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Welcome to this Getting Ready to Teach presentation on Pearson’s new Edexcel GCSE
(9–1) in German.

2

3

As well as giving an overview of the GCSE reforms and key changes for MFL, this
presentation will focus on those aspects of the qualification that are new:
• literary texts
• encouraging spontaneous speaking in the classroom
• translation
We will look briefly at the Listening and Writing papers too.

4

All GCSEs are being reformed according to the principles outlined on this slide. These
changes apply to all GCSEs developed by all awarding organisations.
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The reformed GCSEs will be graded from 9 to 1, instead of A* to G. Statistical
predictions will be used in 2017 to ensure there is alignment between the new and
current grading structures, such that:
• broadly the same proportion of students will achieve a grade 4 and above as
currently achieve a grade C and above
• broadly the same proportion of students will achieve a grade 7 and above as
currently achieve a grade A and above
• broadly the same proportion of students will achieve a grade 1 and above as
currently achieve a grade G and above
All other grade boundaries will be set arithmetically, as now. For example, the
boundaries at grades 5 and 6 will be set based on the difference in marks between
grades 4 and 7; grade 5 will be set at one third of the difference in marks, and grade 6
at two thirds the difference in marks. The government’s definition of a ‘good pass’
will be set at grade 5 for reformed GCSEs. A grade 4 will continue to be a level 2
achievement.
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Here are the main changes to GCSEs in German.
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This slide summarises the approach we have taken to the redevelopment.
T&L stands for ‘teaching and learning’.
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Here are some of the principles we have followed when developing the new
assessments with the aim of making the assessments as accessible as possible.
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And here are some of the principles we have followed when designing the content of
the new specification.
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You can see the five main themes, including all the topics and sub-topics within them,
on pages 7 and 8 of the accredited specification. All themes and topics must be
studied in the context of both the students’ home country and that of countries and
communities where German is spoken.
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We offer a comprehensive package of support which covers all aspects of your
teaching:
• planning your courses
• teaching your courses
• tracking and assessing students’ progress
• ongoing development and training needs.

On the next few slides you will be briefly shown exactly what support we offer, both
free and paid-for, for each of these vital elements of your job.
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We provide free 2-year and 3-year scheme of work and course planner. If viewing a
digital version of this presentation, click on the link below to access these resources:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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If viewing a digital version of this presentation, click on the link below to access these
resources:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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If viewing a digital version of this presentation, click on the link below to access these
resources:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials

Pearson also offers Progression Services – progression maps and scales allowing you
to track students’ progress over Key Stage 3 and Key Stage 4. If viewing a digital
version of this presentation, click on the link below to access more information:
http://www.pearsonschoolsandfecolleges.co.uk/Secondary/ProgressionandInterventi
on/Progression_Services/Progression_for_MFL/Overview.aspx
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Click on this link to find out more:
http://www.pearsonschoolsandfecolleges.co.uk/Secondary/ProgressionandInterventi
on/Progression_Services/Progression_for_MFL/Overview.aspx
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You can find details of our upcoming training events in the Training and events
section of the website. If viewing a digital version of this presentation, click on the
link below:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016/training-and-events.html
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For an overview of our published resources, click on the link below:
http://www.pearsonschoolsandfecolleges.co.uk/Secondary/ModernLanguages/Germ
an/StimmtEdexcelGCSEGerman/Stimmt!EdexcelGCSEGerman.aspx
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This slide and the following slide give an overview of the structure and assessment
requirements of the new qualification.
All 5 themes will be assessed across all the papers.
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These are the Department for Education criteria for Listening.
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Here is an overview of the structure of the Foundation and Higher tier Listening
papers. The use of dictionaries is not permitted. Note that there is no requirement for
students to produce written responses in German in either tier.
Foundation Tier
• Section A contains twelve questions set in English with instructions in English.
Question types comprise both multiple‐response and short‐answer open-response
questions.
• Section B contains two questions set in German with instructions in German.
Question types comprise multiple-response questions.
Higher Tier
• Section A is set in German with instructions in German. Question types comprise
multiple-response questions.
• Section B contains eight questions set in English with instructions in English.
Question types comprise of both multiple‐response and short‐answer openresponse questions.
Four of the questions will be common to both tiers.
For both tiers: no requirement for students to produce written responses in German.
The use of dictionaries is not permitted.
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These are the Department for Education criteria for Reading. Note the requirement
for relevant or adapted literary texts.
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Here is an overview of the structure of the Foundation and Higher tier Reading
papers. In both the Foundation and Higher tiers:
Section A has six questions set in English. Question types comprise both
multiple‐choice and short‐answer open-response questions. The instructions to
students are in English.

