search?query=rationing&items_per_page=10


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	12
	The contribution made by women on the home front and its effects, 1945–51.
	· To identify the role played by women at work during the war, especially in industry, transport and the armed forces.

· To identify how the war affected women at work after the war — the effects of the war on both expectations and practice.

· To be able to evaluate a hypothesis.
· To summarise the learning in Key Topic 3 and consider a question type in detail.
	· Students write a list of the main jobs performed by women during the war.

· Students consider the contradictions in a modern source (Source D, p.57) describing the role of women in the Special Operations Executive.

· Students write a note from a woman doing war work in industry (Source A, p.56), explaining the importance of her work to the war. They then go on to write a circular for British women officers, explaining the problems they might encounter with US servicemen, as a balance to Source C (p.57).

· Students write a short newspaper report headed: ‘Working women 1931–51 — Change or continuity?’, using the statistics provided (Source B, p.58). They go on to use all the sources on pages 56–59 to prepare to debate the hypothesis: ‘Women had greater job opportunities after the Second World War than before it.’
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.56–59).

· There is more about women at war at: www.iwm.org.uk/history/womens-war-work-during-the-first-world-war

	13
	Labour comes to power.
The Beveridge Report.
	· To identify the reasons why Labour came to power in 1945.

· To be able to make inferences from sources.

· To identify the key features of the Beveridge Report, including the ‘Five Giants’, and its importance.

· To be able to analyse the purpose of a representation.
	· Students study Source A (p.63) and explain how Churchill suggests a vote for the Conservatives is a vote for the National (war) Government, and why he might think it was a good thing to suggest this. They also use the source to write a campaign slogan.

· Students study Source F (p.65) and list the various elements in it that suggest comparisons between the Labour Party and the Nazis are foolish.

· Students explain how Sources C and I (pp.64–65) show reasons for Labour’s victory.

· Students explain the message and the purpose of an extract from Beveridge’s broadcast (Source A, p.66). 

· Students study Source D (p.67) and work out what the cartoonist wants people to think Churchill’s feeling about the Beveridge Report was. They then work out whether this is the same attitude shown in Source B.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.63–67).

· The party election manifestos can be found at:
www.psr.keele.ac.uk/area/uk/man.htm
· A summary of the Beveridge Report can be found at: www.sochealth.co.uk/history/beveridge.htm


	Week
	Content coverage/
key questions
	Learning outcomes
	Exemplar activities
	Exemplar resources

	14
	Responding to Beveridge.
The National Health Service (NHS).
	· To understand how governments reacted to Beveridge and introduced measures such as family allowances, the National Insurance Act and the National Assistance Act, and how these affected people.

· To be able to evaluate a hypothesis.

· To understand the implications of the 1946 National Health Act, opposition to it from the medical profession, and the introduction of the NHS in 1948.

· To be able to evaluate the reliability of a source.

· To identify the impact made by the NHS in the years 1948–51.

· To summarise the learning in Key Topic 4 and consider a question type in detail.
	· Students use Source F on page 69 (a summary of the legislation) to consider how the laws might affect the lives of various people.

· Students discuss the message and purpose of the cartoon, Source E (p.71). 

· Students select the best source from pages 70–71 to show why the British Medical Association objected to the National Health Act and why it eventually advised members to join the system.

· Students use Sources A to E (pp.72–73) to debate how far they agree that the government could not control NHS spending. 

· Students decide on four sources from the Key Topic (pp. 63–73), including at least one visual source, to support the theory that the Welfare State made a real improvement to lives by 1951.
	· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.68–77).

· The Pearson Edexcel GCSE Modern World History Unit 3B Student Book provides useful information and guidance (pp.72–73). The end of Key Topic 4 addresses the handling of Question 5.
· There is more information on the NHS at:
www.spartacus.schoolnet.co.uk/Lhealth48.htm
· The welfare state is summarised at:
www.bbc.co.uk/schools/gcsebitesize/history/mwh/britain/welfarestaterev2.shtml

	15
	Unit 3 assessment tasks
	
	
	


This grid is for you to create your own scheme of work if needed.
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Editable scheme of work








Detailed help on resources�





Week by week content coverage��





Exemplar activities��





Learning outcome��





We are happy to provide this scheme of work for you to amend and adapt to suit your teaching purposes.





We hope you find this useful. 
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