Section B has three questions set in German. The instructions to students in German.
Foundation tier: three multiple-choice questions.
Higher tier: two multiple-choice and one short-answer open-response questions.
Section C is a short translation passage from German into English with instructions in
English. Assesses candidates’ ability to transfer meaning accurately into English.
In both tiers, there are two extracts from literary texts – so two out of nine questions
will be based on literary texts. In the assessment, the literary texts are simply another
stimulus, but they should encourage a wider range of genres within T&L and
assessment. Literary texts consist of short extracts from texts that may have been
adapted and abridged from authentic sources to be appropriate to this level ‐ from
letters, short stories, novels or plays to contemporary and historical sources.
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Students do not need to understand every word of a text to complete a task. The
activities in the exam based on literary texts are there to assess reading
comprehension and skills. Therefore, your students should use all the reading
strategies they are used to using.
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This literary extract is taken from the Sample Assessment Materials:
Foundation Tier: Q6, page 143
Higher Tier: Q2, page 311
We are going to use this extract to consider how students can use reading strategies.
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Examples of prediction activities:
• You could give students the words in advance. Students need to get the gist of
what the text is about and answer simple questions on general understanding.
• You could give students the title and ask them to predict what the text might be
about.
• You could give students a picture related to the text to see if this gives them any
ideas.
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In the case of this text it would be helpful to establish what sort of text it is. Students
may have heard of Bertolt Brecht, particularly if they have an interest in drama, but
even if they don’t, they should be able to work out that it is a play from the way the
text is set out.
Example of anticipation activities:
• Give students the questions beforehand and ask them to think about what words
they might find in the text.
• Give students the title of the text.
• Give students a picture related to the text.

31

Two examples of skimming activities:
• Students skim read the text and answer key question words: Who? When? Where?
What? Why?
• Students skim read the text and match key words to key sections.
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Examples of scanning activities:
• Students scan the text looking for known words
• Students scan the text looking for cognates
• Direct students to find particular words
• Students try to identify word families
• Students look for synonyms/antonyms (can be used to extend vocabulary)

These are just some examples of reading strategies; more strategies are available in
the guide on Using literary texts. If viewing a digital version of this presentation, click
on the link below to access the Using literary texts guide:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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Take a look at the GCSE German Literary Texts booklet on the website. If viewing a
digital version of this presentation, click on the link below to access it:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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Four activities are going to be exemplified.
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This literary extract is taken from the Sample Assessment Materials:
Foundation Tier: Q6, page 143
Higher Tier: Q2, page 311
We are going to use this extract to exemplify these reading activities.
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You could read the passage aloud focusing on w/z sounds.
W sounds should be well established by this stage but there are 3 pronunciation
instances of zu and then Arzt and zweiter which would be a good focus.

37

Also umlauted letters as in Ärzte and wärmer are often mispronounced. Stressing the
words Arzt and Ärzte and warm and wärmer help students hear the difference.

38

The text decodes nicely into 5 sections:
1. Introduction setting the scene
2. Talk about the weather
3. Child’s illness
4. Reasons for illness
5. Where the Governor’s wife is going now.
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The text lends itself to looking at the following grammatical points among others:
• Trifft in the opening introduction is from the strong verb treffen
• There are not many different verbs used in the text but the past form “war” is
frequently used – with more able students you could even consider ways of
omitting some of the “war” forms by using different phrases e.g. Bis jetzt ging es
meinem Kind gut / Ich fand ein Bad keine gut Idee.
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Again, there are many activities you can use, including the following:
• Adapting the text by changing some words/phrases
• Changing the genre, e.g. from dialogue to prose
• Continuing the story or imagining what happened beforehand
• Writing questions related to the extract
• Adding details into the extract
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If viewing a digital version of this presentation, click on the link below to access these
resources:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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These are the Department for Education criteria for Speaking. Note, in particular, the
second criterion with its emphasis on spontaneous speaking.
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Here is an overview of the structure of the Foundation and Higher tier Speaking
papers.
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All language is pre-learnt. In the same way that students learn chunks of information
for other subjects, they learn chunks of language in Spanish – but what we are aiming
for is students/candidates who can draw on that pre-learnt language and adapt it to
respond to a question which they did not know they would be asked.
Spontaneous speaking in the assessment will lead to a conversation in which the
candidate participates and actively contributes to the shaping of the course of that
conversation – it is not a Q&A session where the question asked has nothing to do
with the candidate’s previous response. The latter happens typically when a teacher
examiner follows a set list of questions , the candidate recites a monologue and then
the teacher examiner moves on the next question irrespective of the answer given by
the candidate to the previous question. This results in a disparate and disjointed
exchange – not an interaction and not a spontaneous conversation.
In spontaneous speaking, the questions are tailored to the candidate in terms of both
level of questioning and content with the aim of allowing
the candidate to achieve at his/her ceiling. Candidates develop their answers but do
not recite pre-learnt monologues.
There is a video and strategy guide on spontaneous speaking on the Edexcel website.
If viewing a digital version of this presentation, click on the link below to access these
resources:
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Video: https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016/teaching-support/videos.html
Strategy guide (Classroom talk strategies):
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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Please read pages 11–35 of the specification for full details of the Speaking exam. You
can also watch a video called ‘How to conduct the speaking exam’. If viewing a digital
version of this presentation, click on the link below to access the video:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016/teaching-support/videos.html

Preparation time:
• Students have 12 minutes’ supervised preparation time for tasks 1 and 2,
immediately prior to the assessment.
• They are permitted to make notes (up to a maximum of one side of A4 for both
tasks 1 and 2) during this period and they can refer to them during the role play
and picture‐based assessment, but not during the conversation task.
• Students must return their notes to the teacher before commencing task 3
(conversation).
• The notes should be for reference only and students must not read out whole,
prepared sentences in answer to questions.
• Students cannot have access to a dictionary, or any other resource, during the
preparation time.
Role play:
Role play task card sets the register the student is required to use, so students should
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use that register in their responses. You can see an example of a role play card in each
register by looking at FR1 on page 42 (formal) and FR3 on page 50 (informal) of the
Sample Assessment Materials.
Scenarios require an exchange of information. Some scenarios are transactional in
nature. Scenarios are based on any of topics from Themes 1 ‐ 4 (listed on page 8 of
specification) i.e. not on the Theme International and global dimension.
Foundation Tier:
• 10 marks available (2 marks per utterance)
• Role play should last between 1 and 1.5 minutes
Higher Tier:
• 10 marks available (2 marks per utterance)
• Role play should last between 2 and 2.5 minutes
Teacher card
• The teacher cards contain instructions on how to conduct the role play and the
exact questions to ask.
• Teacher-examiners must not rephrase the set questions.
• Each role play opens with an introduction from the teacher who then asks the first
question.
Candidate card
• The candidate cards include prompts as a guide and highlight where the candidate
needs to ask a question (indicated by symbol ‘?’) and where the teacher will ask
them an unpredictable question (indicated by symbol ‘!’).
• The candidate cards contain instructions in English and the task in German.
• The context of the role play is provided in both sections i.e. in both English and
German.
• Candidates must read both sections fully to support understanding of each bullet
point.
Students have access to the card during their preparation time to help in preparing
for the assessment.

Foundation Tier:
The candidate cards contain 5 bullet points, eliciting 5 utterances. Students must ask
1 question and respond to 1 unpredictable question. Students are required to speak
only in present tense or they may use a familiar conditional tense where more natural
to do so e.g. ich möchte.
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Higher Tier:
The candidate cards contain 5 bullet points, eliciting 5 utterances. Students must ask
2 questions and respond to 1 unpredictable question. Students are required to speak
in the present tense (or they may also use a conditional tense if more natural to do
so) and respond to 1 question set in a past tense.
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You will find the Foundation Tier mark grid on page 122 of the SAMs, and the Higher
Tier mark grid on page 298 of the SAMs (though note that they are exactly the same).
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This assessment requires candidates to:
• Describe and narrate events
• Give information
• Express, justify and exchange opinions
Picture-based task:
• Pictures on the stimulus cards will be in colour.
• The scenario can be based on any of the topics within any of the five Themes
(listed on page 8 of the specification).
• Stimulus cards should be allocated according to the sequencing grid – more on this
later on in the walkthrough.
• Students are required to refer to past, present and future events at both
Foundation and Higher tiers, using different time frames.
Foundation Tier:
• 24 marks available
• Picture-based task should last between 2.5 and 3 minutes
Higher Tier:
• 24 marks available
• Picture-based task should last between 3 and 3.5 minutes
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Teacher card
• The teacher cards contain instructions on how to conduct this task and the five
questions to ask the student.
• Teachers are allowed to repeat questions and use set prompts to enable students
to give a developed response.
• They are not allowed to deviate from the set questions/prompts.
• The teacher begins the task by asking the first question which is based on the
picture.
• The remaining questions extend beyond the picture, but are based on the overall
topic from which the picture is drawn, inviting an exchange of views or opinions.
Candidate card
Foundation Tier:
• Students are given a card with a picture and 5 bullets in German to help in
preparing for the 5 questions which will be asked during the assessment.
Higher Tier:
• Students are provided with a picture and 5 bullets in German to help in preparing
for the 5 questions which will be asked during the assessment.
• The final bullet is marked by the symbol ‘!’ to denote one unpredictable question.
Both tiers:
• Students are allowed to ask for questions to be repeated.
• Students have access to this task during their preparation time.
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You will find the Foundation Tier mark grids on pages 126–128 of the SAMs, and the
Higher Tier mark grids on pages 302–303 of the SAMs.
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Task 3 – conversation in 2 parts, based on two themes. There should be a genuine
and spontaneous interaction. The teacher-examiner’s questions should enable
students to:
• answer questions freely, in turn allowing them to produce extended sequences of
speech
• develop conversations and discussions
• give and justify own thoughts and opinions
• refer to past, present and future events.
Conversation part 1
• Based on the topic chosen by the candidate in advance of the assessment.
• The student may choose to focus on any aspect(s) of the topic as each topic has a
number of different sub-topics For example, if a candidate select the topic What
school is like, they could focus solely on rules and pressures, or could talk about
school types and rules and pressures.
• The teacher should allow the candidate to state his/her chosen sub-topics from
the nominated topic and to deliver a presentation on this/these sub-topic(s) for up
to one minute.
• The teacher-examiner continues the conversation on the chosen topic and then
may move on to other topics within the same theme, if necessary, to ensure
candidates use the recommended time for this task most effectively (see below for
recommended timings).
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Conversation part 2
• Based on a different Theme from a choice of two allocated by Pearson (in the
sequencing grid).
• Can talk about any of the topics within the allocated Theme.
• Teacher-examiners must ensure an equal amount of time is allocated to both parts
of the conversation (see below for recommended timings).
Timing
The conversation is worth 50% of marks so 50% of time should be on the
conversation.
Foundation Tier:
• 36 marks available
• Conversation should last between 3.5 and 4.5 minutes
Higher Tier:
• 36 marks available
• Conversation should last between 5 and 6 minutes
Sequencing grid
• You will find the Foundation Tier sequencing grid on pages 37–39 of the SAMs,
and the Higher Tier sequencing gird on pages 213–215 of the SAMs.
• At both tiers, sequencing is determined by the candidate’s choice of theme for the
first part of the conversation.
• The sequencing grid ensures that candidates cover four of the five themes in the
speaking exam.
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You will find the Foundation Tier mark grids on pages 129–133 of the SAMs, and the
Higher Tier mark grids on pages 304–308 of the SAMs.
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What is extended speech?
It’s often better to explain what it’s not. Extended speech is not an uninterrupted
monologue which lasts more than a minute. Rather, extended speech is an utterance
which goes beyond the minimal response needed to address the question asked. The
following demonstrates extended speech:
Teacher-examiner: What sports do you like?
Candidate: I like swimming. I go swimming twice a week and I find it keeps me fit and
healthy. I always feel cheery afterwards.
Teacher-examiner: Where do you go swimming?
Candidate: We are very lucky as we have a great pool here in the town. It is quite
expensive but I can buy a card to get 12 swims for the price of 10, and you can stay in
the water for as long as you like.
What characterises good questioning?
Open and varied questioning at an appropriate level which will allow the candidate to
fulfil the assessment criteria. So this means few or no:
• closed / restricted questions, e.g.
• Yes/no: do you play rounders?
• Times: what time does school start?
• Numbers of any kind: How old are you?
• Lists: what subjects do you do?
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• repetitive questions, e.g.
• Can you describe your mum?
• Can you describe your brother?
• questions which are too difficult / easy for a candidate, e.g.
• Foundation tier candidate: what would you do if you won the lottery?
• Higher tier candidate: what do you wear for school?
This list is not exhaustive.
There is a free support document called ‘Classroom talk strategies’. If viewing a digital
version of this presentation, click on the link below to access this support document:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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Here are just a few activities which can encourage students to talk in the target
language.
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You could give students a number of words or phrases (the green tiles) that they need
to use up in a speaking activity on a theme (the yellow tiles) or a picture.
E.g. they could have the theme TOMORROW and have to use their words to talk
about tomorrow.
There are several variations:
• Students could select the words they want to use
• Students could place the words face down and pick a work at a time which they
must use in a sentence
• Students could increase the number of words they use in each conversation
• Words could be assigned values or colours according to complexity and students
receive a score for using them
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You could give students a question and target words to use (as above) or you could
give students a question and a target number of words to use.
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This involves presenting students with a few sentences and asking them to change
part of the sentence or to add something to grow the sentence. Sentences could be
based on a picture (as above).
So students could change the parts of the sentences highlighted red.
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Other examples of how the sentence could be changed.
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Other variations.
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Other variations.
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Pupils could be given cards relating to a topic and have to talk about what is on the
card for x length of time. Pupils can then select 2 or 3 cards to make longer speeches.
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Encourage students to use the target language to respond to every day classroom
tasks/scenarios.
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There is lots of other support available in the Teacher Support section of the Edexcel
website. If viewing a digital version of this presentation, click on the link below to
access these resources:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
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German to English translation comes at the end of the Reading paper and is a
continuous piece of text on both Foundation and Higher tier papers. You can see the
translations and mark schemes for the two tiers as follows:
Foundation Tier translation (SAMs page 149) and mark scheme (SAMs page 155)
Higher Tier translation (SAMs page 326) and mark scheme (SAMs page 332)

English to German translation comes at the end of the Writing paper. In the
Foundation Tier paper candidates have to translate five sentences in ascending order
of demand and in the Higher Tier paper candidates have to translate a continuous
piece of text. You can see the translations and mark schemes for the two tiers as
follows:
Foundation Tier translation (SAMs page 164) and mark scheme (SAMS pages 176–
177)
Higher Tier translation (SAMs page 344) and mark scheme (SAMS pages 354–355)
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The mark grids are holistic so there is no need for candidates to get everything right.
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Students do not need to understand every word of a text to complete a task. The
mark scheme is holistic.
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Here are some activities that you could use in the classroom.
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Decoding is an important step for students to take before translating. It forces them
to step back and think about the language used.
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An example of decoding in German.
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Free support related to the translation tasks includes GCSE Spanish translation
booklet (containing 10 Higher Tier activities and 10 Foundation Tier activities), a
guide on Approaches to translation and a grammar and translation video. If viewing a
digital version of this presentation, click on the links below to access these resources:
Translation booklet and Approaches to translation guide:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016.coursematerials.html#filterQuery=Pearson-UK:Category%2FTeaching-andlearning-materials
Video: https://qualifications.pearson.com/en/qualifications/edexcel-gcses/german2016/teaching-support/videos.html
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These are the Department for Education criteria for writing.
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Here is an overview of the structure of the Foundation and Higher tier Writing papers.
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All open response questions on both the Foundation and Higher tier papers will be
marked by Pearson using assessment criteria given in two marking grids:
•Communication and content
•Linguistic knowledge and accuracy
The translation is always the last task on the Writing paper and there are separate
marking grids for each of Foundation and Higher tier.
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Your Subject Advisor, Alistair Drewery, would be pleased to hear from you if you have
any questions about the new GCSE Spanish qualification. Don’t forget to sign up for
his emails – they contain a wealth of information about current and new
qualifications. If viewing a digital version of the presentation, click on the link below
to sign up for Alistair’s emails:
http://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachersand-tutors.html
You can also request a visit from one of our credible specialists. If viewing a digital
version of the presentation, click on the link below to request a credible specialist
visit:
http://qualifications.pearson.com/en/forms/gcse-2016-languages-bookingform.html?utm_source=supportinfographic&utm_medium=Display&utm_campaign=
SEC_MFL_01JAN2015_gcse16_Q
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